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Chapter 4

How has “Parental Involvement” Evolved in 
Türkiye’s Preschool Education Programs (1953–
2024)? A Document Analysis 

Naim Ünver1

Abstract

The aim of this study is to reveal how the theme of “family/parental 
involvement” has been conceptualized, represented, and transformed over 
time in Türkiye’s preschool education programs implemented between 1953 
and 2024. Conducted within the qualitative research approach, this study 
employs the document analysis method. The data sources consist of the 
preschool education curricula published by the Ministry of National Education 
in 1953, 1989, 1994, 2002, 2006, 2013, 2024, and the Türkiye Century 
Education Model (TYEM). The findings indicate that family involvement 
was addressed indirectly in the 1953 and 1989 programs, while since 1994 it 
has been handled more explicitly, systematically, and comprehensively. With 
the 2002 curriculum, school–family collaboration became a structured part of 
the planning process; the 2006 program addressed family participation across 
seven dimensions, granting the concept a holistic framework. In the 2013 
program, the “OBADER” guide was integrated to support family education 
and participation, and the 2024 curriculum introduced the “Family Education 
Guide,” emphasizing community engagement. The TYEM program further 
expanded the notion of parental involvement by incorporating families into 
management and decision-making processes, reflecting a more participatory 
and collaborative perspective. Overall, the study concludes that the concept 
of parental involvement in Türkiye’s preschool education has evolved from 
an indirect and supportive role into an active, holistic, and stakeholder-based 
collaboration model throughout its historical development.
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1. Introduction

Parents and guardians play a fundamental role in the learning and 
development of young children. Their behaviors and interactions with 
their children exert a profound influence on children’s well-being, social-
emotional development, cognitive skills, and motivation to learn. In this 
context, parents are regarded as the most important teachers in their children’s 
lives, since a child’s social, emotional, cognitive, and physical development 
begins within the family environment. Given the centrality of their role, it 
is essential for parents to enhance both their parenting competencies and 
their knowledge and skills related to child care and education (OECD, 
2024; Tezel Şahin & Özbey, 2007). During the preschool years, children’s 
imagination develops rapidly, while abstract thinking emerges gradually. 
This period is therefore critical for the development of social and emotional 
competence. Early childhood offers unique opportunities to nurture social 
and emotional skills, and such development takes place within the context 
of family, community, and culture (Blewitt et al., 2021). Structural family 
characteristics, parental beliefs and interests, as well as educational processes, 
are considered to influence the development of social-emotional competence 
in preschool-aged children (Li, Tang, & Zheng, 2023). As can be seen, 
preschool education constitutes a crucial stage that shapes the child’s 
future life. The family, as the primary institution, provides children with 
opportunities to explore the external world and to acquire essential habits. 
While children gain foundational learning experiences within the family, they 
also have the opportunity—when circumstances permit—to reinforce and 
enrich these experiences through attendance at early childhood education 
institutions (Cömert & Güleç, 2004). During the preschool years, children’s 
imagination expands rapidly while abstract thinking gradually develops. 
This period represents a particularly critical stage for fostering social and 
emotional competence, as such growth occurs within interconnected family, 
community, and cultural contexts (Blewitt et al., 2021).

The involvement of the family in the child’s educational process and the 
establishment of school–family collaboration refer to the concept of family 
involvement. This concept emphasizes strengthening the connection between 
the family and the school and highlights the active participation of families 
in their children’s educational processes (Erkan, 2010). Family involvement 
refers to the integration of the knowledge, skills, and experiences of not 
only the family members but also other significant individuals in the child’s 
life into the child’s educational processes, in coordination with the school, 
teachers, and the broader community. It also implies the multidimensional 
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participation of these individuals—both emotionally and physically—in 
supporting the child’s learning and development (Karaçöp, 2020).

Family involvement is defined as a process through which parents and 
other family members participate in early childhood education programs 
to contribute to children’s learning and development (Morrison, 2003). 
Within this framework, cooperation between school personnel and family 
members is essential (Cavkaytar, 2000).

Early childhood education and care (ECEC) staff can engage parents and 
guardians in their children’s learning and developmental processes through 
three primary means:

1.	 Communication: Staff can maintain regular information exchange 
with parents about the activities conducted within the center, 
thereby keeping them informed of their children’s participation and 
developmental progress.

2.	 Guidance: Staff can provide parents with guidance on how to 
establish more effective interactions with their children.

3.	 Participation: Parents can be given opportunities to participate actively 
in the functioning of the institution, which may include supporting 
daily activities or contributing to decision-making processes (OECD, 
2024).

The primary aim of family involvement is to establish coordination 
between home and school, enabling joint efforts in supporting children’s 
development and education. From this perspective, family involvement 
not only facilitates behavioral change and skill development in preschool 
activities but also contributes to the growth and development of the 
families themselves. In this regard, family involvement practices hold great 
significance for both parents and teachers in ensuring and safeguarding the 
best interests of the child (Çamlıbel Çakmak, 2010; Toran & Özgen, 2018). 
Family involvement should not be viewed merely as a responsibility that lies 
solely with parents or as the simple inclusion of parents in the educational 
process. It is important to recognize that parents should be encouraged and 
supported in this process by schools and teachers (Kim et al., 2012). Sylaj 
(2013) emphasizes that it is, above all, a moral duty and responsibility for 
both parents and schools to do their utmost to achieve the best possible 
outcomes for children’s success. According to Hoover-Dempsey and Sandler 
(1997), parents’ decisions to become involved in their children’s education 
are influenced by three key factors: (1) how parents define their parental 
role, (2) their sense of efficacy in contributing to their children’s academic 
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success, and (3) the invitations, opportunities, and demands for involvement 
extended by the child and the school. In this context, for family involvement 
to function effectively, parents must first become aware of the extent of their 
influence on their children’s lives, education, and success, while schools must 
offer welcoming and accessible opportunities that invite and encourage 
parental participation.

The primary aim of family involvement activities is to integrate learning 
processes in order to support children’s development. This approach seeks 
to establish a comprehensive, child-centered learning process. Research has 
shown that family involvement programs positively influence children’s 
development, attitudes toward school, and sense of belonging. Moreover, 
family involvement enhances parents’ awareness of the educational process 
and strengthens their collaboration with teachers and schools. This, in turn, 
contributes to parents developing a more responsible and responsive attitude 
toward their children’s education. From the teachers’ perspective, family 
involvement provides valuable insights into children’s prior experiences, 
enabling educators to better understand the child and tailor educational 
practices accordingly (Ergüden, Doğan, & Şen Hastaoğlu, 2020). As 
such, family involvement practices in early childhood education are highly 
significant and necessary for children, parents, and teachers alike.

Theories associated with family involvement in education emphasize 
that the family should not be considered separate from society. Research 
on family involvement suggests that, before inviting families to participate 
in educational activities or partnerships, it is essential to understand how 
the family reflects the broader social context. Accordingly, the concept of 
family involvement evolves as a reflection of constantly changing social 
life, developing in line with the needs of society, schools, and families, and 
becoming increasingly inclusive over time (Demircan, 2018).

In Türkiye, family involvement practices in early childhood education are 
implemented by the Ministry of National Education (MoNE) in accordance 
with certain standards. These standards emphasize that early childhood 
education should be appropriate to children’s needs and individual differences; 
that it should be planned to support all areas of development; that educational 
environments should be designed to meet children’s developmental 
requirements; and that play should be regarded as the most natural learning 
opportunity for children. Within this framework, it is expected that both 
children and their families actively participate in the educational process 
(Toran & Özgen, 2018). According to data presented in the OECD (2024) 
report, communication between parents or guardians and early childhood 
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education and care (ECEC) institutions in Türkiye is predominantly carried 
out through informal means. Compared with countries such as Japan, 
Germany, and Norway, Türkiye’s rate of “frequent communication” with 
parents is at a moderate level; however, the use of formal communication 
channels (e.g., meetings, reports, or written notices) remains quite limited. 
This finding indicates that teacher–family communication in Türkiye 
primarily takes place through daily, face-to-face, and verbal interactions, 
while a systematic and structured communication framework has not yet 
been fully established. Although informal communication methods provide 
significant advantages in fostering close and trusting relationships between 
teachers and parents, the lack of formal communication may limit families’ 
participation in decision-making processes related to children’s learning 
and development. Therefore, early childhood education and care policies in 
Türkiye should focus not only on the frequency but also on the quality and 
formality of communication with parents. Supporting teachers’ professional 
development in this area is essential for achieving a more balanced and 
sustainable model of parental involvement.

When the historical development of early childhood education in the 
Republic of Türkiye is examined, it is observed that the Kindergarten 
Regulation and Program, adopted and published in 1953, constitutes a turning 
point in the advancement of early childhood education during the Republican 
era. The fact that this regulation and program were discussed concurrently 
at the 5th National Education Council and subsequently approved and 
published by the Board of Education and Discipline of the Ministry of 
National Education demonstrates that the early childhood education stage 
was not neglected within the National Education System. Rather, it marked 
the first steps of a new beginning in this field (Turan, 2021). Following the 
implementation of the first early childhood education program in 1953, 
a total of eight early childhood curricula have been introduced in Türkiye 
— namely those of 1953, 1989, 1994, 2002, 2006, 2013, 2024, and the 
Century of Türkiye Education Model (Türkiye Yüzyılı Maarif Modeli, TYMM). 
The year 2024 witnessed a noteworthy development in this regard: while 
an updated version of the 2013 Program was implemented in February 
2024, the TYMM Program began to be applied in kindergarten classrooms 
in September 2024. As of the 2025–2026 academic year (first semester), 
the 2024 Early Childhood Education Program continues to be implemented 
in preschools (anaokulları) for children aged 36–68 months, whereas the 
TYMM Program is implemented in kindergarten classes (anasınıfları) 
for children aged 57–68 months. This study aims to reveal the historical 
transformation and development of parental involvement in early childhood 
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education by examining Türkiye’s early childhood education curricula 
(1953, 1989, 1994, 2002, 2006, 2013, and 2024) in terms of their parental 
involvement components.

2. Method

This study was conducted within the qualitative research approach, 
as the aim was not to measure quantitative variables but to gain an in-
depth understanding of how the theme of family involvement has been 
conceptualized, represented, and evolved over time in early childhood 
education curricula implemented in Türkiye during different periods. 
Qualitative research is particularly effective in revealing patterns of meaning 
and thematic changes in documents. It is a research strategy that emphasizes 
words rather than numbers in data collection and analysis and is generally 
used to explore how people understand, experience, interpret, and construct 
their social worlds (Hammersley, 2013).

2.1. Research Design

In this study, document analysis, one of the qualitative research methods, 
was employed to examine how the family involvement dimension was 
addressed in early childhood education curricula implemented in Türkiye 
between 1953 and 2024, and to explore the changes and developments over 
time. Document analysis is particularly preferred as a standalone research 
method in situations where direct interviews or observations are not 
feasible. This method involves the systematic examination of written and 
oral materials that provide information about the topic under investigation 
(Yıldırım & Şimşek, 2013).

2.2. Data Sources

The data for this study consist of seven early childhood education 
curricula implemented in Türkiye between 1953 and 2024. These curricula 
were published by the Ministry of National Education (MoNE) in 1953, 
1989, 1994, 2002, 2006, 2013, and 2024.

Each curriculum document was obtained from the Ministry of National 
Education’s open-access official archives as well as the researcher’s personal 
document collection. The selected documents represent all major revisions of 
early childhood education curricula in Türkiye and provide a comprehensive 
opportunity to examine how the concept of parental involvement has been 
addressed across different educational and socio-cultural contexts.
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3. Findings

Table 1 presents the definition and emphasis of parental involvement in early childhood 
education curricula implemented in Türkiye from 1953 to 2024.

Program 
Year/Name Definition/Emphasis of Parental Involvement

Mode of 
Inclusion in 
the Curriculum

1953 The family is defined as a supporter of the child’s 
education. Indirect

1989 Emphasis on school–family communication. Indirect

1994 Highlighted as practices important for ensuring the 
permanence of the provided education. Direct

2002
Emphasis on the importance of school–family 
collaboration to develop desired behaviors in children 
in early childhood education.

Direct

2006

Parental involvement in early childhood education 
is emphasized under seven main headings: family 
education activities, family communication activities, 
parents’ participation in educational activities, home 
visits and activities at home, individual meetings, and 
participation in management and decision-making 
processes.

Direct

2013

Parental involvement in early childhood education is 
emphasized through family communication activities, 
parents’ participation in educational activities, 
individual meetings, home visits, and raising awareness 
among families regarding individuals with special 
needs.

Direct + 
Supplementary 
Guide

2024

“Parental involvement is defined as a process and a set 
of organized activities in early childhood institutions, 
in which families participate to contribute to children’s 
development, education, and the educational 
program.”

Direct + 
Supplementary 
Guide

TYMM

“Parental involvement is defined as practices in which 
parents and other family members contribute to 
the school-based educational program and actively 
participate in management and decision-making 
processes, taking on roles and responsibilities.”

Direct

An examination of Table 1 indicates that in the 1953 and 1989 curricula, 
the concept of parental involvement was included indirectly rather than 
explicitly. For instance, in the 1953 Program (MEB, 1953), parental 
participation in education was addressed under the heading “School–Family 
Relations” (Appendix 1) across 11 items. These items outlined principles 
aimed at strengthening collaboration between families and schools, 
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encompassing various dimensions: the child’s physical health and hygiene 
(a, c), collaboration to understand the child (b), support for adjustment 
to home and school environments (d, e), development of responsibility 
and cooperation (f, g), emphasis on communication and guidance with the 
child (h, i), support for socio-emotional development (j), and fostering a 
love of nature while removing barriers to outdoor play (k). Collectively, 
these principles aimed to establish a continuous, conscious, and affectionate 
collaboration between families and schools, supporting the development of 
children as healthy, balanced, responsible, and socially adapted individuals. 
In the 1989 Program (MEB, 1989), although parental involvement was not 
explicitly mentioned, it was indirectly reflected in the seventh goal of early 
childhood education, which emphasized “informative activities for families 
regarding early childhood education,” and in the twelfth principle, which 
highlighted “school–family cooperation” (Appendix 2).

An analysis of Table 1 shows that in the 1994, 2002, 2006, 2013, 2024, 
and TYMM curricula, the concept of parental involvement is addressed 
directly. In the 1994 Program (MEB, 1994), under the heading “Points to 
Consider in Early Childhood Education” (Appendix 3), the importance of 
active parental participation for ensuring the permanence of education was 
emphasized. Parents were encouraged to be informed about school activities, 
to support learning at home, and to participate periodically in school-
based activities. Moreover, active parental participation was highlighted 
as particularly beneficial in the education of children exhibiting problem 
behaviors.

In the 2002 Program (MEB, 2002), under the heading “Ensuring 
Parental Participation in the Child’s Education” (Appendix 4), the 
significance of school–family collaboration for fostering desired behaviors 
in children was stressed. Teachers and administrators were advised to plan 
parental involvement at the beginning of the academic year, with at least one 
parent meeting and one home visit per semester, alongside opportunities for 
individual consultations. Additionally, household routines were suggested 
to be considered as learning experiences, with parents encouraged to plan 
activities and play with their children, observe them at home, and actively 
participate in the educational process.

The 2006 Program (MEB, 2006), in its fourth section titled “Parental 
Involvement” (Appendix 5), underscored the critical role of families in 
maintaining the continuity of education. It emphasized that the child’s 
learning process should be addressed together with the family, taking 
into account parents’ knowledge and experiences, while teachers should 
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adopt a democratic and empathetic approach toward families. Parental 
involvement was proposed across seven main dimensions: family education, 
family communication, participation in educational activities, home visits, 
individual meetings, and involvement in management and decision-making. 
An “Parent Participation Form” was also included in the program to facilitate 
engagement.

The 2013 Program (MEB, 2013) explicitly highlighted the importance 
of family education and participation as a core feature. It introduced 
the Integrated Family Support Education Guide (OBADER), designed to 
reinforce continuity between school and home and ensure the permanence 
of acquired knowledge, skills, and attitudes. The guide comprises two 
main sections—family education and family participation—and provides 
detailed explanations of communication techniques, parental involvement in 
educational activities, individual consultations, home visits, and awareness-
raising regarding individuals with special needs. An “Parent Participation 
Preference Form” was included in the appendices (Appendix 6).

In the 2024 Program (MEB, 2024a), parents were recognized both 
as children’s educators and partners. One of the program’s main features 
emphasized the importance of family and community participation. The 
Family Education Guide (2024), integrated into the program, focuses on 
family education and family–community participation, detailing the purpose, 
benefits, and practices of parental involvement. An “Activity Participation 
Preference Form” was provided in the appendices (Appendix 7).

Finally, the TYMM Program (MEB, 2024b) defines parental involvement 
as practices in which parents and other family members contribute to school-
based educational programs while actively participating in management and 
decision-making, assuming responsibilities and roles. The program includes 
detailed explanations of the significance, objectives, and benefits of parental 
involvement, along with a corresponding “Parent Participation Preference 
Form” in the appendices (Appendix 8).

Overall, these findings demonstrate a progressive shift from indirect 
references in early curricula toward structured, comprehensive, and 
participatory approaches in later programs, reflecting an increasing 
recognition of families as essential partners in early childhood education in 
Türkiye.
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Tablo 2. The relationship between early childhood education principles and parental 
involvement

Program 
Year/Name

Inclusion of Parental Involvement 
in Early Childhood Education 
Principles

Relevant 
Principle 
Number(s)

Total Number 
of Principles 

1953 No No No

1989 Yes 12 12

1994 Yes 12 12

2002 Yes 1, 15 15

2006 Yes 14, 15 17

2013 Yes 14, 15 18

2024 Yes 7, 21 25

TYMM Yes 17, 25 26

An analysis of Table 2 indicates that in the 1989 and 1994 curricula, 
parental involvement was referenced in one principle, while in the 2002, 
2006, 2013, 2024, and TYMM curricula, it was reflected in two principles. 
The 1953 Program (MEB, 1953), did not include explicit principles for 
early childhood education. In the 1989 Program (MEB, 1989), which 
comprised 12 principles, parental involvement was indirectly emphasized in 
Principle 12: “Early childhood education should be provided in cooperation 
with families.” Similarly, in the 1994 Program (MEB, 1994), also consisting 
of 12 principles, Principle 12 highlighted parental involvement indirectly: 
“Education should be delivered in cooperation with families.”

In the 2002 Program (MEB, 2002), which included 15 principles, 
parental involvement was directly emphasized in Principle 1: “Ensuring 
the active participation of the child and family in education is essential,” 
and indirectly in Principle 15: “Programs should take into account the 
characteristics of families and the surrounding environment.” The 2006 
Program (MEB, 2006), with 17 principles, repeated this pattern, with direct 
emphasis in Principle 15 and indirect emphasis in Principle 14. Likewise, the 
2013 Program (MEB, 2013), containing 18 principles, maintained similar 
wording, indicating consistency in how parental involvement was addressed 
despite changes in the total number of principles.

In the 2024 Program (MEB, 2024a), which comprised 25 principles, 
parental involvement was directly emphasized in Principle 21: “Development 
and learning occur in numerous social and cultural contexts, which influence 
the child. Teachers should consider the impact of socio-cultural environments 
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and family experiences on children’s learning. Active participation of 
children, families, and the community should be ensured in the educational 
process.” Indirect emphasis appeared in Principle 7: “Planning should 
consider the interests and needs of all children, as well as the resources of 
families, communities, and schools.” Similarly, the TYMM Program (MEB, 
2024b), with 26 principles, directly emphasized parental involvement in 
Principle 25 and indirectly in Principle 17, maintaining the focus on family 
and community participation while considering socio-cultural contexts and 
providing support to families.

Overall, these findings reveal a gradual shift from indirect and limited 
references to parental involvement in early curricula toward more explicit, 
structured, and contextually integrated recognition of families as active 
participants in the educational process in later curricula.

Tablo 3. The relationship between teacher plans in early childhood education and 
parental involvement

Program Year/
Name Plan Type Inclusion of Parental Involvement 

in Teacher Plans

1953 One-Day Activity Chart No 

1989 Annual Plan, Unit Plan, 
Daily Plan

No

1994 Annual Plan, Unit Plan, 
Daily Plan

No

2002
Annual Plan Yes

Daily Plan No

2006
Annual Plan Yes

Daily Plan Yes

2013

Monthly Plan Yes

Daily Educational Flow No 

Activity Plan Yes

2024
Monthly Plan Yes

Daily Plan Yes

TYMM
Monthly Plan Yes

Daily Plan Yes

An analysis of Table 3 reveals that in the 1953, 1989, and 1994 curricula, 
no specific sections were allocated to parental involvement within the 
various plan categories. The 1953 Program (MEB, 1953), included a “One-
Day Activity Chart,” the 1989 Program (MEB, 1989), provided examples 
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of “Daily Activity Schedules” and “Unit Plans” for full-day and half-day 
preschools, and the 1994 Program (MEB, 1994), featured specification 
tables, topic analysis tables, and daily plan examples. However, none of these 
early curricula included dedicated sections for parental involvement in the 
sample plans. It should be noted that this does not indicate the absence 
of parental involvement in these programs, but rather that the planning 
documents did not explicitly reserve sections for it.

With the 2002 Program (MEB,2002), the unit plan was removed, and 
teachers were required to prepare annual and daily plans. The program 
included examples demonstrating parental involvement in the annual plan, 
indicating “how families should participate in the program according to the 
monthly objectives” (Appendix 9), whereas daily plan examples still lacked a 
dedicated parental involvement section. In the 2006 Program (MEB, 2006), 
teachers continued preparing annual and daily plans, and both plan formats 
incorporated specific sections for parental involvement (Appendices 10 and 
11). The activity format included a note stating, “Parental involvement may 
not be required for every activity.”

The 2013 Program (MEB, 2013) introduced monthly plans, daily 
educational flows, and activity plans. The daily educational flow outlined the 
teacher’s routine for the day, including start time, play, activity, assessment, 
and rest and meal periods. Parental involvement was explicitly included in 
the monthly and activity plan formats (Appendices 12 and 13), with the 
same caution that “Parental involvement may not be required for every 
activity.” The 2024 Program (MEB, 2024a), eliminated the daily educational 
flow and activity plan, requiring teachers to prepare only monthly and daily 
plans, each containing a dedicated section titled “Family and Community 
Participation” (Appendix 14). Similarly, the TYMM Program (MEB, 
2024b), continued the practice of monthly and daily plans, with parental 
and community involvement explicitly incorporated as dedicated sections in 
both plan types (Appendix 15).

Overall, these findings demonstrate a clear progression from the absence 
of specific parental involvement sections in early curricula toward structured, 
explicit inclusion of family and community participation in teacher planning 
in more recent programs.

4. Discussion and Conclusion

This study examined how the concept of parental involvement has 
been defined in Turkish early childhood education programs implemented 
between 1953 and 2024, and how this understanding has evolved over 
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time. The findings indicate that parental involvement has transformed 
historically from an indirectly conceptualized notion to a systematic, 
holistic, and participatory framework. In the 1953 and 1989 programs, 
the family was considered merely as an external support element for the 
educational environment. However, starting with the 1994 program, 
parental involvement was explicitly defined as a direct component of the 
instructional process. With the reforms implemented in the 2000s, the 
family shifted from a passive observer supporting the child’s development to 
an active stakeholder participating in educational planning and assessment 
processes.

In the literature, researchers such as Epstein (1995) and Hoover-Dempsey 
and Sandler (1997) emphasize that parental involvement strengthens 
children’s cognitive and socio-emotional development and that school-family 
partnerships contribute to children’s success both at school and later in life. 
The developments observed in Turkish early childhood education programs 
align with this international perspective. Specifically, the 2006, 2013, and 
2024 programs supported parental involvement through multidimensional 
structures, including family education, home visits, individual meetings, 
and participation in decision-making processes. The Turkey Century Maarif 
Model (TYMM), in particular, defines the family not only as a supporter of 
education but also as an active participant in governance processes, thereby 
adopting a more democratic and collaborative approach.

In conclusion, Turkey’s early childhood education programs have 
transformed the concept of parental involvement from a formal requirement 
into one of the fundamental principles of the education system. This 
transformation reflects a paradigm shift that strengthens family-teacher 
collaboration in early childhood education, promotes social participation, 
and supports a sustainable learning culture.

5. Recommendations

The findings of this study indicate that parental involvement in early 
childhood education in Turkey has evolved over the years into a systematic, 
multidimensional, and participatory structure. To ensure the sustainability of 
this transformation, several practical and research-oriented recommendations 
can be proposed.

First, the competencies of early childhood teachers in planning, 
implementing, and evaluating parental involvement should be enhanced. In 
this regard, in-service training programs can be organized, and pre-service 
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teacher education curricula can include mandatory, practice-based courses 
focused on family engagement.

Flexible and inclusive participation models that consider the 
socioeconomic and cultural diversity of families can be developed through 
collaboration between the Ministry of National Education (MoNE) and 
non-governmental organizations, thereby facilitating all families’ access to 
the educational process.

Developing measurement and evaluation tools to monitor school-family 
cooperation by MoNE will make the effects of related policies more visible. 
The effectiveness of the new parental involvement approaches implemented 
under the Turkey Century Maarif Model can be evaluated through field 
studies based on systematic monitoring.

Finally, continuously updating family engagement guides integrated with 
the current early childhood education program, and supporting them with 
interactive content through digital platforms, can promote contemporary 
forms of participation and increase the level of parental involvement.
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7. Appendices

Appendix 1: 1953 Early Childhood Education Program
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Appendix 2: 1989 Early Childhood Education Program
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Appendix 3: 1994 Early Childhood Education Program
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Appendix 4: 2002 Early Childhood Education Program
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Appendix 5: 2006 Early Childhood Education Program
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Appendix 6: 2013 Early Childhood Education Program – OBADER
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Appendix 7: 2024 Early Childhood Education Program – Family 
Education Guide
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Appendix 8: TYMM Program – Family Involvement Preference 
Form
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Appendix 9: 2002 Annual Plan Sample

Appendix 10: 2006 Annual Plan Sample



Naim Ünver  |  99

Appendix 11: 2006 Daily Plan Sample
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Appendix 12: 2013 Monthly Plan Sample
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Appendix 13: 2013 Activity Plan Sample
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Appendix 14: 2024 Monthly Plan Sample
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Appendix 15: TYMM Monthly Plan Sample


