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Abstract

The aim of this study is to reveal how the theme of “family/parental
involvement” has been conceptualized, represented, and transformed over
time in Tiirkiye’s preschool education programs implemented between 1953
and 2024. Conducted within the qualitative research approach, this study
employs the document analysis method. The data sources consist of the
preschool education curricula published by the Ministry of National Education
in 1953, 1989, 1994, 2002, 2006, 2013, 2024, and the Tiirkiye Century
Education Model (TYEM). The findings indicate that family involvement
was addressed indirectly in the 1953 and 1989 programs, while since 1994 it
has been handled more explicitly, systematically, and comprehensively. With
the 2002 curriculum, school-family collaboration became a structured part of
the planning process; the 2006 program addressed family participation across
seven dimensions, granting the concept a holistic framework. In the 2013
program, the “OBADER” guide was integrated to support family education
and participation, and the 2024 curriculum introduced the “Family Education
Guide,” emphasizing community engagement. The TYEM program further
expanded the notion of parental involvement by incorporating families into
management and decision-making processes, reflecting a more participatory
and collaborative perspective. Overall, the study concludes that the concept
of parental involvement in Tiirkiye’s preschool education has evolved from
an indirect and supportive role into an active, holistic, and stakeholder-based
collaboration model throughout its historical development.
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1. Introduction

Parents and guardians play a fundamental role in the learning and
development of young children. Their behaviors and interactions with
their children exert a profound influence on children’s well-being, social-
emotional development, cognitive skills, and motivation to learn. In this
context, parents are regarded as the most important teachers in their children’s
lives, since a child’s social, emotional, cognitive, and physical development
begins within the family environment. Given the centrality of their role, it
is essential for parents to enhance both their parenting competencies and
their knowledge and skills related to child care and education (OECD,
2024; Tezel Sahin & Ozbey, 2007). During the preschool years, children’s
imagination develops rapidly, while abstract thinking emerges gradually.
This period is therefore critical for the development of social and emotional
competence. Early childhood offers unique opportunities to nurture social
and emotional skills, and such development takes place within the context
of family, community, and culture (Blewitt et al., 2021). Structural family
characteristics, parental beliefs and interests, as well as educational processes,
are considered to influence the development of social-emotional competence
in preschool-aged children (Li, Tang, & Zheng, 2023). As can be seen,
preschool education constitutes a crucial stage that shapes the child’s
tuture life. The family, as the primary institution, provides children with
opportunities to explore the external world and to acquire essential habits.
While children gain foundational learning experiences within the family, they
also have the opportunity—when circumstances permit—to reinforce and
enrich these experiences through attendance at early childhood education
institutions (Comert & Giileg, 2004). During the preschool years, children’s
imagination expands rapidly while abstract thinking gradually develops.
This period represents a particularly critical stage for fostering social and
emotional competence, as such growth occurs within interconnected family,
community, and cultural contexts (Blewitt et al., 2021).

The involvement of the family in the child’s educational process and the
establishment of school-family collaboration refer to the concept of family
involvement. This concept emphasizes strengthening the connection between
the family and the school and highlights the active participation of families
in their children’s educational processes (Erkan, 2010). Family involvement
refers to the integration of the knowledge, skills, and experiences of not
only the family members but also other significant individuals in the child’s
life into the child’s educational processes, in coordination with the school,
teachers, and the broader community. It also implies the multidimensional
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participation of these individuals—both emotionally and physically—in
supporting the child’s learning and development (Karagop, 2020).

Family involvement is defined as a process through which parents and
other family members participate in early childhood education programs
to contribute to children’s learning and development (Morrison, 2003).
Within this framework, cooperation between school personnel and family
members is essential (Cavkaytar, 2000).

Early childhood education and care (ECEC) staff can engage parents and
guardians in their children’s learning and developmental processes through
three primary means:

1. Communication: Staff can maintain regular information exchange
with parents about the activities conducted within the center,
thereby keeping them informed of their children’s participation and
developmental progress.

2. Guidance: Staff can provide parents with guidance on how to
establish more effective interactions with their children.

3. Participation: Parents can be given opportunities to participate actively
in the functioning of the institution, which may include supporting
daily activities or contributing to decision-making processes (OECD,
2024).

The primary aim of family involvement is to establish coordination
between home and school, enabling joint efforts in supporting children’s
development and education. From this perspective, family involvement
not only facilitates behavioral change and skill development in preschool
activities but also contributes to the growth and development of the
families themselves. In this regard, family involvement practices hold great
significance for both parents and teachers in ensuring and safeguarding the
best interests of the child (Camlibel Cakmak, 2010; Toran & Ozgen, 2018).
Family involvement should not be viewed merely as a responsibility that lies
solely with parents or as the simple inclusion of parents in the educational
process. It is important to recognize that parents should be encouraged and
supported in this process by schools and teachers (Kim et al., 2012). Sylaj
(2013) emphasizes that it is, above all, a moral duty and responsibility for
both parents and schools to do their utmost to achieve the best possible
outcomes for children’s success. According to Hoover-Dempsey and Sandler
(1997), parents’ decisions to become involved in their children’s education
are influenced by three key factors: (1) how parents define their parental
role, (2) their sense of efficacy in contributing to their children’s academic
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success, and (3) the invitations, opportunities, and demands for involvement
extended by the child and the school. In this context, for family involvement
to function effectively, parents must first become aware of the extent of their
influence on their children’s lives, education, and success, while schools must
offer welcoming and accessible opportunities that invite and encourage
parental participation.

The primary aim of family involvement activities is to integrate learning
processes in order to support children’s development. This approach seeks
to establish a comprehensive, child-centered learning process. Research has
shown that family involvement programs positively influence children’s
development, attitudes toward school, and sense of belonging. Moreover,
family involvement enhances parents’ awareness of the educational process
and strengthens their collaboration with teachers and schools. This, in turn,
contributes to parents developing a more responsible and responsive attitude
toward their children’s education. From the teachers’ perspective, family
involvement provides valuable insights into children’s prior experiences,
enabling educators to better understand the child and tailor educational
practices accordingly (Ergiiden, Dogan, & Sen Hastaoglu, 2020). As
such, family involvement practices in early childhood education are highly
significant and necessary for children, parents, and teachers alike.

Theories associated with family involvement in education emphasize
that the family should not be considered separate from society. Research
on family involvement suggests that, before inviting families to participate
in educational activities or partnerships, it is essential to understand how
the family reflects the broader social context. Accordingly, the concept of
family involvement evolves as a reflection of constantly changing social
life, developing in line with the needs of society, schools, and families, and
becoming increasingly inclusive over time (Demircan, 2018).

In Tiirkiye, family involvement practices in early childhood education are
implemented by the Ministry of National Education (MoNE) in accordance
with certain standards. These standards emphasize that early childhood
education should be appropriate to children’s needs and individual differences;
that it should be planned to support all areas of development; that educational
environments should be designed to meet children’s developmental
requirements; and that play should be regarded as the most natural learning
opportunity for children. Within this framework, it is expected that both
children and their families actively participate in the educational process
(Toran & Ozgen, 2018). According to data presented in the OECD (2024)
report, communication between parents or guardians and early childhood
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education and care (ECEC) institutions in Tiirkiye is predominantly carried
out through informal means. Compared with countries such as Japan,
Germany, and Norway, Tirkiye’s rate of “frequent communication” with
parents is at a moderate level; however, the use of formal communication
channels (e.g., meetings, reports, or written notices) remains quite limited.
This finding indicates that teacher-family communication in Tirkiye
primarily takes place through daily, face-to-face, and verbal interactions,
while a systematic and structured communication framework has not yet
been fully established. Although informal communication methods provide
significant advantages in fostering close and trusting relationships between
teachers and parents, the lack of formal communication may limit families’
participation in decision-making processes related to children’s learning
and development. Therefore, early childhood education and care policies in
Tiirkiye should focus not only on the frequency but also on the gquality and
formality of communication with parents. Supporting teachers’ professional
development in this area is essential for achieving a more balanced and
sustainable model of parental involvement.

When the historical development of early childhood education in the
Republic of Tiirkiye is examined, it is observed that the Kindergarten
Regulation and Program, adopted and published in 1953, constitutes a turning
point in the advancement of early childhood education during the Republican
era. The fact that this regulation and program were discussed concurrently
at the 5th National Education Council and subsequently approved and
published by the Board of Education and Discipline of the Ministry of
National Education demonstrates that the early childhood education stage
was not neglected within the National Education System. Rather, it marked
the first steps of a new beginning in this field (Taran, 2021). Following the
implementation of the first early childhood education program in 1953,
a total of eight early childhood curricula have been introduced in Tiirkiye
— namely those of 1953, 1989, 1994, 2002, 2006, 2013, 2024, and the
Century of Tiirkiye Education Model (Tiivkiye Yiizyh Maarif Modeli, TYMM).
The year 2024 witnessed a noteworthy development in this regard: while
an updated version of the 2013 Program was implemented in February
2024, the TYMM Program began to be applied in kindergarten classrooms
in September 2024. As of the 2025-2026 academic year (first semester),
the 2024 Early Childhood Education Program continues to be implemented
in preschools (anaokullary) for children aged 36-68 months, whereas the
TYMM Program is implemented in kindergarten classes (anasmiflar:)
for children aged 57-68 months. This study aims to reveal the historical
transformation and development of parental involvement in early childhood
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education by examining Tiirkiye’s early childhood education curricula
(1953, 1989, 1994, 2002, 2006, 2013, and 2024) in terms of their parental

involvement components.

2. Method

This study was conducted within the qualitative research approach,
as the aim was not to measure quantitative variables but to gain an in-
depth understanding of how the theme of family involvement has been
conceptualized, represented, and evolved over time in early childhood
education curricula implemented in Tirkiye during different periods.
Qualitative research is particularly effective in revealing patterns of meaning
and thematic changes in documents. It is a research strategy that emphasizes
words rather than numbers in data collection and analysis and is generally
used to explore how people understand, experience, interpret, and construct
their social worlds (Hammersley, 2013).

2.1. Research Design

In this study, document analysis, one of the qualitative research methods,
was employed to examine how the family involvement dimension was
addressed in early childhood education curricula implemented in Tiirkiye
between 1953 and 2024, and to explore the changes and developments over
time. Document analysis is particularly preferred as a standalone research
method in situations where direct interviews or observations are not
teasible. This method involves the systematic examination of written and
oral materials that provide information about the topic under investigation
(Yildirim & Simsek, 2013).

2.2. Data Sources

The data for this study consist of seven early childhood education
curricula implemented in Tiirkiye between 1953 and 2024. These curricula
were published by the Ministry of National Education (MoNE) in 1953,
1989, 1994, 2002, 2006, 2013, and 2024.

Each curriculum document was obtained from the Ministry of National
Education’s open-access official archives as well as the researcher’s personal
document collection. The selected documents represent all major revisions of
early childhood education curricula in Tiirkiye and provide a comprehensive
opportunity to examine how the concept of parental involvement has been
addressed across different educational and socio-cultural contexts.
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3. Findings

Table 1 presents the definition and emphasis of pavental involvement in early childhood
education curvicula implemented in Tiirkiye from 1953 to 2024.

P Mode of
rogram Definition/Emphasis of Parental Involvement Inclusion in
Year/Name :
the Curriculum
1953 The famlly is defined as a supporter of the child’s Indirect
education.
1989 Emphasis on school-family communication. Indirect
1994 Highlighted as practices important for ensuring the Direct

permanence of the provided education.

Emphasis on the importance of school-family
2002 collaboration to develop desired behaviors in children Direct
in early childhood education.

Parental involvement in early childhood education
is emphasized under seven main headings: family
education activities, family communication activities,

2006 parents’ participation in educational activities, home  Direct
visits and activities at home, individual meetings, and
participation in management and decision-making
processes.

Parental involvement in early childhood education is
emphasized through family communication activities,

) L. o . Direct +

parents’ participation in educational activities,

2013 N . - . Supplementary
individual meetings, home visits, and raising awareness Guide
among families regarding individuals with special
needs.
“Parental involvement is defined as a process and a set
of organized activities in early childhood institutions, Direct +

2024 in which families participate to contribute to children’s Supplementary
development, education, and the educational Guide
program.”

“Parental involvement is defined as practices in which
parents and other family members contribute to
TYMM the school-based educational program and actively Direct
participate in management and decision-making
processes, taking on roles and responsibilities.”

An examination of Table 1 indicates that in the 1953 and 1989 curricula,
the concept of parental involvement was included indirectly rather than
explicitly. For instance, in the 1953 Program (MEB, 1953), parental
participation in education was addressed under the heading “School-Family
Relations” (Appendix 1) across 11 items. These items outlined principles
aimed at strengthening collaboration between families and schools,
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encompassing various dimensions: the child’s physical health and hygiene
(a, ¢), collaboration to understand the child (b), support for adjustment
to home and school environments (d, €), development of responsibility
and cooperation (f, g), emphasis on communication and guidance with the
child (h, 1), support for socio-emotional development (j), and fostering a
love of nature while removing barriers to outdoor play (k). Collectively,
these principles aimed to establish a continuous, conscious, and affectionate
collaboration between families and schools, supporting the development of
children as healthy, balanced, responsible, and socially adapted individuals.
In the 1989 Program (MEB, 1989), although parental involvement was not
explicitly mentioned, it was indirectly reflected in the seventh goal of early
childhood education, which emphasized “informative activities for families
regarding early childhood education,” and in the twelfth principle, which
highlighted “school-family cooperation” (Appendix 2).

An analysis of Table 1 shows that in the 1994, 2002, 2006, 2013, 2024,
and TYMM curricula, the concept of parental involvement is addressed
directly. In the 1994 Program (MEB, 1994), under the heading “Points to
Consider in Early Childhood Education” (Appendix 3), the importance of
active parental participation for ensuring the permanence of education was
emphasized. Parents were encouraged to be informed about school activities,
to support learning at home, and to participate periodically in school-
based activities. Moreover, active parental participation was highlighted
as particularly beneficial in the education of children exhibiting problem
behaviors.

In the 2002 Program (MEB, 2002), under the heading “Ensuring
Parental Participation in the Child’s Education” (Appendix 4), the
significance of school-family collaboration for fostering desired behaviors
in children was stressed. Teachers and administrators were advised to plan
parental involvement at the beginning of the academic year, with at least one
parent meeting and one home visit per semester, alongside opportunities for
individual consultations. Additionally, household routines were suggested
to be considered as learning experiences, with parents encouraged to plan
activities and play with their children, observe them at home, and actively
participate in the educational process.

The 2006 Program (MEB, 2006), in its fourth section titled “Parental
Involvement” (Appendix 5), underscored the critical role of families in
maintaining the continuity of education. It emphasized that the child’s
learning process should be addressed together with the family, taking
into account parents’ knowledge and experiences, while teachers should
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adopt a democratic and empathetic approach toward families. Parental
involvement was proposed across seven main dimensions: family education,
family communication, participation in educational activities, home visits,
individual meetings, and involvement in management and decision-making.
An “Parent Participation Form” was also included in the program to facilitate
engagement.

The 2013 Program (MEB, 2013) explicitly highlighted the importance
of family education and participation as a core feature. It introduced
the Integrated Family Support Education Guide (OBADER), designed to
reinforce continuity between school and home and ensure the permanence
of acquired knowledge, skills, and attitudes. The guide comprises two
main sections—family education and family participation—and provides
detailed explanations of communication techniques, parental involvement in
educational activities, individual consultations, home visits, and awareness-
raising regarding individuals with special needs. An “Parent Participation
Preference Form” was included in the appendices (Appendix 6).

In the 2024 Program (MEB, 2024a), parents were recognized both
as children’s educators and partners. One of the program’s main features
emphasized the importance of family and community participation. The
Famuly Education Guide (2024), integrated into the program, focuses on
family education and family—community participation, detailing the purpose,
benefits, and practices of parental involvement. An “ctivity Participation
Preference Form” was provided in the appendices (Appendix 7).

Finally, the TYMM Program (MEB, 2024b) defines parental involvement
as practices in which parents and other family members contribute to school-
based educational programs while actively participating in management and
decision-making, assuming responsibilities and roles. The program includes
detailed explanations of the significance, objectives, and benefits of parental
involvement, along with a corresponding “Parent Participation Preference
Form” in the appendices (Appendix 8).

Overall, these findings demonstrate a progressive shift from indirect
references in early curricula toward structured, comprehensive, and
participatory approaches in later programs, reflecting an increasing
recognition of families as essential partners in early childhood education in
Tirkiye.
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Tablo 2. The relationship between early childhood education principles and parental

involvement
Program .Inclusion of: Parental Involx_fement Re.lev.ant Total.Nl}mber
Year/Name in .Eaf'ly Childhood Education Principle of Principles
Principles Number(s)

1953 No No No

1989 Yes 12 12

1994 Yes 12 12

2002 Yes 1,15 15

2006 Yes 14, 15 17

2013 Yes 14, 15 18

2024 Yes 7,21 25

TYMM Yes 17,25 26

An analysis of Table 2 indicates that in the 1989 and 1994 curricula,
parental involvement was referenced in one principle, while in the 2002,
20006, 2013, 2024, and TYMM curricula, it was reflected in two principles.
The 1953 Program (MEB, 1953), did not include explicit principles for
carly childhood education. In the 1989 Program (MEB, 1989), which
comprised 12 principles, parental involvement was indirectly emphasized in
Principle 12: “Early childhood education should be provided in cooperation
with families.” Similarly, in the 1994 Program (MEB, 1994), also consisting
of 12 principles, Principle 12 highlighted parental involvement indirectly:
“Education should be delivered in cooperation with families.”

In the 2002 Program (MEB, 2002), which included 15 principles,
parental involvement was directly emphasized in Principle 1: “Ensuring
the active participation of the child and family in education is essential,”
and indirectly in Principle 15: “Programs should take into account the
characteristics of families and the surrounding environment.” The 2006
Program (MEB, 2006), with 17 principles, repeated this pattern, with direct
emphasis in Principle 15 and indirect emphasis in Principle 14. Likewise, the
2013 Program (MEB, 2013), containing 18 principles, maintained similar
wording, indicating consistency in how parental involvement was addressed
despite changes in the total number of principles.

In the 2024 Program (MEB, 2024a), which comprised 25 principles,
parental involvement was directly emphasized in Principle 21: “Development
and learning occur in numerous social and cultural contexts, which influence
the child. Teachers should consider the impact of socio-cultural environments
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and family experiences on children’s learning. Active participation of
children, families, and the community should be ensured in the educational
process.” Indirect emphasis appeared in Principle 7: “Planning should
consider the interests and needs of all children, as well as the resources of
families, communities, and schools.” Similarly, the TYMM Program (MEB,
2024b), with 26 principles, directly emphasized parental involvement in
Principle 25 and indirectly in Principle 17, maintaining the focus on family
and community participation while considering socio-cultural contexts and
providing support to families.

Overall, these findings reveal a gradual shift from indirect and limited
references to parental involvement in early curricula toward more explicit,
structured, and contextually integrated recognition of families as active
participants in the educational process in later curricula.

Tablo 3. The velationship between teacher plans in early childhood education and
pavental involvement

Program Year/ Plan T Inclusion of Parental Involvement
Name an fype in Teacher Plans
1953 One-Day Activity Chart No

Annual Plan, Unit Plan, No
1989 Daily Plan

Annual Plan, Unit Plan, No
1994 Daily Plan

Annual Plan Yes
2002 )

Daily Plan No

Annual Plan Yes
2006 )

Daily Plan Yes

Monthly Plan Yes
2013 Daily Educational Flow No

Activity Plan Yes

Monthly Plan Yes
2024 )

Daily Plan Yes

Monthly Plan Yes
TYMM

Daily Plan Yes

An analysis of Table 3 reveals that in the 1953, 1989, and 1994 curricula,
no specific sections were allocated to parental involvement within the
various plan categories. The 1953 Program (MEB, 1953), included a “One-
Day Activity Chart,” the 1989 Program (MEB, 1989), provided examples
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of “Daily Activity Schedules” and “Unit Plans” for full-day and half-day
preschools, and the 1994 Program (MEB, 1994), featured specification
tables, topic analysis tables, and daily plan examples. However, none of these
early curricula included dedicated sections for parental involvement in the
sample plans. It should be noted that this does not indicate the absence
of parental involvement in these programs, but rather that the planning
documents did not explicitly reserve sections for it.

With the 2002 Program (MEB,2002), the unit plan was removed, and
teachers were required to prepare annual and daily plans. The program
included examples demonstrating parental involvement in the annual plan,
indicating “how families should participate in the program according to the
monthly objectives” (Appendix 9), whereas daily plan examples still lacked a
dedicated parental involvement section. In the 2006 Program (MEB, 20006),
teachers continued preparing annual and daily plans, and both plan formats
incorporated specific sections for parental involvement (Appendices 10 and
11). The activity format included a note stating, “Parental involvement may
not be required for every activity.”

The 2013 Program (MEB, 2013) introduced monthly plans, daily
educational flows, and activity plans. The daily educational flow outlined the
teacher’s routine for the day, including start time, play, activity, assessment,
and rest and meal periods. Parental involvement was explicitly included in
the monthly and activity plan formats (Appendices 12 and 13), with the
same caution that “Parental involvement may not be required for every
activity.” The 2024 Program (MEB, 2024a), eliminated the daily educational
tflow and activity plan, requiring teachers to prepare only monthly and daily
plans, each containing a dedicated section titled “Family and Community
Participation” (Appendix 14). Similarly, the TYMM Program (MEB,
2024b), continued the practice of monthly and daily plans, with parental
and community involvement explicitly incorporated as dedicated sections in
both plan types (Appendix 15).

Overall, these findings demonstrate a clear progression from the absence
of specific parental involvement sections in early curricula toward structured,
explicit inclusion of family and community participation in teacher planning
in more recent programs.

4. Discussion and Conclusion

This study examined how the concept of parental involvement has
been defined in Turkish early childhood education programs implemented
between 1953 and 2024, and how this understanding has evolved over
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time. The findings indicate that parental involvement has transformed
historically from an indirectly conceptualized notion to a systematic,
holistic, and participatory framework. In the 1953 and 1989 programs,
the family was considered merely as an external support element for the
educational environment. However, starting with the 1994 program,
parental involvement was explicitly defined as a direct component of the
instructional process. With the reforms implemented in the 2000s, the
family shifted from a passive observer supporting the child’s development to
an active stakeholder participating in educational planning and assessment
processes.

In the literature, researchers such as Epstein (1995) and Hoover-Dempsey
and Sandler (1997) emphasize that parental involvement strengthens
children’s cognitive and socio-emotional development and that school-family
partnerships contribute to children’s success both at school and later in life.
The developments observed in Turkish early childhood education programs
align with this international perspective. Specifically, the 2006, 2013, and
2024 programs supported parental involvement through multidimensional
structures, including family education, home visits, individual meetings,
and participation in decision-making processes. The Turkey Century Maarif
Model (TYMM), in particular, defines the family not only as a supporter of
education but also as an active participant in governance processes, thereby
adopting a more democratic and collaborative approach.

In conclusion, Turkey’s early childhood education programs have
transformed the concept of parental involvement from a formal requirement
into one of the fundamental principles of the education system. This
transformation reflects a paradigm shift that strengthens family-teacher
collaboration in early childhood education, promotes social participation,
and supports a sustainable learning culture.

5. Recommendations

The findings of this study indicate that parental involvement in early
childhood education in Turkey has evolved over the years into a systematic,
multidimensional, and participatory structure. To ensure the sustainability of
this transformation, several practical and research-oriented recommendations
can be proposed.

First, the competencies of early childhood teachers in planning,
implementing, and evaluating parental involvement should be enhanced. In
this regard, in-service training programs can be organized, and pre-service
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teacher education curricula can include mandatory, practice-based courses
focused on family engagement.

Flexible and inclusive participation models that consider the
socioeconomic and cultural diversity of families can be developed through
collaboration between the Ministry of National Education (MoNE) and
non-governmental organizations, thereby facilitating all families’ access to
the educational process.

Developing measurement and evaluation tools to monitor school-family
cooperation by MoNE will make the effects of related policies more visible.
The eftectiveness of the new parental involvement approaches implemented
under the Turkey Century Maarit Model can be evaluated through field
studies based on systematic monitoring.

Finally, continuously updating family engagement guides integrated with
the current early childhood education program, and supporting them with
interactive content through digital platforms, can promote contemporary
forms of participation and increase the level of parental involvement.
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7. Appendices
Appendix 1: 1953 Early Childhood Education Program

Ofcul ve aile miinosebetlerinde:

a) Ailenin, cocugun saghk durumunu kontrol ederek
okula gondermesi, evde bir hastalik oldugu takdirde has-
tahgin bulasicr olup olmadiin anlagilineaya kadar gocu-
gun okula ginderilmemesi.

b} Cocugun biitiun dzelliklerinin aile tarafindan sa-
mimi bir sekilde okula aksettirilmesi, Cocuk fizerinde
alinacak karar ve tedbirlerin miisterek olmasi

¢} Cocugun saghf ve temizlifi  bakimindan yedek
camagtr hususunun ailece sajilanmasi.

d) Cocuga evie ve okulda ig glirmefis aligmas litzu-
mu, kendi isini kendi yapmas1 ve bu isleri tertipli, dii-
zenli hir sekilde ayarbyabilmesi, bilhassa bu noktada
gile ile tam bir fikir biriligine varilmas:.

&) Cocuga simartilmiyacak derecede geflat gisteril-
mesi.

f) Cocuklarin hak ve vazife sorumlulugunu, giizeli,
iviyi ve dofruyu secme kabiliyetinin gelistirilmesi mev-
suunda, aile ile ahenkli bir ishirligi yvapilmasy.

g Cocugun okuldan herhangi  bir esya gitiirmesi
halinde derhal okulun haberdar edilmesi.

h} Qoculta gahsivetin tegekkiil etmesi igin evde ve
ckulda konugmasma, maksadim  anlatmasina, sual sor-

24

masina firsat verilmesi ve sorularin tatmin edici bir se
kilde cevaplandirilmas

it Okutlun velilerle konusmak icin belirli gin ve
snali olmas: (fevkalade haller miistesna).

j} Cocugun bayramlarda, miistesna giinlerde ailesi
ne ve arkadaglarina kendi hazirladyg kiiciik hediveleri,
Firdan topladign cicekleri verebilmesi imkanlarunn sai
lanmas,

k) Cocukla tabial, hayvan ve bitki sevgisini uyar-
dirmak, onun agik hava oyunlarindan faydalanmasgng
saflamak icin, cocukla tabiat arasina herhangi bir engo-
lin konmamas: .
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Appendix 2: 1989 Early Childhood Education Program
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Appendix 3: 1994 Early Childhood Education Program

OKUL UNCESr EBSITIMDE DIKKAT EDILECEK HUSUSLAR

1) Program, normal gelisim UzelTiklart gUsteren cocuklar
giztinlina alinarak hazirlanmigtrr. Bu nedenle programtn basarily
b1 sakilde uyguTanmasinda cocuk wveya gocuk grubunur buTundugu
galigim dizeyininm fyf tarninmast gerekir. Program uygulamtriker vas
grubunun genel Yzelliklerd kadar. bireysel Szelliklar. cocuklarTm
kendilerfine Yzgl yetenak wve becerilerd de dikkate aTinmalidir.
Pregram. bu anlayis dcinde uygulandvgyr takifrde Hzel editim
fhtiyact olan gocuklar 1gin de kullanilabkiTdr. = .

Z) Programa 111gkin hadeflar saptanirken, serumiu olunan
gocuk grubunun fthtfyaclari belirlenarak, hedefler programda verdi-
lan drnekler dogrultusunda yenidem dOzenlenmel!, ya da yani
hedafier bulunabiimalfdir. Yrnek: Kirsal kesimde bulunan bBir ekul
Sncasd aegitim kurumunda meslaklerin tanitimina 17iskin hedaflaer
balirlenirkan, burada en fazla bulunan mesleklers Hncalik wver—
1imeld (tartmw wve hayvancilik wb.) ya da bir sahil bdlgesinda
denfz va onunla 17g111 kenularin programa katiimas na Hzen
gésteriimelidir.

3) Program uygulanirken bazi faaliyetler, grubun tOmidne va
da kiglk gruplara yBrelik olabil{ir. Bazer da saratman ve ¢oculun
take tak caligmasi veya cocufdun tek basina faaTliyvette bulunmas-
g8z konusuy alabiTir.

4) Egitim ortami cocuklarim aynt anda farkld faaliyetliarde
buTunabilecekleri dikkate alinarsk duzenlenmalidir. Sessizlik ya
da az hareket geraektiren faaliyvet alanlarnin birbirine vakTn
oimasina dikkat ediimesi, Hgratmerin bUtOR cocuklari ayni1 anda
gtrebilaecek hir konumda clmasy son daersce Ynemiidir. Prsgramin

bagarts1 her seyden #nce gacuklarin temiz, aydinitk, Tyd
1g1t1Ims, havalandir1imis va glwvenld bir ortam feinde
bulunmasina badlivdir. Oyun materyallaerd, sandalye ve masalar
saglam, kolay kiriimayan, cocuklarin yvasina, beyuna  uygun
olmalydir., Ortam; aacuklarn masa bagy caligmalar, varda

sarbestce oturacaklart hatta yatarak faalfyvet gtsterebilecsiclerd
mindar, yastik vb. ila ddsenmeli va gocuklarin rahatca hareket
sdebileceklart bir alanin  bulunmasina dikkat ediImelidir.
Cocuklarin fhtiyacina cevap veracek sekilde sgyalar sabit konum—
dan gok yerleri dedistirilebilir “zellikte almalrdir. Ortam,
grupta bulunmas: muhtemel engel1Td cocuk veya cecuklarin durumuna
g¥re de dizenlanaebiImalidir.

Yaratie11187 dastskleyici bir egitim ortamt; cocufiun dodal
merakini geligtirescek, hayvan yetigtirme, bitki yatistirme gibd
caragtirma ve Jncaleme yapmaya ySnelticd kiigerlare de sahip
aimalidir. Hayal gOctndl destekleyici kitaplar, resimlar, F1lmlar,
sesli ve g¥rintlld malzemeler de egfitimciye destak saglayacaktir.
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5) OkuT Ynces{ efitim, yetigkim ve gocudun birbirTert 1Ta
kuracaklart alumlu TTiskiler szayasinde basartya ulasabilir. TOm
okyT 8ncesi dUnem boyunca gocugun, yatigikinin sevgi ve anlayigina
ihtiyaer vardir. Bu nadenle.. S¥ratmenin cocukla konusmalarinds
daima olumiu bir {fade kullanmast yerinde olTur. Verilsn Srnek
programlar uygulanirken gocufun er fyd yapabfTecegi. tannd1gr
konuTara dncelik var{ TmeTi va cacuk bunTart yaptilkoa
8dU1 Tendf=T TneTfdfr~. B&yTe bir yaklastm. cocuktak! bagart duygu—
sunu destaklar ve yeni konulari #3renma tstadind artirre.

6) CocukTarla konusurken vaya onlardan =8z aderkan, belld
Brelliklarine gdre JYsimlendirmekten de kacinmak yerinda bir
yaklagimdir (uslu, yaramaz, ak1171. aptal vb).

7) Yetiskinlaer, cocujla sadece {htiyamer olduliumda vardim
edarek bagimsiz118in1 gelistirmesini desteklemeli, yapabilescegd
saylare vaya yapmak fstediklerine fzin varmelidir.

8) Programda yar alan atkinlikler, cocuklarim ginldk
hayatlarys {1le 171gki kurabiimelerine yardim adici nitalikte
clmalidir. Egftim durumiarinin  sonunda kalie1 davraniglara
ulagilabiimesi y8nlOndean tekrarlar ve pekistiried atkinlikler Snam
tagir. Bu bakimdan zaman zaman tekrarlara da yer ver{imel{dir.

2) Allanin kat17im1, verilen egitimin kaltet olmas1 vé#nUnden
Brvem tagimaktadre. Okulda garsaklastirilanlarin ailaya
tam1€1Tmasy va ailenin da evde yapabilaceklerinin onlara
anlatiimasy gerekir. Bumnun 1¢inm de &ileler belirli araliklarla
okula davet edilarek faaliyetleri Tzlemeler{ sadlanabildir. Af{la-
lere tek tesk veya arup halinde e#itim calismalari yapilabilde.
Jzelilikle. grupta problem davranist olan cocuklar wvarsa ailanin
kurumda uygulanan programa kat1l m1 ilae, bu preblam davran1s daha
kisa sUrede clzlUme ulagahil{r.

10) Okul Bncesi afitimde gdrav alacak H¥retmenin cocukta
I yaratic11181 ve problam cézme becerilerind gelistiracek Bir tutum
sargilamasi son dersce Snamlfidir. Bu +tutum, cocufa saglikls
1latigimin gerceklestidi rahat ve glvenld hbir~ artam varatir.
Ayrica cocuklara soru sorma firsati vererek, onlarin serulars
birlikte cok yonlo cevaplar aramalarini sadlar. Yani ve or]inal
czUmler S8retman tarafindan dafime olumiu  karsilanmalidir.
Cosuklar tek tip c¥zlUm Uretmek . yverfne, daima olasy eHdzOmler
bulabiimelert yénunde dasteklanmelidirlar. Yaeni, orjinal,
dedigik cHzlmler aditimei tarafindan ¥d0Tlermdiriimalidir.

11) Yaratie1T1k ve karar varme .h'lcer‘ﬂs“n‘l'r‘r gelistiriimesi
agisindan, etkinliklerin cocuklar tarafindan baslatrimagt1 ve bu
yinde tesvik ediTmesd uygun olacak+tir.

12) Yaratic11191n desteklenmas?, efitimeindin Kaendi kendind
bu kanuda geligtirmest, bilgisini artirmas-
pancaraedan bakmasiyia mUmkOndOr.
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Appendix 4: 2002 Early Childhood Education Program

3.7, Ailenin Cocugun Efitimine Katlmmin Saglanmasy

Okl Gneesi egitimde gogukta istenen davramglann geligtirilmesi igin okul
aile igbirlifinin saglanmasi dnemlidir. Bu nedenle egitim yil baginda kurum
yoneticileri ve Ggretmenler bir araya pgelerek, ail:l-:r.i.]:rmgranm ne sekilde
katabileceklerini kararlagtirmalsdir.

Veli toplantilan her yanyilda en az iki kez yapilmalidir, Ayrica ailelerin
dgretmenle bireysel girisme yapabilmelen igin de olanak saglanmalidir,

Ogretmen, her gocugun evine bir yanyida en az bir kez ev ziyareti
yapmaya dzen gostermelidir, Ev ziyaretlerinde gesitli etkinlikler yapilabilir.

Ornegin:

+ Evdeki rutin islerin dgrenme yasanusi olarak nasil kullamlabilecegi
ailelere gosterilebilir.

* Cocuk ve ailenin bidikte oynayabilecefi oyun va da etkinlikler
plénlanabilir.

* Cocugun da gorev alip yapumma yardim edebilecegi bir oyuncak
yapilabilir. ’ )

* Ajlenin, gocugun gelisimi hakkmda bilgi almak istedifi konular varsa

 bu konularda bilgilendirilebilir.

*  Cocuk ve ailesi ev ortaminda gozlemlenebilir.

Adlelerle yapilan ponismelerde, konugmayz her zaman gocufun olumle
ve baganh oldugu konularla baglanmalidin. Daha sonra gocufun
giiglendirilmesi ve desteklenmesi gereken alanlar ifade edilmeli, bunun igin
okulda ve evde neler yamlabilecegi konugulmal, ailelerin plinlama ve
uygulamalara etkin katihm saflanmalidir.

Egitimde okul-aile igbirlifinin sireklilifinin safilamalk igin aileler, okulda
yapilanlar hakkinda siirekli olarak bilgilendinlmelidir.
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Appendix 5: 2006 Early Childhood Education Program

Iv. BOLUM
AILE KATILIMI

Ginumuzde okul 6ncesi editime verilen dnem tim ulkelerde artmistir. Ancak okul éncesi
egitimin dnemi konusunda toplumsal biling olusturan llkelerde, bu biling sayesinde, okul 6ncesi
egitimdeki okullasma oranlan da artmistir. Bu gergekten hareketle pek ¢ok tlkede toplumsal biling
olugturma konusunda cesitli calismalar ve yodun kampanyalar yiritilmektedir.

Okul éncesi editim alaninda gocuklar (izerinde yapilan aragtimalar, aile katilimini saglayan
programlarda yetisen gocuklann gelisimindeki olumlu etkinin “kalici” oldugunu ortaya koymaktadir.
Ancak, okul éncesi editim kurumlarinin bir gogunda aile, programlann diginda kalmakta; boylece
gocudun kazandigi becerilerin kaliciidl saglanmamakta ve bu becerilerin glinlik yasama aktanimasi
mimkiin olmamaktadir. Bu nedenle okul éncesi egitimde en iyi yaklasim, gocugu tek bagina birey
olarak degil, ailesi ile birlikte ele alan yaklasimdir.

Ailenin egitime katilimini saglamak icin ailelere olumlu dislincelerle yaklagsmak énemlidir. Aile
bireylerinin cocugu daha iyi tanididini ve gocuk hakkinda 6gretmenden daha fazla deneyime sahip
oldugunu, kendi gocugunun editiminde gegerli olabilecek yontemler bildigini kabul etmek gerekir.
Aynca aile bireylerine karsi anlayisl, hoggonill, esnek ve demokratik bir tutum sergilemek, ailenin
galigsmalara katilimini kolaylastirmak agisindan énemilidir.

Ailenin egitime katiimi, aile bireylerinin okul éncesi egitim hakkinda génis sahibi olmalari ve
calismalann evde pekistirimesini desteklemeleri ve béylece editimde devamliigin sadlanmasi igin
gereklidir. Egitimde sirekliligin sadlanmasi ise editimdeki bagany: artinr.

Ailenin editime katilimi, ebeveynlerin gocuk yetistime konusundaki bilgi ve becerilerini artirmakta
ve daha etkili ebeveynler olmalanni saglamaktadir.

Okul éncesinde aile katiimi; aile egitim etkinlikleri, aile iletisim etkinlikleri, ailelerin egitim
etkinliklerine katiimi, ev ziyaretleri ve evde yapilabilecek etkinlikler, bireysel goriismeler ve toplantilar
yénetim ve karar verme siireglerine katilim olmak iizere yedi ana baslikta incelenebilir. Ogretmen,
programdaki etkinliklerin hangilerinde aile katiimina yer verecegini yillik planini hazirlarken
belirlemelidir.Her etkinlikte aile katiimi gerekmeyebilir.

Aile Egitim Etkinlikleri

Aile egitim etkinlikleri gocuk saghds, gelisim, davranis yonetimi, iletisim, beslenme, ruh saghgi
gibi konularda ailelerin bilgi ve becerilerini gelistimmeye yonelik sistemli ve planh ¢galismalardir. Aile
egitimi toplantilar, konferanslar, bireysel gériismeler ya da makaleler, brosir, el kitabi, dergiler
gibi basil araglar ve editim panolan yolu ile yapilabilir. Galismalara baslamadan énce ailelerin ilgi
ve ihtiyaclarini belirlemek amaci ile yazil bir form verilmelidir. Bu formlarin analizi sonucunda
ortaya ¢ikan ihtiyaglara gére hangi konunun hangi etkinlik yoluyla ve ne zaman yapilacag:
planlanmalidir.



Naim Unver | 95

Appendix 6: 2013 Early Childhood Education Program - OBADER

EK1/D.7.
AILE KATILIMI TERCIH FORMU

Anne/Baba'nin Ad1-Soyadi.. e T4 O S —
Degerli Alleler,

Bilindigi gibi okul &ncesi egitim siirecinde ailenin gok énemli bir rolii vardir. Cocufun egitimi
aile ile okulun is birligi ile gerceklesmektedir. Okulumuzda aile kahhimi calismalar yapmay:
planlamaktayiz. Asagda bazm katihm sekilleri sunulmugtur. Litfen bunlardan size uygun olany
olanlan isaretleyiniz. Bunlarin disinda katilimda bulunabileceginiz konular varsa ekleyebilirsiniz.

( ) Gezilerde yardim edebilirim.

() Okul tarafindan diizenlenecek toplantilarda yardim edebilirim.

( ) Materyal ve arag hazirlamak igin diizenli olarak gelebilirim (Liitfen giin belirtiniz).
() Oykii anlatabilirim.

() Cocuklarin olusturdugu dykiileri kaydedebilirim.

( ) Deneylerde gorev alabilirim.

() Miizik etkinliklerinde gbrev alabilirim, enstriiman calabilirim.

() Tiyatro/ drama etkinliklerinde gérev alabilirim.

( ) Resim, deniz kabugu vb. koleksiyonumuzu cocuklara gosterip anlatabilirim.

{ ) Meslek tamtirmlarinda gérev alabilirim.

() Yemek pisirme, dikis dikme vb. dzel ilgilerim var. Bunlari cocuklarla paylasabilirim.
() Ogrenme merkezleri (bakkal, postane vb.) hazirlanmasinda yardim edebilirim.

() Evcil hayvanlarim var, okula getirebilirim.

( ) Bilgisayar etkinliklerinde gorev alabilirim.

() Diger (ekleyInizh. . cove i s



96 | How has “Parental Involvement” Evolved.in Tiirkiye’s Preschool Education Programs (1953-2024)...

Appendix 7: 2024 Early Childhood Education Program - Family
Education Guide

EKLER

Ek 3

AILENIN EGITIM ETKINLIKLERINE KATILIM TERCIH FORMU

-
Degerli Ailsler, A

Bu form okul &ncesi sditim programindaki etkinliklsre katlm sadlamaniz
icin yepabilecediniz calismalan belirlemek amaciyla hazirlanmistir. Agagidaki
caligmalardan yapmak istediklerinizi. giin ve saat tercihlerinizi belirtiniz. Ayrica
yapabilecediniz diger galigmalan da yazabilirsiniz.

Sizlerin katilimiyla gergeklestirecedimiz ¢aligmalar igin simdiden tegekkir ederiz.

Egitim Etkinliklerine Katim Saglayacak Aile Bireyinin
Adive Soyad

Cocudun Adi ve Soyad :

Cocugun Dogum Tarihi s /.. /20

Cocugun Cinsiyeti
Tarih e 20

Hareket caligmalan yaptirabilirim.

Oyun oynayabilirim ve yeni oyunlar 6gretebilirim.

Hikaye anlatabilirim.

Sarki séyleyebilirim ve yeni gsarkilar 6gretebilirim.

Artik materyallerle stkinlik yaptirabilirim.

Deneyler yaptirabilirim,

Mutfakla ilgili etkinlikler dizenleyebilirim; gocuklarle birlikte kek. podaga.
turgu gibi yiyecek hezirlayabilirim.

Dikig, kalip gilkarma, igleme, érgu gibi el igleri gésterabilirim.

Meslegimi tanitabilirim.

Cocuklarla fotograf cekimi gezileri yapabilirim.

Enstriman galabilirim.

Keleksiyonumu {resim, farkl ilkelere ait objeler gibi) ¢ocuklara gésterip
anlatabilirim.

Evcil hayvanim var, okula getirebilirim.

Drama yaptirabilirim.

000 OOoOoo oogoodood

Caligtgim kuruma davet edersk tantimini yapabilirim.

v

-

MLE EGITIMI REHEER|
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Appendix 8: TYMM Program - Family Involvement Preference
Form

EK 12: AiLE KATILIMI TERCiH FORMU

Anne/Babamn Ad-Soyadi-.... . | Tariho

Sevgili Ailelerimiz,
Bilindigi gibi eqitim sdrecinde ailenin gok dnemli bir rold vardir. Cocugun editimi aile ile kurumun is birligi ile
gergeklesmektedir. Kurumumuz da aile kabihm aktivitesi uygulamas: yapmay planlamaktayz. Litfen bunlardan

Size en uygun olanim isaretleyiniz.

Asaqidaki maddeleri inceleyiniz ve yapabileceklerinizi isaretleyerek belirleyiniz. Belirtilenlere eklemeler yapa-
bilirsiniz.

Gezilerde yardim edebilirim.

Cay ve diger dzel toplantilara yardim edebilirim.

Malzeme ve arag hazrlamak igin dizenli olarak gelebilirim. (Litfen gin belirtiniz.)

Oyl anlatabilirim.

Oyun etkinliklerinde grev alabilirim.

Deneylerde girev alabilirim.

Miizik etkinliklerinde gorev alabilirim, enstriman galabilirim.

Tiyatro, drama etkinliklerinde garev alabilirim.

Resim, deniz kabudu gibi koleksiyonumuzu gocuklara gosterebilinim.

Meslek tanttimlannda gorev alabilirim.

Yemek pigirme, dikis dikme gibi ozel ilgilerim var. Bunlan gocuklarla paylagabilirim.

Egitim ortarmimn hazirlanmasinda yardirm edehilirim.

Eveil hayvanlanm var, kuruma getirebilirim.

Bilgisayar etkinliklerinde gorev alabilirim.

Yardim etmeyi distndidiniz baska konular varsa litfen belirtiniz.
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Appendix 9: 2002 Annual Plan Sample

EK 1: OKUL ONCESi EGITiM KURUMLARI ICIN YILLIK PLAN ORNEGI (Eyliil Ay i¢in)

OKULUN ADI :
YAS GRUBU

HEDEFLER VE KAZANILMASI i iTi
AY BEKLENEN DAVRANISLAR TARIH |EGITIM DURUMU | DEGERLENDIRME

(Opretmen her ay igin hedeflerini (Ne zaman | (Hangi etkinlik, nasil | (Program, gocuk ve
belirlerken tiim geligim alanlarm yapilacak?) | uygulanacak?) Bretmen nasil, ne ile
dikkate almalidir.) degerlendirilecek?)

KAVRAMLAR

(EK 3'deki kavramlar listesinden
secilebilecegi gibi, gereksinim dog-
da & lar da eklenebilir)

GEZI - GOZLEM
{Segilen hedeflere uygun olmasina
dikkat edilmelidir.)

OZEL GUN VE HAFTALAR
(O ay igindeki giinler ve haftalar
belirtilmelidir.)

AILE KATILIMI

(Belirlenen hedeflere uygun olarak

ailenin programa nasil katilacag
belirtilmelidir.

EYLUL

HAZIRLAYAN OGRETMEN/OGRETMENLER

& NOT: Yillik plan, okulun agik oldugw her ay igin, smekte yer alan tim bilgileri kapsayacak sekilde ayn sayfalar halinde hazirlanmahd:

Appendix 10: 2006 Annual Plan Sample

YILLIK PLAN FORMU

OKULUN ADI : YAS GRUBU (AY):

AYLAR AMAGLAR VE KAZANIMLAR

Gocuann geligimsel zellikleri géz Sniinde bulundurdarak o ay
iginde kazandinimasi baklenen amag ve kazanmiar, her bir geligim
alanindan secilerek eJitim programindaki alan adi, amag ve kazanim
numaralan ile agik olarak yazir.

LEL

KAVRAMLAR ALAN GEZILERI BELIRLI GON AILE KATILIMI DEGERLENDIRME
VE HAFTALAR

0 ayigin Oay igin Belirli giin ve Oayign Her ay sonunda “gocuk, program ve
belirlenan amagve | belilenen amagve | haftalarlistesinden balilenen amag ve Sfiretmen” boyutunda yapian
kazammilara uygun | kazammiara uygun {Bk. Program kazammlara gore dederlendirme sonuglan yazihr.
«olan kavramiar, igli | olarak yapilacak Kitabi) o ay igin avde ve okulda Gocuklann gelisimsel &zelliklerinin
listeden (Bl alan gezileri uygun olan belidi ailelerle birlikia deferlendirilmesine ytnelik olarak “Geligim
Program Kitabi) etiinlikleri yazir. glin ve haftalar yapiacak etidnfikder Kontrol Listesi"nin kullanimas ile iigili
segilerek yazilr. sagilerak yazilr. yazir, hatriatma notu yaziir( Bk Program Kitab).
Gerekli durumlanda Her bir ddnem sonunda “Kazamm
kavramiar listesine Dejerlendirme Formu"nun (Bk. Program
yeni kavramiar Kitabi) uygulanmasi ile iigili hatrlatma notu
eklenir. yazihr.
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Appendix 11: 2006 Daily Plan Sample

Yag Grubu : Ay olarak ETKINLIK FORMATI
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Appendix 12: 2013 Monthly Plan Sample

MiLL1 E§iTilM BAKANLIEI OKUL ONCESi ESiTiMi PROGRAMI
AYLIK E3iTiM PLANI FORMATI

Okul Adi :
Ogretmenin Adi ve Soyadi:
Tarih E
Yag Grubu (Ay)
KAZANIMLAR VE 6OSTERGELERT
AYLAR
Cocuklarin gelisimsel Gzellikleri giz dniinde bulundurularak o ay iginde ulasil bekl kazamim
ve gostergeler secilir. Secilen kazanim ve gostergeler gelisim alanlar: belirtilerek agik olarak yazilir.
:
: KAVRAMLAR
‘
H Kavramlar o ay igin belirlenen kazamimlarla iliskilendirilerek segilir ve kategorileriyle birlikte yazilir.
) Gerekli durumlarda kavram listesine yeni kavramlar eklenebilir.
i
: BELIRLL 60N VE - .
! HAFTALAR ALAN GEZILERE AILE KATILIMI
E O ay igin uygun clan belirli | O ay icin belirlenen kazammlara | O ay igin belirlenen kazanmlara
g giin ve haftalar belirlenerek | uygun olarak yapilacak alan gezileri | gire evde ve okulda ailelerle
i yazilir yazilir birlikte yapilacak etkinlikler yazilir.
DEGERLENDIRME
Ay sonunda yopilacok degerlendirmeler giinlik degerlendirmeler giz dniine alinarak gecuk, program ve égretmen beyutlarinda
genel olarak yapilir.
¢eocuklar; "Gelisim Gizlem Formuna kaydedilen gizlemler dikkate ahnarak degerlendirilir.
Program; kazamim ve gostergeler, kavramlar, alan gezileri, aile katilimi, materyaller ve uyarlama boyutlar: dikkate alinarak
degerlendirilir.
OCgretmen; o ay planladigi programin bitin boyutlarim dikkate alarak kendini degerlendirir.
Bu degerlendirmeler zcnucunda bir sonraki ayda alinacak kazamm ve gdstergeler belirlenir. Her ay kullamimasz:
gereken formlar bu bélimde belirtilir™.

*Eyliil ayinda "Okul Tanitim ve Aile Tanima Dosyasi"nda bulunan formlar ile "Aile Egitimi Ihtiyac Belirleme Formu” ve
Aile Katilimi Tercih Formu® uygulanir. Egitim yili boyunca her gocuk icin "Gelisim Gozlem Formu” doldurulur. Her dénemin
sonunda her gocuk icin "Gelisim Raporu” hazirlanir.

n Millt Egitim Bakanhgs Okul Sncesi Egitimi Program - 2013
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Appendix 13: 2013 Activity Plan Sample

MILLT EGiTiM BAKANLIGI OKUL GNCESi EGiTiMi PROGRAMI

ETKINLIK PLANI FORMATI
(Etkinlik Adi)
Etkinlik Cegidi @ enrniianans (Uyguluma Sekli)
Yag Grubu S ——
= -y
KAZANIMLAR VE GOSTERGELERI
Cocuklarin gelisimsel Gzellikleri géz dniinde
bulundurularak o ay igin belirlenen kazamm
ve gostergeler arasindan o gin igin ulagilmas:
beklenenler gelisim alanlar belirtilerek agik
ollarak yazilr. == = -
y. OGRENME SURECL
Og'rmmssl'rw belirlenen kazanimlara yinelik
olarak agiklonirken;

MATERYALLER @ Egitim ortammin  nasil  diizenlenecegi
ﬁgrenme siirecinde  kullamlacak  olan yazihr. -
materyaller yazilir. # Cocuklarinnasi yinlendirilecegi agiklamir.

sAzcUKLER @ Materyallerin nasil kullamlacegi yazilir.
Orenme siirecinde sizcik dagarcigim .Oglfti:n.mmn L
zenginlestirecek yeni sazcikler yazilir. belirtilir.
N KAVRAMLAR
Ogrenme sirecinde ele alnacak yeni
kavramlar kategorileri ile birlikte yazilir.
e vy
s - . ™ AILE KATILIMI (%)
DEGERLENDIRME
Etkinlik sonunda gocuklara asogidaki tirlerde sorular Ailelerin yopabilecekleri  destekleyici
yineltilebilir: etkinlik nerileri yazilr.
S i e el Sy iapa (*) Her etkinlik igin aile katiim
diizenlenmesi ilir
& Cocud) etkinlikle ilgili yosantt ve duygularim
Wyhﬁ‘“msmﬁrsﬂ'l verilir (duyussal serular).
® O giin igin alinan kazanm ve gistergelere iliskin agik
n;l?:umhr sorulur {knznmmlug:lg;iineliksumlnr].
- Orwn_" elerinin  kalicihig gl '
Klara etkinlikte yosadiklar ile kendi yasantilar
arasinda Illlzllll"dhlméilmzlrri igin sorulor sorulur UYARLAMA
‘ = el Swnifta dzel gereksimimli bir qucuk bulmasl
Degerlendirme, farkh sekillerde de yapilabilir: dur da, bu etkinligin yo
materyallerde oglumsuwds lacak
& Calisma sayfalarm/bellek kartlar gelistirilip kullasabilir. diizenlemeler ‘T; dikkat edilmesi Y;;w
. noktalar yazilir.
® Resim labilir, aﬁgfpnslar hazirlanabilir, etkinlikle
ilgili cekilen fotografiar gocuklarla incelenebilir.
® Cocuklor etkinlikle ilgili konusabilir, birbirlerine sunum
yapabilirler.
# Sergiler diizenleyebilirler.

MillF Egitim Bakanh Qlod ncesi Egitimi Program - 2013 “
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Appendix 14: 2024 Monthly Plan Sample

AYLIK PLAN FORMATI

Okul Adi

Ay S

Yil

Yas Grubu [ Ay

Ogretmen Adi

KAZANIMLAR VE GOSTERGELER

Gocuklann geligimesl zellikleri gaz aniinde bulundurularak o ay iginde ulagilmas
beklenen kazanim ve gostergsler segilir. Segilen kszanim ve gostergsler geligim alanlan
belirtilersk agik olarak yazilir,

KAVRAMLAR

Kavramlar, o ay igin bslirlenen kazarimlarla iligkilandirilersk sagilir ve
kategeorileriyle birlikte yazlir. Gerekli durumlarda kavram listesine yeni
kavramlar eklensbilir.

BELIRLIGUNVE | OKUL DI5I OGRENME | AILE /TOPLUM

HAFTALAR ETKINLIGI KATILIMI

O ay igin Uygun O ay igin balirenan O ay igin belifenan kazarimlar

olan belirli kazamimlara uygun dogrultusunda on hazirdik gersktiren aile/
giin ve haftalar olarak yapilacak toplum katilimi galigmalan (yersl yonsetimler/
belirlenersk okul digs 55renme =ivil toplum kuruluglaryla iz birligi igerzinds
yazihr, etkinlikleri yazilir, yardim kampanyzz dilzenlems, kermes

diizenlems, wali bopla nitess, aile bulugmaharl,
ails gariigmaleri. editim panosu, afig. brogiir
vb.} genel olarak ifade edilir.

DEGERLENDIRME

Ogretmenler aylik planlamalarini yaparken dedsrlendirms uygulamalanini da planlar.
Aylik planda yer verilen kazanim, gosterge ve kavramlara gocuklann ne derecs ve
naal ulagtklannin belidenmeszi igin o ay hangi gozlem kayit araglanmin kullanlacag
ve deferendirmelerin nasl yapilacad yazlir. Ayin senunda yapilan gozlem ve
dederlendirmeler sonucunda gocuk, ofretmen ve program agimndan yapilan
degerlendirmsler ayn baghklar halinde yazilir. Her ay kullanimas: gersken formlar bu
balimde belirtlin*

*Egitim - &gretim slirecinde doldurtlacek formlar arssnden o ay hangi form doldurulacsksa belirtilir.
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Appendix 15: TYMM Monthly Plan Sample

EK7: AYLIKPLANFORMATI

AYIPLANI

BECERILERi
KAVRAMSAL BECERILERi
EBILIMLER
PROGRAMLAR ARASI
BILESENLER

Sosyal-Duygusal figranme
Becerileri

Degerler
Dkuryazarhk Becerileri

DGRENME GIKTILARI
VE ALT DGRENME
GIKTILARI

ICERIK GERCEVES

Gocuklar Yondnden Degerlendirme
. Program Yaninden Degerlendirme
(DEGERLENDIRME) Ogretmen ¥éninden Degerlendirme

FARKLILASTIRMA
Zenginlegtirme
Desteklems

AILE/ TOPLUM KATILIMI

Programa yanelik goris ve dnerileriniz igin karekodu akilh chaziniza E E
GBRETMEM YANSITMALAR  akutumuz. i



