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On Soz

Sosyal bilimler, bireyin kendini, toplumunu ve gevresindeki diinyay:
kesfetme siirecinde hayati 6neme sahip bir disiplinler grubu olarak tanimlanir.
Bu baglamda, insan davranig kaliplarina, sosyal iligkilere, sosyal yapilara ve
sosyal yapilarin zaman igindeki degigim ve siireklilik kaliplarina odaklanan
sosyal bilimler, birey, toplum ve gevre arasindaki karmagik iligkileri sistematik
ve bilimsel bir bakig agisiyla ele alir. Sosyal bilimler, yalnizca toplumu
yorumlayan bir diigiince biitiinii olarak degil, ayn1 zamanda sosyal yagami
anlaml kilan temel bir diiglince biitiinii olarak da algilanir. Sosyal bilimlerin
egitimsel yonti, salt bilgi aktarimindan daha kapsamlidir. Bu nedenle, sosyal
bilimler egitim siireci, elestirel diisiinme, sosyal farkindalik, demokratik
biling, kiiltiirel farkindalik ve sorumlu vatandaglik agisindan ytiksek diizeyde
yetkinlikler kazanmay1 amaglayan dinamik bir siiregtir. Bu siireg, bireylerin
sosyal olaylar1 analiz etme ve insanlarin iyiligi igin farkli diistinme bigimlerine
dayali yargilarda bulunma yeteneklerini geligtirmelerini saglamada oldukga
taydalidir. Bu agidan, sosyal bilimler egitimi hem bireysel hem de toplumsal
gelisim i¢in en 6nemli disiplinlerden biri olarak ortaya gikmugtir.

Bu kitabin baghig1 olan “Sosyal Bilimlerde Teori, Aragtirma ve Tartigmalar”,
sosyal bilimler egitimi baglaminda gilincel kuramsal ve uygulama temelli
akademik diigiince ve tartigmalari bir araya getirmeyi amaglamaktadir. Bu
kitaptaki boliimler, egitim aragtirmalari, bilimsel aragtirma yontemleri,
cok disiplinli yaklagimlar, elestirel diistinme yaklagimlar1 ve teorik temeller
perspektiflerinden sosyal bilimler egitiminin ¢ok yonlii kavramlarini ele
alarak, niteliksel degisimlere dayali olarak konuya iist diizey ve temel bir
katki saglamay1 hedeflemektedir. Bu aragtirma, sosyal bilimler egitiminin,
sosyal bilim kavramlarina dayali egitim siiregleriyle daha yakindan iligkili
oldugunu ve sosyal doniigiim ve degisim kaliplar1 ile degerler egitimine dayali
aktarim stiregleri baglaminda iist diizey elestirel diigiinme siiregleriyle daha
yakindan baglantili oldugunu ortaya koymaktadir. Antropolojiden egitim
bilimlerine kadar bir¢ok disiplinden bilgi bir araya getirerek, sosyal bilimler
egitimi ¢ok disiplinli bir bakig agisiyla daha biitiinsel ve derinlemesine yapilar
kazanmaktadir. Bu nedenle, bu kitaptaki her boliim, bu farkl alanlardaki
akademisyenlerin temel diistinceleri agisindan digsal bir bakig agisina sahiptir.

Bu kitap, bilimsel yontem ve entelektiiel biitlinliik ilkelerine uygun olarak
derlenmigtir. Bu ¢aligmanin amaci, sosyal bilimler egitiminin kuramini

1ii



gelistirmek, pratigine 151k tutmak ve alandaki entelektiiel sdyleme katkida
bulunmaktir. Bu ¢aligmanin, oOzellikle yiiksek lisans oOgrencileri olmak
tizere, sosyal bilimler egitimi alaninda galigmalar yapan aragtirmacilar,
akademisyenler igin bireyler igin bir referans araci olarak katki sunmasi
beklenmektedir. Bu vesileyle, bu ¢alismanin hazirlanmasinda gosterdikleri
caba ve entelektiiel katkilarindan dolayr tiim yazarlara ve yayin kuruluna/
redaktorliik ekibine tegekkiirlerimi sunmak istiyorum. Degerli katkilarindan
dolay1 Dr. Kiirsad Ozkaynar’a ayrica gok tegekkiir ederim.
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Chapter 1

Representation of Turkish Family and Women
in Stories and Novels of Secondary Education
Turkish Language and Literature Textbooks' 3

Seyhan Bayram?

Mesut Bulut?

Abstract

The purpose of education is to cultivate desirable and acceptable behaviors
in individuals. Social sciences are one of the most suitable fields to serve
this purpose. Raising individuals who embrace the national and moral values
of their society, develop themselves, and are sensitive to the environment
and all living things is one of the fundamental goals of education. The texts
in the Turkish Language and Literature textbook are the most important
foundation for achieving these goals. Based on this, this study examined
the Turkish family structure and perspective on women in the story and
novel texts in the 10th-grade Turkish Language and Literature textbook.
In summary, this study examined a total of 38 stories and novel texts in
secondary school Turkish Language and Literature textbooks, focusing on
the context of Turkish family structure and perspectives on women. The
research results indicate that the roles of “ideal mother” and “ideal wife” are
most frequently highlighted in the texts, while representations of educated,
strong, and socially active women are inadequate. It has been determined

This study is a revised version, with certain simplifications and expansions, of the master's
seminar titled “nalysis of the Texts in the Story and Novel Units of the Ministry of National
Education Secondnry School Turkish Language and Literature Textbooks in Terms of Turkish
Eamily Structuve and Perspective on Women” presented in 2021 by Seyhan Bayram, a master's
student in the Department of Turkish Language and Literature Education, under the Division
of Turkish and Social Sciences Education, at the Institute of Educational Sciences of Atatiirk
University, under the supervision of Prof. Dr. Mesut Bulut.
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tr, ORCID: https://orcid.org/0000-0002-0733-0964
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that examples of alp women, such as Selcen Hatun in Dede Korkut, are
limited, and that negative female stereotypes are also represented in the texts.
Despite the emphasis on family solidarity and national values in the texts, the
multifaceted identity of women in modern society is not adequately reflected.
In light of these findings, it is essential to reorganize course materials to align
with cultural values, support gender equality, and reflect the multidimensional
identity of women.

Introduction

As a requirement of social life, individuals inevitably change within the
society in which they live. Since the establishment of the first Turkic states,
Turkish society has undergone a constant state of change. This has been
achieved through both cultural interactions with surrounding countries
and religious beliefs. Despite all these changes, women and the family have
always been given importance in Turkish society. A look at the history of
the first Turkic states reveals that women had a voice, served in the state’s
administrative bodies, and always stood by their khans. Turkish civilization
similarly placed great value on women after embracing Islam. Because Islam’s
command to respect women and protect their rights is a value in keeping
with Turkish culture, assimilating and embracing them was not difficult.
According to Tanriver (2025), Islamic family law, centered on the principle
of protecting human dignity, provides a solid foundation for family unity
and protects individual rights through justice and compassion. Within this
framework, the importance placed on human dignity demonstrates how
Islamic law shapes social order and individual rights.

In pre-Islamic Turkish societies, despite the patriarchal structure, women
held a powerful position in social, legal, and political spheres. There was
no gender discrimination among children, and women chose their spouses
and received a share of the inheritance upon marriage. After becoming
mothers, they gained additional rights, had the right to dispose of joint
property, and were not forced to stay in a marriage by the right to divorce.
Among the Huns, Goktiirks, Bulgars, and Sabirs, women served at all levels
of government, acting independently in diplomatic relations and serving as
judges in courts. Examples of rulers like Bogarik Hatun demonstrate that
women could reach the highest political positions. This demonstrates their
status as women in contemporary societies (Tellioglu, 2016: 221-222)

It is a fact that, from the ancient Turks to the present day, women have
held a significant place in Turkish culture and state tradition, playing a
critical role in strengthening the foundations of society and preserving the
family structure (Acar, 2019: 395).
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Throughout history, women in the Turkic states have played important
roles in both social and political life, carrying significant responsibilities as
wives and mothers, establishing families, and forming the foundation of
society. Women’s role, particularly in raising children and providing primary
education, is critical to the happiness of society. Among the Turks, the family
has been viewed and protected as the fundamental core of society. A strong
family structure has enabled the Turks to survive throughout history despite
wars and migrations (Giindiiz, 2012:130).

As members of society, women differ from men in certain ways. Women
have always held a specific place in society, sometimes praised and sometimes
oppressed. This fundamental and indispensable presence in society is also an
important literary motif. Women are discussed from different perspectives
in numerous literary works, including novels, fairy tales, epics, and folkloric
works (Bars, 2014: 123). In Turkish social life and state tradition, women,
unlike other societies, have not been in a secondary position, but rather
have assumed a primary role. This stems from the lifestyle shaped by the
equestrian nomadic culture. While societies generally experience evolution
in their social structures with changes in production methods, in Turkish
societies, women have partially maintained the beliefs and values inherited
from foraging societies in line with the requirements of social life. In this
context, women stand out as a central element in the formation of family
and social order (Colak, 2016: 60).

Inliterary works, women are generally classified into three basic categories:
verse/poetry, fiction, and informational texts (memoirs, travelogues, diaries,
biographies, letters, etc.). In verse/poetry, women are often addressed
by male poets, their beauty extolled, and the desired “target object”. In
fictional texts (novels, short stories, plays), however, they are incorporated
into the texts with their weight in real life. In informational texts, women
also appear with their real-life status and influence. In Turkish literature,
women are important figures influenced by their familial and social roles.
With the changes in time and life, the image of women in literature has also
transformed; the depiction of women shooting arrows and wielding swords
before Islam was shaped by themes of love and pleasure in later periods
(Kaya ve Goncagiil, 2023).

There were also women poets, such as Zeynep Hatun and Mihri Hatun,
who grew up and produced works during the Divan Literature Period.
During the Tanzimat Period, Fatma Aliye Hanim made a name for herself
with her prose works. During the Ottoman period, Fatma Aliye Hanim
was a pioneering writer in the fields of novels, philosophy, and translation,
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and played a significant role in the struggle for women’s rights. She wrote
for women’s magazines and founded women’s associations. Her father
was Ahmet Cevdet Pasha, a high-ranking Ottoman official, a lawyer, and
a renowned historian. Fatma Aliye was an intellectual shaped both by
the intellectual education she received in the mansion of a high-ranking
bureaucratic family and by the influences of social and legal Westernization
in the Ottoman Empire after the Tanzimat (Cakir, 2011). In literary texts
from the Republican period, women are portrayed as receiving education
and, as a result, pursuing a career. In Regat Nuri Giintekin’s “Calikusu
(Wren)” Feride is a teacher. She travels alone throughout Anatolia, teaching
in various villages and towns, and possesses a strong character. Halide Edip
Adivar’s works also feature strong female characters. Women also appear as
powerful figures in literary works from the Republican era.

Women poets and writers hold a significant position in Turkish literature,
particularly in the fields of classical Turkish poetry and post-Tanzimat
literature. The most frequently studied names in this field are Fatma Aliye
Hanim, Mihri, Leylda Hanim, Seref Hanim, and Zeyneb Hatun; Fatma Aliye
Hanim stands out for her dissertations, books, and articles, while Mihri is
noted for her presentations at symposiums. Among the poets featured in
encyclopedia entries and book chapters are Fitnat Hanim, Seref Hanim, and
Zeyneb Hatun. On the other hand, many women poets have not been the
subject of an independent study (Aﬁtﬁbi, Afife Kadin, FAtima Faize Hanim,
Nesibe Safvet Hanim, Nesibi Tevfika Haim, Fasiha Hanim, Hatice Iffet
Hanim, Miinire Hanim, Maide [Hasibe] Hanim, Fatma Nerime Hanim,
Ayse Vuslat Hanim, Emine Ikbal Hamim, Sa’ide Hamm, Habibe, Hamiyet
Zehrd Hanim, Fatma Fazila Hanim, Néciye Hanim, Saliha Sudd Hanim,
Liitfiye Hanim, Serife Ziba Hanim, Fatma Hanim, Kevser Hanim, Fatma
Miizeyyen Hanim, Hatice Iffet Hamum, Cevriye Banu Hamim, Suad
Hanim, Tal‘at Hanim, Zafer Hanim, Seher Hanim, Fatma Servet Hanim,
Mihriinnisa, Seniye Hanim, Cemile Hanim, Ihsan Raif Hamm, Arife
Hanim). This situation demonstrates that more than half of the 67 known
women poets have not been the subject of scholarly studies (Celik, 2020:
209-210). Despite this, Fatma Aliye Hanim, Mihri, Leyla Hanim, Zeyneb
Hatun, Seref Hamim, and Fitnat Hanim demonstrate that women made
significant contributions to Turkish literature in the fields of poetry, fiction,
philosophy, and translation, and played a central role in the historical
development of women’s literature. In this context, Ziya Gokalp’s views are
very valuable.

According to Ziya Gokalp, the strength of the family is directly

proportional to the strength of the nation, and women shape the family.



Seyhan Bayram | Mesut Bulut | 5

Women’s lack of adequate education weakens the family structure, and
as a result, the nation falls behind. Therefore, the foundation of social
development lies in women’s education and the proper upbringing of
girls; well-educated women ensure the formation of strong families and,
consequently, a strong nation ( Tansel, 1965: 414-415).

The technological, economic, social, and cultural transformation process
taking place on a global scale is profoundly impacting social structure. The
family is among the institutions most affected by this transformation. In
Turkish cultural and social history, the family has held a significant position
as a protective and encompassing structure, serving a fundamental function
in the construction of individuals’ identities and ensuring social continuity.
Throughout history, Turkish society has been able to preserve its cultural
identity and maintain a strong social fabric thanks to the value it places on
the institution of family. In fact, the Turkish family structure stands out
as an idealized model in many Western societies. However, phenomena
such as industrialization, rapid urbanization, and internal migration have
led to a disintegration of the traditional family structure in Turkey. Recent
increases in divorce rates, the rise in the number of single-parent or broken
families, the prevalence of substance abuse among young people, and the
rise in criminal offenses are concrete indicators of this process. In particular,
the broadcast content of mass media, which relegates familial and spiritual
values to the background, paves the way for a moral and cultural erosion.
Economic instability and poverty are also significant factors negatively
affecting family dynamics. However, the institution of the family It plays a
decisive role in preparing children and young people for social life, caring for
the elderly, and combating crime and harmful habits. Therefore, supporting
and strengthening the family is vital for social welfare (Kabakli Cimen,
2008: 22).

It is the woman who holds the family together and makes it whole.
She is the mother of the children, the companion of her husband, and the
one who gathers and gathers the family together physically and spiritually.
Growing up and living in a good and peaceful family environment brings
happiness and makes one successful in life’s struggles. The value attributed
to women in Turkish mythological texts demonstrates that it surpasses even
many understandings in contemporary societies. For example, in the Oguz
Kagan Epic, women characters occupy a central position, both socially
and symbolically. Similarly, in the Orkhon Inscriptions, the founding and
unifying role of women is emphasized through the Grey Wolf (Asena)
motif during the Goktiirk resurrection process. These narratives reveal how
respectful and advanced Turkish society’s view of women was in the early
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periods. According to the principles of Shamanism, women’s rights are very
similar to today’s understanding. Equality between men and women is a
tundamental principle. Shamanism’s respect for women was so profound
that they considered them sacred. Therefore, women held a very high
position in society. Ziya Gokalp also touched upon the same subject in his
work “Tiirkgiiliigiin Esaslary (The Fundamentals of Tirkism).” According to
him, Turkish women are entities that have a say and are respected in every
aspect of society (Goksel, 1988: 113).

Despite the nomadic lifestyle of Turkish society, the identity bestowed
upon women by their natural and traditional national culture is extremely
vibrant and dynamic. Women are valued for their horseback riding, weapon
use, and fighting skills, and they play an active role in social life. Historical
sources indicate that the Turks referred to certain sacred and highly valued
rights as “Mother’s Rights”, equating them with “God’s Rights”. In the
ancient Turkish state tradition, the khan and the khan are seen together in
ambassadorial receptions and credential presentation ceremonies organized
within the context of interstate relations. It is also known that the khan was
a member of the councils where war decisions were made (Goksel, 1988:
115)

With the advent of Islam, the value attributed to women gained even
greater significance. According to Islamic belief, “Paradise lies at the feet of
mothers”. Islamic scholars have described the Prophet’s (peace be upon him)
behavior toward his wives and stated that this was an example to follow.

The new religious and cultural elements that came with the adoption
of Islam did not significantly alter or restrict Turkish women’s active role
in social, political, and economic life. Indeed, prominent examples from
the Seljuk period clearly reflect this continuity. For example, founders of
charitable foundations like Gevher Nesibe Hatun, women who played
active roles in politics like Altun-Can Hatun, Tugrul Bey’s wife, and Terken
Hatun, Meliksah’s mother, as well as pioneering figures like Fatma Baci, who
tounded social organizations, demonstrate that Turkish women remained at
the center of social life even in the post-Islamic period (Kurnaz, 2015: 17).

In Turkish social life and state tradition, women, unlike other societies,
hold a primary, not secondary, position; this stems from the lifestyle shaped
by equestrian nomadic culture. Women stand out as a central element that
sustains the family and ensures the continuity of social life. Women, held
in high social prestige due to their motherhood, have played a critical role
in maintaining family and social structure throughout history (Yilmaz,
2003: 3). This most sacred unit, the cornerstone of Turkish social life and
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possessing immense cultural value, cannot exist without women. Women
play a significant role in Turkish society, fulfilling responsibilities within
the family such as mother, wife, and sister, as well as possessing their own
identities. Under the influence of equestrian nomadic culture, women
assumed a significant role in social life. They became indispensable for
the maintenance of family and society, and for the continuity of social
life. Throughout history, women have played an indispensable role in
maintaining family and social order due to their high social status as mothers
(Yilmaz, 2004: 112).

During the Ottoman period, sultans’ mothers and wives were active
in political life. In social life, women in rural areas worked in the jobs
required by village life. Women living in cities led more secluded lives, with
restrictions on their outings and dress codes. In later years, with the influence
of modernization, Girls’ Teacher Training Schools were established, and
Turkish women began to take a greater part in social life. With the collapse
of the Ottoman Empire, women, like men, joined the War of Independence,
demonstrating the honor of sacrificing everything for their homeland.
During the Republican Era, women were granted social and political rights,
and these rights were secured by law.

Today, increasing incidents of violence against women have become a
social problem, and violence in all its forms must be prevented. The most
effective way to achieve this is education, which aims to develop acceptable
and desirable behaviors in individuals. Social sciences stand out as one of the
most suitable fields to serve this purpose. In this context, Turkish language
and literature courses and textbooks provide an important educational
foundation that supports students in developing individuals who embrace
national and moral values and are sensitive to the environment and all living

things.

Turkish language and literature textbooks play a critical role in conveying
social values. It is crucial that these textbooks reflect the multidimensional
identity of women and the dynamic structure of the family in Turkish culture
in a balanced manner, both for the preservation of national values and the
development of a universal human rights perspective.

This study examined the texts of stories and novels in secondary school
Turkish language and literature textbooks, focusing on the Turkish family
structure and perspective on women, within the framework of current
course outcomes and core values. This study aims to understand both the
historical and cultural position of women in literary texts and to shed light
on the transmission of social values through education. It is crucial to find



8 | Representation of Tirkish Family and Women in Storvies and Novels of Secondary Education...

a solution through education to address the increasing incidence of violence
against women today and to prevent violence. Women have always been
valued in our culture. It is crucial to reinstill this value in society and prevent
violence. This can only be achieved through education. For this purpose, the
texts in the unit stories and novels in secondary school Turkish language and
literature textbooks were examined in terms of Turkish family structure and
perspective on women. The study analyzed how these texts reflect Turkish
family structure and perspective on women, and systematically examined
how the perception of family and women in our culture is transmitted to
tuture generations through literary texts. In this context, the ways in which
texts in textbooks reflect gender roles and family dynamics are examined
from an educational and cultural perspective. This aspect of the study
demonstrates the importance of text selection in both Turkish language and
literature education and the transmission of social values.

1.1. Purpose of the Research

The primary purpose of this research is to examine how the texts
included in the story and novel units of secondary school Turkish language
and literature textbooks reflect the Turkish family structure and perspective
on women, within the framework of the objectives and core values specified
in the Ministry of National Education’s Secondary Education Turkish
Language and Literature Curriculum (2018). In Turkish culture, the family
institution, and women as one of its cornerstones, have always been highly
valued and respected throughout history and society. A woman’s role as
a mother stands out as a significant element reinforcing her social status.
However, today’s increasing violence against women has become a serious
problem threatening the social fabric. Preventing violence not only against
women but against all living beings seems possible through education. The
fundamental function of education is to develop behavioral patterns in
individuals compatible with social values and to raise sensitive individuals
committed to national and spiritual values. In this context, the texts in
Turkish language and literature textbooks play a critical role in conveying
social values. This study aims to analyze the extent to which the stories
and novels in these textbooks represent the Turkish family structure and
perspectives on women. Furthermore, it aims to assess the contribution of
these representations to the ideal of gender equality and a society free of
violence.
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1.1. Research Problem

How and in what way are the Turkish family structure and perspective on
women addressed in the texts in the story and novel units in the secondary
school Turkish Language and Literature textbooks?

1.1.1. Sub-Problems

1.1.1.1. How and in what way are the Turkish family structure and
perspective on women addressed in the texts in the story and novel units in
the secondary school 9th, 10th, 11th, and 12th grade Turkish Language and
Literature textbooks?

1.1.1.2. How are the values placed on family and women in Turkish
culture reflected in the texts in the story and novel units in the secondary
school 9th, 10th, 11th, and 12th grade Turkish Language and Literature
textbooks?

1.1.1.3. Do the family structure and perspective on women in the texts in
the story and novel units in the secondary school 9th, 10th, 11th, and 12th
grade Turkish Language and Literature textbooks align with the Turkish
family structure and perspective on women in Turkish culture?

1.1.1.4. How and through which type of woman are the Turkish family
structure and perspective on women discussed in the texts in the story and
novel unit in the 9th, 10th, 11th, and 12th grade Turkish Language and
Literature textbook for secondary education?

1.2. Limitations of the Research

The study was limited to the story and novel texts in the 2nd and 5th units
of the 9th, 10th, 11th, and 12th grade Turkish Language and Literature
textbooks for secondary education.

2. CHAPTER TWO

2.1. The Importance of Women in Turkish Culture and State
Tradition

Although the position of women in Turkish culture and state tradition has
undergone some changes throughout history, Turkish women have always
held a privileged role in social and state life. Women, distinguished by their
motherhood, have been recognized as figures accorded supreme value in
Turkish society. A woman’s existence is directly related to the continuity
of the family, and family continuity is fundamental to the survival of the
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state. It is observed that individuals are also valued in societies that value
women. Therefore, there is a direct relationship between the importance
attributed to women and the value placed on individuals within society. In
this context, the importance placed on women is an indicator of respect for
the family, and the importance placed on the family is an indicator of respect
tor society. Protecting the cultural and traditional fabric of society is essential
for the continuity of the state (Acar, 2019). Turkish society is an interactive
structure comprised of women and men; therefore, it is impossible to
evaluate the roles of women and men from a single perspective. While a male-
dominated structure prevails in state administration, women’s influence has
been significant throughout history. Sociological and historical examples
demonstrate that women in Turkish societies have assumed a variety of
roles, from the lowest to the highest levels of government. The concept of
sacredness before Islam and the understanding of sacred upbringing after
Islam facilitated women’s direct or indirect influence in government. In
this context, it can be demonstrated that Turkish women made significant
contributions to social and administrative spheres (Peker, 2017: 161-162).
Turkish women held an active position in both social and state life. There
were no restrictive practices such as flight or migration, and women directly
participated in social life. Girls were able to wield weapons equally with boys
and, when necessary, participate in war (Giindiiz, 2012: 144).

2.2. Women in Turkish Society Before and After Islam

While women were not valued in ancient Europe, in Turkish society,
they were valued, had a say in state administration, and were active in social
life (Bayat, 2018). The following statement from the Orkhon Inscriptions
is extremely significant in understanding the status of women in Turkish
culture: The Bilge Khagan inscription states, “God raised my father Ilteris
Khagan and my mother Ilbilge Hatun so that the Turkish nation would not
perish,” demonstrating the central role of women in the Turkish political
and social order. This narrative emphasizes not only the high status of
women but also the co-founding role of women and men in protecting
the existence of the state and the nation (Kafesoglu, 2015: 240). Women
held a significant position in pre-Islamic Turkish society, and despite the
patriarchal structure, there was no gender discrimination among children. It
is a fact that Tarkish girls had the right to choose their husbands in marriage
and inherit from their fathers. After becoming a mother, she gained various
new rights, including the right to dispose of her home and wealth. These
rights also manifested themselves in state administration, allowing some
women to assume state administration after the death of their husbands.



Seyhan Bayram | Mesut Bulut | 11

Furthermore, women’s right to divorce freed them from forced marriage,
demonstrating that Tarkish women held a higher status than many women
in contemporary societies and today’s society (Tellioglu, 2016: 221-222).
According to Seving (2007), in pre-Islamic Turkish societies and states, the
khan and the khan always stood side by side. They welcomed ambassadors
from foreign states together, and the khan shared his political views with
them khan. Nuclear families were more common in Central Asian Turkish
societies: families consisting of a mother, father, and unmarried children. In
these families, men and women held the same position, and the principles
of mutual respect and love prevailed. Due to nomadic lifestyles, women,
like men, were warriors, rode horses, and shot arrows. According to Bars
(2014:139), in the Turkish epic tradition, women, like male heroes, actively
participated in the struggle and were depicted as warriors, intelligent,
and knowledgeable. Physical strength and strong character are important
characteristics of woman heroes. Under the influence of nomadic culture,
women held equal status with men in terms of governance and legal status,
riding horses, wielding swords, and fighting. Although women assumed
more passive roles with the transition to settled life, various female characters
representing reflections of social life, historical events, and cultural values
are still seen in epics and folk tales. The value placed on women remained
unchanged even after the Turks embraced Islam. The society, taking the
Prophet Muhammad’s (peace be upon him) behavior towards women as an
example, continued this. Even after Islam, women’s right to a say in state
governance continued.

2.3. Women in the Ottoman and Constitutional Monarchy Periods

During the Ottoman Empire, women were excluded from social life.
They were allowed to receive education at home. With the Constitutional
Monarchy Period, women were granted the right to education and inheritance
rights. During this period, women who had the right to education gradually
entered the workforce, and women were appointed to civil service positions
instead of men who had to serve on the front lines (Cakmak, 2011). The
Second Constitutional Monarchy Period was characterized by radical
transformations in education and law in Ottoman society. The change in
women’s social status, which began with the Tanzimat reforms, gained
significant momentum during this period. The expansion of women’s
educational opportunities allowed them to assume more active roles in social
life. During this period, Ottoman women experienced a transition between
modernization and traditional values; ultimately, the Second Constitutional
Monarchy took its place in history as a period when the modern woman
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model began to take shape and educated women struggled for their social
existence (Ozkiraz & Arslanel, 2011). In the period beginning with the
1839 Tanzimat Edict, writers such as Ahmet Midhat, Semseddin Sami,
and Namik Kemal generally portrayed working women in traditional roles;
however, Ahmet Midhat, in particular, introduced Western and productive
temale characters representing a variety of professions to literature. During
the Servet-i Fiinun period, writers such as Halid Ziya and Mehmet Rauf
highlighted women as more educated individuals, particularly as teachers
(Ugurcan, 1983).In the Ottoman Empire, issues such as women’s education
and legal rights were raised by men who had created a free space for their
expression. Consequently, the first proposed solutions were shaped by a
masculine perspective and implemented according to their benefits to
the state. Especially after the Second Constitutional Era, the approach to
women’s issues was shaped around women’s education, their right to leave
home while entering the workforce, and regulations that favored women in
inheritance and divorce cases (Ozakin, 2019: 273).

2.4. Women in the National Struggle and the Republican Period

In Turkish literature, between 1908 and 1923, female characters became
tigures who actively participated in social struggles and pursued working
life as both an individual and a social form of existence. The common view
in these three periods, starting with the Tanzimat, continuing with Serveti
Finun, and encompassing the National Struggle Period, is that women’s
education, participation in social life, and recognition of their rights are
of vital importance for the future of society (Ugurcan, 1983). Turkish
women maintained their social value from the founding of the Ottoman
Empire to the National Struggle phase of the Turkish War of Independence;
particularly during the National Struggle, they played a decisive role in
laying the foundations of the Republic of Turkey through their heroism.
During this period, women not only maintained their motherly role towards
their children, but also produced supplies for soldiers on the front lines
and, by participating directly in the struggle, became weapons against the
enemy. The sacred quality of motherhood held by Turkish women was
reinforced and gained significance through the extraordinary courage and
sacrifices they demonstrated on the front lines. After the proclamation
of the Republic, Mustafa Kemal Atatiirk, the founder of the Republic of
Turkey, systematically emphasized the value that should be given to Turkish
women and took radical steps to ensure that women gained freedom in
social, political, and legal spheres. Thanks to Atatiirk’s strategic emphasis on
women’s rights, which were not even found in many Western societies of
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the time, they were brought to Turkish society and the state structure. Thus,
women gained a voice in all segments of society (Acar, 2019). It is known
that esteemed Turkish women have played a significant role in the glorious
formation and development of Turkish history. The contributions of Turkish
women, always respected in our social life, in the family economy, in raising
the Turkish generation, and also in politics and state administration, are
documented in historical documents. Turkish women, renowned for their
chastity and striving alongside men in every stage of life, have also undertaken
and succeeded in defending the homeland in a way unseen in other nations.
Therefore, it is crucial to remember heroic figures of our recent history,
such as Nene Hatun, Kara Fatma, and Ayse Kadin (Kafesoglu, 1969: 113).
Throughout history, women have been at times exalted in terms of social
status and at other times exploited. In the modern era, particularly under the
influence of the consumer economy and popular culture, women have been
commodified and turned into objects of the advertising and entertainment
industries. While there have been periods when women and men were
positioned as rivals in the context of gender relations, in reality, these
two genders are complementary. The continuity of humankind is ensured
through the family institution, based on the unity of men and women. In
Turkish culture and tradition, women have been viewed as complementary
to men, and cooperation is essential in social organization. Indeed, proverbs
such as A mother’s vight cannot be paid” reveal the value attributed to women.
In this context, women’s social position must be strengthened, they must
gain self-sufficiency through education, and they must receive the respect
they deserve in society. Women’s role in socialization and raising the next
generation is of central importance (Gilindiiz, 2012: 145). The family, the
smallest social unit in society, has survived through various structural and
functional transformations from primitive societies to the present day. The
historical continuity of the family demonstrates that this institution lies at
the foundation of social structure. Turkish society, like other societies, has
been shaped around the family structure in parallel with the changes it has
undergone in different periods. Throughout the process extending from a
nomadic lifestyle to the transition to a settled order after the adoption of
Islam, the Turkish family structure, while undergoing formal changes, has
maintained its central position in social life (Diizenli, 2011).

2.5. Women and Family in Turkish Literature

Family and women hold a significant place in the Dede Korkut Stories,
one of the most important works of Turkish literature.
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The family structure in the Dede Korkut Stories consists of the father,
who holds the status of a bey, his wife, whom he consults and sees as a
guide, his son(s), and his daughters, whose names are often not specified.
Exceptional characters such as Bami Ci¢ek and Selcan Hatun are more
commonly represented as the fiancées of the bey’s sons. In these stories, the
tamily is depicted as a solid social institution based on mutual respect, love,
and loyalty. The father figure is the leader of both the beylik and the family.
Beys such as Dirse Han, Salur Kazan, Bay Biire Bey, Duha Koca, Kanh
Koca, Kazilik Koca, Begil, Usun Koca, and Uruz Koca are notable for their
heroism, as well as for being rescued by their sons when they were captured.
They simultaneously hold the titles of both tribal leader and family head.
The behavior of the beys towards their wives is shaped by love and respect;
They consult them in difficult situations and use complimentary language.
Women are described as “the fortune of the head, the throne of the house”,
and men do not hesitate to consider their suggestions. This reflects a highly
advanced perception of family and women compared to other societies, even
at that time and even today (Kirbagoglu Kilg, 2011).

In every society, marriage is shaped within the framework of cultural
norms and rules, and the customs and practices during this process reflect
the marital culture of that society. In ancient Turks, marriage is one of the
fundamental transitional periods that enable individuals to participate in
social life as a new family unit and holds universal importance because it
torms the basis of social structure. In Turkish cultural landscapes, various
marriage styles, such as arranged marriage, daughter-in-law abduction,
the practice of bride, monogamy and polygamy, exogamy, and endogamy,
are exemplified in epics such as Oguz Kagan, Dede Korkut, and Manas.
Despite the socio-cultural changes experienced throughout history, there
are aspects of these marriage traditions that resonate with the present
day (Eroglu, 2023). According to Kabakli Cimen (2008), the Turkish
family underwent cultural transformation and modernization during the
Republican era under the influence of “Westernization”. In the early years
of the Republic, the Turkish economic and social structure was based on a
rural economy, dominated by the extended, patriarchal family. Factors such
as industrialization and migration led to the proliferation of nuclear families
in society.
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3. METHOD

3.1. Method

The study employed a qualitative research method. “Qualitative research
is defined as research that utilizes qualitative data collection methods such
as interviews, observations, and document analysis, and follows a qualitative
process aimed at presenting perceptions and events in a realistic and holistic
manner in a natural setting. In other words, qualitative research is an
approach that prioritizes investigating and understanding social phenomena
within their context, with an understanding based on theory” (Yildirnm &
Simgek, 2013, p. 45).

The types of qualitative research and qualitative data analysis are widely
distributed and diverse. In this context, unlike quantitative research, there
are no “standard” processes in qualitative research, particularly regarding
data analysis. This should not lead to the conclusion that qualitative
research is conducted haphazardly, lacking a specific system, and therefore,
its designs lack scientific criteria. However, there is a systematicity in
qualitative research as well. In its most general form, in qualitative research,
as in quantitative research, there is a problem to be investigated. A research
design is developed to investigate this problem. Data are collected and
analyzed as required by the design, findings are obtained, and the results are
reported. (Demirli, 2007, p. 59, as cited in Balci, 2015, p. 38). Using the
qualitative research method, the Turkish family structure and perspective on
women were examined in detail in the literary texts examined in the study.
In this study, existing texts from the story and novel units in secondary
school Turkish language and literature textbooks were examined in terms of
family structure and perspective on women in our culture.

3.2. Study Design

Cultural analysis, a qualitative research design, was used in the study.
“Cultural analysis (ethnography), reflecting the anthropological tradition,
focuses on the description and analysis of cultural elements such as social
behavior, structure, functioning, values, and norms, as well as individual
perception and behavior” (Hancock, 2004, as cited in Yildirnm & Simgek,
2013, p. 76). Culture, as a shared set of understandings and rules, influences
and shapes the behavior of individuals and groups. The culture of a society,
the culture of a class, or the culture formed by individuals coming together for
a specific purpose or reason, constitutes an interesting and important subject
of study in qualitative research as a whole of reality. The aim of studies on
cultural analysis is to define and interpret the culture of a particular group.
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This definition is generally made within the framework of the concepts,
processes, and perceptions of that culture. (Yildirnm & $imsek, 2013: 76).

3.2. Study Materials

The study materials consist of the Ministry of National Education (MEB,
2018) Secondary Education Turkish Language and Literature textbooks for
grades 9 (Ozcan, 2019), 10 (Basaran Yilmaz ve Nasir, 2019), 11 (Yiicel
et al., 2018), and 12 (Filazi et al., 2021), prepared in accordance with the
Turkish Language and Literature Curriculum published by the Ministry of
National Education’s Board of Education in 2018.

Table 1. Textbooks and Publishers Used in the Study

Serial
Number Title of the Book Publisher
1. Secondary Education Grade 9 Turkish Language and
Literature Textbook Sonug Publishing
2. Secondary Education Grade 10
Turkish Language and Literature Textbook Bir- Yay Publishing
3. Secondary Education Grade 11
Turkish Language and Literature Textbook Bagak Matbaacilik
Publishing
4. Secondary Education Grade
12 Turkish Language and
Literature Textbook Ministry of National
Education Publishing

Purposive sampling was used in this study. Purposive sampling methods
emerged within the qualitative research tradition. According to Patton
(1987), purposive sampling allows for an in-depth study of situations
considered to contain rich information. In this sense, purposive sampling
methods are useful in many situations in discovering and explaining
phenomena and events (Yildirim & Simsek, 2013: 135).

The sample for our study consists of texts from the story and novel units
in secondary school Turkish language and literature textbooks. In the 9th-
grade Turkish language and literature textbook, the story unit includes
the texts Elli Kurug( Fifty Penn), Sicim( String), Birtakim Insanlar(Some
People), Sisman ile Zayif( and Fat and Slim); in the novel unit, the texts
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Acimak, Yer Demir Gok Bakwr, Su¢ ve Ceza (Crime and Punishment) are
included. In the 10th-grade Turkish language and literature textbook, the
story unit consists of the texts Kanlt Koca Oglu Kan Tirah, Kerem ile Asl,
Imam Ali’nin Mogvib Ejderhase ile Yoptyn Gaza, Yusuf ile Zeliba, Kediler,
Forsa, Memurun Oliimii(The Death of a Memur); and in the novel unit,
Oblomov, Serygiizest, Mai ve Siyah, Atesten Gomlek (The Shirt of Fire). In the
11th-grade Turkish language and literature textbook, the story unit includes
the texts Kamyon, Firsatlik, Oglumuz, Koca Okiizun Oliimii (The Death of
a Big Ox), and Odalardan Biri (One of the Rooms); in the novel unit, Yaban,
Huzur, Murtaza, Tatunamayanlar, Eski Adam, and Deniz. In the 12th-grade
Turkish Language and Literature textbook, the story unit includes the texts
Bir Saatlik Teldki(An Hourly Telaki), Demiryolu Hikdyecileri-Bir Riiya(The
Railway Storytellers - A Dream), Karanfilsiz, Parasiz Yat, and the novel
unit includes the texts Ug Istanbul, Bereketli Topraklar Uzerinde(Fertile
Lands), Aylak Adam, Sevgili Arsiz Oliim, Selvi Boylum Al Yazmalm(My Girl
with the Red Scarf), Biilbiilii Oldiirmek. A total of thirty-eight texts, listed
above, constitute the data sources/materials for the study.

3.4. Data Collection Tools

This study used the document analysis technique as the data collection
tool. “Document analysis involves the analysis of written materials containing
information about the phenomenon or events targeted for investigation.
Traditionally, document analysis is known as a method used by historians,
anthropologists, and linguists.” (Yildirim & Simgek, 2013, p. 217). Because
information cannot be collected through observation or interview in some
areas of the social sciences (e.g., history, sociology, archaeology, political
science), information is obtained by examining documents in those areas.
Exploring written and visual documents (films, paintings, photographs) in
that field requires extensive resource research (Islamoglu & Alniagik, 2014:
216). Texts from the story and novel unit in the secondary school Turkish
language and literature textbook were examined using the document analysis
technique in terms of Turkish family structure and perspectives on women,
and how this perspective is addressed in these literary texts was examined.
The texts in question were read, notes were taken, and data were collected
in this way.

3.5. Data Analysis

Content analysis was used to analyze the data. “The primary goal of
content analysis is to arrive at concepts and relationships that can explain
the collected data. Through content analysis, we attempt to define the data
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and uncover hidden truths. The fundamental process of content analysis is
to bring together similar data within the framework of specific concepts and
themes, organize them in a way that the reader can understand, and interpret
them.” (Yildirim & $imgek, 2013, p. 259). “Content analysis is one of the
most important techniques frequently used, especially in the social sciences.
Content analysis can be defined as a systematic, repeatable technique in
which certain words in a text are summarized into smaller content categories
using coding based on specific rules.” (Biiyiikoztiirk et al., 2010, p. 269).
Story and novel texts in Turkish language and literature textbooks were
read, notes were taken, and they were evaluated and interpreted in terms of
how they reflect family structure and the perspective on women in Turkish
culture. The woman types encountered in the analyzed texts are classified
and presented in a table using the studies “Woman Tipes in Tirkish Heroic
Epics” by Mehmet Emin Bars (2014) and “Woman Tipes in Ottoman-Turkish
Novels” by Sema Ugurcan (2002). The woman types that the relevant texts
are discussed under nine headings:

Ideal Mother Type: Mothers who make every sacrifice for their children
and raise them well represent this woman type.

Ideal Spouse Type: Characteristics include being an ideal wife and
enduring hardships alongside their spouses.

Educated Woman Type: Characteristics include a working woman with
a certain level of education.

Alpine Woman Type: Characteristics include warrior, combative,
tearless, and patriotic.

Negative Mother Type: Characteristics include a mother who disregards
her children’s happiness and acts according to her own desires and wishes.

Strong Woman Type: A woman who can make her own decisions and
holds a respected position in the family and society.

Negative WifeType: The opposite of the ideal spouse. She does not
support her husband or endure hardships.

Slave Woman Type: The type of woman hired to do housework and
serve.

Classical-Conservative Woman Type: She embodies the qualities of
a woman who is the most important support for the family, strives for its
peace, is skilled in housework and handicrafts, and has undergone a religious
upbringing.
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3.6. Credibility and Consistency

Validity and reliability are necessary prerequisites for a study to be
considered scientific. Given the assumption that events and phenomena
occur depending on the environment and time and cannot be replicated
exactly, it seems impossible to ensure reliability in qualitative research.
According to this assumption, reliability in a study, as emphasized earlier,
can be achieved even without validity. Repeating an incorrect measurement
with an incorrect instrument several times does not guarantee that the
measurement is valid in the sense of confirming the same result with multiple
measurements. However, in quantitative research, reliability is a prerequisite
for validity. In other words, the validity of a measurement that cannot be
repeated raises doubts. In qualitative research, repeatability is impossible
according to accepted assumptions because events and phenomena are
constantly changing, and variation stems from the nature of reality.
(Yildirnm & $imgek, 2013, p. 305). “Because the approach, design, and
data of qualitative research differ, different criteria for validity and reliability
are used.” (Biyiikoztiirk, et al., 2010, p. 264). “Of these concepts, they
preferred to use the concepts of ‘credibility” instead of ‘internal validity,’
‘transferability” instead of ‘external validity;’ ‘consistency” instead of ‘internal
reliability;” and “confirmability” instead of ‘external reliability.” (Yildirmm &
Simgek, 2013, p. 270).

3.6. Credibility and Dependability

Validity and reliability are necessary prerequisites for a study to be
considered scientific. Given the assumption that events and phenomena
occur depending on the environment and time and cannot be replicated
exactly, it seems impossible to ensure reliability in qualitative research.
According to this assumption, reliability in a study, as emphasized earlier,
can be achieved even without validity. Repeating an incorrect measurement
with an incorrect instrument several times does not guarantee that the
measurement is valid in the sense of confirming the same result with multiple
measurements. However, in quantitative research, reliability is a prerequisite
for validity. In other words, the validity of a measurement that cannot be
repeated raises doubts. In qualitative research, repeatability is impossible
according to accepted assumptions because events and phenomena are
constantly changing, and variation stems from the nature of reality.
(Yildinnm & $imgek, 2013, p. 305). “Because the approach, design, and
data of qualitative research difter, different criteria for validity and reliability
are used.” (Biyiikoztiirk, et al., 2010, p. 264). “Of these concepts, they
preferred to use the concepts of “credibility’ instead of “internal validity;’
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‘transferability” instead of ‘external validity;’ ‘consistency” instead of ‘internal
reliability, and ‘confirmability’ instead of ‘external reliability.” (Yildirim &
Simgek, 2013, p. 270).

4. FINDINGS

Data obtained from an examination of the texts in the story and novel
units in secondary school Turkish Language and Literature textbooks from
the perspective of the Turkish family structure and the perspective on women
are presented in this section.

Table 2. Texts from the Story and Novel Unit in the 9th Grade Turkish Language and
Literatuve Couvsebook for Secondary Education

Serial Number Title of the Text Female Character Type
1. Elli Kurug (Mother) Ideal Mother Type

2. Elli Kurug (Haminne/Grandmother) Ideal Wife Type

3. Acmak (Zehra) Educated Woman Type

The first text in the story unit in the 9th-grade Language and Literature
textbook of secondary school is Orhan Kemal’s story Elli Kurus (Fifty Kurus).

The text recounts how a mother works selflessly to care for her children
after her husband abandons her and her children and moves to another city
with another woman:

According to what he told me, his mother was initially furious at his father,
who, while working as a newspaper collector, left lis home, Istanbul, to go to Izmir
or something. But then she said, “What can we do? He must have found someone
better than us. Good luck!” and rolled up her sleeves and went to a pharmacy
in Karakiy. Her job was to wash empty medicine bottles with long wive-handled
brushes. It wasn’t one, five, ten, a hundred, or a thousand bottles; perbaps tens
of thousands, perhaps hundreds of thousands. If anyone had wanted her, her
grandmother would have marvied her off right away, but no one had.” (p. 42).

The story tells that, despite being a child himself, the protagonist
left school and became a newspaper salesman because his mother and
grandmother’s income wasn’t enough. This example clearly demonstrates
the concept of family and family awareness:
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“His grandmother worked in a salt shop in Taditakale. They were barvely making
ends meet with what his mother earned from the pharmacy, but if it weren’t for
these recent rauses, he left school in his fifth yeas, desperate to supplement his mother
and grandmother’s earnings and at least pay for his and his son’s school expenses,
and stavted selling newspapers.” (p. 42)

In the section where the woman is described in the text, it is explained
how loyal she was to her deceased husband:

The section of the text describing the grandmother (haminne) highlights
her profound loyalty to her late husband.

“... Especially my grandmother (my haminne)! I vesent her too, her late husband
if she has one, or her late husband if she doesn’t. Was her husband, my grandfather,
a police officer in the Atatiivk eva, or a commissioner? My grandmother has a
pencil dvawing of lim, a big man with a trimmed moustache.” (p. 43).

No evidence was found regarding the Turkish family structure and
perspective on women in the second text, “Sicim(String)” (Guy de
Maupassant), the third text, “Baz: Insanlar(Some DPeople)” (Sait Faik
Abasiyanik), and the fourth text, “Sisman ile Zayf (The Fat and the Thin)”
(Anton Chekhov).

The first text in the novel unit in the 9th-grade secondary school Turkish
Language and Literature textbook is Resat Nuri Giintekin’s “Acimak”.

The section describing the novel’s protagonist, Zehra, is significant from
a perspective on women, as it portrays their presence in social life and their
successful career pursuits:

“Zehra, the head teacher of the school, is a havdworking, disciplined teacher
who stands by her decisions. She makes many innovations in the school she works in,
changing things she finds beautiful and inappropriate.” (p. 134).

Zehra’s father, Miirsit Efendi, wants to find a solution to his wife
Meveddet Hanmim’s difficulties and does everything he can to ensure her
well-being. The value placed on women and family is evident here:

“I don’t hesitate to make any sacrifices to please him and ensuve bis comfort.
Besides the maid, theve’s only one woman in our house, and her son, a mullah
named Hafiz Recep. Considering that my mother-in-law is a perfect housewife,
five of us work tivelessly to ensure Meveddet’s happiness. I work outside, and Hafiz
is busy shopping. In short, we all look Meveddet in the eye. We don’t let him put
his hand in hot or cold water. So, what’s the reason for these crises, what’s their
meaning?” (p. 135)
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Zehra’s father, Miirsit Efendi, wants to send Zehra to a boarding school.
No matter how difficult his situation is, he thinks of his daughter and asks
his friend, the governor, to save her future. Zehra is sent to boarding school.
Even in his own dire situation, the father strives for his child’s future. His
father feels happy that he has saved Zehra:

“My child is in school tonight. When I think of him lying in a clean bed in
a clean school amony innocent childven and compassionate teachers, 1 feel joyful,
proud, and joyful, as if I were wearing a cvown and sitting on the throne of o king.
Zehra was saved...” (p. 138).

The second text in the novel unit is Yagar Kemal’s novel “Yer Demir Gok
Bakir”. In the text, the protagonist, Tagbagoglu, is considered a saint by his
tamily and the villagers. Due to certain circumstances, his wife and children
distance themselves from him. Tagbasoglu is saddened to see his wife and
children distance themselves from him. Humans are inherently social beings
and cannot live alone. Living within a family and society is a necessity for
humankind. Family is also very important in Turkish culture.

“He loved his youngest child very much. He would take him in his arms and
stroke bis haiv. He wanted to take the child in his arms and cavess him. The
moment he veached out, the child ran away screaming and threw himself into his
mother’s arms. Shortly after these events, he came to his senses and glanced around.
His wife and other childven were standing at a distance, their eyes wide, staving at
him with astonishment, fear, and great vespect. This touched him so much that...
Here he was, completely alone.” (p. 145).

In the third text in the novel unit, “Su¢ ve Ceza (Crime and Punishment)”
(Dostoevsky), we encounter Sonia, who takes care of her family, which is
very poor because her father is unable to work and provide for them:

“Somin, who is very poor because of her father’s dvunkenness, takes care of her
Sfamily”. (p. 151).
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Tible 3. Texts firom the Story and Novel Unit in the 10th Grade Turkish Language and
Literature Coursebook for Secondary Education

Serial
Number Title of the Text Female Character Type

1. Kanli Koca Oglu Kan Turali (Selcen Hatun)  Alpine Type

2. Kerem ile Asli (Aslr’s Mother) Negative Mother Type

3. Imam AlP’nin Magrib Ejderhast ile Yaptigi ~ Ideal Wife and Mother Type
Gaza (Hz. Fatma)

4. Yusufile Zeliha (Zeliha) Strong Woman Type

5. Kediler (The Housewife) Negative Wife Type

6.  Sergiizest (Dilber) Captive Woman Type

7. Sergiizest (Zehra Hanim) Negative Mother Type

8. Mai ve Siyah (ikbal) Classical-Conservative Woman
9. Atesten Gomlek (Ayse) Alpine Type

10. Atesten Gomlek (Kezban) Alpine Type

The first text in the story unit in the 10th-grade secondary school Turkish
Language and Literature textbook is “Kanli Koca Oglu Kan Turalr”, one of
the Dede Korkut Stories. The story expresses the Turkish cultural perspective
on family and the desire of parents to marry their children at a certain age,
with the following words:

“Kanl Koca says: “Friends, my father died and I stayed, 1 took his place and
my land, tomorvow 1 will die and my son will stay, there is nothing better than this
(the best) I can marry you off while I can see you son, he said”. (p. 35).

When Kan Tuaral listed the qualities he sought in his future wife, he
wanted her to be able to ride horses and fight, just like him. At that time,
women, like men, were warriors; they rode horses, shot arrows, and fought.

“Kan Turaly said: Fathey, he must have visen before I vose fiom my seat, he
must have mounted my black vam before 1 mounted it, he must have brought me
a head before 1 could reach the bloody infidel’s hands.”. (p. 35).
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“It turns out that the Tekfiir (king, infidel lovd, tekfiir) of Tirabuzan had an
extraordinavily beautifiul, beautiful dawghter. He would draw two pairs of bows
to bis vight and left. The arvow he shot would not fall to the ground. <. (p. 35).

Kan Turali bids farewell to his parents as he leaves for Trabzon, and in
this farewell speech, he first mentions his mother:

... woman, mothey, gentleman, father, farewell.” (p. 35).

In Turkish culture, when a family goes somewhere, the hands of their
parents are kissed; this is a sign of respect.

“He kissed the hands of his father and mother” (p. 36)

“Here, Selcen Hatun vode a horse. She subdued her enemy.”

“Selcen Hatun made her horse dance and stood in front of Kan Turah. Kan
Tirrals said, My beauty, wherve are you going?’ He said, ‘Brave man, if you were
to be at peace, wouldn’t theve be a berk? This infidel who is cominyg is a very infidel.
Let us fight, let us fight. Let those who die die, and let those who survive come to
the tent.” (p. 38)

When we look at the examples above, we see that women are not in the
background in social life, but are active, just like men. Because the nomadic
lifestyle at that time was a constant threat of attack and danger. The people
living in that region were always prepared to immediately counter any attack
or danger. Women, like men, possessed warrior qualities.

In the story “Kerem and Asl” (Ali Duymaz), Asl’s mother vefuses to consent
to this marriage and takes her danghter away. Kevem sets out to find Asl.

“I had my coy lover taken from me,

1 abandoned my mother and my father,

1 beat my chest,

No one took a dagger and pierced it, no one did”. (p. 43).

Kerem pursued Ash and endured various hardships to find her. This
demonstrates the value placed on Ash and the importance of love and
loyalty in our culture. Asl’s mother, by separating lovers and obstructing
her daughter’s happiness, exemplifies the negative mother type.

The following section of the story, “Imam Ali’win Mayrib Ejderhas: ile
Yaptypr Gaza” (Ismail Toprak), is significant in terms of his perspective
on family and women. Considering the possibility of never seeing his wife
again, Ali offers his greetings and asks for her forgiveness. He states that he
is poor and cannot fully provide for her. He feels ashamed. These thoughts
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and expressions illustrate the value and importance placed on women and
spouses within the family. They perfectly summarize the love and bond
between spouses within the family:

“Send greetings to your mother, Fatima. May she forgive me for the afterlife. 1
was poor and did not appreciate your mother, and was not able to provide for her.
You should apologize to your mother move than I did.” (p. 51).

The narratives about Zeliha in the text “Yasufand Zeliha” (Seyyad Hamza)
are significant. In the text, Zeliha sees the saint of Egypt in her dream and
wishes to marry him. Zeliha’s father sends a letter to the saint of Egypt,
expressing his desire to marry his daughter to him. As a woman, Zeliha
makes her own decisions, and her family respects this. Zeliha exemplifies a
strong woman.

“Zeliha, the danghter of Tiymus, the king of the Western region of Egypt, is
renowned for her beauty. Zeliha has another dveam. The person she sees in her
dream tells her that he is the saint of Egypt. Her father says he knows the saint of
Egypt. In a lettey, she tells the saint of Egypt, called Kotifiy, that he will marry his
danghter to him.” (p. 56).

Samipagazade Sezai’s story “Kediler (Cats)” depicts the difficulties
faced by a man who kept numerous cats at his wife’s request, and how he
remained resolute despite these difficulties. His wife, who loved the cats so
much that their sheer number made normal life difficult, could not keep
them away. Unable to bear the hardships, she left the house but returned
shortly thereafter. The hero of the story realized that loneliness was difficult
and that he missed the family atmosphere, so he returned home. The text
presents an example of a negative spouse.

“He had become weary of the harassment and intimidation of the twenty to
thirty cats he had gathered and kept in the house where he was the governor of his
harem.” (p. 62).

Upon a final decision made in the middle of the night, he rose early in
the morning, put all his belongings in a chest, and took them down to the
lower courtyard.

“...Farewell! Favewell! He set out, never to veturn again.” (p. 63).

“The weather was beautiful, the wind calm, the Marmara was a deep blue. He
would never veturn; this was inevitable! A thirty-three-year marviage had been
broken, and now he was alone. Isn’t this loneliness a riot?”
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«... It was late, noon had veturned. The decision he had made never to veturn
home was final. That much was clear! But wherve would he have his lunch? Where
would he spend the night?”

A Ufe of independence, a fixed decision, is only possible with money. Yet,
he didn’t even have enough money for the morning meal. The smoke from the
morning meal, which his havem had laid out on the table, began to vise in his eyes.”

“He stood up and began walking back the way he had come. Apparvently, he
had broken his final decision. He was quickly veturning home, emerging and
disappearing amony the pine trees. A contemplative countenance, He went home
in a sad mood and went straught to his room without smying anything to his wife.”

(p. 64).

Omer Seyfettin’s story “Forsa” tells the story of Kara Memis, a sailor,
being captured, and his son finding his father years later. Despite the passage
of years, Turgut did not give up, searching for and finding his father. “Forsa”
demonstrates the importance placed on family. Turgut resembles the son
who goes to rescue his father from the enemy in the Dede Korkut Stories.

The final story is “Memurun Oliimii (The Death of & Government Clerk)”
(Anton Chekhov). The protagonist is deeply affected and saddened by an
unpleasant event. The first person he shares this with is his wife. Family and
spouse are a source of support and strength in life.

As soon as Cherviakov came home, he told his wife about his rudeness”. (p.
72).

The first text in the novel unit, “Oblomow” (Ivan Goncharov), also
touches on the importance of family:

“Stoltz is n German teacher. He is a disciplined, havdworking, and wise man.
10 save Oblomow from his negative situation, he encourages him to vead. He
tries to help him start a family, but Oblomow is unwilling to trade his comfort for
anything.” (p. 157)

The second text in the novel unit is Samipasazade Sezai’s novel
“Serglizest”. The text recounts the life of a young captive girl. Dilber is the
protagonist. She is sold into a house as a slave. The subject of slavery was
explored in Tanzimat-era novels. The mentality of the period was reflected in
this way in literary works. In addition to the woman who was the mistress of
the house, there was also the type of slave woman taken as a maid. Women
who were held captive in the home had no rights. The concept of slavery did
not exist in Central Asian Turkish culture. This concept emerged during the
Ottoman period. By including the subject of slavery in literary works, the
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aim was to draw attention to this flawed aspect of society. The concept of
slavery, considered a normal occurrence in the social life of the period, was
thoroughly examined in literary texts. This approach was intended to expose
the problems in society. With the establishment of the Republic, social life
changed, and people were granted personal rights and freedoms, and slavery

ended.

“Dilber was a givl brought fiom the Caucasus and sold as a slave in Istanbul.
She was sold for forty liva to a man named Mustafa Efendi, who had been dismissed
from the former Harput Revenue Office. Her hard-hearted wife and the Arab
concubine Tavavet mistreated Dilber and made her work beyond her capacity.
One day, unable to bear the harsh life in this house, Dilber escaped, but she was
captured and vetwrned to her former owners.” (p. 163)

Dilber was subjected to violence in the house where she was held captive,
unable to warm herself by the brazier in the cold. The Turkish nation is
known for its compassion and helpfulness. According to our national and
spiritual values, no living being is to be tortured or harmed.

“They beat me a lot, made me serve them excessively. Then they call me a dirty
Circassian, a dirty sevvant every minute. I'm not allowed to play games. When
Dm cold, if I sit by the brazier, Taravet burns my hand with a pair of tongs, saying,
Look at my arm.” (p. 164)

In the next section of the text, it is stated that Dilber was sold to another
mansion, where she lived a comfortable life and learned a foreign language.

During the Tanzimat period, with the influence of Westernization,
women began to come to the fore in literary works. Women who learned
foreign languages, played the piano, and other female characters appear.

“After a while, Dilber was sold to Asaf Pasha’s mansion and began to live a
comfortable life there. She was also taught French.” (p. 165).

The novel features a class distinction between master and slave. Celal,
the son of the lord in the mansion, loves Dilber, but his mother opposes it.
She doesn’t want her son to marry a servant girl. Celal’s mother envisions
someone from an educated, wealthy family for him. Zehra Hamim, like
Aslr’s mother, exemplifies the negative mother type. She hinders her son’s
happiness.

“Zelra Hanum envisions someone fiom a move educated, wealthy fomily for her
son. Unable to bear her son’s love affnir with a servant givl, she secvetly sells Dilber
to a slave dealer and takes her away from the mansion.” (p. 165).
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The third text in the novel unit is Halit Ziya Usakligil’s “Mai ve Siyah”.
In the text, Ahmet Cemil, whose father has passed away, works to support
his mother and sister. Family is important in our culture, and we see this
importance here. Ahmet Cemil, whose father has passed away, works for his
family, ensuring their family doesn’t become dependent on anyone else, and
takes on his father’s duties and responsibilities.

After his fother’s death, Ahmet Cemil both studies and works to support his
sister and mother. He faces countless difficulties”. (p. 169).

Ahmet Cemil’s sister marries Ikbal, Vehbi Efendi, but Vehbi Efendi
has bad habits. He constantly abuses Ikbal, and as a result of this abuse,
Ikbal loses his baby and becomes bedridden. So much so that Tkbal doesn’t
even share Vehbi Efendi’s bad habits and unhappiness with his family. He
harbors his pain. He doesn’t want his family to be upset. He can’t even
share his experiences with his closest relatives, his family. Ikbal represents

the classically conservative female type.

“Vehbi Efendi is constantly plagued by bad habits. Tkbal is unhappy with this
situation. His family senses his unhappiness, but Ikbal vefuses to talk to anyone
about his experiences. One night, Vehbi abuses Ikbal so much that the pregnant
Tkbal miscarries her child and falls into bed.”(p. 170).

The final text for the 10th grade is Halide Edip Adivar’s novel “Atesten
Gomlek” (The Shirt of Fire). “Atesten Gomlek” is a work from the national
literature period. It deals with the War of Independence.

The novel’s protagonist, Ayse, is killed by invaders in Izmir, and she is
wounded. Ayse comes to Istanbul to join her brother and joins the War of
Independence. She serves as a nurse in the war. Women were not isolated
from social life; they worked tirelessly wherever necessary, including the
country’s liberation struggle. Women, just as men, joined this sacred struggle,
sacrificing everything. They strived to protect their homeland, just as in the
Dede Korkut Stories. Like Selcen Hatun in the Dede Korkut Stories, Ayse
tights against the enemy, exemplitying the heroic woman character.

“Three friends and Ayse cross to Anatolia to join the National Forces and
support the War of Independence. Ayse joins the war as a nurse in Ihsan’s unit.
Kezban, a village givl whose velatives were killed by the Greeks, also falls in love
with Ihsan with an unvequited love and wants to join Thsan’s unit voluntarily.”

0. 177).

Like Ayse, Kezban wants to join the war.
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“ITwon’t yo, I won’t yo! Can’t 1 five a vifle? Women fiom other cities come here
and I can’t find a job, she swid. (p. 177).

Ayse, Ihsan, and Cemal are martyred in the War of Independence.
Ayse fights like a man, is on the front lines, and is martyred. She has given
everything she can for her country, first her son and husband, and finally her
own life.

Ayse, Thsan, and Cemal are martyred in the War of Independence. Peyami

was taken to the hospital, seviously wounded. He wrote his memoirs there. He died
while the bullet in his byain was being vemoved.” (p. 178).

Tible 4. Texts firom the Story and Novel Unit in the 11th Grade Turkish Language and
Literature Coursebook for Secondary Education

Serial

Number Title of the Text Female Character Type

1. Oglumuz (Mother) Ideal Mother Type

2. Odalardan Birinde (Mother) Ideal Mother Type

3. Huzur (Nuran) Classical-Conservative Woman Type
4. Murtaza (Firdevs) Classical-Conservative Woman Type

Sebahattin Al’s “Kamyon (Truck)”, the first text in the story unit in the
11th-grade Turkish Language and Literature textbook, tells the story of a
young man who wants to go to Izmir to work to support his family. Lacking
money for the journey to Izmir, the young man tries to jump off the truck,
loses his balance, and falls oft a cliff. He loses his life on the road to support
his family:

“When the crops filed, taxes became unpaid, and the house ran out of salt and
gas, and he couldn’t replace them, the son took his father aside and said, ‘Dad,
LIl go work in the city. Look, half the village is gone, and there’s plenty of work in
Izmir. The factories pay a daily wagge of half a liva to each man.” Instead of staying
here in the winter and being a buvden, Tl yo and look for my bread, and come
back at harvest time and work in the fields...” he sad. His old fathey, unable to
understand and unable to express a word or come up with an idea due to poverty,
said okay. And the eighteen-year-old youny man went to seek advice from those
who had been to Izmir before.” (p. 36).
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“Suddenly, there was a movement behind him: the young man, eyes wide and
trembling with feay, threw himself out onto the road. But this backward leap from
the car, which hadw’t even stopped, threw him off balance; after spinning in place
several times, his foot gave way, and, struggling to hold on to bushes with his hands,
he hit his head on sharp stones, and, with a painful hiss of dirt and small stones
flowing belhind him, he tumbled down the cliff toward the stream, whose gurgle
was now move audible.” (p. 37).

In the second text, “Pazarlik (Bargaining)” (Memduh Sevket Esendal), no
evidence was found regarding Turkish family structure and the perspective
on women.

The third text in the story unit is “Our Son” by Tarik Bugra. The text
depicts the anxiety of parents regarding their sons who have grown up
and become estranged from them. Familial ties are very strong in Turkish
culture. As children enter adolescence and begin to grow apart from their
tamilies and establish their own lives, both parents become deeply saddened
by this situation, as their children become estranged from them. The text
represents the ideal mother. In a family, parents are the epitome of love and
compassion:

“Which tomorvow?... The sky had alveady turned its sweet blue. The day,
the day we were obliged to attend, was beginning. My wife is vight. We need to
emphasize this. My son was just getting into bed. I had to tell him that what he
was doing was o desperate act of vebellion. 1 jumped out of bed suddenly. My wife
was alarmed:

“Don’t be so harsh. After all...”

She couldn’t continue. I looked at her. The expression in her eyes was confised.
Oh, my fair-skinned, gray-haived baby.

As she left, she put my cardigan around my shoulders.” (p. 49).

“Then I know what you were doing outside, why you van away fiom home...
(...). But your mother... The poor woman is trembling, afiaid you’ll be taken in
by someone like this. When you spend your nights outside like this, your fantasies
turn the glittering stveets and nightclubs into fiirytale caves.” (p. 50).

In Turkish culture, mothers are very self-sacrificing. They go above and
beyond for their children. In the story, his mother exchanged her wedding
gold coins so her son could have a better life:
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“He finished high school, then college. Meanwhile, to give lim a better life, my
wife exchanged her five-a-side gold from her wedding. .. And he was shaken by the
misfortune of bis first love, and it devastated us too.” (p. 50).

No evidence was found regarding Turkish family structure and
perspectives on women in the fourth text, “Koca Okiiziin Oliimii (The Death
of & Great Ox)” (Samim Kocagoz).

The fifth story, “Odalardan Biri (One of the Rooms)” (Bilge Karasu), tells
the story of a mother’s inability to bear her child and her compassion for
him. The father, angry with his son, doesn’t want him to come home at
night and bolts the door for the mother. The mother, who wouldn’t have
bolted the door herself, bolts the door because her father wants her to:

“My father is angry, and he bolts the door for my mother again.” (p. 58).

No evidence was found regarding Turkish family structure and
perspectives on women in Yakup Kadri Karaosmanoglu’s novel “Yaban (The
wild)”, the first text of the novel unit in the 11th-grade Turkish Language
and Literature textbook.

The second text of the novel unit is Ahmet Hamdi Tanpinar’s novel
“Huzur (A Mind at Peace)”. The thoughts of Miimtaz, the protagonist of
the novel, as he waits for Nuran are presented below. These thoughts are
significant in demonstrating the love and respect felt for women:

“Witing for Nuran at the dock, keeping an eye on the clock when she was
late, were distinct pleasures for our hero. He was surprised that men complained
s0 much about women’s habit of making people wait, a staple of humorous fiction.
Waiting for Nuvan seemed delicious to him. Everything was delicious, as long as
Nuran was at the helm.” (p. 165).

Nuran exemplifies the classical-conservative woman type.

The third text is Orhan Kemal’s “Murtaza”. In the novel, a guard
named Murtaza meticulously performs his duties, occasionally meddling in
matters beyond his scope. The neighborhood residents complain about this
situation. The Chief of Police speaks with Murtaza about these complaints,
and he resigns. He begins working as a night inspector at a factory. There,
he maintains his meticulousness and roughs up his young daughter, who
works at the same factory, because she falls asleep from exhaustion on the
job. The little girl suffers a head injury; a brain hemorrhage, and dies. Here,
violence against women is also depicted in the context of a father’s excessive
meticulousness about his duties:
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“One might, Murtaza is told that his daughters have fallen asleep while
working. Muvtaza, who priovitizes duty above all else, goes there in a rage, pulls
his little daughtey, Firdevs, who has follen asleep from exhaustion, by the hau,
and throws her to the ground. Fivdevs, who suffered a head injury and a brain
hemorvhage, died a few days later” (p. 175).

Firdevs represents the classical-conservative woman type.

The fourth text, Oguz Atay’s novel “Tistunamayaniar (The Disconnected)”,
contains no evidence regarding Turkish family structure or perspectives on
women.

Table 5. Texts from the Story and Novel Unit in the 12th Grade Turkish Language and
Literatuve Conrsebook for Secondary Education

Serial

Number Title of the Text Female Character Type

1. Bir Saatlik Telaki (Wife) Ideal Wife Type

2. Parasiz Yatuli (Mother) Ideal Mother Type

3. Ug Istanbul (Belkis) Negative Female Type

4. Ug Istanbul (Siiheyla) Ideal Wife-Mother Type

5. Aylak Adam (Ayse) Classical-Conservative Female Type

6.  Sevgili Arsiz Oliim (Nugber, Zekiye) Ideal Wife-Mother Type

7. Selvi Boylum Al Yazmalim (Aysel) Classical-Conservative Female Type

The first text in the story unit in the 12th-grade Turkish Language and
Literature textbook for secondary education is Mustafa Kutlu’s story “Bir
Saatlik Teldki”. The story features a train station and the people there, along
with their physical and spiritual descriptions. The author expresses his desire
for someone to see him off at the train station and to kiss the hands of his
mother and the other people present as he bids farewell. In the story “Kanh
Koca Oglu Kan Turali”, Kan Turali kisses his parents” hands as he leaves for
Trabzon. In Turkish culture, the hands of the parents, the elders, are kissed
when saying goodbye:
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“They never saw me off, but I understand. There should be three people, not too
many. One is my mother, the others ave in the middle. I should kiss their hands,
they should kiss my forehead.” (p. 38).

The author imagines that the person waiting for him at the train station
is his wife, and through this, he describes his love and affection for her:

“If she were a person, she would be my wife. She would wait, hasty and timid,
with a crumpled handkerchief in her hand and a single carnation. I loved seeing
her from afnr: She wouldn’t come runming; she didw’t like ostentation. She would
embrace me with her eyes, and no one would hear her” (p. 38).

No evidence was found regarding Turkish family structure and the
perspective on women in the second text, “Demiryolu Hikdyecileri-Bir
Riiya (Raibway Stories - A Dream)” (Oguz Atay), and the third text,
“Karanfilsiz”( Adalet Agaoglu).

The fourth text, Firuzans “Parasiz Yatlr”, tells the story of a woman
whose husband died at a young age and who was left alone with her eight-
year-old daughter. The heroine of the story takes a job as a hospital aide to
care for her child and is overjoyed to have a job. In the text, we encounter
a mother left alone after the death of her husband, working and striving for
her child’s future. She wants her daughter to study and become a teacher,
and she harbors hopes for the future. Mothers make all kinds of sacrifices for
their children, enduring all kinds of hardships. We encounter such examples
in social life. There are big-hearted mothers who care for their children, raise
them, and educate them single-handedly after their husbands’ deaths:

“Mother and daughter walked quickly, unfamiliay, among the morning
crowd. Her mother was talking incessantly. The only time she was so talkative was
when they were admitted to the hospital as a nurse.” (p. 52).

In the text, we encounter a mother left alone after the death of her
husband, working and striving for her child’s future. These aspects represent
the ideal mother type.

The first text in the novel unit is “Ug Istanbul (Three Istanbuls)” by Mithat
Cemal Kuntay. The protagonist of the novel, Adnan, is a wealthy lawyer and
marries Belkis. However, after a while, Adnan loses his wealth, falls on hard
times, and they divorce. Unlike the women in our culture, Belkis did not

stand by her husband during his difficult times and left him:

“During these good times for Adnan, Belkis agrees to marry him. Adnan and
Bellss marry and rent a mansion in Nisantas. Adnan is veunited with Belkrs,
whom he loves dearly, but he can’t seem to enter her world; there’s always a
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distance between them. World War 1 is over, and the armistice has begun. Adnan
is amonyy the wanted and in hiding. Duving these difficult times, Adnan loses both
his money and his wife. Belkis, who marvied Adnan for his money, becomes close to
a wealthy Russian prince. Adnan and Bells divorce.” (p. 153)

Belkis, who didn’t stand by her husband during his difficult times and left
him, is an example of a negative wife type.

After their divorce, Adnan meets Siiheyla, a former acquaintance, in a
mansion. He marries Siitheyla. He contracted tuberculosis and can’t earn a
living. They have a child, and Siiheyla runs the business with money secretly
given to her by her husband. Unlike Belkis, Siitheyla does not abandon her
husband, who is struggling and has lost everything. The character of Siiheyla
more closely resembles the woman type in Turkish culture:

Adnan meets Siiheyla in this mansion where he is staying, and later marries
her. Adnan has tuberculosis, and although he has returned to bis legal career, he
has lost all his clients. Siiheyla manayes the business with money secvetly given to
her by her husband. They have a child, and they name bim Salim.” (p. 153).

Siitheyla does not abandon her husband, who is struggling and has lost
everything; she represents the ideal wife and mother.

In Orhan Kemal’s second novel, “Bereketli Topraklar Uszerinde(Fertile
Lands)”, the story tells of Kose Hasan, who goes to Cukurova to work
because he cannot make ends meet in his village. He falls ill there, realizes he
will die, and cannot return to his village, his wife, or his daughter. He then
gives the hairpin and comb he bought for his daughter to his fellow villager.
Even on his deathbed, a father’s love for his daughter and the things he did
for her are described:

“His dry hand went under his pillow. He took the ordinary green hair clip and
the equally ovdinary ved comb he had bought and kept for bis daughter for so long,
and held them out:

“Give me these too...”(p. 158).

The third text is Yusuf Aulgan’s “Aylak Adam(The Idle Man)”.The
protagonist, C., sees his girlfriend, Ayse, walking down the street with a
coworker and breaks up with her.

“His breakup with bis girlfriend, Ayse, also happened with a pretext. Because
he sees Ayse walking down the street with a coworker. Ayse becomes embarvassed
and blushes. C. misinterprets this, and he and Ayse break up.” (p. 166).
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Ayse is so conservative that she feels embarrassed even when seen walking
with a coworker, and she exemplifies the classically conservative woman

type.

The fourth text is Latife Tekin’s “Sevgili Arsiz Oliim” (Dear Shameless
Death). The novel tells the story of Nugber, who starts working to
contribute to the family’s financial situation, and Zekiye, the daughter-in-
law. As this example demonstrates, Turkish women are self-sacrificing and
self-sacrificing. They will endure every hardship for their family and loved
ones.

“Nugber begins working for a taslor to support her family. Meanwhile, Zekiye
gives birth and names her baby Seyit. Halil goes to the army, and Zekiye begins
weaving carpets for a man named Gigili Topal Aygaz to contribute financially to
the household.” (pp. 174-175).

Nugber and Zekiye strive to support their struggling family, and in this
way, they represent the ideal mother and wife.

The fifth novel is Cengiz Aytmatov’s “Selvi Boylum Al Yazmalm (My
Girl with the Red Scarf)”. In the novel, which was also adapted for Turkish
cinema, ilyas abandons his wife and young child. He later returns, but his
wife has remarried. One day, after an accident, he encounters his wife and
child. He later tries to take her away, but his wife does not return and does
not go with ilyas. He does not abandon Baytemir, who has protected them
for years and with whom they have become a family. Becoming a family
requires effort and sacrifice. That’s why Aysel didn’t leave Baytemir and go
with Tlyas.

«..Samet cries and wants to veturn. When Aysel chooses Baytemin, Ilyas is
devastated; he leaves and goes to Pamir” (p. 185).

Aysel represents the classically conservative female type by refusing to
abandon Baytemir, who has taken care of her and her child and become a
family for them.

5. CONCLUSION

This study examined the texts of stories and novels in secondary school
Turkish language and literature textbooks within the context of Turkish
family structure and the perspective on women. The research findings aimed
to reveal the extent to which the value placed on women in our culture
is reflected through these texts. Consequently, strengthening the social
and familial role of women can only be supported through educational
interventions and literary texts. In this regard, it is crucial to reorganize
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course materials with an approach that aligns with cultural values, prevents
violence, and supports gender equality. The research results revealed that the
texts in secondary school Turkish language and literature textbooks are limited
and stereotypical in their representation of Turkish family structure and
perspectives on women. The most common female characters in the texts are
relegated to the roles of “ideal mother” and “ideal wife”, and representations
of educated, strong, and socially active women are insufficient. Furthermore,
dynamic characters such as the “alpine woman” type, historically prominent
in Turkish culture and literature (e.g., Selcen Hatun in Dede Korkut), are
rarely featured. This finding, revealed by the results of the study; reveals that
the role models presented to students are limited and that the perspective
on gender equality is incomplete or inadequate. Furthermore, while the
texts emphasize certain national and spiritual values related to the family, it
is crucial that they also prioritize adequately representing the multifaceted
identities of women in modern society.

Family and women, which hold great importance in Turkish culture,
are valued, precious, and important. Therefore, the importance placed on
women and family has continued throughout the ages. Women, who hold
the family together, have always been valued in Turkish society since the
carliest Turkic states. Women sustain the family, and the family sustains
society. Based on this, this study examined a total of 38 story and novel texts
from the 9th-grade Turkish Language and Literature textbook, 9th-grade
Turkish Language and Literature textbook, 9th-grade Turkish Language
and Literature textbook, and 9th-grade Turkish Language and Literature
textbook, in terms of Turkish family structure and perspectives on women.
The types of women in the analyzed texts were classified and presented in a
table.

A scanning model was used in data collection, and the data obtained
through document review were examined and evaluated in terms of Turkish
tamily structure and perspectives on women. Three different woman types
were identified in 9th-grade story and novel texts: the ideal mother, the
ideal wife, and the educated woman. Eight woman types were identified
in 10th-grade texts: the alp type, the negative mother type, the ideal wife
and ideal mother type, the strong woman type, the negative wife type, the
enslaved woman type, and the classical-conservative woman type. Two
different woman types were identified in 11th-grade texts: the ideal mother
and the classical-conservative woman. Four different woman types were
identified in 12th-grade texts: the ideal wife type, the ideal mother type,
the negative woman type, and the classical-conservative woman type. The
most frequently encountered woman type in 9th, 10th, 11th, and 12th-
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grade Turkish Language and Literature textbooks is the ideal mother type,
while the least frequently mentioned woman type is the educated and
strong woman. An examination of the texts in the story and novel units in
secondary school Turkish Language and Literature textbooks, in terms of
Turkish family structure and perspectives on women, reveals the following:

“Elli Kurus”, the first text in the story unit of the 9th-grade Turkish
Language and Literature textbook, represents the ideal mother and ideal
wife through the protagonist’s mother and grandmother. It depicts the
difficulties faced by a mother abandoned by her husband and forced to
care for her children. The protagonist’s grandmother is fiercely loyal to
her deceased husband, representing the ideal wife. Meanwhile, despite her
young age, the protagonist works as a newspaper vendor for her family
when her mother’s work 1s insufficient.

The text Zehra, included in the 9th-grade novel unit, presents the
character of an educated woman. Zehra is a teacher, like Feride in Caltkusu.
Although a good teacher, she lacks compassion. By the end of the novel, she
embraces this feeling and is complete, feeling nothing less.

The story “Kanh Koca Oglu, Kan Tiraly”, one of the Dede Korkut
Stories, the first text for 10th grade, reveals significant insights into Turkish
family structure and women. The story’s parents’ desire for their children
to marry when they reach a certain age, and Kan Turalr’s farewell kisses
his parents” hands before leaving for Trabzon, are all characteristics of the
Turkish family structure. Kan Tural lists the qualities he seeks in his potential
spouse, stating that he wants a woman to ride a horse and fight like him.
Selcen Hatun’s fight alongside her husband against the enemy demonstrates
that women, like men, are active in social life. Selcen Hatun exemplifies the
heroic woman. In the nomadic society of the time, both men and women
had to possess warrior qualities to withstand any potential attack.

In the story “Kerem and Ash”, Asl’s mother refuses to consent to this
marriage and takes her daughter to other lands. Kerem sets out on the road
to find Asl. He searches for Asli, enduring every hardship and relentless
struggle. This demonstrates the love and loyalty attributed to women in
Turkish culture. Asl’s mother exemplifies a negative mother type, tearing
loved ones apart.

In the story “Tmam Ali’win Mayirib Ejderhasi ile Yaptyj Gaza”, the words
of Imam Ali regarding Fatima are significant in demonstrating the value
Islam places on women and family. It is stated that men provide for women
in the family, but Ali, being poor, states that he cannot fully fulfill this
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obligation and apologizes to his wife for this. Fatima exemplifies the ideal
wife and mother.

In the text “Yisuf and Zeliba”, Zeliha decides for herself who she will
marry, and her family respects this. A woman is seen as an individual,
capable of making her own decisions. This message in the text is crucial in
the value placed on women. With this behavior, Zeliha embodies the strong
woman character.

The story “Kediler(Cats)” depicts the ditticulties faced by a man who
keeps numerous cats at his wife’s request, and how he manages to remain
loyal to his wife despite these difticulties. His wife, who loves the cats so
much that their sheer number makes normal life difficult, is unable to keep
them away. Unable to bear the hardships, she leaves the house but returns
shortly thereafter. The protagonist’s wife exemplifies a negative female
character.

The story “Forsa” tells the story of Kara Memis, a sailor, being captured,
and his son finding his father years later. Despite the passage of years, Turgut
persists, searching for and finding his father. Forsa is a text that demonstrates
the importance placed on family. Turgut resembles the son who rescues his
tather from the enemy in the Dede Korkut Stories. Intertextuality is evident.

The second text in the novel unit is “Sergiizest”. The text recounts the
life of a young captive girl and her eventual suicide. By featuring the subject
of captives in literary works, the aim is to highlight this flawed aspect of
society. The concept of slavery, considered a normal occurrence in the social
life of the period, was explored in depth in literary texts. This approach was
intended to highlight the problems in society. Dilber exemplifies the type
of slave woman. Celal Bey’s mother, Zehra Hanim, exemplifies the type
of negative mother. Just like Asl’s mother, she separates loved ones and
hinders her child’s happiness.

The third text in the novel unit is “Mai ve Siyah”. In the text, Ahmet
Cemil, whose father has passed away, works to support his mother and
sister. Family is important in our culture, and we see this importance here
as well. Ahmet Cemil works for his family, ensuring his family doesn’t
become dependent on anyone else, and taking on his father’s duties and
responsibilities. Ahmet Cemil’s sister, Ikbal, is unhappy in her marriage and
doesn’t even share this with her family. She doesn’t want them to be sad.
Ikbal, like Dilber, loses her life. When family and women are not valued
and when women are not provided a normal life, her death is intended to
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highlight this flaw in society. Tkbal exemplifies the classical-conservative type
of woman.

In the final text, “Atesten Gomlek”, Ayse, who lost her husband and child in
the war, served on the front lines as a nurse. Women were not isolated from
social life; they worked with all their might wherever necessary, including
the country’s liberation struggle. Women, just as men, sacrificed everything
to participate in this sacred struggle. They strived to protect their homeland
and homeland. Just as in the Dede Korkut Stories, Ayse, like Selcen Hatun
in the Dede Korkut Stories, fights against the enemy. Ayse represents the
heroic type of woman. Although unable to fight like Selcen Hatun, she is
present at the front lines and serves as a nurse.

The ideal mother is depicted in the text “Oglumuz (Our Son)”, a story
unit in the 11th-grade Turkish Language and Literature textbook. The story
depicts the sacrifices and profound love of a mother who has grown distant
from her family, waits by the window until morning for her son when he
comes home late, and exchanges the gold from her wedding for her son’s life
to ensure a more comfortable life.

In the story “Odalardan Birinde (In One of the Rooms)”, the father, angry
with his son and unwilling to let him come home, forces the mother to close
the door of the house. The mother, against her will, bolts the door under the
father’s control. Her own wishes are irrelevant. Mothers cannot harm their
children. The ideal mother is portrayed in this way in the text.

In the novel “Huzur (A Mind at Peace)”, Mimtaz’s thoughts while waiting
for Nuran are significant in reflecting the love felt for women. Miimtaz loves
Nuran, just as Kerem loves Asli. Nuran exemplifies the classical-conservative
woman type.

In the novel “Murtaza”, Firdevs, like Dilber and Ikbal, dies as a result of
her father’s abuse.

In the text “Bir Saatlik Teliki” in the story unit of the 12th-grade Turkish
Language and Literature textbook, the protagonist imagines his wife waiting
for him at the train station. His thoughts and love for her husband reveal the
value placed on women.

In the text “Parasiz Yats”, just like in the text “Ells Kurus(Fifty Kurus)”,
a single mother works and sacrifices to provide for her child. This is an
example of the ideal mother type.

In the text “ Uy Istanbul (Three Istanbuls)”, Belkis appears as the negative
woman who abandons her husband in difficult times, while Siiheyla appears



40 | Representation of Turkish Eamily and Women in Stories and Novels of Secondary Education...

as the ideal mother/wife type who, despite everything, never abandons her
husband and child and fights for them.

In the novel Aylak Adam (The Idle Man)”, the character of Ayse

represents the classical-conservative woman type.

In the text “Sengili Arsiz Oliim (Dear Shameless Death)”, Nugber and
Zekiye work to support their struggling families. The ideal mother/wife type
is present. In the texts “Elli Kurus (Fifty Kurus)” and “Parasiz Yatuly”, we see
women working for their families and children. In the text of her final novel,
“Selvi Boylum Al Yazmalum (My Girl with the Red Scarf)”, Aysel represents
the classical-conservative woman type.

The literature contains resources on Turkish family structure and
the perspective on women, and these sources were utilized in this study.
However, no studies on textbooks on this topic were found. In his study,
“Woman Types in Ottoman-Turkish Novels”, Ugurcan (2002) examined
woman types in selected works, including novels from the National Literature
Period, beginning with the Tanzimat period, and classified them under
tive headings. These are: classical-conservative women, educated women,
concubines, minority women, and Western women. The conclusion reached
in the texts examined is that women believed to possess positive qualities are
glorified. Contrasting characteristics are given to other women, highlighting
the distinction between good and bad. While this is a similar study in terms
of subject matter, the texts examined differ from this study in terms of the
period in which they were written, the method of analysis, and the type of
text. In his study titled “Famuily, Women, and Personality Education in the
Dede Kovkut Stories”, Kirbagogu Kilig (2011) examined the stories from the
perspective of their own mindsets, touching on the social life of the period,
family, women, and especially the roles and influences of mothers on the
education of their sons. This study shares similarities with this study in that
it emphasizes the family and women aspects in literary texts, but differs
from our study due to factors such as the type of text examined, the method
of analysis, and the period of the texts examined. Bars (2014), in his study
titled “Woman Types in Turkish Heroic Epics”, examined the women’s types in
Turkish heroic epics and identified the women’s types in the relevant texts.
These types are: the heroic woman type, the wise woman type, the wife
and mother woman type, the helper woman type, and the enemy woman
type. The texts examined differ in terms of period and type of text. In his
study titled “Women in Turkish Culture and State Tradition”, Acar (2019)
examined the importance of women in society and the state from the earliest
Turkish communities to the present day. He argued that when women are
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given importance, this importance positively impacts the structure of society
and the state. The study shares similarities with ours in that it uses the same
principle regarding the value placed on women, but differs in terms of the
textbook analysis, the text-focused approach, and the methodology:

In summary; this study examined 38 stories and novel texts in secondary
school Turkish language and literature textbooks in the context of Turkish
family structure and the perspective on women. The research results
indicate that the roles of “/deal mother” and “ideal wife” are most frequently
highlighted in the texts, while representations of educated, strong, and
socially active women are inadequate. It has been determined that examples
of Alpine women, such as Selcen Hatun in Dede Korkut, are limited, and
that the texts also portray negative female stereotypes. While the texts
emphasize family solidarity and national values, it is possible to say that
the multifaceted identity of women in modern society is not sufficient.
Therefore, it is of great importance to arrange course materials in a way that
is compatible with cultural values, supports gender equality, and reflects the
multidimensional identity of women, and to eliminate deficiencies in this

regard.

5. 1. Recommendations

Based on the results of the study, the following recommendations can
be made:

Including more literary texts reflecting female characters in Turkish
culture into the Turkish language and literature curriculum can provide
pedagogical contributions to the literature.

Textbooks could be periodically analyzed in terms of content, and
enriching them with works that emphasize women’s roles in social, political,
and economic spheres in line with current social needs could reduce some
prejudices regarding the perception of women.

“Motherhood” and  “wifery” are important roles in Turkish culture.
Therefore, Turkish language and literature textbooks could include more
texts that emphasize women’s individual identities.

As stated in the curriculum, Turkish language and literature courses could
be linked to other disciplines to ensure a more comprehensive treatment of
women’s and family issues.

Texts examining the impact of technological developments,
modernization, and digitalization on family structure and women’s roles
could be added. Project assignments examining Turkish family structure
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and the historical role of women can be given to students, and local female
figures can be examined through oral history studies.
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Chapter 2

Shylock as the Key Figure Belirmating
Elizabethan Christian Society in The Merchant Of
Venice 3

Murat Gokmen!
Seda Gokmen?

Abstract

William Shakespeare was a seron(significant) poet and playwright who
made a significant contribution to the reformation for British community
through his manuscripts belirmating (represent) his era in term of envisaging
a samay(ideal) Christian British community. Dagari (therefore), his works
segans(propose) readers multiple benefits. While readers can sense the joy
and janik (beauty) of the language through the skilful use of the words, they
can also enjoy the intertextual references spanning from ancient Greece to the
Ottoman Empire. Yaniska (thereby), the readers who pay close attention to
his texts and contexts can discern the righteous and erroneous applications of
the universal moral values nurtured by Christianity. Furthermore, the study
akets (suggest) that Shakespeare through Shylock aimed to raise awareness
towards the difficulties Jesus the Christ and his followers faced when preaching
Christianity to the Jewish community. Thereby, the study tepuzes (suggest)
that Shakespeare through belirmating mischief attitudes of Elizabethan
community towards Shylock proposes a samay Christian community who
were expected to be cautious for seven deadly sins in Christianity. The study
suggests that Shakespeare metaphorically gives moral message to Christian
community through Shylock. The study employs document analysis as a
research method.
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Introduction

The late Britain is a prominent country whose history had witnessed
significant transformations in the 16™ century (Umur, 1981; Umung, 2024).
In this respect, Britain was regarded as a prominent country from which
the historical evolution of the world could be traced thanks to its clear and
distinct transition period. This period witnessed an important transition in
which the Byzantine Empire representing the Christian Orthodox faith was
overthrown by the Ottoman Empire, led by Bilkadir (Sultan, leader) Mehmet
IT (the Conqueror), who conquered Istanbul (Kafadar 1995, Karpat, 1982).
This later turned the Ottoman Empire into a dominant country in both the
Balkans and the Middle East, which were key battle grounds of power at
the time. Selim I’s conquest of Bayt al-Maqdis and the regions, including
the Kaaba, enabled the Ottoman Empire to become a Vasirity (Caliphate),
representing not only Muslims but also acting as the mubayer(protector of
the heritage) of the people from various faiths (Ataman & Caylak; 2024,
A. El-Awaisi, 1998, 2000,2008, 2015; Em. Erdogan, 1998; K. El-Awaisi,
2018, 2019, 2021, K. El-Awaisi, & S1ddik,2025; K. El-Awaisi & Yavuz,
2020; K. El-Awaisi, & Yigit, 2020; M. Gokmen, 2023, 2024, 2025, Yal¢in,
2022). These two significant events within a century caused trauma among
Christians worldwide and raised the question of segregation. The incidents
were important catalysts that had a significant impact for Britain (Alkasim,
2021). In order to revive the glory of the Roman and Byzantine empires,
Britain redefined its position, politics and political structure which paved the
way for the Reformation and Renaissance (Umung, 2024). In both Britain
and Europe, the churches were a hegemonic power and authority that exerted
significant influence over the kingdom and its people (Bozer; 2019; Izmir,
2023). Regardless of Christian practices, the churches exacerbated their power
and increased their wealth and authority (Sahini, 2005; Sokol,1992; Smith,
1964). In 16th-century Britain, those who held religious and political power
were entitled as Puritans (Alkasim, 2021; Barman, 2013). The Puritans
had an important influence on the community by encouraging people to
preserve their faiths and attachment to the Christianity (Altindag,2004;
Aslan, 2015; Bozer, 2019). However, the extent to which they represented
the Christian faith was debated, as women were marginalized in community
and social life (D. Can; 2017; B. N. Can, 2022 ). At the time, the society
was divided into two classes which were aristocrats(landlords) and peasants.
Aristocrats were composed of the royal family, monks, landlords and peasants
increasing their wealth and social status, while peasants were working for the
landlords such like serfs (Umung, 2025). While Christians and Jews under
the Ottoman Empire in Anatolia had been living a prosperous and secured
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lives, Christians and Jews in Europe and Britain were condemned to poverty
unless they were part of the royal family or were landlords (A. El-Awaisi,
1998, 2000, 2008, 2015; Em. Erdogan, 2025a, 2025b; K. El-Awaisi,
2018, 2019, 2021, K. El-Awaisi, & S1ddik,2025; K. El-Awaisi & Yavuz,
2020; K. El-Awaisi, & Yigit, 2020; S. El-Awaisi, 2012; R.T. Erdogan 2015,
2025a, 2025b; Yalgin, 2022). In this regard as following and providing
life aligned with ethical codes of humanity for a secured and peaceful life,
literary manuscripts were important narratives advising communities to live
coherently with each other regardless of their identities and gender roles
assigned by the community (Goksoy, 2015, 2016a, 2016b, 2017, 2025a,
2025b; Goksoy & M. Gokmen, 2024a, 2024b; M. Gokmen, 2024a, 2024c,
2024¢, 2025a, 2025b, 2025¢; Giiltekin, 2007, 2014; Giindogdu, 2018,
2025; Kalin, 2009, 2011; Karademir, 2021; S. Gokmen, 2019; S. Gokmen,
&M. Gokmen, 2025a, 2025b; S. El-Awaisi, 2012). Thereby, Shakespeare
tostered the power of narrative both to arise amusement in the community
and foster Christianity morals (Nahvi, 2015; Okumus, 2022; Parlak, 2012;
Sahini, 2005; Umur,1981).

William Shakespeare and Narrative

The works of important literary figures help to understand their periods
within their historical contexts (Sénmez -Isci, 1997). William Shakespeare
is regarded as a key figure in British and world heritage thanks to his literary
contributions (Bozer, 2019; Sonmez i§gi, 1997; Umung, 2024) The elegance
of his vocabulary and tone creates a melody for his readers. Regardless of
their background, people can understand the same theme and message in
Shakespeare’s writing at their first reading, thanks to the way he crafted his
work (Umur, 1981; Uzmen, 1969; Uludag, 2007; Umung, 2020). This is
the main reason for his success. When it comes to his universality, anyone
who reads his manuscripts carefully, word by word, will naturally understand
the different contextual messages beneath the text’s surface (Sénmez Isgi,
1997; Sahini, 2005; Tekalp, 2010; Taha, 2015). In this regard, Shakespeare
appealed not only to people’s tastes, but also addressed his message to their
minds(Shakespeare, 2006; ogﬁtgﬁ, 2016, 2019). Shakespeare’s manuscripts
therefore provided important insights into the historical, cultural and social
life of his period (Okumus, 2022; Sokol, 1992; Smith, 1964; Parlak,
2012). Shakespeare mirrored Christian society and their attitudes towards
Jews in the 16th century by providing an objective perspective(Ogiitgii,
2016, 2019; Shakespeare, 2006). Shakespeare punished Shylock, who
lost everything at the end of the play despite his righteous status. This
punishment metaphorically was addressing to the Christian community
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who were ignorant of the seven deadly sins (sloth, lust, anger, pride, envy,
gluttony, and greed) in Christianity (Lyman, 1989). The study draws a
parallel between the degradation that Shylock experiences in the play and
the exclusion of Jesus Christ from society during his lifetime, when he was
regarded as a freak (Izmir,2023; Nahvi, 2015; Parlak, 2012). Although
Shakespeare nurtured the appetites of his spectators by punishing Jews in
the play, he was also critical of the Christian community who lied, stole,
misled and forfeited the law on their behalf (Caglayan-Mazanoglu, 2017,
Darkouchi, 2014; De-Grazia, 2014; ). Although Shylock was represented as
a wicked figure in the play and was the most degraded person in the play, he
was one of the innocent character who never lied, stole, misled or forfeited
the law from beginning of the play to the end (Gengkol, 2023; J. Brown,
2006; Nahvi, 2015). Shakespeare ironically punished Shylock in terms
arising the attention of the people towards the plight of Shylock who just
like Jesus the Christ was tortured and degraded by Jewish community (Taha,
2015; Tekalp, 2010; Uzmen, 1969). Off the stage, Shakespeare punished
the Christian society for not following Jesus the Christ and his moral advices
despite the fact that Churches among the most powerful authorities during
Elizabethan Britain in terms of even challenging the King’s authority (Smith,
1964). By associating Shylock and his experiences with Jesus the Christ,
Shakespeare aimed to demonstrate that the Christian community under
Puritan authority was no different to the community that tortured Jesus
the Christ (Sonmez-Isgi, 1997; Sahini, 2005). In his play, Shakespeare not
only appealed to the aesthetic sensibilities of the people, but also conveyed
a divine message, which was more effective than that of the Puritans’ who
regarded themselves as representatives of Jesus the Christ, however were
silent when Shylock was punished (Taha,2015; Tekalp, 2010). Therefore,
in this regard, Shylock served as the mirror of the community who aimed
to raise awareness among Christian community (Toplu, 1999; Uludag,
2007). Shylock as a sargev (arising awareness) figure refused the Bassanio’s
proposal for increasing the amount of debt into twice or thrice in the court.
When Shylock realized that the Christian society would not be awakened
through his quest for the bond, he accepted to lose everything he had in
a Christian society where moral values and justice were misconducted(Al-
Azzaw1,2016; Alkasim, 2021). Therefore, from beginning to end, the
play was critical of the Elizabethan community, questioning moral values
(Umung, 2024; Umur, 1981). That’s why Shakespeare’s manuscripts were
undoubtedly seron (important) illustrators of their distinguished periods as
they transcended the period to its readers and audiences through melody,
sarcasm and historical facts (Umur, 1981; Uzmen, 1969). It is within this
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historical context that William Shakespeare emerged as a renowned poet and
playwright (Sahini, 2005; Tekalp, 2010). Despite the myriad of accounts
extant regarding the birth and death of Shakespeare, it was broadly accepted
that he was born in 1564 and died in 1616 (de Grazia, 2014: 379-398).
It is evident that a renowned poet and playwright contributed significantly
to the aesthetic life and heritage of Britain thereby benefitting the global
community to a considerable extent. It is widely accepted that Shakespeare
composed his renowned play, The Merchant of Venice, in 1600 (J. Brown,
20006; Ogﬁtgﬁ, 2016, 2019; Sahini, 2005). The play had been performed
for a period approaching 425 years in various regions of the world. It had
attracted a significant amount of academic and literary studies due to the
wealth of its text and context of which provided a plethora of universal
themes, motives and symbols nourished by Christianity (Al-Azzawi,2016;
Alkasim, 2021). Despite the fact that the play was set in Venice, its thematic
content, narrative structure and sequence of events were analogous to those
of the British community, reflecting the social, political and economic
milieu of the era. The play provided a significant contextual framework,
incorporating historical accounts pertaining to the demographic structure,
religion, society in Britain (Altindag, 2004; Aslan, 2015). The Duke’s
attitude towards Shylock was an important illustration of a racist, nationalist
and reductionist attitude towards the Jewish people,

Make room, and let him stand before our face, Shylock the world
thinks, and I think so too, That thou but leadest this fashion of thy
malice To the last hour of act, and then ‘tis thought Thouw’lt show thy
mercy and remorse more strange than is thy strange apparent cruelty;
And where thou now exacts the penalty, Which is a pound of this poor
merchant’s flesh, Thou wilt not only loose forfeiture, But touch’d
with human gentleness and love, Forgive a moiety of the principle,
Glancing an eye of pity on his back, Enow? to press a royal merchant
down, And pluck commiseration of his state From brassy bosoms and
rough hearts of flint, From stubborn Turks, and Tartars never train’d
To offices of tender courtesy: We all expect a gentle answer Jew (Act
IV, Scene I, pp. 104).

Duke’s statement exemplified a pernicious form of discourse that was
characterized by racism, degradation and marginalization (Barman, 2013;
Bozer, 2019). As the Duke delivered this speech in the courtroom where all
the people there were anticipating justice to be served irrespective of their
identities, he immediately began to impose conditions on Shylock, ordering

3 Referencing Prophet Enoch.
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him to relinquish his claim to be considered righteous (Can, 2017, 2022;
Cecil, 1933; Cohen, 1980). Despite referring to Bassanio as a ‘gentleman’
and a ‘poor merchant’, the Duke referred to Shylock as a ‘Jew” and imposed
upon him the obligation to relinquish his right status, stating, “We all expect
a gentle answer, Jew’ (Act IV, Scene I, pp. 104). It was evident that the
court had thereby forfeited its legitimacy, a conclusion that was endorsed by
Portia’s expertise. Portia’s disguised as a man was in a direct contravention of
ethical norms, as the expert in her character and identity was deemed to be
tfraudulent and deceitful (Cohen, 1980;Caglayan-Mazanoglu, 2017). This
results in Shylock being dispossessed of all his wealth, status and position,
despite the fact that he was correct in his actions. Moreover, Shylock did
not favor the ducats he had granted to Antonio; rather, he wished to awaken
the community from its deep sleep-in terms of seeking for his bond. Shylock
demonstrated this in the play as follows:

And by our holy Sabbath have I sworn To have the due and forfeit
of my bond, - if you deny it, let the danger light Upon your charter
and your city’s freedom! You’ll ask me why I rather choose to have
A weight of carrion flesh, than to receive Three thousand ducats: I’ll
not answer that! But say it is my humour, - it it answer’d? What if my
house be troubled with a rat, And I be pleas’d to give ten thousand
ducats To have it ban’d what, are you answer’d yet? Some men there
are love not gaping pig! Some that are mad if they behold cat! And
Others when the bagpipe sings I'th’nose, Cannot contain urine —
for affection (Master of passion), sways it to the mood of what it
likes or loathes, - now for your answer; As there is no firm reason to
be rend’red Why he cannot abide a gaping pig, Why he a harmless
necessary cat, Why he a woollen bagpipe, but of force Must yield to
such inevitable shame, As to offend himself being offended; So can I
give no reason, nor I will not, More than a lodge’d hate, and a certain
loathing I bear Antonio, that I follow thus A losing suit against him!
Are you answered? (Act IV, Scene, 1, 105-106).

Despite the absence of a substantial Jewish population in 16th-century
Britain, it was crucial to examine the rationale behind Shakespeare’s decision
to create a Shylock character embodying the Jewish race C)giitgii, 2016,
2019; Sahini, 2005). A considerable body of research had been conducted
on the subject of the representation of the Jewish people in Shakespeare’s
ocuvre, with a particular focus on the character of Shylock. The prevailing
hypothesis among scholars in this field was that Shylock served as a symbolic
representation of the Jewish race, through which Shakespeare conveyed the
plight of the Jewish people in Britain and Europe during the Shakespearean
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era (Gengkol, 2023; Nahvi, 2015; Parlak, 2012). The study posited that
Shakespeare’s depiction of Shylock served as a critique of Christian society
in terms of drawing parallels between the shifting roles of Jews and the
Jesus Christ. In Shakespeare’s play, Shylock was often linked with negative
portrayals of Christian society, drawing parallelism with Jesus the Christ who
was degraded and tortured by Jewish community. Shakespeare’s depictions
drew parallels between these events. In the role of Jesus the Christ, Shylock
behaved in a benevolent and courteous manner towards those who showed
him disdain and disparagement. As posited by Shylock in the play; this was
stated as follows:

This kindness will I show, Go with me to a notary, seal me there Your
single bond, and (in a merry sport) If you repay me not on such a day
In such a place, such sum or sums as are Express’d in the condition,
let the forfeit Be nominated for an equal pound Of your fair flesh, to
be cut off and taken In what part of your body pleaseth me (Act 1,
Scene III, pp. 29-30).

In the play, the Jewish community was portrayed as a Christian
community, thereby creating a parallel between the hardships endured by
Shylock and those experienced by Jesus Christ. The betrayal suffered by
Shylock was associated with the treachery of the Apostles, and the bond
Shylock sought to establish with bread and wine was interpreted as a symbol
of the body and soul (blood) of Jesus the Christ who according to Christian
belief, were regarded as sacred (Can, 2022, 2017; Darkouchi, 2014;
Ogiitgii, 2016). Shylock’s sentence was analogous to that of Jesus the Christ
who demonstrated an unwavering commitment to the Jewish community
despite their animosity and tortures towards him. It is interesting to note
that, despite the fact that Bassanio experienced a degree of success in his
friendships within the context of a Christian society, he was unable to locate
any of'a Christian merchant willing to provide him a loan other than Shylock
who requested bond in exchange of the loan (Smith, 1964; Sénmez-Isci,
1997; Sahini, 2005). This constituted a further critique of the society that
Shakespeare fostered. Within a Christian society, Shakespeare was critical
of the community who did not give loan to another Christian was in need
of financial support. This instance represented the lack of trust among the
community(Cecil, 1933; Umung, 2024; Umur, 2981). This principle was
illustrated by Antonio’s inability to provide a satisfactory rationale for his
willingness to sacrifice his property for his friend.. The primary motivation
behind Antonia’s decision to seek counsel from Shylock regarding the debt
was the fact that Shylock was the sole individual from whom he could
borrow funds without providing collateral other than his own body (Al-
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Azzaw1,2016; Alkasim, 2021). In the play, Shakespeare offered a critique of
the community highlighting its inclination towards materialistic attitudes
of the community. Despite the prevalence of pragmatic characters in
Shakespearean plays, this particular figure aligned with the author’s own
pragmatic disposition. Shylock’s lending loan served as way. to provoke
awareness among the society at an individual and collective level in terms of
mirroring a pragmatic and materialist community. In the play, Shakespeare
conveyed a message that remained pertinent to the present day. Throughout
the play, Shylock was the sole individual who did not engage with deceit,
stealing, inflict and harmful although he seemed to ask for the bond. The
bond here was the humanity Shakespeare narrated through Shylock’s bond
in a Christian society. This underscored the notion that, despite the change
in time and the amplification of Christianity’s influence, the sentiment of
punishment for Shylock persisted both within the play’s context and among
its spectators. Nonetheless, the Christians depicted in the play exhibited
behaviors that were considered reprehensible. Despite being regarded as
virtuous, righteous, and fair in their actions, Shylock was portrayed as the
antagonist in the play. Nevertheless, with respect to the Christianity and
universal morality of the world, it is evident that the Christian community
in the play were the sole villains who both tortured Shylock and stole his
wealth, daughter and life (Darkouchi, 2014). This is narrated by Shylock as
follows:

I say my daughter is my flesh and my blood. Sal. There is more
difference between thy flesh and hers, than between jet and ivory, more
between your bloods, that there is between red wine and Rhenish .but
tell us, do you hear whether Antonio have had any loss at sea or no?
(Act III, Scene 1, 71-72).

Despite the fact that Shylock was portrayed as the sole wicked character
at the stage he was the one moral figure who did not resort to deceit or
talsehood attitude other than asking for his bond in terms of obeying oath.
Through Shylock, Shakespeare presented the notion that Christians were no
less brutal towards him than they were towards Jesus the Christ who was
also Jewish in the play. In this respect, Shakespeare adopted a critical stance
towards the Christian community by highlighting the fact that it fell short of
the ethical standards and behavioral norms of Christianity as taught by Jesus
the Christ. Shakespeare’s depictions of the period and landscape of the British
community in this respect was critical of Christianity community. The phrases
Twant my bond’ and ‘T want justice’ serve to underscore this uncertainty and
the associated desire for clarity and resolution. Shakespeare uses the power of
the text in terms of broadcasting a samay(ideal) community. As an important
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literary figure of his time, Shakespeare inherited an important legacy for
people of all faiths through his manuscripts. Shakespeare’s main motivation
was to awaken society from its deep sleep, during which time Christians,
although increasing in number and power, lacked moral values. This was
why, in his plays, Shakespeare referenced to the Turks who were prominent
and powerful figures at the time. Through this, Shakespeare referred to the
morals values of the Ottoman Empire in which its success was embedded in
in terms of taking control and mubaying Bayt al-Maqdis (Palestine) and the
sacred regions as of 1516. When the play was thought to have been written
around 1600, it clearly shows that Shakespeare was uncomfortable with the
situation of Christians at the time, and successfully diagnosed the reason why
Muslims predominated and became the superpower of the age. Shakespeare
suggested that the Christian community became more individual moving
away from the truths of the Christianity. Instead of following Jesus Christ
and his teachings, they generated new dogmas and strict conditions for
both the Christian and non-Christian communities of which prevented
them from increasing their authority and power both at home and abroad.
Realizing the main motivation behind the increasing dominance and
authority of Muslims in the world, Shakespeare came across the altruistic,
community-based policies conducted by the Ottomans during their time
in power. At the time, many Christian and Jewish communities were living
and supporting the Ottoman Empire. Regardless of their faith or nationality,
the people supported the Muslim authorities because they were fair in their
administration, and the Muslim leaders under the Ottoman Empire were
tolerant of Muslims and non-Muslims. In the play, Shakespeare proposed the
sheer mood of perfection beneath the simplicity and purity against luxury
and ornamentation. Although this was the dominant idea within the play,
two incidents stand out: the righteousness of Shylock who was despised
and the second one was the frame of Portia of which was not placed in the
golden casket. This also illustrated the secrecy and predomination of purity
over luxury. Meanwhile, Shakespeare in the play approved this by a Muslim
Moroccan prince as follows: “All that glitters is not gold”, (Act II, SceneVII,
pp- 60). This sentence highlighted what Shakespeare was trying to say
in terms warning people about hypocrisy, which was very common at the
time (Taha, 2015; Tekalp, 2010; Umung, 2020, 2025). Through the play,
Shakespeare proposed that the Christian Jesus Christ had advised people
to pursue something other than the Puritans who were seeking legitimate
ground for their authority within society through churches. In this regard,
although Shakespeare did not garner much attention from the community
during his lifetime other than through entertaining them with his literary
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tone, the choice of his words and themes nacared (carved), eklimed (laid
the foundation), sigerbed(embedded) and egated(grow) the codes of the
Renaissance and Reforms. Through his manuscripts and fictional characters,
Shakespeare mirrored the social, cultural and economic life of his time while
also referencing Greek mythology, Judaism and Islam. Through the play
with Shylock, Shakespeare portrayed the Christian community and its
association with the Jewish community who were responsible for the torture
and degradation of Jesus the Christ.

Conclusion

In sum, Shakespeare very professionally and successfully used the play
to suggest that the Christian community did not behave or live according
to the morality proposed by Jesus the Christ despite the fact that the
community in which Shakespeare lived was strictly bound to Christianity.
Through the quote: ‘all that glitters is not gold’, Shakespeare aimed to
remind people to be sincere in their deeds and activities. Besides everything
Shakespeare proposed in the play, his arising awareness towards Christian
moral values against hypocrisy and insincerity However, Shylock, the “most
wicked” character, neither lies nor steals anything from people throughout
the play, but instead keeps his promises and act according to the deal.
However, Shakespeare did not punish the entire Christian community
in the play; he portrayed the friendship between Antonio and Bassanio
as a positive example of companionship, in which one friend sacrificed
his life for the other, much like Jesus Christ sacrificing his life for his
community. Therefore, Shakespeare did not portray a pessimistic picture
of the period by depicting the friendship between Antonio and Bassanio.
Antonio’s attitude towards Shylock was racist, and Bassanio in the play
lied in order to marry Portia. Therefore, Shakespeare criticized Christians
of his time by stating that unless they return to the principles the Jesus
the Christ had adviced, Christian community would be no different than
from the Jewish community who tortured and degraded Jesus the Christ.
With that Shakespeare through Shylock broadcasted retrospectively an ideal
individual and community with the following waves of rizis(rain) traits: for
by nacering (carving), ekliming (laying the foundation), sigerbing (lay the
foundation) and egating (grow), resdaling (deliver), hiizdaling (present),
vasirs (caliph- inheritor), meyar(self-evaluation), hameg (loyal, devoted),
musbey (visionary), mubayer (protector of heritage), aknis (mother), atan
(father), of Allah on earth are reyer (foresight) transformers of the society
in terms of payes (share of fair experiences) happy, nefek (determined),
mekif (courageous), cerul (frank), gutal (leader), yuseks (trainer), megers
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(teacher), figed (scientist), talmers(student, researcher), akpuz (fair),
maroj (intellectual) resar (generous, kind, respectable), mizif (decide with
conscious), nazut (confident), giilak (grateful), kayse (trustable and witty),
isyak (living according to Allah’s truth and being sincere in their deeds),
giildef (appreciate), emak (sincere and positive), mercit (analytic and
critical), ¢obar (tidy, clean), pusak (obvious, clear), aderes (kind, naive and
helpful), tayis (expert and specialist in a specific profession), devgel (making
donation and helping people without any expectation), kozek (smart,
beautiful), defay (enterprenour), alpes (friendly), atamak (certain, consisted),
keysan (organized person/people), gaztab (pratic), ermev (generous),
tuni¢ (handsome), muhaz (couragous), hiisdal (orator), zeker (careful,
cautious), gepir (presenter), sinaf (congratulate) individuals, community in
terms leading the formation of a peaceful, happy hamab (sincere), desak
(calm), ereb (tolerant), zanib (seeking to earn the grace of Allah), zeler
(high persuasive ability), enrahim (trust in Allah), pamar (masters of their
words), danafer (helpful), cinpin(confident), kadmer (renovative) society
tepak (prominent), serén (prominent), gisan (valuable) and ilaz (precious),
guzen (powerful), gisen (precious), giinis (productive), golin (talented)
gazur (ground, garden) baziging (appreciating values) sargeving (arising
awareness) and asbaging (contributor) abesaj(ability), sarad (prospective)
and sirce (natural),temally (logically) and zekerly (revise) nacering, doneving
(change, return) maben (negative), makpuz (unclear, uncertain) and dilaz
(insignificant) attitudes of the community into decent and productive
manners through vegliking (company) and argening (friend, company),
eminerten (confident), giilseyen (friendly), samay (utopia, dream like life,
ideal), nistug (good), goleni (helpful), teniz (enliven), semzay (talented),
janik (ideal), plirgez (beautiful), belif (sincere), uycak (devotion of a
self to the community), felos (succesful), sebut (peacetul), gibis (happy),
putes (determined), zerab (defending the truth), sufye (generous), zayan
(loyal), selis (tolerant and respectful to difference), dasem (free-spirited),
elizeb (optimist), almer (kind), rekem (elegant), aben (honest) diyruz
(attentive listening) zeker (careful, aware of their surroundings), tepak
(prominent), seron (prominent), gisan (valuable) and ilaz (precious), guzen
(powerful), gisen (precious), giinis (productive), golin (talented) sogiging
(transformational) vanlis (achieve),medalimes nilenering (collecting)
and babeling (unifying), tubat (combine),arez (resilient, strong),tepuz
(supported) ,zekerly (revise),doneving, (returning) vesliking (company) and
argening (friend, company),mesberly (dedicated), tenized (enliven) , hatan
(gender fairness) samay(ideal) community.for a Christians.
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Bolum 3

21. Yiizy1l Okul Yonetiminde Mali
Siirdiiriilebilirlik ve Kaynak Yaratma Stratejileri

Yasin Demirci!

Ozet

Bu galigma, 21. yiizy1l okul yonetiminde mali siirdiiriilebilirlik ve kaynak
yaratma stratejilerini kuramsal ve uygulamali boyutlartyla incelemektedir.
Egitim, bilgi ekonomisinin merkezinde yer alan bir kamu hizmeti olarak
yalnizca bireysel bir hak degil; ekonomik biiyiime, toplumsal adalet ve
demokratik istikrarin temel belirleyicisi hiline gelmistir. Bu baglamda mali
stirdiiriilebilirlik, yalmzca gelir—gider dengesini koruma degil; ayn1 zamanda
kaynak cesitlendirme, dijital seffaflik, paydas katilimi ve etik yonetisim
ilkelerini biitlinlestiren bir kurumsal kapasite gostergesidir.

Aragtirma, egitim finansmaninin tarihsel evrimini kamu finansmani, insan
sermayesi, neoliberal ve sosyal yatirim modelleri gergevesinde tartigmakta;
bu modellerden hareketle “karma denge modeli”ni 6nermektedir. Tiirkiye’deki
egitim finansmani sistemi, 5018 sayili Kanun’un getirdigi merkeziyetgi
yapiyla tanimlanmakta; bu durum okul bazli mali 6zerkligi sinirlamaktadir.
Ancak Tiirkiye Yiizyilt Maarif Modeli (TYMM, 2023), okul yoneticilerini
mali liderlik, kaynak gesitlendirme ve toplumsal katilim ekseninde yeniden
konumlandirarak bu yapisal sinirhiliklar: asmay1 hedeflemektedir.

Sonug olarak, mali siirdiiriilebilirlik yalmzca ekonomik bir zorunluluk degil;
ayni zamanda pedagojik ve etik bir liderlik alanidir. Okul yoneticileri, 21.
yizyihin degisen kosullarinda mali kaynaklari stratejik bi¢imde yoOneten,
dijital seffaflig1 saglayan ve toplumsal giiveni pekistiren mali liderler olarak
konumlanmalidir. Caligma, bu yoniiyle Tiirkiye’nin egitim sisteminde mali
stirdiiriilebilirlige iliskin hem kuramsal hem de politika temelli yeni bir
cer¢eve sunmaktadir.

1
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1. GIRIS

Yirmi birinci yiizyil, egitim sistemlerinin yalnizca 6gretimsel degil, ayn
zamanda yonetsel, mali ve toplumsal boyutlarda da yeniden yapilandig: bir
donemdir. Kiiresel 6lgekte yaganan dijital doniigiim, ekonomik dalgalanmalar
ve toplumsal beklentiler, egitim kurumlarinin varligini stirdiirebilmesi igin
finansal dayanikliligin 6nemini her zamankinden daha gortiniir kilmugtir. Artik
okullar, yalnizca bilgi aktaran kurumlar degil; ayn1 zamanda kendi kaynaklarini

yonetebilen, paydaslariyla ig birligi kurabilen ve mali agidan siirdiiriilebilir
modeller gelistirebilen 6grenen organizasyonlar olarak degerlendirilmektedir.

Bu doniigiim, egitim yoneticilerinin rollerinde koklii bir paradigma
degisimini de beraberinde getirmistir. Geleneksel yonetim anlayiginda okul
miidiirleri ¢ogunlukla biirokratik isleyigin yiriitiiciisii konumundayken;
giiniimiizde bu rol, stratejik liderlik, kaynak yaratma ve mali sorumluluk
boyutlarini da igeren ¢ok katmanli bir liderlik formuna evrilmistir. Egitimde
kaliteyi koruyabilmenin ve firsat esitligini saglayabilmenin yolu, artik yalmzca
pedagojik miitkemmeliyetten degil, ayn1 zamanda siirdiiriilebilir mali yonetim
becerisinden gegmektedir.

Bu gergevede, egitim kurumlarinin mali siirdiiriilebilirligi, hem kurumsal
giivenin hem de toplumsal adaletin temel gostergesi haline gelmistir. Okullarin
tinansal ozerkligi, dijital seffaflik diizeyi ve kaynak gesitliligi, giintimiizde
egitimde basariy1 belirleyen kritik degiskenler arasinda yer almaktadir. Ozellikle
ckonomik krizler, salginlar ve kiiresel rekabet ortami, mali kaynaklarin etkin
yonetilmesini zorunlu kilmig; bu durum, okul yoneticilerinin mali liderlik
rollerini daha da belirginlestirmistir.

Bu baglamda ¢aligmanin temel amaci, egitim kurumlarinda mali
stirdiiriilebilirligin hem kuramsal temellerini hem de uygulama modellerini
biitiinciil bigimde ele almak; ayrica Tiirkiye Yiizyili Maarif Modeli (TYMM)
vizyonu gergevesinde mali liderligin, kaynak yonetiminin ve yonetigim
ilkelerinin nasil gelistirilebilecegini tartigmaktir.

1.1. Girisin Amaci ve Baglanu

Egitim, 21. yiizyilin bilgi, teknoloji ve siirdiiriilebilir kalkinma ekseninde
sekillenen toplumlarinda yalnizca bireysel bir hak degil; ayni zamanda ekonomik
biiyiime, toplumsal adalet ve demokratik istikrarin temel belirleyicisidir
(UNESCO, 2025). Egitimin niteligi ile bir iilkenin rekabet giicii arasindaki
iligki, artik yalmzca pedagojik siireglerle degil, egitim kurumlarinin finansal
stirdiiriilebilirlik kapasitesiyle de dogrudan baglantilidir. Ciinkii mali agidan
giiclii ve stratejik planlama yapabilen egitim kurumlari, 6gretim kalitesini
artirma, dijital doniigiime yatirim yapma ve kriz donemlerinde 6grenmenin



Yasin Demirci | 69

stirekliligini saglama konusunda daha yiiksek bir direng gosterebilmektedir
(OECD, 2024; World Bank, 2023).

Mali siirdiiriilebilirlik, genel anlamda bir kurumun gelir ve gider dengesini
koruyarak faaliyetlerini uzun vadede siirdiirebilme yetenegi olarak tanimlansa
da, cagdas egitim sistemlerinde bu kavram ¢ok daha genis bir igerik tagimaktadir.
Gilintimiizde mali stirdiirtilebilirlik, yalnizca biitce disiplinini degil; kaynak
cesitlendirme, risk yonetimi, dijital seffaflik, toplumsal paydas katilimi ve
etik yonetisim ilkelerini de kapsamaktadir (Bush, 2019; UNESCO, 2025). Bu
nedenle egitim kurumlari igin siirdiiriilebilir mali yonetim, sadece finansal bir
zorunluluk degil, ayn1 zamanda kurumsal giivenin ve toplumsal sorumlulugun
bir gostergesi haline gelmigtir.

UNESCO’nun Education Finance Global Report (2025) verilerine gore,
egitim kurumlarinin siirdiiriilebilir finansman kapasitesi, tilkelerin egitim
esitligi hedeflerine ulagabilmesinde belirleyici bir rol oynamaktadir. Ozellikle
diigiik ve orta gelirli iilkelerde, finansman yetersizliklerinin en fazla erken
gocukluk ve zorunlu egitim kademelerinde hissedildigi; bu durumun 6grenme
kayrplarini artirdigy saptanmugtir. Diinya Bankasr’nin Education Finance Watch
2023 raporu da benzer bigimde, egitim yatirimlarinin ekonomik getirisinin
yiiksek oldugunu ancak fonlama mekanizmalarinin verimsizliginin bu getiriyi
siirladigini ortaya koymaktadir. Bu nedenle, “her ek bir dolarin nereye

S5

harcandig1” sorusu, artik egitim ekonomilerinin merkezinde yer almaktadir

(World Bank, 2023).

Bu gelismeler, egitim yoneticilerinin rollerinde de koklii bir doniigiime yol
agmugstir. Geleneksel olarak okul miidiirleri, ogu zaman idari ve biirokratik
gorevleri yerine getiren yoneticiler olarak tanimlanirken; giintimiizde bu rol,
mali liderlik ve stratejik yonetisim boyutlarini igeren bir liderlik formuna
evrilmigtir (Leithwood & Sun, 2021). Artik okul yoneticilerinden, kaynak
planlamasi yapabilen, paydaglarla ig birligi geligtiren, mali riskleri yonetebilen
ve kurumsal hedefleri mali araglarla uyumlu hale getirebilen vizyoner liderler
olmalar1 beklenmektedir. Bu baglamda “mali liderlik”, yalmzca biitge yonetimi
degil, ayn1 zamanda 6grenme firsatlarini artirmak igin kaynaklarin en etkili
bi¢imde kullanilmasini saglayan etik bir sorumluluk alanidir (Bush, 2019).

COVID-19 pandemisi, egitim sistemlerinde mali siirdiiriilebilirligin ne
kadar kritik oldugunu agik bigimde gostermigtir. Salgin siirecinde birgok
iilke egitim harcamalarini artirmasina ragmen, dijital altyap: eksiklikleri ve
biitge dengesizlikleri nedeniyle 6grenme kayiplar: derinlegmigtir. OECD
(2024) verileri, kriz donemlerinde dayanikli mali mekanizmalar kuran
tilkelerin (6rnegin Finlandiya, Kanada, Giliney Kore) hem 6gretim kalitesini
hem de kurumsal giiveni koruyabildigini gostermektedir. Bu durum, mali
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stirdiiriilebilirligin yalnizca finansmanla degil, kurumsal kapasite ve liderlik
kalitesiyle dogrudan iligkili oldugunu ortaya koymaktadir.

Tiirkiye’de ise egitim finansmani sistemi, 5018 sayili Kamu Mali Y onetimi
ve Kontrol Kanunu gergevesinde biiyiik Olgiide merkezi bir yapiya sahiptir.
Bu yasa, kamu kaynaklarinin etkili, ekonomik ve verimli kullanilmasini, mali
saydamlik ve hesap verebilirligi giivence altina almakla birlikte; okul diizeyinde
biitce 6zerkligi agisindan kisitlayict yonler tagimaktadir (T.C. Hazine ve
Maliye Bakanlhigi, 2003). Okul yoneticileri ¢ogunlukla “harcama yetkilisi”
konumundadir; ancak gelir yaratma, fon aktarimi veya 6ncelik belirleme
konularinda smirl yetkilere sahiptir (Aydin, 2021). Bu durum, 6zellikle
sosyo-ckonomik olarak dezavantajli bolgelerdeki okullarin siirdiiriilebilir
mali kaynaklara erigimini zorlagtirmakta ve egitimde firsat esitligini tehdit
etmektedir.

Milli Egitim Bakanhigrrnin (2023) Tiirkiye Yiizyili Maarif Modeli
(TYMM), bu yapisal sinirliliklar: agmay hedefleyen yeni bir vizyon sunmaktadir.
Model, deger-temelli ve beceri-odakli egitimi desteklerken, mali siirdiiriilebilirligi
de sistemin merkezine yerlestirmekte; okul miidiirlerini “kaynak yoneticisi” ve
“toplumla etkilesim kuran mali lider” olarak konumlandirmaktadir. TYMM’nin
stratejik hedefleri, okul diizeyinde yerel kaynak yonetimi, dijital seffaflik ve
paydas katilimu ilkeleriyle dogrudan iligkilidir (MEB, 2023). Boylece mali
stirdiiriilebilirlik, yalmzca ekonomik degil; ayni zamanda pedagojik, etik ve
toplumsal bir liderlik alant haline gelmistir.

Sonug olarak, bu ¢aligmanin amaci; 21. yiizyil egitim kurumlarinda mali
stirdiirtilebilirligin teorik ve pratik yonlerini biitiinciil bir bakisla irdelemektir.
Bu kapsamda galigmada {i¢ ana hedet gozetilmektedir:

1. Mali siirdiiriilebilirligi egitim yonetimi ve liderlik kuramlari gergevesinde
kavramsal olarak temellendirmek,

2. Kiiresel finansman egilimlerini Tirkiye’nin egitim sistemiyle
karsilagtirmali bicimde incelemek,

3. Tirkiye Yiizyili Maarif Modeli baglaminda mali liderlik, kaynak
gesitlendirme ve yonetigim kapasitelerini degerlendirmek.

Bu dogrultuda, ilerleyen alt boliimlerde hem uluslararasi egilimler hem de
Tiirkiye’nin kurumsal baglami analiz edilerek, mali stirdiiriilebilirligin okul
yonetimi agisindan tagidigr anlam derinlestirilecektir.
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1.2. Egitim Finansmaninin Kiiresel Evrimi ve Yonetigim
Dinamikleri

Egitim finansmanu, tarihsel olarak devletin temel sorumluluk alanlarindan
biri olarak goriilmiig; 20. yiizyihin biiylik boliimiinde “kamusal mal” anlayis:
i¢inde, merkezi biitgeler araciligiyla yiiriitiilmiistiir (Woodhall, 2019). Bu
donemde egitim, toplumun her kesimine esit firsatlarla sunulmas: gereken
bir kamu hizmeti olarak ele alinmig, devletin finansman rolii “egitimde firsat
esitliginin teminat1” olarak yorumlanmigtir. Ancak 1980’lerden itibaren diinya
genelinde yaganan ekonomik yeniden yapilanma, Yeni Kamu Yonetimi (New
Public Management, NPM) anlayiginin yiikseligi ve neoliberal politikalar,
egitim finansmaninda koklii bir paradigma degigimine yol agmistir (Hood,
1991).

Bu doniigiimle birlikte egitim sistemleri, yalnizca kamu kaynaklarina
dayali bir yap1 olmaktan gikarak, ¢ok-aktorlii ve ¢ok-katmanli finansman
mekanizmalarina yonelmistir. Giiniimiizde egitim harcamalari; devlet, yerel
yonetimler, 6zel sektor, sivil toplum kuruluglar ve ailelerin katkilarindan olugan
karma bir yapiya sahiptir (OECD, 2024). Bu yapx, bir yandan kaynak gesitliligi
ve yenilik¢i finansman araglar1 agisindan avantaj saglarken; diger yandan
da esitlik, hesap verebilirlik ve siirdiiriilebilirlik sorunlarini beraberinde
getirmistir.

1.2.1. Kiiresel Egilimler ve Yeni Finansman Modelleri

UNESCO’nun What You Need to Know About Education Financing (2025)
raporuna gore, diinya genelinde egitim igin harcanan kamu kaynaklarinin
oranit GSYH’nin ortalama %4,2’sine ulagmigtir. Ancak bu oran bolgesel olarak
biiyiik farkliliklar gostermektedir. Yiiksek gelirli OECD iilkelerinde kamu
egitim harcamalart GSYH’nin yaklagik %5,5’ine denk gelirken; diisiik gelirli
tilkelerde bu oran %3’lin altina diigmektedir (UNESCO, 2025). UNESCO,
ozellikle Afrika ve Giiney Asya iilkelerinde “6grenme krizi”nin finansman
agigiyla dogrudan iligkili oldugunu vurgulamaktadir. Bu tilkelerde erken yagta
okulu birakma oranlari, yetersiz kaynak tahsisi nedeniyle artmaktadir.

World Bank (2023) verilerine gore, diisiik ve orta gelirli tilkelerde 2030
yilina kadar egitim sektoriinde yillik yaklagik 97 milyar dolar finansman
agig1 bulunmaktadir. Bu agik, 6gretmen maaglari, dijital altyap: yatirimlar
ve okul binalarinin iyilestirilmesi gibi temel ihtiyaglarin kargilanmasini
zorlagtirmaktadir. Bu nedenle, Banka egitim finansmaninda ii¢ temel eksen
onermektedir:

1. Etkinlik (efficiency): Mevcut kaynaklarin daha verimli kullanilmasi,
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2. Esitlik (equity): Harcamalarin dezavantajli gruplara yonlendirilmesi,
3. Dayaniklilik (resilience): Krizlere kargt mali sistemlerin giliglendirilmesi.

OECD’nin Education at o Glance 2024 raporu da benzer gekilde, egitim
finansmaninin artik yalnizca “ne kadar harcandigr” degil, “nasil ve kim igin
harcandig1” tizerinden degerlendirildigini belirtmektedir. Bu rapora gore,
tilkelerin uzun vadeli bagarilari, egitim biitgelerini sadece artirmalarina degil,
ayni zamanda hedefli harcama planlamasi yapmalarina baglidir. Ozellikle
djjital doniisiim yatirimlari, 6gretmen niteligini gelistiren programlar ve erken
gocukluk egitimi, finansman Oncelikleri arasinda 6ne ¢ikmaktadir (OECD,
2024).

1.2.2. Yonetisim Dinamikleri: Hesap Verebilirlik ve Katilim

Egitim finansmanindaki doniiglimiin en belirgin yansimalarindan biri,
yonetigim anlayigindaki degisimdir. Geleneksel merkezi biit¢e modeli, hesap
verebilirlik agisindan giiglii olsa da yerel ihtiyaglara duyarlilik bakimindan zayif
kalmaktadir. Bu nedenle bir¢ok iilke, okul temelli biit¢celeme (school-based
budgeting), katilimci planlama, toplum destekli fonlama ve agik veri
sistemleri gibi uygulamalara yonelmistir (UNESCO, 2025; Bush, 2019).

Yeni Kamu Yonetimi anlayisi, egitim finansmaninda performans 6l¢iimii
ve ¢iktr odaklilik ilkelerini 6ne ¢ikarmistir. Hood (1991), NPM’nin temel
ozelliklerini “verimlilik, rekabet, esneklik ve hesap verebilirlik” olarak siralar.
Bu modelin egitim sektoriine yansimasi, okullarin mali performansinin
Olgiilmesi, kaynaklarin sonuglara gore yeniden tahsisi ve yerel diizeyde karar
alma siireglerinin gii¢lendirilmesi seklinde olmustur. Ancak bu durumun
beraberinde getirdigi risklerden biri, “hesap verme™nin “biit¢e baskisi”na
doniigmesi ve pedagojik onceliklerin mali gostergeler karsisinda geri planda
kalmasidir (Leithwood & Sun, 2021).

Dijitallegme siireci, yonetisimde seffaflik ve izlenebilirlik agisindan yeni
firsatlar yaratmistir. Diinya Bankasi ve UNESCO’nun ortak projelerinde, egitim
harcamalarinin dijital platformlar iizerinden izlenmesi, fonlarin belirli hedef
gruplara yonlendirilmesini kolaylagtirmaktadir. Ornegin, Kenya ve Filipinler’de
uygulanan “Open Education Budget Tracker” sistemleri, okul yoneticileri,
ogretmenler ve velilerin biitge kullanimina dogrudan erigmesini saglamaktadir
(UNESCO, 2025). Bu tiir uygulamalar, mali seffafligin artmasiyla birlikte
toplum temelli denetim mekanizmalarini da giiglendirmektedir.
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1.2.3. Krizler, Dijital Doniisiim ve Siirdiiriilebilirlik

COVID-19 pandemisi, kiiresel egitim sistemlerinde finansman agiklarini ve
yonetisim eksikliklerini daha goriiniir hale getirmistir. 2020-2023 doneminde
okullarin kapanmasi, uzaktan egitime gegisin altyap: maliyetleri ve 6gretmen
destek programlarinin artmast, egitim biitgelerini zorlamistir (OECD, 2024).
Birgok iilke, egitime ayrilan kaynaklarin GSYH igindeki payin1 koruyamadigi
igin 6grenme kayiplar1 derinlesmistir. Buna kargin dijitallegmeye stratejik
yatirim yapan iilkeler, egitim siirekliligini saglamakta daha bagarili olmugtur
(World Bank, 2023).

Pandemi sonras1 donemde suirdiiriilebilir finansman, sadece mali istikrar
degil, ayn1 zamanda sosyal dayaniklilik anlamina gelmektedir. Egitimde
stirdiiriilebilirlik; krizlere dayanikli mali sistemler, ¢evrim i¢i 6grenme
yatirimlari, enerji verimliligi ve ¢evre dostu okul tasarimlari gibi yeni harcama
kalemlerini de kapsar (UNESCO, 2025). Bu yoniiyle egitim finansmanu,
Birlesmis Milletler’in Séirdiiriilebiliv Kalkinma Amaglars (SKA 4) ile dogrudan
iligkilidir.

1.2.4. Sonug Olarak

Egitim finansmaninin kiiresel evrimi, 20. yiizyilin “devlet tekeli” anlayigindan
21. yiizyithn “cok-aktorlii, veriye dayali ve katilimer” modeline gegisi temsil
etmektedir. Bu yeni donemde finansman politikalari, yalmzca ekonomik
bir mesele degil, ayn1 zamanda demokratik yonetisim, esitlik ve liderlik
konulariyla ig i¢e ge¢mistir. Kaynaklarin miktarindan ¢ok, yonetim bigiminin
niteligi belirleyici hile gelmigtir. Okul yoneticileri, artik sadece harcama yetkilisi
degil; ayni1 zamanda mali siirdiirtilebilirligi yoneten, toplumla ig birligi kuran,
veriye dayal kararlar alan “mali liderler”dir (Bush, 2019; Leithwood & Sun,
2021).

1.3. Arastirmanin Onemi ve Tiirkiye Baglami

Egitim finansmani, her iilkenin ekonomik yapisi, yonetim gelenegi ve
toplumsal 6ncelikleriyle yakindan iligkilidir. Tiirkiye’de bu alan, uzun yillardir
merkezi yonetim esasina dayali bigimde yapilandirilmistir. Cumhuriyet’in
ilk donemlerinden itibaren egitim, kamusal bir hizmet olarak goriilmiig;
finansmani da biiyiik 6l¢lide devlet biit¢esinden saglanmistir (Aydin, 2021).
Bu model, egitimde esitligi giivence altina almay1 hedeflemis; ancak zamanla
biiyiiyen 6grenci niifusu, bolgesel dengesizlikler ve dijital doniigiim ihtiyaglari,
mevcut biitce yapisinin simrlarini zorlamaya baglamustir. Ozellikle 21. yiizyilin
ikinci geyreginde, okul diizeyinde mali 6zerklik, kaynak cesitlendirme
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ve katilimcer yonetisim konular1 Tiirkiye’de egitim politikalarinin 6ncelikli
giindemlerinden biri haline gelmistir (MEB, 2023).

1.3.1. Merkezi Yap1 ve 5018 Sayili Kanun’un Etkisi

Tiirkiye’de kamu mali yonetimi, 2003 yilinda yiiriirliige giren 5018 sayilt
Kamu Mali Yonetimi ve Kontrol Kanunu ile yeniden diizenlenmistir. Bu
yasa, kamu kaynaklarinin etkili, ekonomik, verimli bigimde kullanilmasini
ve hesap verebilirlik ilkelerinin kurumsallagmasini amaglamaktadir (T.C.
Hazine ve Maliye Bakanligi, 2003). Ancak uygulamada, bu diizenleme okul
diizeyinde hem firsatlar hem de sinirliliklar dogurmustur. Yasa ile birlikte
okul yoneticileri “harcama yetkilisi” statiisiine kavugmug; yani 6deneklerin
kullanimindan dogrudan sorumlu héle gelmiglerdir. Buna kargin, kaynak
yaratma, gelir gesitlendirme veya esnek biit¢e planlamasi yapma yetkileri
sinirl kalmugtir. Sayistay’in (2024) Milli Egitim Bakanligi Diizenlilik Denetim
Raporu, bu yapinin sahadaki etkilerini net bicimde ortaya koymaktadir: pek ¢ok
okulun 6denek yetersizligi nedeniyle bakim-onarim ve materyal ihtiyaglarini
kargilamakta zorlandig1, 6deneklerin harcama tertipleri arasinda aktarilamadigt
ve okul-aile birliklerinin gelirlerinin kimi zaman kayit dis1 bigimde yiiriitiildiigii
belirtilmigtir. Bu durum, okul yoneticilerinin mali siirdiiriilebilirlik agisindan
kargilagtiklar1 en temel kurumsal kisitlar1 gostermektedir.

1.3.2. Yerel Kaynaklar, Esitsizlik ve Finansman Agig1

Tiirkiye’de egitim harcamalarinin yaklagik % 90’1 merkezi biitgeden, geri
kalani ise yerel yonetimler, doner sermaye igletmeleri, okul-aile birlikleri ve
hayirsever katkilarindan olusmaktadir (OECD, 2024). Ancak bu dagilim,
iller ve sosyo-ekonomik bolgeler arasinda belirgin farkliliklar gostermektedir.
Yiiksek gelirli bolgelerdeki okullar, hem okul-aile birlikleri hem de yerel
destekler yoluyla ek kaynak yaratabilirken; kirsal ve dezavantajli bolgelerdeki
okullar ¢ogu zaman yalnizca merkezi 6deneklere bagimhidir (Kuvat, 2019). Bu
tablo, egitimde firsat esitligini zedeleyen bolgesel finansman ugurumunun
varligina igaret etmektedir. UNESCO (2025) bu tiir dengesizliklerin, yalmzca
gelir farklarindan degil, yonetisimsel kapasite farklarindan da kaynaklandigim
vurgulamaktadir. Bagka bir ifadeyle, kaynaklarin miktar: kadar, nasil planlandigz
ve kim tarafindan yonetildigi de belirleyicidir.

Bu baglamda, okul yoneticilerinin mali siirdiiriilebilirlik konusundaki
liderlik rolleri kritik hale gelmistir. Bush (2019), ¢agdas okul liderligini
yalnizca pedagojik siiregleri degil; finansal, etik ve stratejik kararlar1 da
igeren bir alan olarak tanimlar. Tiirkiye’de yapilan aragtirmalar da bu goriisii
desteklemektedir: Sipahioglu (2023) tarafindan yiiriitiilen bir ¢aliymada, lise
miidiirlerinin biiyiik ¢ogunlugunun kaynak yaratma konusunda deneyim
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cksikligi yagadig1; ancak mali liderlik egitimlerinin bu eksikligi 6nemli 6lgiide
giderdigi saptanmustir. Bu bulgu, okul yoneticilerinin yalnizca “harcama
yetkilisi” degil, ayn1 zamanda kaynak yoneticisi ve toplumsal arabulucu
rollerini de iistlenmesi gerektigini gostermektedir.

1.3.3. Tiirkiye Yiizyili Maarif Modeli’nin (TYMM) Katkis1

Milli Egitim Bakanhigrnin 2023 yilinda tanittigr Tiirkiye Yiizyili
Maarif Modeli (TYMM), egitim sisteminde deger-temelli bir doniigiim
hedeflemektedir. Model, 6grenciyi biligsel oldugu kadar ahlaki, estetik ve
toplumsal yonleriyle geligtirmeyi amaglamakta; bu vizyonun gergeklegebilmesi
i¢in okulun kurumsal kapasitesini gii¢lendirmeyi 6ngormektedir (MEB, 2023).
TYMM’nin 6nemli bilesenlerinden biri, Erdem-Deger-Eylem ¢ercevesinde
tamimlanan yoneticilik anlayisidir. Bu yaklagim, okul miidiirlerini yalnizca idari
gorevlerle degil; mali, etik ve stratejik liderlik sorumluluklariyla donatilmig
profesyoneller olarak tanimlar. Boylece mali siirdiirtilebilirlik, sadece biitgesel
bir hedef degil, ahlaki bir liderlik ilkesi haline gelir.

Modelin uygulanabilirligi, okul yoneticilerinin finansal 6zerkligini
destekleyen mekanizmalarla yakindan iliskilidir. OECD (2024) raporuna
gore, okul diizeyinde karar alma yetkisi arttikga egitimde performans ve
memnuniyet gostergeleri de yiikselmektedir. Dolayisiyla Tiirkiye’de TYMM
vizyonunun bagarisi, okul bazli biit¢eleme, yerel paydas is birligi ve dijital
seffaflik sistemlerinin gelistirilmesine baglidir. Bu sistemler, hem mali disiplini
koruyacak hem de yerel diizeyde yenilikgi ¢oziimler tiretilmesini tegvik edecektir.

1.3.4. Bu Arastirmanin Katki Diizeyleri
Bu galigma ii¢ temel diizeyde 6nem tagimaktadir:

1. Kuramsal Katki: Literatiirde egitim finansmani genellikle makro
ekonomik biiyiikliikler ve kamu biitgesi oranlar tizerinden ele alinmaktadur.
Ancak okul diizeyinde liderlik, yonetisim ve kaynak gesitlendirme unsurlar
yeterince incelenmemigtir. Bu ¢alisma, mali siirdiirtlebilirligi egitim liderligi
perspektifinden ele alarak literatiire mikro diizeyde yeni bir katki sunmaktadir
(Bush, 2019; Leithwood & Sun, 2021).

2. Uygulama Katkisi1: Tiirkiye’de okul yoneticilerinin mali karar
stireglerine katilimi sinirhidir. Bu arastirma, 6zellikle okul-aile birlikleri,
yerel yonetimler ve sivil toplum ig birlikleri yoluyla mali stirdiiriilebilirligin
nasil giiglendirilebilecegini gostermeyi hedeflemektedir. Bu yoniiyle, egitim
yoneticilerine ve politika uygulayicilarina model temelli uygulama 6nerileri
sunmaktadr.
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3. Politika Katkas1: Tiirkiye’de egitim sisteminin doniisiimiinii hedefleyen
TYMM’nin bagarisi, mali stirdiiriilebilirlik kapasitesine baghdir. Caligma,
MEB’in 2024-2028 Stratejik Planr’nda yer alan “okul bazh biitgeleme, dijital
mali izleme ve yerel ortakliklar” hedeflerine dogrudan katki saglayacak kanita
dayal1 politika onerileri gelistirmeyi amaglamaktadir (MEB, 2023).

1.3.5. Sonug

Egitim finansman, Tiirkiye’de artik sadece bir mali yonetim konusu degil;
ayni zamanda liderlik, adalet ve toplumsal kalkinma meselesidir. Merkezi
mali disiplinin sagladig: giivenlik kadar, yerel diizeyde esnekligin de artirilmasi
gerekmektedir. Bu ¢aligmanin 6nemi, egitim finansmanin biit¢e tablolarinin
oOtesine tagtyarak, okul liderligi ve yonetisim perspektifinden incelemesidir.
Boylece hem bilimsel hem de uygulamali diizeyde, Tiirkiye egitim sisteminin
stirdiiriilebilirlik kapasitesine katki sunmay1 hedeflemektedir.

2. KURAMSAL CERCEVE

Egitim kurumlari, gliniimiizde yalmzca 6gretim faaliyetlerinin yiirtitildiigii
orgilitler olmaktan ¢ikmig; toplumsal beklentilerin, kamu politikalarinin
ve ekonomik sinirhiliklarin kesigtigi karmagik yapilar haline gelmigtir. Bu
doniigiim, egitim yonetimini de geleneksel idari anlayisin Otesine tagiyarak
stratejik diigiinme, hesap verebilirlik, kaynak yonetimi ve siirdiiriilebilirlik
gibi kavramlarla yeniden tanimlamustir. Ozellikle kamu kaynaklarinin giderek
sinirlanmasi ve egitimden beklenen giktilarin ¢esitlenmesi, mali boyutu egitim
yonetiminin ayrilmaz bir pargasi hiline getirmistir.

Kuramsal literatiirde siirdiiriilebilirlik, orgiitlerin degisen gevresel kogullar
kargisinda varliklarini devam ettirebilme ve temel iglevlerini uzun vadede
stirdiirebilme kapasitesiyle iliskilendirilmektedir. Egitim kurumlar agisindan
bu kapasite, yalnizca pedagojik siirekliligi degil; ayn1 zamanda mali dengeyi,
kaynaklarin etkin kullanimini ve yonetsel istikrar1 da kapsamaktadir. Bu nedenle
mali siirdiirtilebilirlik, egitim yonetiminde teknik bir biit¢e meselesi olmaktan
ziyade, kurumsal etkililik ve yonetim kalitesiyle dogrudan baglantili stratejik
bir alan olarak ele alinmaktadur.

Egitim yonetimi ile mali siirdiiriilebilirlik arasindaki iligki, kargilikli ve
dinamik bir yaprya sahiptir. Etkili yonetim yaklagimlari, kaynaklarin rasyonel ve
amag odakli kullanimini desteklerken; stirdiiriilebilir mali yapilar da yoneticilerin
karar alma kapasitesini, liderlik alanin1 ve okulun uzun vadeli hedeflerini
gerceklestirme giiclinii artirmaktadir. Bu baglamda mali stirdiiriilebilirlik,
egitim yonetiminin yapisal bir bileseni olarak degerlendirilmekte ve okul
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yoneticilerinin roliinii yeniden tanimlayan temel unsurlardan biri olarak 6ne
¢ikmaktadir.

Bu kuramsal ¢ergeve dogrultusunda izleyen alt boliimde, egitim yonetimi
ile mali stirdiiriilebilirlik arasindaki iliski kavramsal ve kuramsal boyutlartyla
ele alinmakta; literatiirde 6ne ¢ikan yaklagimlar 1s18inda bu iliskinin egitim
kurumlarinin igleyisi tizerindeki etkileri tartigtlmaktadir.

2.1. Egitim Yénetimi ve Mali Siirdiiriilebilirlik Tligkisi

Egitim yonetimi, ¢agdag kamu yonetimi anlayiginda yalnizca orgiitsel
igleyisin diizenlenmesi degil; ayni zamanda kurumun varligin siirdiirebilme
kapasitesinin stratejik bigimde yonetilmesi anlamina gelmektedir. Bu baglamda
mali siirdiiriilebilirlik, egitim kurumlarinin vizyon, misyon ve hedeflerini
uzun vadede gergeklestirebilmesi i¢in temel bir 6n kogul haline gelmistir.
Egitim yonetiminin etkililigi, artik yalnizca 6gretimsel giktilarla degil; kurumun
kaynaklarini ne kadar akilci, seffaf ve etik bigimde yonettigiyle de 6lgiilmektedir.

Yirmi birinci ylizyilda egitim kurumlari, karmagik mali sistemler, ¢oklu
paydas iliskileri ve degigken biitge dinamikleri iginde faaliyet gostermektedir.
Bu nedenle yoneticilerin gorevi, sadece mevcut kaynaklar1 harcamak degil,
ayni zamanda kaynak yaratmak, gesitlendirmek ve siirdiiriilebilir kilmak
olmugtur. Etkili bir egitim yoneticisi, finansal kararlar1 pedagojik hedeflerle
iliskilendirebilen, stratejik planlama siireglerini mali analizlerle destekleyen ve
kurumsal 6grenmeyi finansal siireglerle biitiinlestirebilen liderdir.

Mali siirdiiriilebilirlik ile egitim yOnetimi arasindaki iligki, bu agidan
cift yonlii bir etkilesime dayanir: Giiglii bir yonetim yapis1 mali istikrari
desteklerken, siirdiirtilebilir mali kaynaklar da yonetim kalitesini giiglendirir.
Dolayisiyla bu boliimde, egitim yonetiminin kuramsal temelleri ile mali
stirdiirtilebilirlik arasindaki yapisal ve iglevsel baglar tartigilacak; siirdiiriilebilir
yonetim kavraminin egitim kurumlarindaki kargiligr ayrintili bigimde ele
alacaktir.

2.1.1. Egitim Yonetiminin Kuramsal Temelleri

Egitim yonetimi, Orgilit kurami, liderlik, davranig bilimleri ve kamu
yonetiminin kesistigi disiplinler arasi bir alandir. Hoy ve Miskel (2013),
egitim kurumlarini “amagh insan topluluklar1” olarak tanimlayarak yonetimin
yalnizca biirokratik degil, ayn1 zamanda kiiltiirel ve ekonomik boyutlar
igerdigini vurgular. Egitim yoneticileri, okulun vizyonunu belirlerken 6gretim
kalitesini, insan kaynagini ve mali kaynaklar1 birlikte yonetir. Bu baglamda
egitim yonetimi, mali siirdiiriilebilirligin 6nkoguludur.
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Klasik yonetim teorilerinde (Fayol, 1916; Weber, 1922) yonetim, diizen,
hiyerargi ve denetim esaslarina dayanirken, modern yaklagimlar (Bertalanfty,
1968; Senge, 1990) sistem diiglincesi, 6grenen organizasyon ve adaptif
liderlik kavramlarint 6ne gikarir. Senge’ye (1990) gore 6grenen kurum, mali
kaynaklarini yalnizca kullanmaz, ayni zamanda finansal siireglerden 6grenir;
boylece biitge, bir denetim araci olmaktan ¢ikar, siirekli gelisim dongiisiiniin
parcast haline gelir. Egitim kurumlarinin varhigini stirdiirebilmesi, bu 6grenme
dongiisiinii mali stireglerle biitlinlegtirmesine baghdr.

2.1.2. Surduriilebilir Yonetim Kavrami

“Stirdiiriilebilirlik” kavrami ilk olarak gevre politikalarinda kullanilmig
olsa da, 1990’lardan itibaren kamu yonetimi ve egitim literatiiriine girmistir
(Brundtland Raporu, 1987). Hargreaves ve Fink (2006) egitimde stirdiiriilebilir
liderligi, “insan, finans ve kiiltiir kaynaklarini tiitketmeden yenileyebilme”
kapasitesi olarak tanimlar. Siirdiiriilebilir yonetim, yalnizca mevcut biit¢enin
dengelenmesi degil, uzun vadede kurumsal degerlerin korunmasi anlamina
gelir. Bu ¢ergevede mali siirdiiriilebilirlik, okulun gelecege yonelik 6grenme
kapasitesini finanse etme giicii olarak tanimlanabilir.

Bush (2019), siirdiiriilebilir yonetimin beg bilesenini belirlemistir:
Stratejik vizyon,

Etik liderlik,

Katilimer yonetigim,

Kaynak gesitliligi,

oo

Finansal seftaflik.

Bu bilegenler arasinda en kritik unsur, finansal siirdiiriilebilirligin orgiit
kiiltiiriiyle biitlinlestirilmesidir. Yoneticinin finansal kararlari, karumun etik
degerleriyle ¢elismemeli; biitge planlamasi, 6grenme hedefleriyle tutarl
olmalidir.

2.1.3. Egitimde Mali Siirdiiriilebilirligin Boyutlar:

Egitim kurumlarinda mali siirdiiriilebilirlik iig temel boyutta ele alinabilir:

1. Ekonomik Boyut: Gelir—gider dengesinin saglanmast, biitge israfinin
onlenmesi ve uzun vadeli finansal planlarin hazirlanmas:.

2. Sosyal Boyut: Paydas katilimi, okul-aile birligi ve yerel yonetimlerle
i§ birligi yoluyla ortak kaynak yonetiminin saglanmasi.
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3. Kurumsal Boyut: I¢ kontrol mekanizmalarinin, dijital raporlama
sistemlerinin ve stratejik planlama araglarinin kurumsallagtiriimasi.

Bu ii¢ boyut birbirini destekler. OECD (2024) verilerine gore, okul
temelli biitgeleme yapan iilkelerde egitim ¢iktilarinda ortalama %12-15 artig
gozlenmigtir. UNESCO (2025) ise finansal siirdiiriilebilirligi, “kurumun
ogrenme hedeflerini mali araglarla destekleme yetenegi” olarak tanimlar.

Tablo 1. Egitim Yonetimi ve Mali Siirdiiriilebilirlik Bilesenleri

Bilesen Aciklama Etkisi
Stratcjik Planlama Uzun va(?l§l1 vizyon ve hedeflerin mali planla .I(grumsal
iligkilendirilmesi istikrar
Paydas Katilim Vi:ll? Ogretmen ve toplumun karar siireglerine IFW“?E .
dahil edilmesi gesitliligi
Veri Temelli Kararlarin mali analiz ve performans
. N . Seffaflik
YoOnetim gostergelerine dayandirilmasi
Giiven ve

Etik Sorumluluk  Biitge kullaniminda adalet ve diiriistliik ilkeleri .
megruiyet

Kaynak: Bush (2019), OECD (2024), UNESCO (2025).

2.1.4. Kuramsal Agiklama: Egitim Yonetimi ve Finansal Sistem

Etkilesimi

Egitim kurumlari, agik sistemlerdir; dig ¢evreden (ekonomi, politika,
toplum) girdiler alir, bunlar1 isleyerek ciktilar iiretir ve geri bildirim yoluyla
kendini diizenler (Hoy & Miskel, 2013). Bu sistemin mali siirdiiriilebilirligi,
hem girdilerin (kaynaklarin) siirekliligine hem de ¢iktilarin (6grenme
bagarisi, toplumsal giiven) etkinligine baghdir. Bu dongi Sekil 1°de
kavramsallagtirilmugtur.

——>| Geri Bildirim 41

' ~ =
[ Finansal ]_) Kurumsal _>[ ogrenme ]

Girdi L Yonetim l Ciktisi
L Performans i <—J
L Olcumii b

Sekil 1. Egitim Yonetimi-Mali Sistem Etkilesimi
Modeli
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Bu modelde yoneticinin rolii, finansal girdilerle 6grenme ¢iktilarini optimize
eden “denge kurucu” olarak tanimlanabilir. Mali siirdiiriilebilirlik bu dengenin
istikrarli bigimde stirdiiriilmesidir.

2.1.5. Siirdiiriilebilir Yonetimin Egitim Ciktilarina Etkisi

Finansal stirdiiriilebilirligin, egitim ¢iktilarina dogrudan etkisi vardir.
Leithwood ve Sun (2021), liderligin 6grenci bagarisindaki etkisinin %25’inin
mali yonetim kararlariyla baglantih oldugunu gostermistir. Egitim kurumlarinda
dengeli biitge ve giiglii hesap verebilirlik, 6gretmen motivasyonunu ve veli
giivenini artirir (World Bank, 2023). Ayrica dijital biitge sistemleri (Ornegin
MEB’in e-biitge modiilii), kaynak kullanimini izlenebilir hale getirerek mali
kayiplart 6nlemekte ve kurum igi 6grenmeyi desteklemektedir.

Tablo 2. Finansal Siirdiiviilebilivlik ve Egitim Ciktiars Iigkisi

Finansal Uygulama Egitim Ciktist Literatiir Kaynagi
Biite Ozerkligi Ogrenci performansinda artig OECD (2024)
Kaynak Cesitliligi Okul ikliminde giiglenme UNESCO (2025)
Seffaflik ve Denetim  Veli giiveni ve katiim World Bank (2023)

Etik Mali Liderlik ~ Ogretmen motivasyonunda yiikselme Hargreaves & Fink (2006)

2.1.6. Sonug

Egitim yonetimi ve mali stirdiirtlebilirlik arasindaki iligki, yalmzca biitgesel
degil, yonetsel ve etik bir meseledir. Siirdiiriilebilir bir egitim sistemi, mali
stiregleri 6grenme kiiltiiriiyle biitiinlegtirebilen liderlik kapasitesine dayanur.
Dolayisiyla, egitim yoneticileri artik yalnizca idari gorevleri yerine getiren
memurlar degil, finansal siirdiiriilebilirlik mimarlaridir.

2.2. Egitim Finansmaninda Temel Yaklagimlar ve Modeller

Egitim finansmani, yalnizca biit¢e olugturma siireci degil; toplumsal
refahin, ekonomik biiyiimenin ve firsat esitliginin temel belirleyicisidir. Egitim
finansmaninin nasil saglandigi, kimin tarafindan yonetildigi ve hangi degerlere
dayandigy, egitim sisteminin kalitesini dogrudan etkiler (OECD, 2024). Bu
nedenle literatiirde egitim finansmani dort ana kuramsal yaklagim gergevesinde
incelenir: kamu finansmani kuramai, insan sermayesi kurami, neoliberal
yaklagim ve sosyal yatirim modeli.

Her bir model, egitim harcamalarinin gerekgesini ve yonetim bigimini farkl
deger sistemlerine dayandirir. Bu modellerin kargilagtirilmasi, tilkelerin egitim
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politikalarin1 anlamak ve Tiirkiye baglaminda uygun finansman stratejileri
geligtirmek agisindan 6nem tagir.

2.2.1. Kamu Finansmani Kurami

Kamu finansmani kurami, egitim harcamalarini kamusal bir yiikiimliiliik
olarak goriir. Musgrave (1959) ve Samuelson (1954), egitimi “pozitif digsallik”
yaratan bir kamusal mal olarak tanimlamig; bu nedenle finansmaninin
bireylerin gelirine gore degil, toplumun ortak kaynaklariyla saglanmasi
gerektigini belirtmigtir.

Bu yaklagim, ozellikle gelismekte olan iilkelerde egitimde firsat egitligini
saglamanin temel yoludur. UNESCO (2025) raporu, egitime ayrilan kamusal
biit¢enin GSYH’nin % 4’iiniin altina diismemesi gerektigini vurgular. Tiirkiye’de
bu oran 2023 itibariyla % 4,3 diizeyindedir (MEB, 2023).

Kamu finansmani modeli, devletin “egitimin garantorii” roliinii
stirdiirmesini savunur. Ancak bu model, ekonomik kriz donemlerinde biitce
baskisina maruz kalabilir. Sayigtay (2024) raporuna gore, Tirkiye’de okul
Odeneklerinin yaklagik % 85°1 personel giderlerine ayrilmakta; bu durum,
yatirim ve yenilik harcamalari i¢in sinirl alan birakmaktadir.

Avantaji: Esitlik ve kamusal giivence saglar.

Dezavantaji: Biitge dalgalanmalarina duyarlidir ve yerel farkliliklar
yeterince gozetmeyebilir.

2.2.2. Insan Sermayesi Kurami

Becker (1964) ve Schultz (1961) tarafindan geligtirilen insan sermayesi
kuramy, egitimi bireysel ve toplumsal verimliligi artiran bir ekonomik yatirim
olarak goriir. Bu kuram, bireyin egitim diizeyinin artmasinin hem kigisel
gelirini hem de tilke tiretkenligini yiikselttigini savunur.

Egitim yatirnmlari, uzun vadede vergi gelirlerini artirarak kamusal finansmant
yeniden besler. OECD (2024) verilerine gore, yiiksekogretim mezunlarinin
istihdam orani lise mezunlarina gore ortalama % 18 daha ytiksektir. Bu durum,
egitimin geri doniig oranini (ROI) kanitlamaktadir.
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Egitim
/ Yatirimi \
Yeni
Egitim Becerilerin I
Yat“ml Artmasi
Ekonomik Verimlilik
Biyume Yikselmesi

Sekil 1. Insan Sermayesi Déngiisii

Bu dongii, mali siirdiirtlebilirligin temel dinamigini olugturur. Ancak
kuramin sinurlilig, egitimi salt ekonomik bir arag olarak ele almasidir. Sosyal
adalet, etik degerler ve kiiltiirel ¢esitlilik bu modelin diginda kalabilir. UNESCO
(2025) bu nedenle “insan sermayesi” yaklagimini, “insan geligimi ve sosyal
stirdiiriilebilirlik” ilkeleriyle tamamlamay1 6nermektedir.

2.2.3. Neoliberal Yaklasim

1980’lerle birlikte yiikselen neoliberal ekonomi anlayigi, kamu hizmetlerinde
verimlilik, performans ve piyasa ilkelerini 6n plana gikarmistir. Hood (1991)
tarafindan ortaya konan Yen: Kamu Yonetimi (NPM) yaklagimi, egitimi
“verimlilik odakli kamu igletmesi” olarak goriir. Bu anlayigta finansman,
performans gostergeleriyle iliskilendirilir; okullar arasinda rekabet tegvik
edilir (Ball, 2012).

Neoliberal model, devletin finansor roliinii azaltip 6zel sektor, sivil toplum
ve bireysel katkilar1 devreye sokar. Okul kupon sistemleri (voucher), 6zel
okul destekleri ve bagis tegvikleri bu modelin araglaridir. OECD (2024)
raporuna gore, ingiltere ve Hollanda gibi iilkelerde okul temelli performans
fonlar1 6grenci bagarisini kisa vadede artirmistir; ancak gelir farklar1 daha da
belirginlegmistir.

Avantaji: Verimlilik ve performans artig1 saglar.

Dezavantaji: Esitligi zayiflatir ve sosyoekonomik ugurumu derinlegtirir.
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Tablo 1. Egitim Finansmant Yaklasunlarmn Kavsdastuwidmas:

Yaklasim Temel Varsayim Giiglii Yon Zayif Yon
Kamu Egitim kamusal bir mal olarak Esitlik ve Biitce bagimliliss
Finansmani  devletge finanse edilmelidir kapsayicilik §¢ Dag &
Insan Verimlilik ve Sosyal adalet

Egitim ekonomik bir yatirimdir

Sermayesi bityiime boyutu zayif

Performans ve

Neoliberal ~ Rekabet verimliligi artirir hesap verebilirlik Esitsizlik riski
o L Uzun vadeli T
Sosyal Egitim sosyal dayanikliligin L Mali geri doniig
L istikrar ve . .
Yatirim temelidir gecikmeli
dayanigma

Kaynak: OECD (2024); UNESCO (2025); Movel et al. (2012).

2.2.4. Sosyal Yatirnm Modeli

200011 yillarda refah devletinin doniigiimiiyle birlikte ortaya ¢ikan sosyal
yatirim devleti anlayis1, egitimi yalnizca ekonomik biiyiimenin degil, sosyal
dayaniklihigin ve toplumsal kapsayiciligin da araci olarak gortir (Morel, Palier

& Palme, 2012).

Bu modele gore, egitim yatirrmlart uzun vadede toplumsal biitiinlesmeyi
ve demokrasiyi giiglendirir. UNESCO (2025) bunu “inclusive and resilient
financing” olarak tanimlar: egitim harcamalari, bireysel yetkinliklerin
yaninda toplumsal uyum, kadin istthdami ve dijital becerilerin gelisimini de
desteklemelidir.

OECD (2024) verilerine gore, sosyal yatinm modelini uygulayan
Iskandinav iilkelerinde (Finlandiya, Norveg, Danimarka) egitim harcamalarimin
% 15’1 yagam boyu 6grenme programlarina yonlendirilmekte; bu da is giicti
dontistimiinii hizlandirmaktadir. Tirkiye’de 2023-2028 MEB Stratejik
Planr’nda bu anlayig “6grenen toplum vizyonu” olarak yer almugtir.

2.2.5. Kuramsal Sentez: Egitim Finansmaninda Denge Modeli

Giintimiizde egitim finansmaninda tek bir kuramsal model yeterli degildir.
OECD (2024) ve UNESCO (2025) raporlar, siirdiiriilebilir bir sistemin
karma denge modeline dayanmasi gerektigini vurgular:

* Devlet — kamu finansmani ve esitligin teminati,
* DPiyasa — verimlilik ve yenilik,

* Toplum — katilimc finansman ve sosyal sorumluluk.
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Bu dengenin saglanabilmesi igin ii¢ temel ilke gereklidir:
1. Erisilebilirlik: Her bireyin egitim hakkina ekonomik engel olmamalidir.

2. Hesap Verebilirlik: Kamu ve 6zel kaynaklarin seffaf yonetimi
saglanmaldur.

3. Dayaniklilik: Kriz donemlerinde biitge istikrar1 ve devamhilik giivence
altina alinmahidir.

Tiirkiye’de 5018 sayili Kanun, bu ii¢ ilkeyi mali yonetim sistemine
kazandirmig; TYMM (2023) ise bunlar1 egitim liderligine tagimgtir. Boylece
egitim finansmani, yalnizca ekonomik bir siireg degil, deger ve erdem temelli
bir yonetisim alani haline gelmistir.

2.2.6. Sonug

Egitim finansmanu, bir iilkenin kalkinma stratejisinin aynasidir. Kamu
finansman egitligi, insan sermayesi kurami verimliligi, neoliberal yaklagim
etkinligi, sosyal yatirrm modeli ise dayanikliligr saglar. Tiirkiye’nin hedefi,
bu dort paradigmanin giiglii yonlerini bir araya getiren, etik liderlik ve yerel
katihmla beslenen karma bir stirdiiriilebilirlik modelidir.

2.3. Egitimde Siirdiiriilebilir Liderlik Yaklasimlar:

Egitim kurumlarinin siirdiiriilebilirligi, biyiik 6lglide okul
yoneticilerinin liderlik tarzina baghdir. Hargreaves ve Fink (2006)
siurdiiriilebilir liderligi, “insan ve cevre kaynaklarini tiiketmeden,
uzun vadeli ogrenme kapasitesi olusturma sirveci” olarak tanimlar.
Bu liderlik anlayigi; doniisiimcii, etik, dagitilmis ve mali liderlik
yaklagimlarinin biitiinlesmesiyle kuramsallagir.

2.3.1. Doniisiimcii Liderlik

Burns (1978) ve Bass (1990) tarafindan gelistirilen doniigiimcii liderlik kuramu,
liderin izleyicilerini ilham, vizyon ve anlam aracih@iyla doniistiirmesini Ongoriir.
Okul ortaminda donitigiimcii lider, yalnizca idari igleri yiirtiten kisi degil,
degerleriyle rehberlik eden ve degigimi motive eden bir figiirdiir.

Leithwood ve Sun (2021), dontigiimcii liderligin 6gretmen baghhg tizerinde
dogrudan, 6grenci bagarist tizerinde dolayli ama giiclii etkisi oldugunu saptamigtir.
Bu tiir liderlik, mali stirdiiriilebilirligi de giiglendirir; ¢iinkii doniigiimcii
liderler kaynaklar1 vizyon temelli kullanir, paydag destegini harekete gegirir.
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Toblo 1. Dinigiimeii Liderligin Egitim Kurumu Userindeki Etkileri

Boyut Davranis Etki

Vizyonerlik Uzun vadeli hedeflerin paylagilmasi Kurumsal motivasyon
Katilim Ogretmen ve veli desteginin saglanmast Kaynak gesitliligi
Yenilikgilik Yeni finansal araglarin denenmesi Verimlilik artist
Ilham Vericilik  Etik giivenin giiglenmesi Paydag baghlig

Kaynak: Bass (1990), Leithwood & Sun (2021).

2.3.2. Etik Liderlik

Etik liderlik, dogruluk, adalet ve sorumluluk ilkeleri tizerine kurulu bir
yonetim tarzidir (Brown & Trevino, 2006). Etik liderler, yalnizca karar verme
stirecinde degil, biitge kullanimi1 ve kaynak dagitiminda da adil davranarak
kurumsal giiveni inga eder. OECD (2024) raporuna gore, etik yonetigimi
yiiksek olan okullarda finansal kaynaklarin etkin kullanim orani %20 daha
yuksektir. Etik liderlik, Tiirkiye Yiizyih Maarit Modeli’nin (Erdem-Deger—
Eylem yaklagimi) de temelini olugturur. Bu yaklagimda, mali karar alma yalnizca
rasyonel degil, erdem temelli bir eylem olarak tanimlanir.

2.3.3. Dagitilmus Liderlik

Spillane (2006), dagitilmug liderligi, yetkinin tek bir yoneticiye degil, tim
orgiite yayilmasi olarak tanimlar. Bu yaklagima gore liderlik, 6gretmen ekipleri,
veli kurullar1 ve 6grenci temsilcileri arasinda paylagilan bir sorumluluktur.
UNESCO (2025) verileri, dagitilmig liderlik modelinin uygulandigi okullarda
mali kararlara katitlimin %30 arttigim gostermektedir. Bu katilim, hem geffatlig
hem de sosyal dayanigmay1 artirir.

2.3.4. Mali Liderlik

Mali liderlik, egitim yoOneticisinin finansal kaynaklar: stratejik ve etik bir
sekilde yonetme yetenegidir (Bush, 2019). Okul miidiirii, yalnizca 6deneck
dagitan degil, kaynak yaratan ve risk yoneten bir lider olmahdir. Bu liderlik
tipi, 5018 sayili Kanun’un getirdigi hesap verebilirlik ilkeleriyle uyumludur.

Mali liderin temel rolleri sunlardir:

1. Biitgeyi stratejik hedeflerle iliskilendirmek.

2. Gelir gesitliligi yaratmak (bags, proje, yerel i birligi).

3. Dijital finans araglarimi kullanmak (e-biitge, veri analitigi).
4

Etik denetim ve hesap verebilirlik kiiltiiriinii yerlestirmek.
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Sekil 1. Siivdiiviilebiliv Liderlik Modeli

[ Donusumcid ]
Liderlik

Etik Mali Dagitilmis
Liderlik Liderlik Liderlik

Kurumsal Surdurudlebilirlik ve
Toplumsal Gaven

Kaynak: Hargreaves & Fink (2006); Bush (2019); UNESCO (2025).

2.3.5. Sonug

Egitimde siirdiiriilebilir liderlik, ekonomik kaynaklarin adil ve uzun
vadeli yonetimini etik ve katilimei degerlerle biitiinlestirir. Bu baglamda okul
yoneticisi, artik bir biirokrat degil; deger temelli, finansal bilince sahip bir
degisim mimaridir.

2.4. Yonetisim, Seffaflik ve Hesap Verebilirlik Cergevesi

Egitim kurumlarinin etkin, adil ve stirdiiriilebilir bigimde yonetilebilmesi,
yalnizca kaynaklarin dogru kullanilmasina degil; ayn1 zamanda karar alma
stire¢lerinin agik, katilimcr ve denetlenebilir olmasina baghdir. Bu baglamda
yonetisim (governance), seffaflik (transparency) ve hesap verebilirlik
(accountability) kavramlari, modern egitim yonetiminin temel dayanak
noktalarini olugturmaktadir. 21. yiizyilda kamu yonetimi paradigmasinda
yaganan doniigiimle birlikte, hiyerarsik ve kapali yonetim anlayig1 yerini gok
aktorlii, katilimer ve bilgiye dayali yonetisim modellerine birakmugtir. Egitim
sistemlerinde de bu degisim, okul yonetiminden merkezi politika yapim
stireglerine kadar her diizeyde goriilmektedir.

Yonetigim kavramu, devletin, sivil toplumun, 6zel sektoriin ve paydaslarin
karar siireglerine aktif bigimde katilimini 6ngoriir. Bu modelde okul miidiirleri
ve egitim yoneticileri yalmzca idari otoriteyi temsil etmez; ayni zamanda
paydaslar arasi dengeyi gozeten, katilimi tegvik eden ve hesap verebilirligi
giivence altina alan liderlerdir. Seffaflik, bu siirecin tamamlayic1 unsuru olarak
kararlarin, uygulamalarin ve mali iglemlerin agik bi¢imde paylagiimasini; hesap
verebilirlik ise yoneticilerin bu karar ve uygulamalardan sorumlu tutulmasini

ifade eder.
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Giinlimiizde egitim finansmani, performans yonetimi, kalite giivence
sistemleri ve kamu kaynaklarinin kullanimi gibi alanlarda yonetigim
ilkelerinin uygulanmast zorunluluk haline gelmistir. Ozellikle okul temelli
yonetim anlayiginin giiclenmesiyle birlikte, yoneticilerin mali stiregleri agik
bi¢imde yiiriitmeleri ve elde edilen sonuglar1 toplumsal diizeyde paylagmalar1
beklenmektedir. Bu durum, sadece mali siirdiiriilebilirligi degil, ayn1 zamanda
toplumsal giiveni ve kurumlarin megruiyetini de pekistirmektedir.

Sonug olarak bu boliimde, yonetisim, seffaflik ve hesap verebilirlik
kavramlarinin egitim yonetimi baglamindaki teorik temelleri, ulusal ve
uluslararas: yaklagimlar ¢ergevesinde ele alinacak; ardindan bu ilkelerin mali
stirdiiriilebilirlige katkilar: tartigilacaktur.

2.4.1. Yeni Kamu Yonetimi ve Egitimde YOnetigim

1990’lardan itibaren kamu sektoriinde etkinlik, verimlilik ve performans
ilkelerini 6ne gikaran Yeni Kamu Yonetimi (NPM) yaklagimi, egitim alaninda
da “yOnetigim” kavramini merkeze yerlestirmistir (Hood, 1991). Rhodes
(1996), yonetisimi “devlet, 6zel sektor ve sivil toplum arasinda kurumsal
karar sorumlulugunun paylagimi” olarak tanimlar.

Bu modelde devlet tek aktor olmaktan ¢ikar; yerel yonetimler, okul aile
birlikleri ve STK’lar egitim karar siireglerine katilir. Egitimde yonetigim,
biitgeleme ve kaynak tahsisini geffaflagtirarak toplumsal giiveni artirir. OECD
(2024) verilerine gore, okul bazli yonetigim uygulayan iilkelerde 6grenci
basaris1 ortalamasi %10 daha yiiksektir. Bu durum, paydag katiliminin yalnizca
demokratik degil, finansal olarak da etkili oldugunu gosterir.

Tablo 2. Yonetisim Modellevinin Karsilastirmasy

Model Tanim Avantaj Smirhilik
Merkezi Kararlar bakanlik Ulusal standart ve .

. . Yerel esneklik zayif
Yonetisim tarafindan alinir denetim

... Belediye ve bolgesel . . T
Yerel Yonetisim Katilmcilik yitksek ~ Bolgesel esitsizlik riski
kurullar sorumludur

0.1.( ul B?Zh Ok ul gzerk biitge Verm?l}hl.( ve hesap Kapasite farkliiklar:
Yonetigsim yonetir verebilirlik

Kaynak: OECD (2024); UNESCO (2025).

2.4.2. Seffaflik ve Dijital Denetim

Giiniimiiz kamu yOnetimi, seffaflig1 sadece etik bir ilke degil, kurumsal
verimlilik araci olarak gérmektedir. Open Budget Index (2023) verilerine gore,
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biitge verilerini agik erigime sunmuyg iilkelerde vatandag giiveni %15 daha
yiiksektir.

Tiirkiye’de 5018 sayili Kanun ve MEB’in e-biit¢e modiilii, okul diizeyinde
harcamalarin takibini djjital ortama tagimgti. UNESCO (2025) “Education
Finance Tracker” uygulamasiyla iilkeler arasinda mali kargilastirilabilirligi
artirmaktadir. Bu sistem, yolsuzluk riskini azaltirken veriye dayal karar alma
kiiltiiriinii yayginlagtirir.

2.4.3. Paydas Katilim1 ve Hesap Verebilirlik

Yonetigimin en onemli bilesenlerinden biri hesap verebilirliktir. Egitim
kurumlarinda hesap verebilirlik i¢ boyut igerir:

1. Yukariya dogru (bakanliga ve devlete karst mali sorumluluk),
2. Asagiya dogru (veliye ve 6grenciye kars: seffaflik),
3. Yatay (paydaglar aras: etik denge ve denetim).

Bush (2019) hesap verebilirligin kurumsal megruiyeti giiglendirdigini ve
liderlik etkinligini artirdigini vurgular.

Tablo 3. Yonetisim Unsuviar: ve Finansal Ethileri

Unsur Agiklama Finansal Etkisi

Katihm Paydaglarin kararlara katilimi Kaynak gegitliligi ve giiven
Seffaflik Bilgi paylagimi ve dijital erigim  Yolsuzluk riskinin azalmas:
Hesap Denetim ve performans Etkin kaynak kullanimi1
Verebilirlik raporlamasi

Dijitallesme e-biitge ve veri izleme sistemleri  Hiz ve izlenebilirlik

Kaynak: Bush (2019); OECD (2024).

2.4.4. Sonug

Egitimde yonetigim, seffaflik ve hesap verebilirlik ilkeleri bir arada
uygulandiginda, mali siirdiirtilebilirlik dogal bir sonug haline gelir. Tiirkiye’de
5018 sayili Kanun ve TYMM vizyonu, bu ilkeleri birlestirerek okul temelli
yonetigim kiiltiiriinii yerlegtirmektedir. Bu yapi, gelecegin okul liderini hem
etik hem djjital yetkinliklerle donatilmig bir hesap verebilirlik aktorii olarak
tammlar.
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2.5. Tiirkiye’de Mali Siirdiiriilebilirligin Kuramsal Dayanaklar1 ve
Genel Degerlendirme

Tiirkiye’de egitim finansmani sistemi, Cumhuriyet’in kurulugundan
gliniimiize kadar merkezi yonetim gelenegi, kamusal sorumluluk anlayist
ve hesap verebilirlik reformlar: ekseninde bigimlenmistir.

Bu yapinin kuramsal temelini ii¢ ana gergeve olugturur:

(1) 5018 sayili Kamu Mali Yonetimi ve Kontrol Kanunu,
(2) Milli Egitim Bakanlig: Stratejik Planlar1 ve TYMM,
(3) Yerel ve toplumsal ortaklik modelleri.

2.5.1. 5018 Sayih Kanun ve Yonetisim Reformu

2003 yilinda yiiriirliige giren 5018 sayil Kamu Mali Yonetimi ve Kontrol
Kanunu, kamu kaynaklarinin etkili, ekonomik, verimli ve hesap verilebilir
bicimde kullanilmasin1 6ngorerek Tirkiye’de yonetigim kiiltiirtinii yeniden
tanimlamustir. Bu yasa, “biit¢enin amaca uygunlugu” ve “performans esash
yonetim” ilkeleriyle, mali stirdiiriilebilirligi yasal giivenceye kavugturmustur
(T.C. Hazine ve Maliye Bakanligi, 2003).

Ancak uygulamada iki zorluk 6ne ¢ikmaktadur:

1. Okul diizeyinde 6zerk biitge yonetimi sinirlidir; 6denek aktarma yetkisi
dar bir idari gergeveye baghdir.

2. Gelir gesitliligi ve yerel katki mekanizmalari yeterince kurumsallagmamugtir.

Sayistay’in (2024) MEB denetim raporuna gore, 6deneklerin % 80’1
personel giderlerine gitmekte, bakim—onarim ve yenilik yatirimlari ise kisitl
kalmaktadir. Bu durum, 5018’in performans temelli mantig; ile uygulamadaki
kaynak dagilimi arasinda fark yaratmaktadir.

Yine de 5018, egitim kurumlarinda “hesap verilebilir liderlik” kavraminin
yerlesmesini saglamistir. Okul miidiirleri “harcama yetkilisi” statiisii ile
sorumluluk tistlenmis, boylece mali liderlik yonetsel bir yetkinlik alani haline
gelmistir (Bush, 2019).

2.5.2. Milli Egitim Bakanhg Stratejik Planlari ve Tiirkiye Yiizyillh Maarif
Modeli (TYMM)

MEDB’in 2024-2028 Stratejik Plan1 ve Tiirkiye Yiizyili Maarit Modeli
(TYMM), egitim sisteminde deger temelli, biitiinciil ve mali agidan dayanikli
bir vizyon olugturmay1 hedeflemektedir (MEB, 2023). Model, 6grenciyi biligsel
oldugu kadar ahlaki, duygusal ve toplumsal boyutlariyla gelistirmeyi amaglar.
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Bu hedefin gergeklesebilmesi ise finansal siirdiiriilebilirlik mekanizmalarina
dayanur.

TYMM’nin mali yonetim boyutu dort ilkeye dayanir:
1. Yerindenlik ve Katilimcilik: Okul temelli biitgeleme ve paydas katilima.

2. Etik ve Deger Odaklilik: Kaynak kullaniminda adalet, diiriistliik ve
seffatlik.

3. Veri Temelli Karar Alma: e-biitge ve veri analitigi temelli performans
izleme.

4. Dayaniklilik ve Kriz Yonetimi: Afet, pandemi ve ekonomik
dalgalanmalara kars1 biitge esnekligi.

OECD (2024) ve UNESCO (2025) verileri, Tirkiye’nin 2023’te
GSYH’sinin % 4,3’linii egitime ayirarak OECD ortalamasina yaklagtigin
gostermektedir. Bu artis, TYMM’nin “kalic1 finansal altyap1” hedefiyle
ortiismektedir.

Tablo 1. TYMM nin Finansal Siivdiiviilebiliviik Boyutlar:

Tlke Uygulama Beklenen Etki
Yerindenlik Okul temelli biitgeleme Kaynak esnekligi
Etik Yonetisim Deger-Erdem Eylem gercevesi  Giiven ve katilim
Dyjitallesme e-Biitge ve veri izleme Seftaflik
Dayanikhlik Risk ve kriz planlamas: Stireklilik

Kaynak: MEB (2023), OECD (2024), UNESCO (2025).

2.5.3. Okul Temelli Biitceleme ve Yerel Ortaklik Modelleri

Egitimde mali siirdiiriilebilirligin en 6nemli unsurlarindan biri, okul
temelli biitceleme yaklagimidir. Bu model, biit¢e planlama ve kaynak
kullanim yetkilerinin okul diizeyine devredilmesini 6ngoriir (OECD, 2024).
Yonetici, okulun ihtiyaglarini yerel 6nceliklere gore belirler ve 6denekleri
performans hedefleriyle iligkilendirir. Tiirkiye’de pilot uygulamalar 2021°den
itibaren baglamig, 2024-2028 plan doneminde genisletilmesi Ongoriilmiigtiir.
Bu sistemin bagarisi, okul aile birlikleri, yerel yonetimler ve STK’larin katilimina
baghdir (Aydin, 2021).
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Sekil 1. Tiivkiye’de Mali Siivdiiviilebilivlik Ekosistemi

5018 MEB OKUL YEREL MALI
SAYILI STRATEJIK TYMM TEMELLI 1= oprakiikLAR[™ | SURDUROLLE-
KANUN PLANI BUTGELEME BiLIRLIK

Yerel ortaklik modelleri, 6zellikle kirsal bolgelerde okulun ekonomik
ve sosyal dayanikhiligini artirmaktadir. UNESCO (2025) bu uygulamalar:
“community-based financing” olarak tanimlar ve yerel bagig, kooperatif ve

goniilliiliik projelerinin uzun vadeli etki yarattigini belirtir.

2.5.4. Kuramsal Biitiinlesme ve Gelecege Yonelik Yorum

Tiirkiye’nin mali siirdiiriilebilirlik yaklagimi, uluslararasi modellerin melez
bir bilegimi niteligindedir:

1. Kamu Finansmani Modeli — Devlet garantisi ve esitlik ilkesi.

2. Insan Sermayesi Kurami — Egitimi yatirim olarak géren yaklagim.

3. Sosyal Yatirnrm Modeli — Egitimi toplumsal dayaniklilik araci olarak
kabul eden vizyon.

4. Yonetisim ve Etik Liderlik Yaklagimi1 — 5018 ve TYMM gergevesinde
kurumsallagan deger temelli yonetim.

Bu karma yap1, Tirkiye Yiizyih Maarif Modeli’nin erdem-deger-eylem
telsefesiyle uyum igindedir. Finansal kararlar yalnizca muhasebe tabanli degil;
ahlaki, toplumsal ve stratejik bir boyuta tasginmugtir (Demirci, 2024).

2.5.5. Genel Degerlendirme

Tiirkiye’de egitim finansmaninin kuramsal ¢ergevesi ii¢ temel dinamik
tizerine kuruludur:

1. Hukuki dayanak (5018 sayili Kanun),

2. Deger dayanakl stratejik vizyon (TYMM),

3. Katilimci ve yerel dayanak (okul temelli biitgeleme ve ortakliklar).

Bu tiglii yapr, Tiirkiye’yi finansal disiplin ve deger odakl liderlik arasindaki
dengeye yaklagtirmaktadir. Mali stirdiiriilebilirligin gelecegi, okul yoneticilerinin
finansal okuryazarlik diizeyini artirmalarina ve paydaslarla geffaf iligkiler
kurmalarina baglidir. Bush (2019) ve Leithwood & Sun (2021) bu baglamda

liderlik yetkinliklerini mali liderlik ve etik yonetigimle biitiinlestirmenin
onemini vurgular.
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Sonug olarak, Tiirkiye egitim sisteminde mali siirdiiriilebilirlik, yalnizca
ckonomik bir gostergeden 6te; erdem, deger, katilim ve hesap verilebilirlik
ilkeleriyle inga edilen yeni bir yonetim paradigmasidir. Bu paradigma, Tiirkiye
Yiizyir'nin egitim vizyonuna kurumsal ve etik bir zemin olugturmaktadir.
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Bolum 4

Aydin Zeybek Dans Repertuvarinin Giincelde
Degerlendirilmesi!

Ilknur Demirbag?

Nurdan Kili¢?

Ozet

Bu galigma; geleneksel dans alaninda yazilmig kitaplardan elde edilen ve
Aydin’da icra edildigi Ozellikle belirtilen zeybek danslarnin, 6ncelikle
listesinin ¢ikarilmasi, ardindan saha arastirmalari ¢iktilarindan olusturulan
repertuvar listesi ile bunlarin  giincellik agisindan  karsilastirilmasini
icermektedir. Konunun secilmesindeki gaye ise, Aydin Ornegi iizerinden
yiriitiilen ¢aliymanin, Tiirkiye’deki tiim geleneksel dans repertuvarlarinin
cografi dagiliminin tespiti i¢in kullanilabilir bir metodoloji olabilecegine
ornek tegkil etmesi ve bunun da akademik camiaya duyurulmasidir.

Caligma, aragtirmanin yonteminin agiklanmasinin ardindan literatiir tespit
sonuglar1, saha bulgularnm sunumu ve degerlendirmeler sonrasinda da
varilan sonuglarin aktarimi geklinde kaleme alinmugtir.

Bu amagla yola ¢ikilan ¢alismanin sonucunda literatiirde 1900 ile 2018 tarihi
araliginda yazilmig ve Aydin zeybek danslar repertuvarina dair veri igeren 35
adet kitabin ve 12 adet yiiksek lisans tezine ulagilmistir. Bunlar tarandiginda
“114” farkli dans ismi tespit edilmis ancak sahada goriisiilen bilirkisilerden
elde edilen bilgiler sonucunda bu sayr “137” ye ulasmugtir. Bunlardan “64”
tanesinin zeybek dansi oldugu konusunda literatiir ve saha bulgularinin
ortiistiigli, “72” tanesinin zeybek dansi olup olmadigi konusunda hemfikir
olmadiklar1 ve “1” tanesinin ise zeybek dansi olmadifi konusunda ortak

1 Bu ¢alisma, Tstanbul Teknik Universitesi Lisansiistii Egitim Enstitiisii Performans Anasanatdal
Geleneksel Danslar Yiiksek Lisans programinda 2021 yilinda kabul edilen “Literatiirde Icra
Alan1 Aydin Olarak Belirtilen Zeybek Danslarinin, Giincelde Varliginin Bilirkisiler ile Tespiti”

isimli yiiksek lisans tezinden iiretilmigtir.

2 Prof., Istanbul Teknik Universitesi Tiirk Musikisi Devlet Konservatuvart Tiirk Halk Ovyunlar,

demirbagi@itu.edu.tr, ORCID ID: 0000-0001-5537-979X

3 Ogr. Gor., Dicle Universitesi Devler Konservatuvari Tiirk Halk Oyunlart Bolimii, klenrdn@

gmail.com, ORCID ID: 0000-0002-8196-7007

@88 A1 hpsjoi.ory/10.58830/ozgunpub] 121.c4548
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fikir birligine vardiklart goriilmiigtiir. “1” dans diginda kalan toplam “136”
danstan; “68” tanesinin alternatif isme/isimlere sahip oldugu, “5” tanesinin
suni yollarla tretildiklerine dair iddialarin bulundugu, “89” tanesinin halén
icra edilip edilmedigi konusunda fikir birliginin saglanamadigi, “47” tanesinin
1se Aydin’da icra edildigi konusunda fikir birligi i¢inde olduklari sonucuna

ulagilmugtir.
GIRIS
Giiniimiizde her ilde, kdyde, hatta mahallede icra edilen birgok farkli ve
heniiz kaynaklara gegmemis dans bulunmaktadir. Danslarin sadece sahneye
taginanlar: bilinmektedir. Geleneksel danslar alaninda yazilmig kitaplar,
repertuvar bakimindan incelendiginde ise igeriklerinin yetersiz oldugu,

dogrudan repertuvar bilgisi veren eserlerde kimi illerden hi¢ bahsedilmedigi,
bahsedilen illerde ise ¢ok az dans isminin verildigi goriilmiigtiir.

Bu baglamda bir dans repertuvari listesi olugturmak iizere hareket edilmis
ve Aydin 6zelinde bu igerikte hazirlanmug ilk kaynak olmast, ¢aligmaya 6zgiin
deger katmugstir.

Konu, agagidaki aragtirma sorulari ile yiirttilmiigtiir.

* Literatiirde icra alan1 Aydin olarak belirtilen zeybek dans isimlerine
ulagilabilir mi?

e Buisimlerden bir liste olugturulabilir mi?

e TIcra alani Aydin olarak gosterilen ve bilirkisilerin yorumlari ile teyide
alinan giincel bir zeybek danst listesi sonucuna varilabilir mi?

Caligmanin literatiir kapsami; Tiirkiye’de geleneksel danslar tizerine
yayimlanmus ve 1900-2018 tarihi araliginda “Aydin ilinde icra edilen danslar”
igerigine sahip Tiirkge kitaplar ile lisansiistii tezler olarak belirlenmigtir. Yan1
sira tarama sonucunda elde edilen verilerin varliginin giincelde saglamasinin
yapilabilmesi i¢in de Aydin zeybek danslari tizerine uzun yillar ¢aligmug kisilere
bag vurulmustur.

Caligma, iki agamali olarak yiiriitiilmiistiir. Ilk asama literatiir bulgularinn,
ikinci agama ise sahadan elde edilen bulgularin edinimi olmugtur. Birinci
agsamada aragtirma sorulari i¢inden olusturulan anahtar kelimeler ile literatiir
taramasi yapimugtir. Taramalar sonucunda 1900-2018 yillar1 arasinda yazilmug
kaynaklara ulagilmigtir. Bu esnada miimkiin olabildigince ¢ok fazla anahtar
kelime kullanilmugtir. “Milli Kiitiiphane, TO-KAT, YOKTEZ, Nadirkitap,
Kabalci, D&R, Idefix, Kitap sepeti, Kitapyurdu, Alkim Kitapevi” veri
tabanlarina girilmigtir. Sonucunda; repertuvar bilgisi veren ilk kaynagin 1900
yilinda Riza Tevfik Boliikbag: tarafindan yayimlanan “Raks Hakkinda” isimli
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makale oldugu, giiniimiize en yakin olarak yazilan son kaynagin ise 2018
yilinda Kiirsad Giilbeyaz tarafindan yayimlanan “Hareket Bilimi ve Kiiltiirel
Agidan Tiirk Halk Oyunlarinin Incelenmesi (Tiirkiye Ornegi)” isimli doktora
tezi oldugu goriilmiistiir. Literatiir analizi i¢in incelenen kaynaklar: Ege’de
Zeybek Oyunlar1 ve Havalari (Bayath, 1943), Nota ve Figtirleriyle Milli Zeybek
Ovyunlarimizdan Aydin Zeybegi (Topguoglu, 1971), Zeybek Oyunlarimiz
(Cine, Tarihsiz), Bir Bag Kaldir1 Oykiisii Zeybekler Tarihi Ezgileri, Danslart
2 (Akdogu, 2004), Izmir Zeybek Oyunlari (Ozbilgin, 2012). Tiirk Milli
Ovyunlar1 (Ozankan & Savci, 1955), Tiirk Koylii Danslari (And, 1964), Tiirk
Halk Oyunlar1 (Baykurt, 1965), Milli Oyun Caligmalar1 (Conger, 1967),
Cumbhuriyet'le Birlikte Tiirkiye’de Folklor ve Etnografya Caligmalar1 (Ulkiitagtr,
1973), Milli Oyunlarimiz (Sagan, 1974), Tiirk Halk Oyunlar1 (Demirsipahi,
1975), 100 Tiirk Halk Oyunlar1 (Ataman, 1975), Okullarda Halk Oyunlar:
(Aydin, 1978), Tiirk Halk Oyunlarinda Renk ve Rakam Motifi ($enol, 1990),
Tiirk Halk Oyunlari Katalogu T (Gazimihal, 1991), 11 1l Halk Miizigimiz ve
Halk Oyunlarimiz (Ocal & Baran, 1991), Oynanislarina Gore Tiirk Halk
Oyunlarindan Ornekler (Unal & Anhatamer, 1995), Tiirk Halk Oyunlart
Katalogu IT (Gazimihal, 1997), Caglar Boyu Iletigim Araci Olarak Dans ve
Halk Danslar1 (Kogkar, 1998), Tiirk Halk Oyunlarinin Sahada Derlenmesinde
Kargilagilan Problemler Sempozyumu (1999), Folklor (Ay, 1999), Tiirk Halk
Ovyunlan Katalogu III (Gazimihal, 1999), Tiirk Halk Oyunlar1 (Akyildiz,
2000), Tiirk Halk Oyunlar1 (Su, 2000), Tiirk Halk Oyunlar1 (Ekmekgioglu,
Bekar, & Kaplan), Lise Halk Oyunlar1 Ders Kitab: (Aydin, 2002), Yoresel
Halk Oyunlar (Karahasan, 2003), Tiirk Gelenekten Gelecege Halk Oyunlar:
(Egilmez, 2006), Halk Oyunlarimiz (Hacibekiroglu, Yilmaz, Alacalioglu, &
Tancer, 2008), Halk Oyunlarimiz ve Giysilerimiz (Belirsiz, Tarihsiz), Tiirk Halk
Oyunlar1 Miiziklerinden Ornekler (Erkan, 2008), Tiirk Halk Oyunlarr’nda
Hareket Analizi (Otken, 2011), Oyun ve Biigii (And, 2012), Tiirk Halk
Danslar1 (Baykurt), Tirkiye Halk Danslar1 1 (Cavaz & Hacibekiroglu,
2011). Zeybek Oyunlarinin Tarihte Ortaya Cikisi (Seving, 1994), Aydin
Yoresi Halk Kiiltiiriiniin Incelenmesi (Oztiirk, 1998), Zeybek Tiirkiileri
ve Danslar1 (Mirzaoglu, 2000), Tirk Halk Oyunlarinin Hareket Agisindan
Degerlendirilmesi (Giilbeyaz, 2005), Tirk Halk Oyunlart Tirlerine Gore
Asma Davulun Incelenmesi (Sahin, 2009), Agiklamali Zeybek Bibliyografyas:
(Koca, 2009), Ege Bolgesi Zeybek Oyunlarinin Adlarina Gore Tasnifi ve
Incelenmesi (Siirmeli, 2010), Germencik’te Halk Oyunlari ve Halk Miizigi
Gelenegi (Aydin, 2011), Aydin Geleneksel Halk Danslarinin Etnokoreolojik
Agidan Incelenmesi (Cetin, 2018), Hareket bilimi ve kiiltiirel agidan Tiirk
halk oyunlarinin incelenmesi (Tiirkiye 6rnegi) (Giilbeyaz, 2018)’dur.
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Eserlerin incelenmesi sirasinda verilerin dogrulugunun sinanmasi
yapilmadan, yazarlar tarafindan belirtilen “Aydin ilinde icra edildigi 6zellikle
belirtilen zeybek danslar1” isimleri igerige dahil edilmistir. Ortaya konan
listeler, tiimevarim yontemine dayanarak gergeklestirilmigtir. Tarihsel
yontem kullanilarak siralanan veriler, soylem analizi ve elestirel yaklagimlarla
incelenmistir. Okuma siirecinde not alma, igaretleme ve soru sorma teknikleri
bir arada kullanilmig ve bu yontemler, elestirel bir perspektifle repertuvarin
belirlenmesine katki saglamistir. Kaynak yazarlari genelde eserlerinde nitel veri
kullanimina agirlik vermislerdir. Bu nedenle, nitel veri saglayan kitaplardan
elde edilen bilgiler, veri madenciligi ve sdylem analizi yontemleriyle toplanmus,
daha sonra ise bunlar nicel verilere doniistiiriilmiistiir. Nitel verilerin nicel
verilere doniigtiiriilme siirecinde, kitap iizerinde yapilan igaretlemeler ses
kayitlarina aktarilmug ve bu kayitlar dijitallestirilip bilgisayar ortamina transfer
edilmigstir. Literatiir tarama iglemi, diizenli olarak iki haftalik periyotlar halinde
tekrarlanmug olup, sonradan temin edilen kaynaklar da galigmaya eklenmistir.
Soylem analizi ile belirlenmig sozlii kaynak verileri ise gizelgeler araciligiyla
sunulmugtur. Cizelgelerde, her dansin adi, alternatif isimleri, gorildiigi
cografya, yazarlarin danslar hakkindaki gorigleri, kendi yorumlari, kaynaklarin
isimleri, yazarlarin adlari, soyadlar1 ve kitap igindeki sayfa numaralar1 gibi
detayli bilgilere yer verilmistir.

Caligmanin ikinci agamasinda ise Aydin’daki zeybek danslarinin giincelde
varliklarini teyit etmek amaciyla, bolgede hala faaliyet gosteren ilgili kisilerin
goriiglerine bagvurulmugtur. Bu agamada katki sunan bilirkisiler; Abdurrahim
Karademir, Ali Boztepe, Basri Egriboyun, Efe Kurnaz, Evrim Cetin, Tlker
Karademir, Kayahan Kayasarikoglu, Mehmet Emin Dalgag, Melih Tager, Mesude
Ayaydin, Mete Zerman, Nedim Giirpinar, Omer Ersagun Giildamla, Selim
Ozyol ve Tahir Mustafa Erigtir. Bilirkisiler ile yapilan goriismede literatiirde
edinilen danslarin kargilagtirilmasi yapilmig ve sonuglar siniflandirilmugtir.
Sonug olarak toplamda “137” dans ismine ulagilmistir.
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Literatiirde, Aydin’da icra edildigi 6zellikle belirtilen toplamda “114” dans

ismi agagida tablo halinde verilmistir.

Abalim zeybegi Abdal Havas1 Zeybegi |Agir Milas Zeybegi Agir tavas Zeybegi

Aksam Oldu Agir Zeybek Oyunu  Alti Kuzlar Arpazh Zeybegi

At Bagladim Atakoy Zeybegi Aydin Zeybegi Aysem

Bakurli Zeybegi Bayindir Zeybegi Baygin Havasi Bengi

Bergama Zeybegi Bir Gemim Var Aman  Bosan da Daglar Bozdogan Serenler
Sali da Verin Engine

Bozdogan Zeybegi Cakal Cokerten Cakurl Efe Caktim Caktim Almadi

Cavdarli Murat Gay Iginin Milleri Citir Pitir Basmalar Cine Cay1

Cine Zeybegi Cine Tki Parmak Cokertme Dagh Zeybegi
Zeybegi

Dam Ardina Dolasum  Dereler Caglar Oldu  [Ege Zeybegi Egil Kavagim

Eklemedir Koca Konak [Elifoglu Zeybegi Eski Harmandal: Eski Tavas Zeybegi

Et Aldim Fatma Gelin Ferayi Geng Osman

Ger Ali Zeybegi Germencik Inova Germencik Zeybegi Giidiigliiniin Cesmesi
Zeybegi

Harmandah Hatgem Hatipoglu Zeybegi Hazeli

Her Giin Sarhog Iki Parmak Zeybegi Ince Memed Indim Dag Arasina

Izmir Zeybegi Jandarma Zeybegi Kad1 Kuyusu Kadioglu Cesitlemesi

Kadioglu Zeybegi Kadinlar Zeybegi Kamali Zeybek Kara Ali Kogmasi

Zeybegi

Karyolamin Demiri Kerimoglu Zeybegi Kizilcapmar Zeybegi  [Koca Arap Zeybegi

Zeybegi

Kocagiir Zeybegi Kordon Zeybegi Kozak Zeybegi Koroghu

Kuruoglu Zeybegi Milas Zeybegi Minareden At Beni Minnos

Mugla Zeybegi Nalband: Nazilli Zeybegi Nikriz Zeybek

Ortaklar Zeybegi Odemis Zeybegi Ordek Suya Dal da Gel |Paga Yaylast

Pazardan Aldim Hali  Pek Yokusmug Cavir ~ Pembe Grebimin Oyasi Sabah Namazi Zeybegi
Asan’in Yollar:

Sar1 Zeybek Oyunu Sepetgioglu Zeybegi  [Serenler Zeybegi Sinanoglu Zeybegi

Siyah Makarada IpligimSogukkuyu Zeybegi  Somali Zeybegi Sultanhisar Zeybegi

Stirmeli Zeybegi SuDalmamin Aman  |Su Dirmilin Calgst Tahtacioglu Zeybegi
Dagini da Duman
Biiriidii

Tavas Zeybegi Teke Zortlatmast Tekeler Zeybegi Tirinom

Top Yatagin Altt Kahfe  |[Yanaginda Beni Var Yagar Yagmur Zeybegi [Yagmur Yagdi Zeybegi

Yakamadim Gazimi Yalabik Zeybegi Yeni Harmandal Yeni Tavas

Yoriik Ali Zeybegi

Zeybek
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2. Bilirkisilerden Elde Edilen Bulgular

Asagidaki liste, Aydin’da icra edilen danslari belirlemek amaciyla
bilirkigilerden talep edilen ve kendileri tarafindan gonderilen dans isimlerinden
olugmaktadur. Bilirkisilerden, toplamda “84” adet dans ismi alinmustir.

Abalimin Cepkeni | Abdal Havasi Zeybegi | Agir Milas Zeybegi Agir Tavas Zeybegi
Zeybegi
Akgam Oldu Al Horozun Kanadi Aptal Havast Arabadan Atladim
At Bagladim At Bagladim Mor Atakoy Zeybegi Aydin Harmandals
Kayanin Dibine zeybegi
Aydin Tki Parmak Aydin Kerimoglu Aydin Zeybegi Aysem
Zeybegi zeybegi
Bagarasi Iki Parmak Baygin Havast Bayindir Kogmasi Bir Gemim Var
Zeybegi Zeybegi
Bozdogan Serenler Bozdogan Zeybegi Cafer Efe Cakal Cokerten Zeybegi
Zeybegi
Caktim Caktim Yanmadi Cavdarli Murat Gay Igimin Milleri Citir pitir basmalar
Zeybegi
Cine Cay1 Gine Tki Parmak Diiz ovanin camlart Egil Kavak Zeybegi
Zeybegi
Eklemedir Koca Konak Elifoglu Zeybegi Eski Tavas Zeybegi Et Aldim Elim Yaglh
Fatma Gelin Gelin Alma Gerali Zeybegi Giidiigliiniin Cegmesi
Zeybegi
Harmandali Zeybegi Hatgem Hatipoglu Zeybegi Her Giin Sarhog
Zeybegi
Iki Parmak Zeybegi Ince Mehmet Indim Bagarasina  |Indim Daldan Budaktan
Inova Zeybegi Kadioglu Zeybegi Kanmuga bak Kanuga Kara Ali Zeybegi
Karyolamin Demiri Kerimoglu Zeybegi Koca Arap Zeybegi Kocagiir Zeybegi

Mugla Zeybegi

Nalbant Zeybegi

Koroglu Kuruoglu Zeybegi
Nazilli Zeybegi Nazoglu Zeybegi Ortaklar Zeybegi Odemis Zeybegi
Pazardan Aldim Hali |Pembe Girebimin Oyasi| Sabah Namazi Zeybegi Sepetgioglu
Zeybegi
Serenler zeybegi Sinanoglu Zeybegi  [Siyah Makarada Ipligim| Soguk Kuyu Zeybegi
Siirmeli Zeybegi Siislii Jandarma Su Dalman Dag1 Tahtacioglu Zeybegi
Tavas Zeybegi Tekeler Zeybegi Yagar Yagmur Zeybegi | Yagmur Yagdi Zeybegi
Yeni Tavas Zeybegi Yesil giy yesil Kugan Yoriik Ali Zeybegi Yoriik Kizi
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3. Tartisma ve Sonug

Literatiirden saglanan 114 dansin ismi ile saha goriigmeleri kapsaminda
bilirkisilerden elde edilen 84 dansin isminin mukayese edilerek bir sonuca
varilabilmesi igin, birbirinden hem ayr1 hem de benzerlik gosteren perspektifler
ile yiiriitiilecek bir tartigma boliimiiniin daha islevsel olacag: diistiniilmiistiir.
Buna gore; iki ana “tartiyma bakig agis1” belirlenmigtir. Bunlardan ilki, “neden
birbirlerine benzer ya da farkli sonuglar elde edildigine dair ihtimaller”, ikinci
de “bu farklilik ve benzerliklerden dogan sonuglarin ihtimalleri” dir. Ayni
zamanda her iki perspektifin bilirkisiler ve literatiir kapsaminda ayr1 ayri ele
alinmalar1 da elzemdir.

Literatiir nezdinde elde edilen dans isimlerinin “benzerlik” gostermesi
konusu iizerinde yapilacak tartigsma; Yazarlarin, yalmzca literatiir takibi
yaparak kendilerinden onceki kaynaklardan beslenip dans repertuvarlarini
olusturmusg ve kendi donemlerinde icra edilen danslardan habersiz eserlerini
yayimlamig olma ihtimallerini akla getirmektedir. Nitekim, “1965” yilinda
Serif Baykurt tarafindan yayimlanan “Tiirk Halk Oyunlart” isimli eserin ve
yine “1975” yilinda Cemil Demirsipahi tarafindan yayimlanan “Tiirk Halk
Oyunlar1” isimli kitabin geleneksel danslar alaninda 6nemli eserler kabul
edildigi ve birgok eserde kaynak olarak uzun yillar bag vuruldugu gortilmektedir.
Bu durum, literatiiriin baglihigini ve birbirini tekerriir ediyor olma ihtimallerini
diisiindiirmektedir.

Bir bagka ihtimal de, yazarlarin benzer gézlem noktalarindan yararlanarak
ayni/birbirine yakin sonuglara ulagmig olmalaridir. Yazarlar verilere; ayni
koyden, ilgeden, mahalleden, gosteri toplulugundan, kaynak kigiden veya
bilirkigiden ulagmug olabilirler. Ya da sahada kisith gozlem alani olmast, yalnizca
bir dans toplulugunun veya ¢ok az sayida erisilebilir kaynak/bilir kiginin tek
olmasi, yazarlarin ortak veriye ulagmig olma ihtimalini miimkiin kilmaktadir.

Literatiir agisindan elde edilen dans isimlerinin “farklilik gostermesi
konusu iizerinde yapilacak tartismadan; Bir 6nceki ihtimaller silsilesinin
aksine yazarlarin farkli dans isimleri vermelerinin sebeplerinden birinin
literatiire hi¢ bagvurmamig olmalari ya da literatiirden yararlanmig olsalar dahi
birbirinden farkli kaynaklar ile kargilagmig olma ihtimalleri akla getirmektedir.
Bir bagka ihtimal ise; yazarlarin farkli sahalarda aragtirma yapmug ve farkl
sonuglara ulagmig olmalaridir.

Bilirkisiler nezdinde elde edilen “dans isimlerinin benzerlik gostermesi”
irdelendiginde; Bilirkigilerin ayn1 egitimci tarafindan egitilmis olmasi ilk
akla gelen ihtimaldir. Bir diger biiyiik olasilik ise ayni sahada dans ediyor



102 | Aydin Zeybek Dans Repertuvarimn Giincelde Degjerlendirilmesi

ve galigmalarint siirdiiriiyor olmalaridir. Diger bir segenek ise; kullandiklar:
literatiir envanterinin ayni olmasidir.

Bilirkisiler vasitasiyla ulasilan “dans isimlerinin farklilik géstermesi”
mercek altina alindiginda; Bilirkisilerin, farkli hocalardan dans egitimi almug
olmalari, farkli bolgelerde saha ¢aligmalar yapmug olmalari ve eger yiiriittiiler
ise farkl basili kaynaklari inceledikleri diigiiniilebilecek ihtimaller arasindadr.

Bulgular kisminda da aktarilan dans repertuvar: tespiti tablolarinin
karsilagtirmasi yapildiginda fark edilecektir ki bilirkigiler tarafindan beyan
edilmemig, yalnizca literatiirde rastlanabilecek 15 dans ismi bulunmaktadir.
Soz konusu 15 dansin neden bilirkisiler ile yapilan goriismelerde de beyan
edilmedigi, sorgulanmasi gereken 6nemli bir konudur. Ancak bunun sebebinin
caligmanin bu agamasinda kesin olarak bilinemeyeceginden; bilirkisilerin yazili
kaynaklara erigiminin kisitl olmasi, yasadiklar1 yer ve ellerindeki teknolojik
imkanlarin sinirli kalmig olmasi degerlendirilecek ihtimaller dahilindedir.
Akallara gelebilecek bagka bir ihtimal de literatiirden elde edilen danslarin
bilirkisilerin erigiminden 6nce tamamen unutulmus olmasidir. Bu ithtimalin de
azimsanmayacak oOl¢iide kuvvetli oldugunu belirtmekte fayda goriilmektedir.
Ciinkii danslar, canli birer varlik gibi, olusum ve yok olus siireglerinden
geemektedir. Birikimlerine bagvurulan bilirkisiler, kendi bilgi dagarlarini
olustururken yiirtittiikleri ¢aligmalarinin 6ncesinde, halkin gelenekleri arasinda
tutunamay1p yok olan danslara hig erigememig olabilirler. Dinamik bir yapiya
sahip olan geleneksel danslarin repertuvar bakimdan her donem doniistiigii
gercegi goz ardi edilmemelidir. Diger bir ihtimal ise literatiire gegirilen dans
isimlerinin yazarlar tarafindan hatal gegirilmig olmasidir. Bu ihtimalin olmasi
ok diisiik goriinse de boylesi bir ¢aligmada tartigma konusu yapilmasi gerektigi
diistintilmektedir.

Benzer bir sekilde “literatiirde kayda gegcirilmemis fakat yalnizca
bilirkisiler tarafindan beyan edilen” 23 dans ismi incelendiginde; Dans
isimlerinin literatiire gegirilirken yazarlarin kendilerinden 6nceki verileri saha
aragtirmast ile giincellemeden aktarilmig olmalar: ihtimaller dahilindedir. Bu
olasiliklar haricinde, danslarin yayimlanmug envanterinden sonraki bir zamanda
halk ya da alan profesyonelleri tarafindan olugturulmug olmalarini ve bu nedenle
yazili kaynaklarda bulunmuyor olmalarini da akla getirmektedir. Giintimiiz
teknolojik imkanlarinin eskiye gore daha geligmis olmasi bilgiye ulagimin bu
nedenle kolaylagmasi yazarlarin sahada derin bir ¢aligma yapma gereksinmini
ortadan kaldirmig olma ihtimali disiindiirmektedir

Dans isimlerinin tespitinde faydalanilan her iki aragtirma alanindan
-literatiirden ve bilirkigilerden- birbirinden farkli olarak edinilen verilerin
haricinde ortak edinilen dans isimlerine de rastlanmustir.
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Ortak olarak yayimlanan ve beyan edilen “99 dans isminin varligs”
iizerine diisiniildiigiinde; yukarida “farklilik”lar1 {izerine hazirlanan
ihtimallerin aksine, yazarlarin ¢alistiklar saha ile ilgili “kesin” bilgiye sahip
oldugu, bilirkisilerin danslar iizerine yayimlanmig olan eserlerden haberdar
olduklar1 sonucu kuvvet kazanmaktadir.

Yant sira kaynaklarda, var olan dans isimlerinin alternatif isimlerle de yer
aldigs tespit edilmistir.

“Farkl1 isimlerle yer alan 68 dans™ iizerine diisiiniildiigiinde; ilk
olarak yazarlarin dans isimlerini farkli kaynak/bilikisilerden edindiklerini akla
getirmektedir. Sahada her dans icracisinin, dansi kendi sevdigi bir sey ile
ozdeslestirip, kendince isim vermesi, yazarlarin da farkl kisilerle kargilagip
Ozdeslesen farkli isimleri almig olma ihtimali bulunmaktadir. Dans isminin
koyden koye, ilden ile vb. farklilik gostermesi thtimali de alternatif isimlerin
artmasina sebep olabilmektedir. Bir de adini, en iyi icra eden kisiden alan
danslarin, kaynak kisisinin farkli lakaplarinin olmasindan dolayr da dansa dair
birgok isim elde edilmig olabilir. Yine ayni dansin, kaynak kisi ve lakaplari
haricinde miizigin ismi ile de anilabilme ihtimali var olabilir. Bu da danslarin
alternatif isimlere sahip olabilme ihtimallerini arttirmaktadir. Bagka bir fikir
ise, dansi ilk ortaya ¢ikaranin adi ile anilan dansin, zamanla en iyi dans edenle
yeniden anilmasi da miimkiin goriinmektedir

Zaman zaman dans isimlerine verilen bazi alternatif isimlerin, dansin kendi
isminden yalnizca bir ya da birkag harfile farklilagtirildig yazim hatasi sonucu
da olmug olabilir. Bunun fark edilmeden kaynak olarak aynen alinmas: hatal
bir sekilde dogruymug gibi siiregelmesine yol agmug olabilir.

Ya da sahada “sive, agiz” farkliliklarindan kaynakli olma ihtimali de
goriilmektedir.

68 alternatif isimden yalnizca 7 tanesinin bilirkisiler tarafindan da
onaylandig goriilmiistiir. Bu irdelendiginde; literatiire gegirilen isimlerin
tarklihga ugratilarak gegirilmesi, veri aktarimi sirasinda 6zensiz davranilmig
olma ihtimalini ortaya koymaktadir. Diger bir yandan, bilirkisilerin literatiire
bagvurmamig olma ihtimalleri bulunmaktadir. Bagka bir bakis agis1 ile
bakildiginda ise, bilirkisilerin ayn1 dansin kendi ¢aligma alani digindaki sahalarda
bagkaca séylemlerini duymamig olma ihtimalini dogurmaktadir.

Toplamda 67 tane dansin kesin olarak “zeybek dansr” kabul edildigi
irdelendiginde; kayit altina alinmig danslarin, zeybek danst olup olmadig:
bilirkisilerle teyit edilmek tizere goriigiilmiis ve bunun tizerine iki ana ihtimal
ortaya giknugtir. Tlki; yazarin zeybek dansini bilmiyor olmasina ragmen bu
konu hakkinda yanlig kaynaklara ulasarak eserini yazmug olmasidir. Tkincisi
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ise; bilirkigilerin yalnizca kendi sahasina hakim olmasi, ge¢miste icra edilen
danslardan ve literatiirden haberdar olmamasidir. Bu ana ihtimaller goz 6niine
alindiginda; yazarlarin bir dansin zeybek dansi olup olmadigini bilmiyor olma
ithtimali; literatiire olan giivenin azalmasina ve giiniimiizden gok 6ncesi igin
elde edilen danslarin da zeybek dansi olup olmadig1 konusunu tartigma konusu
haline getirmektedir. Fakat ikinci ana ihtimal dogrultusunda; bilirkigilerin
yalnizca kendi sahasindan haberdar olmasi ve literatiirde bahsedilen danslar
soruldugunda onlar haberdar olmamasi ilk ihtimalin vahim sonuglarini
yumusatmaktadir. Clinkii bilirkigilerin yalmizca haberdar oldugu dansa “kesin
zeybek dans1” demig olmast, digerine ise “bilmiyorum” yanitini vermis olmasi
ile kaynaklardan elde edilen danslarin hala zeybek dansi olma ihtimalini ortadan
kaldirmamaktadir.

Literatiir nezdinde edinilen dans isimlerinden yalnizca “1” tanesinin
bilirkisiler tarafindan “zeybek dansi” olmadig1 konusundaki beyanda
irdelendiginde; yazarin zeybek dansi bilmiyor olma ihtimalini ortaya
koymaktadir. Bunun haricinde yazarin miizisyen olmasi ve miizigin tiiriiniin
zeybek olmasindan otiirii icra edilen dansi zeybek dansi olarak diistinmesi
ve bu gekilde kayda gegirmis olmasi ihtimalini de dogurmaktadir. Diger bir
ihtimal de kimi danslarin, kimi bilirkigiler tarafindan zeybek tanimina uymadigy
diisiincesi ile reddetmis olmalaridir.

Literatiirden edinilen danslardan “72” tanesinin zeybek olup olmadigina
dair bilirkisiler tarafindan ortak bir karara varilamadig irdelendiginde;
bilirkisilerin her birinin sahasinin farkli olmasi ve verilen danslarin diger
bilirkigiler tarafindan bilinmiyor olma ihtimalini yiiksek kilmaktadir. Diger
bir thtimal ise, literatiirde verilen danslarin heniiz bilirkisi diinyaya gelmeden
artik o sahada icra edilmiyor olma ihtimalidir.

Elde edilen listenin “dans” olup olmadiklar: {izerine bilgi edinmek
istenildiginde bilirkisilerden “77” ismin “dans” oldugu yanit1 alinmistir.
Dans oldugu kabul edilen ancak zeybek dansi olup olmadig: soruldugunda
ise “67” sinin kesin “zeybek” dans1 oldugu cevabi alinmugtir.

Bu iki skor goz oniinde bulunduruldugunda; bilirkisilerin “10” ismin
“dans” oldugundan emin fakat “zeybek” dans1 olup olmadig1 konusunda emin
olmadiklari sonucuna varilmaktadir. Bu sonug, bilirkisilerin yalnizca bildikleri
tizerinden yorum yapmig oldugunu akla getirmektedir. Bu da bu skorlarin
“bilirkigiler” nezdinde giivenilirligini arttirmaktadr.

Literatiirden edinilen dans isimlerinden “5” tanesinin bilirkisiler
tarafindan “sonradan iiretilmis dans™ olarak belirtildigi irdelendiginde;
sahada kendiliginden, gelenekten dogan/olugan durumlar haricinde, suni
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yollarla da dans tiretimleri bulundugunun ve ulagilamayan, yeni tretilmig
bagka danslarin varliginin ihtimalini ortaya koymaktadir.

“54” ismin de “dans” olup olmadig1 konusunda bilirkigiler arasinda ortak
bir karara varilmadigr goriilmiistiir. Ortak karar alinamamasi ile acilan
tartigmaya gore; listeyi veren yazarin yalnizca metin galigmast yapan biri olmasi
ve dans bilgisinin olmamasi ihtimali bulunmaktadir. Dans bilgisi olmayan
yazarin, literatiirdeki diger eserlerde, farkli bir konu igin ad1 gegen bir ismi de
almig olma ihtimalini dogurmaktadir. Yine, kendi icra ettigi bolge haricinde
diger bolgeler hakkinda bilgisi olmayan bilirkigilerin verilen ismin dans olup
olmadig1 konusunda bilgisi olmama ihtimali bulunmaktadir.

Literatiir nezdinde edinilen danslarin “Aydin’da icra edilip edilmedigi”
bilgisinin teyiti {izerine bagvurulan bilirkisilerden “47” tanesinin “Aydin’da icra
edildigi” bilgisi edinilmigtir. Sayet kaynaklarda ad1 gegen diger danslar da
Aydin’da icra ediliyor ise; bilirkisilerin tiim literatiirden haberdar olmama
ithtimali, kisith sayida ayni kaynaklara ulagmig olma ihtimali ya da yalmzca
ayni sahada ¢aligmalarini siirdiiriiyor olma ihtimalini ortaya koymaktadir.
Sayet sadece 47 dans icra ediliyor ise; kaynakta ad1 gegen bir¢ok dansin artik
icra edilmedigi ihtimalini ya da danslarin zaten Aydin’a ait olmama ihtimalini
akla getirmektedir.

Bilirkisilerce “89” dansin “Aydin’da icra edilip edilmedigi” iizerine
ortak bir karara varilmadig {izerine agilan tartigmaya gore; bir yazarin
kazara Aydin’da icra edilmeyen bir dans1 Aydin’da yazmasi ve diger eserde de
bunun tekrar edilmesi, elde edilen listelerde literatiir bazinda hatalar olabilecegi
ithtimalini ortaya ¢ikarmaktadir. Bagka bir ihtimal ise, yazarin Aydin’da hig
bulunmamig olmasina ragmen duydugu seyi yazmig olmasidir. Bilirkisilerde
yasanan uyusmazhklar géz oniine alindiginda ise, bilirkiginin kendi yasadig1
mahalle, koy, ilge haricinde diger yerleri bilmiyor olmast literatiirde gormiig
oldugu ismi reddetmis olma ihtimalini arttirmaktadir. Diger bir ihtimal de,
bagka sehirde icra edilen dansin Aydin’da da herkes tarafindan icra edilmesine
ragmen kimi bilirkigiler tarafindan reddedilmesi olarak diigtiniilebilir. Yazarin
Aydin’li olmasi ve bagka sehirde yasiyor olmasi, onun yagadigr zamandaki
danslarin bilirkigiler tarafindan hatirlanmiyor olmasi da bir bagka ihtimal
olarak diigiintilebilir.

Tiim bu ihtimaller nezdinde, dans repertuvar listesi olusturulurken
dikkat edilmesi gereken hususlar karsgimiza ¢ikmaktadir. Ilk olarak,
calismada veri elde etmek igin kullanilan literatiir géz Oniinde
bulunduruldugunda; yazarin uzmanlk alani, ¢ahstig1 konuya hakimiyeti,
kendinden 6nceki tiim literatiirii biliyor olmasi, sahada yeteri kadar zaman
gecirmis ve bilgi toplamig olmasi, sinirlilik ve kapsami iyi belirterek bir
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sonraki aragtirmacida soru igareti birakmayacak sekilde yanitlar vermis olmasi
gerekmektedir. Fakat bu ¢alismada incelenen bir¢ok eserde “bir literatiirden
beklenilenlerden” bir¢ogu bulunmamistir. Ornegin, arastirmamizda 6nemli bir
yer tutan 2004 yilinda yayimlanan “Bir Bas Kaldir1 Oykiisii Zeybekler Tarihi,
Ezgileri, Danslar1” isimli eser, Onur Akdogu tarafindan hazirlanmistir. Onur
Akdogu’nun miizisyen olmasi ve zeybek tiirii miizigi aragtirryor olmast, elde
edilen verinin -dans ismi oldugunu belirtilmig olmasina ragmen- yine de bir
miizik ismi mi? Yoksa dans ismi mi? Oldugu ikileminden alikoyamamugtir.
Yine, 1975 yilinda Cemil Demirsipahi tarafindan yazilan “Tiirk Halk oyunlar1”
eserinin 382-1015 sayfalar1 arasinda verilen “Sozlii ve Sozstiz Oyun Havalar1
Dizi Gostergeleri ve Notalarn” olarak ozellikle belirtilen kismindan alinan
isimlerden emin olunamamugtir. Bunlar yalnizca birkag 6rnek olup aragtirilan
eserlerin bir¢ogunda benzer eksiklilerinin bulundugu goriilmiigtiir. Fakat yine
de literatiiriin aragtirilmasi, ¢aliymanin kronolojik bir haritasinin ¢ikmasina
yardimet olmustur. Tkinci olarak, segilecek olan bilirkisinin uzmanlik alant,
dogdugu sehir, yasadigt sehir, arastirilan dansi icra edip etmedigi, ne kadar
zamandur icra ettigi bilgilerinin edinilmesi ve buna gore ¢aliymanin stirdiirtilmesi
gerekliligidir. Caligma igerisinde segilen bilirkisiler genel olarak kriterlere uygun
secilmigtir. Fakat bilirkisi se¢imi ile de yalnizca belli bir alana ulagilmugtir.

Son olarak tiim bu bilgilere istinaden, literatiir ve bilirkisiler ile yapilan
caligma ve degerlendirmelerin sonunda sonuglar listesine ulagilmig ve bir sayisal
tablo olugturulmustur. (bkz. Aydin Zeybek Dans1 Repertuvar Listesi, s.14).
Aydin Iinde giiniimiizde icra edilen danslarin mevcudiyeti, bilirkisilerin goriis
birligine varmamuig olmalar1 nedeniyle dogrulanamamigtir. Bu varsayimin
dogrulanamamas iizerine, danslarin sahada gozlemlenmesi gerekliligi ortaya
¢tkmugtir. Bu galiyma kapsaminda netlestirilemeyen konular, saha taramasiyla
aydmlatilmaya muhtag konulardir. Saha taramalarinin gergeklestirilmesinin
ardindan, repertuvarin siirekli glincel tutulabilmesi igin, saha verileri ile tez
verilerinin kargilagtirilmasi ve giincelligin saglanmasi 6nerilmektedir.

Calismanin Neticesinde Elde Edilen Nicel Veriler
Literatiir ve bilirkisi goriislerinin degerlendirilmeleri sonucunda,

Aydin’da icra edildigi ve zeybek oldugu diistintilen toplamda “137” dans
ismine ulagilmugtir.

Bu dans isimlerinden, “15” tanesi yalnizca kitaplardan, “23” tanesi yalnizca
bilirkigilerden ve “99” tanesi de hem kitaplardan hem de bilirkigilerden elde
edilmigtir.

Elde edilen 137 dansin “64” tanesinin zeybek dansi oldugu ve “1” tanesinin
zeybek dansi olmadigina dair ortak goriiglerin bulundugu goriilmiigtiir. “72”
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tanesinin ise bilirkigiler arasinda fikir ayriliginin olmasi sebebi ile zeybek dansi
olup olmadiklar1 netlestirilememistir. Bu nedenle ortak fikir olarak belirtilen
“1” dans ismi listeden gikartilarak “136” ya diisiiriilmiigtiir.

Bilirkisilere 136 ismin dans olup olmadiklar1 soruldugunda, “77> tanesinin
dans oldugu iddia edilmistir. “5” tanesinin ise sonradan iiretilmig danslar
oldugu belirtilmistir. “54” tane dans isminin ise dans olup olmadig1 konusunda
ortak bir karar alinamadig1 goriilmiistiir.

Edinilen isimlerin Aydin’da icra edilip edilmedigi soruldugunda ise; “47”
tanesinin Aydin’da icra edildigi konusunda mutabakat saglanmugtir. “89” dansin
ise Aydin’da icra edilip edilmedigi netlestirilemedigi gortilmiistiir.

Kaynaklarda var olan danslardan “68” tanesinin atlernatif ismi bilirkigiler
ile paylasildiginda, yalmizca “7” tanesinin tiimi tarafindan onaylandig:
gorilmiistiir.

Yazarlar tarafindan belirtilen ve bilirkisiler taratindan beyan edilen “136”
dans ismi alternatif isimleri ile “Aydin Zeybek Danst Repertuvar: Listesi” ad1
altinda (bkz. Aydin Zeybek Dans1 Repertuvar Listesi, s.14) agsagida verilmistir.
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Bolum 5

Sosyal Bilgiler Dersinde Oyunlar Anlaml

Ogrenme) Motivasyon ve Katilim, i§ Birligi ve
Sosyal Etkilesim: Mit M1, Ger¢ek Mi? 3

Fatih Pala!

Ozet

Bu aragtirmanin amaci, sosyal bilgiler dersinde oyun tabanli 6grenmenin
ogrencilerin  6grenme  deneyimleri iizerindeki etkilerini incelemektir.
Nitel aragtirma yaklagimi benimsenmis ve caliyma fenomenolojik desen
ile yiiriitiilmistiir. Katiimer grubunu, bir ortaokul diizeyinde o6grenim
goren ve sosyal bilgiler dersinde oyun tabanli etkinliklere katilan 6grenciler
olugturmaktadir. Veriler, 6grencilerin deneyimlerini ¢ok boyutlu sekilde
yansitabilmek amaciyla yari yapilandirilmig  goriismeler, odak grup
tartigmalari, 6grenci giinliikleri ve sinif i¢i gozlemler araciligiyla toplanmustir.
Bulgular dort ana tema altinda toplanmistir: (1) anlaml 6grenme ve bilgi
kahcilig, (2) motivasyon ve derse katilim, (3) is birligi ve sosyal etkilesim,
(4) oyun tiirlerinin etkisi. Arastirma sonuglari, oyun tabanli etkinliklerin
bilgiyi baglamsallagtirarak kalict hale getirdigini, 6grencilerin motivasyon
ve derse katihmini artirdigini, sosyal etkilesim ve ig birligini gelistirdigini
gostermektedir. Ayrica farklt oyun tiirlerinin 6grencilerin elestirel diigiinme,
empati, problem ¢ozme ve hizlt hatirlama gibi biligsel becerilerini destekledigi
ortaya konmustur. Caligmanin sinirhliklari, 6rneklemin belirli bir 6grenci
grubu ile sinirli olmasi ve uygulamalarin kisa siireli yiiriitiilmesidir. Bu nedenle
gelecekte farkli 6rneklemlerle, uzun vadeli ve karma yontemli aragtirmalar
yapilmasi onerilmektedir.

1
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1. Girig

Giiniimiizde egitimde teknolojik araglarin  kullanimi, 6grencilerin
ogrenme siireglerini daha etkilesimli ve anlaml hale getirme potansiyeli
tagimaktadir. Ozellikle sosyal bilgiler dersleri, 6grencilerin tarihsel, kiiltiirel
ve toplumsal olgular1 kavramasini hedefledigi igin 6grenmenin derinlemesine
gerceklesmesi kritik bir oneme sahiptir (Erkan & Celik, 2023). Ancak
geleneksel 6gretim yontemleri, 6grencilerinderseilgisinive katiliminiyeterince
artirmada sinirh kalabilmektedir (Bircan, 2024). Bu baglamda, oyun tabanl
Ogrenme stratejileri, 6grencilerin bilgiyi aktif olarak yapilandirmalarina
ve anlamli Ogrenme deneyimleri yasamalarma olanak taniyabilir.
Dijital ve masaiistii oyunlar, 6grencilere problem ¢6zme, stratejik diigtinme ve
15 birligi gibi becerileri kazandirmanin yani sira ders igeriklerini somutlagtirma
ve 6grenmeyi pekistirme firsat1 sunar (Anastasiadis vd., 2018; Gee, 2003).
Sosyal bilgiler baglaminda, oyunlar 6grencilerin tarih ve kiiltiirel bilgiye
aktif katitlmini artirabilir, onlar1 daha fazla aragtirmaya ve sorgulamaya
yonlendirebilir (Altun & Durmaz, 2024). Ote yandan, bazi arastirmalar,
oyunlarin yalnizca eglence araci olarak kalabilecegini ve 6grenmeye etkisinin
sinirl olabilecegini One siirmektedir (Spiel et vd, 2019). Bu durum, “oyun
ile anlamli 6grenme” arasindaki iligkinin halen tartigmalt bir konu oldugunu
gostermektedir.

Ausubel'in anlamli 6grenme kuramina gore, 6grenme siirecinde yeni
bilgiler, 6grencilerin 6n bilgileriyle iliskilendirilmediginde kalic1 ve derin bir
ogrenme gergeklesmez (Ausubel, 1968). Sosyal bilgiler derslerinde oyunlarin
kullanimi, 6grencilerin 6n bilgilerini etkin bir sekilde aktive ederek, bilgiyi
yapilandirmalarini ve kalic1 hale getirmelerini destekleyebilir. Bunedenle, oyun
tabanl etkinliklerin 6grencilerin anlamli 6grenme deneyimleri tizerindeki
etkisinin arastirilmasi, hem kuramsal hem de uygulamali agidan 6nemlidir.
Literatiirde sosyal bilgiler derslerinde oyun kullanimmna dair galigmalar
siirhdir ve ¢ogu nicel yontemlerle kisa siireli deneylere odaklanmistir
(Hamilton vd., 2021). Ogrencilerin oyun deneyimlerini derinlemesine
anlamaya yonelik nitel ¢aligmalar, Ozellikle fenomenolojik yaklagimla
yapilan arastirmalar oldukga sinirlidir. Bu durum, 6grencilerin oyun tabanh
Ogrenme siirecini nasil deneyimlediklerini ve bu siiregte anlamli 6grenmeye
nasil ulagtiklarini anlamay1 giiglestirmektedir.

Bu ¢alisma, sosyal bilgiler dersinde oyun tabanli etkinliklerin 6grencilerin
anlamli  6grenme deneyimleri iizerindeki etkilerini  fenomenolojik
bir perspektifle incelemeyi amaglamaktadir. Arastirma, Ogrencilerin
deneyimlerini derinlemesine anlamak ve oyun ile 6grenme arasindaki iligkiyi
ortaya koymak i¢in agagidaki sorulara yanit aramaktadir:
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1. Sosyal bilgiler dersinde oyun tabanli 6grenme etkinlikleri,
ogrencilerin bilgiyi anlamlandirma ve kalic1 6grenme siireglerini nasil
ctkilemektedir?

2. Oyun tabanli O6grenme uygulamalari, 6grencilerin derse yonelik
motivasyon ve aktif katthm diizeylerinde nasil bir degigim
saglamaktadir?

3. Sosyal bilgiler dersinde kullanilan oyun tabanl etkinlikler,
ogrenciler arasindaki ig birligi ve sosyal etkilesimi hangi yonlerden
gelistirmektedir?

4. Farkli oyun tiirleri (rol yapma, simiilasyon, strateji, quiz vb.)
ogrencilerin anlamh 6grenme, motivasyon ve sosyal etkilegim
deneyimlerini nasil ¢esitlendirmektedir?

Bu c¢aliyma, sosyal bilgiler Ogretiminde oyun tabanli 6grenmenin
ogrencilerin anlamh 6grenme siireglerine katkisini 6grenci bakig agisiyla
ortaya koymay1 hedeflemektedir. Elde edilen bulgular, egitimciler i¢in oyun
tasarimi, ders planlamasi ve 6grenme stratejileri agisindan 6nemli ¢ikarimlar
saglayacaktir.

2. Kuramsal Cerceve

Fenomenolojik ¢aliymalarda kuramsal c¢ergeve, aragtirmanin temel
kavramlarini ve iligkilerini netlestirir. Bu baglamda, Ausubelin anlamli
ogrenme kurami, ogrencilerin sosyal bilgiler dersinde yeni bilgileri 6nceki
bilgi ve deneyimleriyle iliskilendirerek 6grenmelerini agiklamada kritik bir
rol oynamaktadir (Ausubel, 1968). Anlamli 6grenme, 6grencilerin bilgiyi
sadece ezberlemek yerine, onu kavrayarak ve baglam igerisinde kullanarak
kalic1 hale getirmesini saglar. Sosyal bilgiler derslerinde tarih, kiiltiir ve
toplumsal kavramlarin anlagilmasi, 6grencilerin 6n bilgileriyle yeni bilgileri
biitlinlestirmesine baghdir; oyun tabanli 6grenme bu siireci destekleyebilir
(Pehlivan & Demirel, 2022).

Oyun tabanli 6grenme (Game-Based Learning, GBL), Ogrencilerin
biligsel ve duyugsal katiimini artirarak 6grenmeyi daha etkilegimli hale
getirir. Gee (2003) ve All vd. (2016) oyunlari, problem ¢6zme, stratejik
diisiinme ve ig birligi becerilerini gelistiren etkin 6grenme araglart olarak
tanimlamaktadir. Sosyal bilgiler baglaminda oyunlar, 6grencilerin tarihsel
olaylari, kiiltiirel siiregleri ve toplumsal iligkileri simiilasyon ve rol yapma
yoluyla deneyimlemelerini saglar (Altun & Durmaz, 2024). Bu, 6grencilerin
soyut kavramlar1 somut bir baglamda anlamlandirmalarina ve bilgiyi ders
dis1 yasamla iliskilendirmelerine imkan tanir.



124 | Sosyal Bilgiler Dersinde Oyunlar Anlamby Ogrenme, Motivasyon ve Katilum, Is Birligi ve Sosyal...

Ogrenme siirecinde motivasyon ve katilim, anlamh 6grenmenin
temel belirleyicilerindendir. Self-Determination Theory (Deci & Ryan,
2000), ogrencilerin ozerklik, yeterlilik ve iliski ihtiyaglarinin kargilandigt
ortamlarin motivasyonu artirdigini ve 6grenme sonuglarini giiclendirdigini
one strmektedir. Oyun tabanl etkinlikler, 6grencilere se¢im Ozgiirliigii,
geri bildirim ve i birligi imkin: sunarak bu ihtiyaglari karsilar ve derse
aktif katilimi destekler (Hamari et al., 2016). Bu baglamda, sosyal bilgiler
dersinde oyun kullanimi 6grencilerin 6grenme motivasyonunu ve derse
katilimini artirabilir.

Oyun tabanli 6grenme yalmzca dijital platformlarla sinirli degildir;
masaiistii ve rol yapma oyunlar1 da 6grenmede etkili olabilir. Strateji oyunlari,
ogrencilerin elestirel diigiinme ve karar verme becerilerini gelistirmelerine
yardimci olurken, simiilasyon oyunlar: tarihsel olaylar1 ve toplumsal stiregleri
deneyimlemeyi miimkiin kilar (Hamilton vd., 2021). Bu oyun tiirlerinin
kargilastirmalr analizi, 6grencilerin farkli baglamlarda nasil anlamli 6grenme
deneyimleri yagadigini ortaya koymak agisindan 6nemlidir.

Bu ¢aligmada fenomenolojik yaklagim, 6grencilerin oyun deneyimlerini
derinlemesine anlamak ve Ausubelin anlamli 6grenme kurami ile oyun
tabanl 6grenme literatiiriinii birlegtirmek igin kullanilmaktadir. Kuramsal
cergeve, Ogrencilerin bireysel deneyimlerinin anlamli 6grenme stireciyle
nasil iliskilendigini ortaya koyar ve bulgularin yorumlanmasinda rehberlik
eder. Boylece, ¢alisma yalnizca oyunlarin eglenceli olup olmadigini degil,
ogrenciler i¢in gercekten anlaml 6grenme saglayip saglamadigini sorgular.

3. Yontem

3.1. Aragtirma Deseni

Bu ¢aligma, sosyal bilgiler dersinde oyun tabanli 6grenme deneyimlerini
derinlemesine anlamak amaciyla fenomenolojik aragtirma deseni ile
yuriitiilmiistiir. Fenomenoloji, bireylerin  belirli bir deneyimi nasil
yagadiklarini, bu deneyimi nasil anlamlandirdiklarini ortaya koymay:
hedefleyen nitel bir aragtirma yaklagimidir (Creswell & Poth, 2016). Bu
baglamda ¢aliymada amag, 6grencilerin oyun tabanl sosyal bilgiler 6grenme
deneyimlerini 6znel bakis agilariyla kegfetmektir.

3.2. Katitlimcilar

Bu ¢ahymada amagh Ornekleme (purposive sampling) yontemi
kullanilarak, sosyal bilgiler dersinde oyun tabanh etkinliklerde deneyimi
olan ogrenciler segilmistir (Patton, 2014). Aragtirmaya Tirkiye’nin
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farkli gehirlerinde yer alan ii¢ ortaokuldan toplam 20 6grenci katilmistir.
Katilimeilar 6., 7. ve 8. simf diizeylerinden olup, yaglar1 11-14 arasindadir
ve cinsiyet dagilimi dengeli olacak sekilde 10 kiz ve 10 erkek 6grenciden
olusmaktadir. Akademik bagarilar1 yiiksek, orta ve diigiik olmak iizere {ig
kategoride siniflandirilan 6grencilerden her bir kategoride ortalama 7’ser
ogrenci yer almaktadir. Ayrica, dijital oyun deneyimleri yiiksek (haftada 3—4
kez), orta (haftada 1-2 kez) ve diisiik (ayda birkag kez veya nadiren) olmak
tizere {i¢ gruba ayrilmigtir. Katthmailar farkli sosyo-ekonomik ve kiiltiirel
arka planlara sahip olup, kent merkezindeki yiiksek teknoloji imkanlarina
sahip bir okul, orta gelir grubuna ait sinurl dijital altyapiya sahip bir okul
ve kirsal bolgede dijital oyun deneyimi ve altyapist siurli bir okuldan
segilmistir. Segim kriterleri arasinda, sosyal bilgiler dersinde en az bir donem
oyun tabanli etkinliklere katilmis olmak, deneyimlerini s6zlii ve yazili olarak
paylasabilecek iletisim becerisine sahip olmak ve velilerden yazili onam
alinmug olmak yer almaktadir.

3.3. Veri Toplama Araglar1

Bu galigmada, sosyal bilgiler dersinde oyun tabanli 6grenme deneyimlerini
derinlemesine anlamak amaciyla ¢oklu veri toplama araglar1 kullanilmugtir.
Fenomenolojik yaklagim, bireylerin deneyimlerini 6znel bakig agilartyla
kesfetmeyi hedefledigi igin, veri toplama siirecinde Ogrencilerin hem
sozlii hem de yazili ifadeleri ile gozlemlerden elde edilen veriler bir arada
degerlendirilmistir.

3.3.1. Derinlemesine Goriismeler

Derinlemesine  goriigmeler, Ogrencilerin  oyun tabanli  dgrenme
deneyimlerini  ve anlamli  Ogrenme algilarim  kegfetmek amaciyla
gergeklestirilmigtir. Her goriigme yaklagik 30-60 dakika siirmii ve yar1
yapilandirilmig  sorular kullanilmigtir.  Yar1 yapilandirilmig  goriigmeler,
ogrencilerin deneyimlerini derinlemesine agiklamalarina olanak sagladig:
igin nitel aragtirmalarda siklikla tercih edilmektedir (Patton, 2014; Yildirim
& Simgek, 2005). Sorular, 6grencilerin oyun sirasinda yasadiklar1 6grenme
deneyimlerini, motivasyonlarini, derse katilimini ve oyun etkinliginden elde
ettikleri kazanimlart agiklamalarina imkan tammustir. Ornek sorular arasinda
sunlar yer almugtir:

* “Oyun oynarken 6grendiginiz bilgileri dersle nasil iligkilendirdiniz?”
* “Oyun sirasinda hangi anlar sizin i¢in daha anlamlrydi?”

* “Bu oyun deneyimi ders diginda da 6grenmenize katki sagladi mi?”
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3.3.2. Odak Grup Goriismeleri

Katimailar, 5-6 kigilik gruplar hilinde odak grup goriismelerine
katilmigtir. Odak grup gortismeleri, katilimcilarin bireysel deneyimlerini
paylagmalarinin yani sira grup etkilesimiyle yeni diigiinceler tiretmelerine
de imkan tanir (Krueger, 2014; Morgan, 1997). Bu yontem, farkli bakig
agilarini, ortak deneyim Oriintiilerini ve grup dinamiklerinin 6grenme
stirecine yansimasini inceleme firsati sunmugtur (Stewart & Shamdasani,

2014).

3.3.3. Ogrenci Giinliikleri / Refleksiyonlar

Her oyun etkinliginin ardindan Ogrenciler kisa yazili veya dijital
refleksiyonlar tutmugtur. Giinliikler, Ogrencilerin yagadiklar1 6grenme
stirecini kigisel bakig agilariyla ortaya koymalar: i¢in etkili bir yontemdir
(Bogdan & Biklen, 2007; Creswell & Poth, 2016). Ogrenciler giinliiklerinde
oyun sirasinda 6grendikleri bilgileri, kargilastiklar1 zorluklar1 ve bu bilgileri
ders ya da giinliik yasam baglaminda nasil kullanabileceklerini kaydetmistir.
Bu yaklagim, bireysel 6grenme stireglerinin anlagilmasi ve 6grencilerin 6z-
diisiinme becerilerinin incelenmesi agisindan 6nemlidir (Altrichter vd,

2005).

3.3.4. Gozlem ve Video Kayitlar:

Oyun sirasinda 6grencilerin davraniglari, etkilesimleri ve zorlandiklar
noktalar sistematik olarak gozlemlenmis ve video ile kayit altina alinmistir.
Nitel aragtirmalarda gozlem, katilimclarin dogal ortamda sergiledikleri
davraniglarin nesnel olarak incelenmesine imkan tanir (Angrosino, 2007,
Tisdell vd., 2025). Video kayitlar1 ise aragtirmaciya olaylar1 tekrar analiz
etme ve farkll agilardan degerlendirme firsati sunmugtur. Ayrica, gozlem
verileri, goriisme ve giinlik verileriyle triangiilasyon yapilarak bulgularin
giivenilirligi artirlmugtir (Cohen vd., 2002).

3.4. Verilerin Analizi

Bugaligmada, sosyal bilgiler dersinde oyun tabanh 6grenme deneyimlerinin
anlamli  O6grenme  iizerindeki  etkilerini  derinlemesine  incelemek
amacryla tematik analiz yontemi kullanilmigtir (Braun & Clarke, 2006).
Fenomenolojik yaklagim dogrultusunda, 6grencilerin 6znel deneyimlerini
anlamak i¢in derinlemesine gortismeler, odak grup gortigmeleri, 6grenci
giinliikleri ve gozlem notlarindan elde edilen tiim veriler transkripte
edilmigtir. Transkriptler, 6grencilerin ifadelerinin biitiinliigiinii koruyacak
sekilde sozciik sozcligiine aktarilmig, gozlem ve video kayitlarindan elde
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edilen veriler metin haline getirilmistir. Analiz siireci, 6nce agik kodlama
ile 6grencilerin deneyimlerini ifade eden anlam birimlerinin belirlenmesini,
ardindan benzer kodlarin ortak ozelliklerine gore kategorize edilmesini
ve en sonunda alt temalarin birlestirilerek ana temalarin olusturulmasini
igermektedir. Olusturulan temalar, 6grencilerin motivasyonu, derse katilimi,
ig birligi siiregleri, 6grenme kalicihigr ve oyun tiirlerinin etkisi gibi bagliklar
altinda degerlendirilmig, her tema katilimcr alintilart ile desteklenmis ve
tarkli veri kaynaklariyla triangiile edilerek giivenilirlik saglanmugtir. Kodlama
stireci iki aragtirmaci tarafindan bagimsiz gekilde yiirtitiilmiis ve uyum orani
%385’in lizerinde bulunmug, ayrica olusturulan temalar katilimcilara sunularak
dogruluklar: teyit edilmistir (member checking). Fenomenolojik yaklagim
geregi, ogrencilerin duygusal ve biligsel deneyimleri, oyun oynama sirasinda
yasadiklart etkilegimler ve anlamli 6grenme siiregleri dikkatle analiz edilmis,
ylizeysel gozlemler yerine deneyimlerin 6zii ortaya ¢ikarilmaya ¢aligilmugtir.
Bu yontemle, oyun tabanl sosyal bilgiler etkinliklerinin 6grencilerin anlaml
ogrenme deneyimleri iizerindeki etkisi sistematik, giivenilir ve akademik
olarak yorumlanabilir hale getirilmistir.

4. Bulgular

Fenomenolojik analiz sonucunda sosyal bilgiler dersinde oyun tabanh
ogrenme deneyimleri tizerine dort ana tema ortaya ¢ikmugtir: (1) Anlaml
Ogrenme ve Bilgi Kalicithg, (2) Motivasyon ve Derse Katilim, (3) Is Birligi
ve Sosyal Etkilesim, (4) Oyun Tirlerinin Etkisi. Bu temalar, 6grencilerin
goriigleri, odak grup tartigmalari, giinliikler ve gozlemler izerinden triangtile
edilmistir.
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Tablo 1. Anlamis Osjrenme ve Bilgi Kalwilyj

Ogrenci Ovun Tiirii Deneyim / Refleksiyon /  GOriigme Ana Tema /
ID yun tu Gozlem Giinlilkk Notu  Alintist Kod
“Oyunu oynarken
Schirleri bulma “GeoGuessr sehirleri tahmin
oyununda ederken tarih . B
sirasinda S G Bilgi Kaliciligt
S sehirleri bulmaya bilgimi daha
(0)% GeoGuessr tarih bilgisini . . / Anlamli
hatirlamakea gahgirken tarth  iyi hatirladim, Ogrenme
Kolavlil bilgilerini daha  ders kitabindaki
yi kolay hatirladim.” bilgilerden daha
akilda kaldr.”
“Simiilasyon “Oyunda
Osmanls oyunu sayesinde karakterlerin
. .. ... tarihi olaylar1 aldiklart kararlart .. . ;
. donemini simiile L e Bilgi Kaliciligt
02 Tarih -derken olavla adim adim goriince tarihi / Anlaml
Simiilasyonu caerieell ORYRI yavrayabildim, olaylar1 daha . !
kronolojik sirayla . . Ogrenme
nlamak ders kitabinda  iyi anladim
& aklimda ve aklimda
kalmamugtr.” tutabildim.”
“Rol yapma
sirasinda
- “Sultan roliinii  verdigim
Tarihi . oynarken kararlar kararlarin i .
karakterlerin Bilgi Kaliciligt
Rol Yapma .. alip sonuglarin1  sonuglarini
03 rollerini oynarken " .. . / Anlaml
Oyunu gordiim, bu gormek, .
kavramlari I = o Ogrenme
Kistirme sayede bilgiyi ogrendigim
pexiy unutmuyorum.”  bilgilerin kafamda
kalmasina
yardimear oldu.”
“Oyun sirasinda
“Haritadaki hangi adimlar
schirleri atacagimi
Ka_\.lnali Ve yonetirken planlamak i¢in  Bilgi Kahcilig:
.. sehir yonetimi . .
04 Strateji Oyunu srasinda tarihsel tarihi olaylar tarihi olaylar / Anlaml
baslams di‘i Ginme hatirlamak diisiinmek Ogrenme
& ¥ zorunda kaldim, zorunda kaldim,
bilgim tazelendi.” bu bilgiyi
pekistirdi.”
“Kiltiirel
“Binalar1 ve 153 redleri
IS . gozlemleyerek
o kiiltiirel isaretleri L
Kiiltiirel . R sehirleri . B
ivuclartyla verleri goriince hangi cahmin etmek Bilgi Kaliciligt
05 GeoGuessr tprearyia s schir oldugunu ../ Anlamh
tahmin ederek . ; ogrendigim b
o tahmin ettim, . Ogrenme
bilgi pekigtirme bilgileri

bilgiler kafamda
canland1.”

somutlagtird ve
akilda kalmasin
sagladi.”

Tablo 1’de yer alan bulgular, 6grencilerin oyun tabanh etkinlikler sirasinda
edindikleri bilgilerin geleneksel 6gretim yontemlerine kiyasla daha kalici ve
anlaml oldugunu gostermektedir. Ozellikle goriigme alintilari, 6grencilerin
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deneyimlerini dogrudan yansitarak, ogrenmenin 6znel boyutunu ortaya
koymaktadir. Ornegin, O1 ve O5 kodlu 6grenciler, GeoGuessr oyununda
sehirleri ve kiiltiirel ipuglarini tahmin ederken tarihsel ve cografi bilgilerini
aktif olarak kullanmig; 6grencilerin ifadeleri, oyunun bilgiyi somut baglamda
pekistirdigini dogrulamaktadir: “Oyunu oynarken sehirleri tahmin ederken
tavih bilgimi daba iyi hatiladim, dervs kitabindaki bilgilerden daha akilda kalds.”

Rolyapma ve tarih simiilasyonu oyunlar1 da 6grencilerin bilgiyi aktif olarak
yapilandirmalarini saglamistir (02, O3). Ogrenciler, karakterlerin kararlarim
alip sonuglarini gozlemleyerek veya strateji oyunlarinda gehir ve kaynak
yonetimi sirasinda tarihsel baglami diigiinerek bilgilerini pekistirmiglerdir. Bu
durum, 6grencilerin yalnizca pasif bilgi alicilart olmadigini, 6grenilen bilgiyi
deneyimleyerek ve kendi eylemleriyle iligkilendirerek yapilandirdiklarini
gostermektedir.

Giinliik ve gozlem verileri, 6grencilerin oyun sirasinda bilgiyi hatirlama,
kavrama ve uygulama siireglerini bilingli bir gekilde yonlendirdiklerini ortaya
koymugtur. Bu bulgular, fenomenolojik yaklagimin gerektirdigi sekilde 6znel
deneyimler ile gozlemlenebilir davraniglarin bir arada analiz edilmesinin,
anlamli 6grenme ve bilgi kahiciligr {izerindeki etkileri daha giivenilir bir
bi¢imde ortaya koydugunu gostermektedir.

Sonug olarak, tablo ve goriigme bulgulari, oyun tabanli etkinliklerin
sosyal bilgiler dersinde bilgiyi anlamli hale getirme ve kalicithigini artirma
potansiyelini agik bir sekilde ortaya koymaktadir. Ayrica, farkli oyun
tiirlerinin  0grencilerin biligsel stireglerini gesitlendirdigi ve bilgiyi farkl
yollarla yapilandirmalarina imkan tanidig1 goriilmektedir.
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Tablo 2. Motivasyon ve Derse Katilun

Ogrenci Ovun Tiirii Deneyim / Refleksiyon /  GOriigme Ana Tema /
ID yun Gozlem Giinliik Notu  Alintist Kod
“Oyun sirasinda
Ovunda sorulart “Oyun sirasinda  ne yapacagimi
doy Sru 'a}lldamak hangi soruyu kendim Motivasyon /
06 Quiz Oyunu . OS5I YAt segecegime karar segebildim, vasy
’ igin dikkatini . Derse Katihm
Artirma vererek daha bu yiizden
dikkatli ¢aligtim.” derse daha ¢ok
odaklandim.”
Takim olarak “Takim “Arkadaglarimizla
Srevieri verine arkadaglarim igin  yarismak, oyunu
o7 Strateji Oyunu getirme sfrasm da dogru hamleyi  daha heyecanli  Motivasyon /
dikkat ve caba yapmak istedim, ve ilgi gekici Derse Katilim
. :1 arves bu yiizden daha  yapti, daha fazla
ot ¢ok odaklandim.” katildim.”
Karakter d{f?l{zklizrr;rﬁalfm “Oyun sirasinda
Rol Yapma segimleri ve gorev s arar 6diil kazanmak ve Motivasyon /
08 almak istedim, bu .
Oyunu tamamlama . . ilerlemek, derse  Derse Katilim
. da beni motive ., . . »
motivasyonu - ilgimi artirds.
etti.
“Her adim1 o
Simiilasyon
planlamam ovununda
- Gorevleri gerekiyordu, o .
Simiilasyon .. y ilerlemek ve Motivasyon /
09 tamamlamak i¢in bu da oyuna
Oyunu strateji geligtirme daha fazla basar1 elde etmek Derse Katihm
i¢in dikkatimi
odaklanmami topladim.”
sagladi.” p ’
“Oyun boyunca  “Odiller ve
. dogru hamle skor tablosu,
010 3211 ZOVC iPl\ccrll(;kt)fct l\;iess' e yapmak ve derse katthmmu  Motivasyon /
Komb?[i\r;u'onu derse kanhml ilerlemek i¢in artirds ve Derse Katihm
Y dikkatimi motivasyonumu

kaybetmedim.”  yiikseltti.”

Tablo 2°de gortildiigii iizere, oyun tabanl etkinlikler 6grencilerin derse
olanilgisini ve motivasyonunu belirgin bi¢gimde artirmigtir. Gortigme alintilart,
ogrencilerin motivasyon siireglerini dogrudan ifade etmelerini saglamaktadr.
Ornegin, O6 6grencisi, “Oyun swasindn ne yapacagm kendim secebildim, bu
yiizden derse daha gok odaklandim” diyerek, oyun mekanizmalarinin 6grenciyi
derse katilim gostermeye tegvik ettigini belirtmigtir.

Strateji ve rol yapma oyunlari, 6grencilerin hem bireysel hem de takim
temelli gorevlerde dikkat ve gabalarimi artirmigtir (O7, O8). Odak grup
goriigmeleri, Ogrencilerin birbirlerini motive ettiklerini ve oyun sirasinda
daha fazla ¢aba gosterdiklerini ortaya koymustur. Ogrenciler, 6diil, rekabet
ve ilerleme mekanizmalarinin motivasyonlarini artirdigini ve 6grenme
stirecine aktif katilim sagladigini ifade etmistir (09, O10).
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Giinliikler ve gozlemler, 6grencilerin oyun sirasinda dikkati stirdiirme,
strateji gelistirme ve gorevleri bagarryla tamamlama davraniglarini destekleyici
kanit olarak ortaya koymaktadir. Bu bulgular, oyun tabanli 6grenmenin
ogrencilerin motivasyonunu yiikselttigini ve ders katilimini artirdigin, farkl
oyun tiirlerinin ise bu siireci gesitlendirdigini gostermektedir. Fenomenolojik
perspektif, Ogrencilerin  6znel deneyimlerini  dogrudan  yansitmasi
bakimindan, bulgularin giivenilirligini ve gegerliligini giiglendirmektedir.

Tblo 3. Is Birlisji ve Sosyal Etkilesim

Ogrenci - Deneyim / Refleksiyon /  Goriisme Ana Tema /
D Oyun Tiiri Gozlem Giinliikk Notu  Alintist Kod
“Takim
“Takim i¢in arkadagim
Takim en iyi hamleyi olmadan oyunu
Srevierinde bulmak istedim, bitiremezdim,  Is Birligi
Ol1 Strateji Oyunu gtr teii oelistirm bu yiizden birlikte gahismak / Sosyal
sea} el]). %.cu Hrme arkadaglarimla ~ hem eglenceliydi  Etkilesim
Ve 13 bIriist fikir aligveriginde hem de
bulundum.” ogrendiklerimi
pekistirdi.”
Karakter GPICVICFI . “Herkesin katkist
Srevierini bitirmek igin . livdi. fikic s Birlisi
Rol Yapma goreviennt - arkadaglarimla ig onemyaL fiar 73 BIrist
012 Ovun tamamlamak igin birlizi vapmak aligverisi yaparken / Sosyal
yunt birlikte hareket rist yap yeni seyler Etkilesim
etme zorundaydim, bu dgrendim.”
ok keyifliydi.” '
“Sehir yonetimi O.rta.k stratejt
o gelistirmek,
gorevlerini bilgiyi s Birligi
Simiilasyon Gorev paylagimi  birlikte planladik, 7 .
013 o o S pekistirmemi / Sosyal
yunu ve ortak planlama fikirlerimizi L L .y
sagladi ve birlikte Etkilesim
tartigmak faydalt
» ’ bagarmak ¢ok
oldu. . NN
motive ediciydi.
Eorulan birlikte “Takim calismast 5 .. .
. ¢6zmek hem . Is Birligi
Quiz Oyunu  Takim olarak N L sayesinde zor
Ol4 . eglenceliydi hem / Sosyal
(Takim) sorulart ¢bzme sorular1 daha o
de daha hizl Kolay cézebildik.” Etkilesim
ilerledik.” ¥ 0% :
« . .. . “Birlikte
Hangi stratejiyi diisii
.. . . iistinmek ve el
Gorevleri uygulayacagimiza Is Birligi
Karma Oyun o karar vermek,
015 (Rol + Stratcji paylagma ve karar birlikte karar ovunu daha / Sosyal
1) yerme verdik, herkesin ~ O7"! Etkilegim

eglenceli ve

fikri 6nemliydi.” 5" »
ogretici yapti.

Tablo 3, oyun tabanl etkinliklerin Ogrenciler arasindaki i birligi ve
sosyal etkilesimi Dbelirgin bigimde artirdigini gostermektedir. Goriigme
ahintilar, 6grencilerin ig birligi siirecindeki 6znel deneyimlerini dogrudan
yansitmaktadir. Ornegin, O11 kodlu 6grenci, “Tikum arkadasim olmadan
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oyunu bitivemezdim, birlikte calismak hem eglenceliydi hem de ogrendiklerimi
pekistivds” ifadesiyle, takim ¢aligmasinin hem 6grenmeyi destekledigini hem
de sosyal etkilegimi artirdigini belirtmigtir.

Rol yapma, simiilasyon ve strateji oyunlari, 6grencilerin gorev paylagimi
yapmasini, ortak karar almasini ve fikir aligverisinde bulunmasini saglamistir
(012, O13). Gozlemler, 6grencilerin oyun sirasinda birbirlerini aktif
olarak desteklediklerini ve takim {iyelerinin katkilarini dikkate aldiklarini
gostermektedir. Bu bulgular, 6grencilerin sosyal 6grenme siireglerini oyun
tabanl etkinlikler aracihigiyla deneyimledigini ve 6grenme siirecini hem
bireysel hem de kolektif boyutta zenginlestirdigini ortaya koymaktadir.

Fenomenolojik perspektif, ogrencilerin 6znel deneyimlerini dogrudan
yansitmast bakimindan, bulgularin giivenilirligini giiglendirmekte ve oyun
tabanl etkinliklerin sosyal etkilesim iizerindeki etkisini derinlemesine

anlamay1 miimkiin kilmaktadir.

Tablo 4. Oyun Tiivlerinin Etkisi

Ogrenci .. .. Deneyim / Refleksiyon / - Ana Tema
ID Oyun Tirll - o 1em Giinliik Noty ~ O0rigme Alntist g
“Haritay1
Kaynak ve sehir yonetirken fvxangl Strateji f)yunlarl, B
.. T adimi atacagimi karar verirken daha Oyun Tiirii
Strateji yonetimi sirasinda . . -
Olo planladim, dikkatli olmami / Biligsel
Oyunu planlama ve . oo .
’ . Lo bu siire¢ bana ve bilgiyi analiz Katki
clestirel diigtinme . . PNV
clestirel diistinme  etmemi sagladi.
kazandird1.”
“Karakterin “Rol yapma
Tarihi karakterleri  kararlarini sayesinde tarihi .
... Oyun Tirt
Rol Yapma  canlandirma alirken olaylarin  olaylar yagar gibi 1
017 B ol 2. / Biligsel
Oyunu ve olaylari nedenlerini ogrendim, bilgiler Kath
deneyimleme diistindiim ve kafamda daha iyi <
anlamaya gahstim.” yer etti.”
“Simiilasyon .Ge'l"gekgl
. o . . simtlasyonlar, o
- Tarih ve kiiltiirel ~ oyununda sehirleri .~ Y " Oyun Tiirt
Simiilasyon . .. . . bilgiyi pratige -
018 baglamda gorev  yonetmek, tarih . .2 / Biligsel
Oyunu S dokmemi sagladi ve
/ tamamlama bilgisini uygulama . . Lo T Katk
5, ogrenme siirecimi
firsat1 verdi. . e
derinlestirdi.
“Sorular1 hizl Qulz oyunlar,
. bilgiyi hizl -
- cevaplamak igin Opyun Tiirt
. Hizl diisiinme ve hatirlamama ve s
019 Quiz Oyunu bileivi hatirlam ders notlarini ve ksik oldusum / Biligsel
gyt hatrama bilgileri hatirlamam < O O8N Katki

gerekti.”

noktalar1 gérmeme
yardimer oldu.”
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Ogrenci .. .. Deneyim / Refleksiyon / L Ana Tema
ID Oyun Tiird - o lem Giinliik Notu ~ GOrisme Almntist g
“Hem strateji “Farkl tiirdeki
Karma Elegtirel diigtinme, hem de r91 yapma Og’unlar,.ogrenmeyl Oyun Tiirii
. oyunu, bilgiyi eglenceli hale -
020 (Strateji +  planlama ve ’ ’ . o / Bilissel
. farkli agilardan getirirken bilgiye
Rol) deneyimleme . . . ’ Katka
degerlendirmemi  yaklagimimi da
sagladi.” cesitlendirdi.”

Tablo 4, farkli oyun tiirlerinin 6grencilerin 6grenme siiregleri tizerinde
cesitli  biligsel katkilar sagladigin1  gostermektedir.  Strateji  oyunlari,
ogrencilerin elestirel diiglinme ve planlama becerilerini gelistirirken (O16), rol
yapma oyunlar1 6grencilerin tarihi olaylar1 ve kavramlar1 somut deneyimlerle
anlamalarin saglamigtir (O17). Simiilasyon oyunlari, 6grencilerin tarih ve
kiiltiirel bilgiyi pratige dokmelerine imkan tanirken (O18), quiz tiirii oyunlar
hizli hatirlama ve bilgiyi organize etme becerilerini desteklemistir (O19).

Karma oyun tiirleri, farkli 6grenme stratejilerini birlestirerek 6grencilerin
bilgiyi g¢esitli agilardan degerlendirmelerini saglamig ve O6grenmeyi hem
eglenceli hem de derinlemesine hale getirmistir (O20). Gortisme alintilart,
ogrencilerin 6znel deneyimlerini dogrudan yansitarak her oyun tiiriiniin farkl
biligsel katkilarin1 dogrulamaktadir. Ornegin, bir 6grenci, “Farkl tiirdeki
oyunlay, dgrenmeyi eflenceli hale getivivken bilgive yaklasimima da cesitlendirds”
diyerek, oyun ¢esitliliginin 6grenme siirecine olan etkisini ifade etmistir.

Gozlem ve giinliik verileri, 6grencilerin farkli oyun tiirlerini oynarken
sergiledikleri stratejik diisiinme, planlama ve deneyimleme davraniglarini
desteklemektedir. Bu bulgular, oyun tiirlerinin sosyal bilgiler dersinde
ogrenmeyi gesitlendirdigini, 6grencilerin biligsel ve deneyimsel becerilerini
artirdigini ve 6grenme siirecini daha etkili hale getirdigini gostermektedir.

5. Sonug

Bu aragtirmanin fenomenolojik analizi, sosyal bilgiler dersinde oyun
tabanli 6grenme deneyimlerinin 6grenciler tizerinde gok boyutlu etkiler
yarattigint ortaya koymustur. Bulgular, dort ana tema etrafinda toplanmugtir:
(1) Anlaml 6grenme ve bilgi kalicihigy, (2) Motivasyon ve derse katilim, (3)
Is birligi ve sosyal etkilegim, (4) Oyun tiirlerinin etkisi. Bu temalar iizerinden
ulagilan sonuglar su sekilde 6zetlenebilir:

Oyun tabanli 6grenme, Ogrencilerin sosyal bilgiler dersinde bilgiye
yalnizca pasif bigimde maruz kalmalarii degil, bilgiyi deneyimleyerek
anlamlandirmalarini  saglamigtir.  Ogrenciler, ozellikle GeoGuessr, tarih
simiilasyonlar1, rol yapma ve strateji oyunlar1 araciligiyla tarihsel olaylari
baglamsallagtirabilmig, kavramlari giinliik yasamla iliskilendirmis ve bu
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sayede Ogrenilen bilgilerin kaliciligi artmistir. Bu durum, oyunlarin biligsel
stiregleri destekleyen 6zgiin bir 6grenme ortami sundugunu gostermektedir.

Aragtirma bulgulari, oyun tabanl etkinliklerin 6grencilerin derse yonelik
motivasyonlarini belirgin bigimde ytikselttigini ortaya koymaktadir. Rekabet,
odil mekanizmalari, ilerleme hissi ve karakter se¢imi gibi oyun unsurlari,
ogrencilerin derse katilimint artirmug; dikkatlerini toplama, ¢aba gosterme ve
ogrenme siirecine aktif bigimde dahil olma davraniglarini giiglendirmistir. Bu
sonug, oyunlarin yalnizca eglenceli bir etkinlik degil, ayn1 zamanda 6grenme
stirecinde giiglii bir motivasyon kaynagi oldugunu ortaya koymaktadir.

Oyun tabanh 6grenme, 6grencilerin yalnizca bireysel degil, ayn1 zamanda
kolektif 6grenme deneyimlerini de desteklemistir. Ozellikle takim temelli
strateji, rol yapma ve simiilasyon oyunlarinda, 6grenciler gorev paylagimi
yapmug, ortak kararlar almig ve fikir aligverisinde bulunmugtur. Bu siireg,
ogrencilerin sosyal 6grenme becerilerini gelistirmis, ig birligi kiltiiriini
giiglendirmis ve 6grenmeyi daha etkilesimli hale getirmistir. Boylece oyun
tabanli etkinliklerin, sosyal bilgiler dersinde akademik 6grenmenin yani sira
sosyal becerilerin gelisimine de katki sundugu anlagilmaktadir.

Farkli oyun tiirleri, 6grencilerin biligsel ve duyugsal 6grenme siireglerine
gesitli agilardan katki saglamistir.  Strateji oyunlar1 elegtirel diistinme,
planlama ve problem ¢6zme becerilerini; rol yapma oyunlart tarihsel
olaylar1 deneyimleme ve empati kurma becerisini; simiilasyon oyunlari
bilgiyi uygulamaya dokme ve tarihsel baglami somutlagtirma becerisini;
quiz oyunlart bilgiyi hizli hatirlama ve eksikleri fark etme becerisini,
karma tiirdeki oyunlar ise bilgiyi farkli perspektiflerden degerlendirme ve
Ogrenmeyi gesitlendirme becerisini desteklemistir. Dolayisiyla oyun tiirleri,
ogrenme deneyimini tek boyutlu olmaktan ¢ikararak 6grencilerin ¢ok yonlii
biligsel, duyugsal ve sosyal becerilerini gelistirmigtir.

Aragtirma sonuglari, sosyal bilgiler dersinde oyun tabanli 6grenme
yaklagiminin anlamli 6grenme, bilgi kaliciigi, motivasyon, sosyal etkilegim
ve biligsel beceri geligimi agisindan giiglii bir potansiyele sahip oldugunu
gostermektedir.  Oyunlarin ~ gegitlendirilmesi  ve pedagojik  amaglarla
uyarlanmasi, dersin hem akademik ¢iktilarinin hem de 6grencilerin sosyal-
duygusal geligimlerinin desteklenmesine katki sunmaktadir. Bununla birlikte,
oyunlarin egitim ortamina entegre edilmesinde Ogretmenlerin rehberligi,
etkinliklerin 6grenme hedefleriyle uyumlulugu ve ogrencilerin bireysel
tarkliliklarinin dikkate alinmasi 6nemli gortilmektedir. Bu bulgular, oyun
tabanli 6grenmenin sosyal bilgiler dersinde yenilikgi ve etkili bir pedagojik
ara¢ olarak kullanilabilecegini ortaya koymakta ve gelecekte yapilacak
aragtirmalara 11k tutmaktadir.
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6. Tartisma

Bu aragtirmada elde edilen bulgular, oyun tabanli 6grenmenin sosyal
bilgiler dersinde hem biligsel hem de duyussal ¢iktilar iizerinde olumlu etkiler
yarattigini gostermektedir. Caligmada ortaya ¢ikan dort ana tema — anlamli
ogrenme ve bilgi kaliciligi, motivasyon ve derse katilim, ig birligi ve sosyal
etkilesim, oyun tiirlerinin etkisi — giincel literatiirdeki aragtirmalarla biyiik
Olciide oOrtiigmektedir.

Aragtirma sonuglari, oyun tabanli etkinliklerin 6grencilerin tarihsel
bilgileri hatirlama, anlamlandirma ve kalict hale getirmede etkili
oldugunu gostermistir. Bu bulgu, Gee (2003)’nin oyunlarin ogrenmeyi
baglamsallagtirarak bilgiyi soyut olmaktan g¢ikarip somut deneyimlerle
iliskilendirdigine dair vurgusuyla paralellik gostermektedir. Ayrica Plass vd.
(2015) de djjital oyunlarin biligsel yiikii azalttigini ve ogrenilen bilgilerin
uzun siireli bellekte daha kolay yapilandirildigini belirtmektedir. Sosyal
bilgiler dersinde rol yapma ve simiilasyon oyunlarinin 6grencilerin tarihsel
olaylar1 kronolojik olarak anlamalarini desteklemesi, literatiirde “experiential
learning”  yaklagimmin oyun ortamlarinda somutlagtigini  gosteren
caligmalarla uyumludur (Squire, 2013).

Bulgular, oyunlarin rekabet, odil, ilerleme ve se¢im Ozgiirligi
gibi mekanizmalarla Ogrencilerin motivasyonlarini yiikselttigini ortaya
koymustur. Benzer sekilde Ryan ve Deci’nin (2000) Oz-Belirleme Kuramu,
oyunlarin 6grencilere 6zerklik, yeterlik ve iliskisellik sundugunda igsel
motivasyonu artirdigini agiklamaktadir. Hamari ve Koivisto (2015) ise dijital
oyunlarin egitsel baglamda ogrencilerin 6grenmeye yonelik istekliliklerini
giiglendirdigini ortaya koymustur. Sosyal bilgiler dersinde 6zellikle quiz ve
strateji tabanlt oyunlarin 6grencilerin dikkatini yogunlagtirmasi, literatiirde
“gamification” uygulamalarinin derse katiimi artirdigina dair bulgularla
ortiigmektedir (Deterding vd., 2011).

Caligmanin dikkat ¢eken bulgularindan biri de oyun tabanli 6grenmenin
ogrenciler arasinda ig birligi ve sosyal etkilesimi giiglendirmesidir. Bu
sonug, Vygotsky’nin sosyal yapilandirmaci 6grenme kuramu ile uyumlu
olarak, 6grenmenin sosyal etkilesim yoluyla inga edildigini gostermektedir.
Nitekim Kafai ve Burke (2024), oyunlarin ig birligi ve topluluk temelli
ogrenme siireglerini destekledigini; Ferguson vd. (2020) ise takim tabanl
dyjital oyunlarin 6grencilerin iletisim becerilerini ve grup i¢i sorumluluk
paylagimini gelistirdigini belirtmektedir. Sosyal bilgiler dersinde 6grencilerin
oyun siirecinde birbirlerinin 6grenmesine katki sunmasi, sosyal 6grenme
stire¢lerinin oyun yoluyla giiglendigini gostermektedir.
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Aragtirma  sonuglari, farkli oyun tiirlerinin 6grenme  siireglerine
farkli biligsel katkilar sundugunu ortaya koymustur. Strateji oyunlarinin
elestirel diigtinmeyi, rol yapma oyunlarinin empati ve tarihsel perspektif
gelistirmeyi, simiilasyonlarin  bilgiyi uygulamaya aktarmayr ve quiz
oyunlarinin bilgiyi hizli hatirlamayr desteklemesi literatiirle uyumludur.
Clark vd. (2016) tarafindan yapilan meta-analiz ¢aligmasi, oyun tiirlerinin
ogrenme ¢iktilarinda farklilasma yarattigini ve hibrit oyun tasarimlarinin
daha kapsamli beceriler gelistirebildigini ortaya koymaktadir. Bu baglamda,
sosyal bilgiler 6gretiminde karma oyun tiirlerinin 6grencilerin gok yonlii
becerilerini gelistirmede 6nemli bir arag oldugu soylenebilir.

Genel olarak bu ¢aliyma, oyun tabanli 6grenmenin sosyal bilgiler
dersinde sadece biligsel kazanimlar (bilgi kaliciligi, elestirel diistinme)
degil; ayn1 zamanda duyussal ve sosyal kazanimlar (motivasyon, ig birligi,
empati) sagladigin gostermektedir. Bu bulgular, Gee (2017) ve Qian &
Clark (2016) gibi giincel ¢aligmalarda vurgulanan, oyunlarin ¢ok boyutlu
ogrenme ortamlar1 sundugu yoniindeki goriiglerle uyumludur. Ayrica, elde
edilen sonuglar, oyunlarin yalnizca “eglence” degil, pedagojik amaglarla
tasarlandiginda giiglii bir 6grenme araci olabilecegini ortaya koymaktadir.

7. Oneriler

Bu aragtirmadan elde edilen bulgular, oyun tabanli 6grenmenin sosyal
bilgiler dersinde hem biligsel hem de duyugsal kazanimlar sagladigim
gostermektedir. Ancak bu potansiyelin etkili bi¢gimde egitim ortamlarina
yanstyabilmesi igin bazi nerilerde bulunulabilir. Oncelikle, &gretmenlerin
tarkli oyun tiirlerini (rol yapma, strateji, simiilasyon, quiz vb.) dersin amag ve
kazanimlariyla uyumlu sekilde kullanmalar1 6nemlidir. Boylece 6grencilerin
yalnizca bilgi edinmeleri degil, ayn1 zamanda elegtirel diisiinme, empati ve ig
birligi gibi iist diizey beceriler geligtirmeleri de miimkiin olacaktir. Oyunlarin
sadece eglenceli bir 6dil araci olarak degil, 6grenmeyi anlamli ve kalict hale
getiren pedagojik araglar olarak goriilmesi gerekmektedir. Bunun yaninda,
ogrencilerin bireysel farkliliklar1 dikkate alinmali ve gerekirse farklilagtirilmig
ogretim stratejileri uygulanmahidir. Ogretmenlerin bu siiregte oyun tabanli
ogrenmeye yonelik hizmet i¢i egitimlerle desteklenmesi, uygulamalarin
niteligini artiracaktir.

Egitim programui gelistiriciler ve politika yapicilar agisindan bakildiginda,
sosyal bilgiler 6gretim programlarina oyun tabanli 6grenme yaklagimlarinin
entegre edilmesi ve bu yontemlerin ders kazanimlariyla iliskilendirilmesi
biiyitk 6nem tagimaktadir. Bu noktada Milli Egitim Bakanhgrnin, oyun
tabanli 6grenmeyi destekleyecek dijital platformlar, igerikler ve 6gretim
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materyalleri gelistirmesi gerekmektedir. Ayrica egitim politikalarinda,
ozellikle 21. ytizy1l becerilerinin kazandirilmasinda oyun tabanh 6grenmenin
rolii vurgulanmali ve bu yonde yapisal tegvikler saglanmalidir.

Gelecek aragtirmalar igin de gesitli 6neriler sunulabilir. Bu ¢aligmanin
fenomenolojik desenle yiiriitiilmiis olmasi onemli bir derinlik saglamig olsa
da, deneysel ve karma yontemli aragtirmalarla oyun tabanli 6grenmenin
nedensel etkilerinin daha giiglii bigimde ortaya konmasi miimkiindiir. Ayrica
farkli sosyoekonomik diizeylerden, farkli bolgelerden ve yag gruplarindan
orneklemlerle  yapilacak aragtirmalar, bulgularin  genellenebilirligini
giiglendirecektir. Oyun tabanli 6grenmenin uzun vadeli etkilerini ortaya
koyabilmek igin boylamsal ¢aligmalar yiiriitiilmesi de 6nerilmektedir. Bununla
birlikte, oyunlarin 6grenciler {izerinde yalnizca biligsel ¢iktilar tiretmedigi;
empati, hoggorii, ¢ok kiiltiirliiliik ve vatandaghk bilinci gibi sosyal bilgiler
dersinin temel degerlerine katki sundugu da goz 6niinde bulundurulmalidir.

Son olarak, uygulama ortamlar1 agisindan bakildiginda, oyun tabanl
ogrenmenin etkili olabilmesi igin teknolojik altyapinin giiglendirilmesi
ve Ogrencilerin yalnizca ekran kargisinda pasif kalmalarini engelleyecek
yontemlerin  benimsenmesi gerekmektedir. Bu baglamda oyun tabanl
etkinlikler, siif i¢i tartigmalar, grup caligmalar1 ve yansitici etkinliklerle
desteklenmelidir. Ayrica karma (hibrit) oyun tirlerinin kullanilmasi,
ogrencilerin 6grenme siireglerine biligsel, duyugsal ve sosyal boyutlarda daha
zengin bir bigimde katilimini miimkiin kilacaktir.

8. Sintrlhiliklar

Bu aragtirmanin  bulgular1, sosyal bilgiler dersinde oyun tabanh
ogrenmenin 6grenciler lizerindeki etkilerine 191k tutsa da, ¢aligma bazi
stirliliklara sahiptir. Oncelikle aragtirma, fenomenolojik desenle ve sinurlt
bir 6grenci grubuyla gergeklestirilmigtir. Bu nedenle ulagilan bulgular, genis
ogrenci kitlelerine dogrudan genellenemez. Ozellikle farkli yas gruplari,
sosyoekonomik diizeyler ve bolgesel farkliliklar dikkate alindiginda, benzer
caligmalarin daha gesitli 6rneklemlerle yiiriitiilmesi gerekmektedir.

Ikinci olarak, aragtirmada elde edilen veriler Ogrencilerin  6znel
deneyimlerini yansitan goriisme, giinliik ve gozlem notlarina dayalidir. Bu
durum, 6grencilerin kendi algilarini 6n plana ¢ikarirken nesnelligin kismen
sinirlanmasina neden olabilir. Ayrica, 6grencilerin oyun tabanh etkinlikler
sirasinda  Ogretmene veya aragtirmactya yonelik olumlu geri bildirim
verme egiliminde olmalari, sosyal istenirlik yanliligi riskini beraberinde
getirmektedir.
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Uglincii olarak, aragtirma kisa siireli oyun tabanh uygulamalarla sinirl
tutulmugtur. Dolayisiyla oyunlarin 6grenciler izerindeki uzun vadeli etkileri
(bilgi kalicihigy, tutum degisiklikleri, sosyal beceri gelisimi vb.) bu galigmada
kapsamli bigimde ele alnamamugtir. Gelecek aragtirmalarda boylamsal
desenler kullanilarak oyun tabanh 6grenmenin uzun donemli katkilar1 daha
ayrintili bigimde incelenebilir.

Son olarak, ¢aliymada yalnizca belirli oyun tiirleri (rol yapma, strateji,
simiilasyon, quiz) kullanilmigtir. Diger oyun tiirlerinin ya da farkli dijital
platformlarin etkileri arastirmaya dahil edilmemistir. Bu durum, elde edilen
sonuglarin yalnizca incelenen oyun tiirleri baglaminda degerlendirilmesini
gerektirmektedir.
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Sekil 1. Orta Cay Tavibi Simiilasyon Oyunu

Sekil 2. Gogebe Yasama Drama Oyunn
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Sekil 3. Geoguessr Ulkelerin Kiiltiivel ve Cografi Ozelliklerini Tanwma Dijital Oyunu

Timur,Yildirnim Beyazida karsi savasi
kaybedecegini anlayinca neyi one siirdii?

-

Sekil 4. Osmanls Tarvihi Quiz Oyunu
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Bolim 6

Is Kazast Sonucu Olusan Maliyetlerin
Incelenmesi

Ziya Ersoy!

Ozet

Sanayilesme ile birlikte yeni sektorler ve ig kollar1 olusmustur. Ortaya ¢ikan
yeni sektorler ve galigma alanlari da insan giiciine ihtiyag duymaktadir.
Insanlara calima alanlart olugturularak gegimlerini saglamalari igin maddi
imkin saglanmistir. Ayni zamanda bu durum iilke ekonomisine de katkida
bulunmaktadir. Insanlarin ¢aligtigi ortamlarda sagligiun ve giivenliginin
korunmas1 6nem arz etmektedir. Diinyada ig hayatinda yasanan kazalar ile
mesleki hastaliklarin sonucunda milyonlarca insan hayatim kaybetmektedir. Bu
sebepten dolay: ¢aligma alanlarinda sagligr koruyarak giivenli ¢aligma yapmak
igin kurallara 6nem vermek gerekir. Bu kurallar ile yasanacak kazalar ve saglik
sorunlarinin 6niine gegmek amaglanmaktadir. Boyle durumlarin olugmamasi
adina onlemler almak gerekir. Bu 6nlemlerin elbette ki bir de maliyeti s6z
konusu olacaktir. Ancak bu maliyet yasanan bir olayin sonrasinda agiga ¢ikan
maliyetin ¢ok daha az bir miktaridir. Ulkelerin ig kazasi verileri incelendiginde
birgok {ilkenin kaza sonrast maddi harcamast milli hasilasinin bir boliimiine
denk geliyor ve bu ¢ok yiiksek bir degerdir. Sadece maddi olarak hesap edilen
ve goriinen maliyet olarak bilinen bu hesaplama igerisinde gizli maliyetler yer
almamaktadir. Ts yerleri yasanan bir is kazast sonucunda goriinen maliyetlerin
yanu sira gizli maliyetler neticesinde de kayba ugrar. Bu kayip bilinen maliyetin
oldukga iizerinde bir maliyete denk gelmektedir. Hem maliyetlerin hem de
insan Oliimlerinin 6niine gegebilmek i¢in i§ kazalarinin 6nlenmesi ve is saghig ve
giivenligine 6nem verilmesi diinya gapinda gerekli olan bir konudur. Bugaligmada
i kazas1 kavraminin tanimlamasi yapilarak yaganan bir i kazasi neticesinde
igverenlerin maruz kalmig olduklar1 maliyeteler incelenerek agiklanmugtir. Ayrica
ortaya cikabilecek maliyetler ile olay 6ncesindeki harcanabilecek olan 6nlem
maliyeti kargilastirmast yapimustir. Caligma sonucunda yasanan i§ kazalarinin
gerceklesmeden 6nceki 6nlem maliyetlerinin kaza sonrasi harcanan maliyetlere
oranla ¢ok daha diisiik oldugu tespit edilmigtir.

1 Ogr. Gor., Gaziantep Universitesi Oguzeli Meslek Yiiksekokulu, ziyaa.33@hotmail.com,
ORCID NO: 0000-0001-6488-7497
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1. GIRIS

Sanayilesme ile birlikte bir¢ok yeni sektor ve i kollar1 agiga ¢ikmugtir.
Caligma alanlarinin artmasiyla yasanan ig kazalar1 ve meslek hastaliklart sayist
da artig gostermektedir. Caligma ortaminin galigan agisindan giivenli hale
getirilmemesi, s sajlyp ve giivenlyji (is) onlemlerinin goz ardi edilmesi,
caliganlarin egitim yetersizligi gibi birgok nedenden 6tiirii i kazasi ve meslek
hastaliklar1 olugmaktadir (Ceylan, 2021). Olusan kazalar ve hastaliklarin
oniine gegebilmek igin proaktif yaklagim denilen olay ger¢eklesmeden 6nce
alinan 6nlemi benimsemek gerekmektedir (Yilmaz ve Yildirim 2022). Bu
yaklagimimn benimsenmesi durumunda ig kazalar1 %98, meslek hastaliklar:
ise %100 oraninda 6nlenebilmektedir. Ciinkii i§ kazalarinin %88°1 tehlikeli
hareketten, %10u tehlikeli durumlardan ve %2 si ise dogal olaylardan
meydana gelir (Ungiiren vd., 2017: 24). Calisanlar ile ¢alisma ortaminda
isg konusundaki 6nlemlere dikkat edilmesi durumunda tehlikeli hareket ve
tehlikeli durumlardan olugan %98’lik kaza oraninin 6niine gegilebilmektedir.
Yine bu 6nlemlere dikkat edilip kurallara uyulmasi durumunda insanlarda
olugabilecek meslek hastaliklar1 tam anlamiyla olugmasini engelleyici ¢aligma
ortami saglanacak ve buna ragmen olugmasi durumunda erken teghis
edilip Oniine gegebilme yani tedavi edilme durumu s6z konusu olacaktir.
Biitiin bu kaza ve hastaliklarin olugmasini 6nlemenin ve proaktif yaklagimi
benimsemenin elbette ki bir maliyeti s6z konusu olacaktir. Ancak maalesef ki
bir¢ok ¢aligma alaninda yaganmamug bir olaya karg1 bu yaklagimi benimseyip
olay gergeklesmeden 6nce 6nlem alinma durumu olusmuyor. Isverenler bu
onlemler i¢in maddi bir harcama yapma gereksiniminde bulunmayabiliyorlar.
Bu alginin olustugu kisiler ¢ogunlukla és5’: yalmizca kagit tizerinde yapilan
ve ek masraflar ¢ikarilan bir alan olarak goriip 6neminin farkinda olmayan
isverenlerdir. Bu diigiince yapisina sahip olan kigilere Oncelikle isyerinde
bir kaza veya hastalik neticesinde olugan maddi/manevi kayiplar ile olay
ger¢eklesmeden once o olay igin alnacak 6nlemin maddi maliyeti arasindaki
kargilastirmay1 anlatmak gerekmektedir. Yaganan bir olay neticesinde herkes
tarafindan bilinen ve goriilen maliyetler s6z konusu iken ayni zamanda o olay
ile ilgili gizli maliyetler de s6z konusudur. Gizli maliyetler ok 6nemsizmis
gibi goriinse de i§ yerinde olan bir kaza veya mesleki kaynakli olugan bir
hastalik sonucu ortaya ¢ikan maliyetlerin biiyiik gogunlugunu gizli maliyetler
olusturur (Ozbakir ve Cengiz, 2023). Bu sebepten dolay1 is yerlerindeki
saghk ve giivenlik ile ilgili 6nlemleri goz ardr eden biitiin igverenlere goriinen
ve gizli maliyetlerden s6z etmek gerekir.



Ziya Ersoy | 147

2. IS KAZASININ TANIMI

Kaza kavrami ihmal ya da dikkatsizlik neticesinde zararin olugmasi
seklinde tanimlanabilir. Ancak kaza kavramimin taniminda yer ve zaman
bilgisi verilmemesi nedeniyle i kazasini1 tanimlamada yetersiz kalacaktir. Bu
sebepten dolay1 kaza kavramu ile i§ kazasi kavraminin anlamsal farkliliklar
bulunmaktadir (Aydogan Z, 2025).

Is kazas1 kavraminin tanimi 5510 sayili kanun, 6331 sayih kanun, Diinya
Saglik Orgiitii (WHO) ile Uluslararasi Galisma Orgiitii (ILO) ve bircok
farkl kaynaklarda gesitli gekillerde yapilmugtir.

6331 Sayili ISG Kanunu; Galigma ortaminda ya da isin gergeklestirilmesi
sebebiyle olugan, sonucunda Oliimiin gergeklesmesine ya da viicudu ruhsal
olarak veya bedensel olarak engelli durumuna getiren olaylar seklinde
tanimlamaktadir (Kanun, 2012).

WHO i5 kazasini tanimlarken 6ncesinde planlanmayan, biiyiik gogunlugu
kigide yaralanmaya, tretimin aksamasina yol agabilen olaylar olarak ifade
etmigtir. ILO ise belli bir zarara veya yaralanmalara yol a¢an beklenmedik ve
oncesinde planlanmayan olaylar geklinde tanimlamaktadir (Acara vd., 2021).

Igerisinde ayrintili tanim 5510 sayili kanunda yer almaktadir. Bu kanunun
13. Maddesine gore i kazas1 (Kanun, 2006);

* Sigortali bir ¢aliganin igyeri igerisinde bulunmus oldugu zaman
dilimlerinde,

e Igverenin yiiriittiigii is sebebiyle sigortalinin kendi namina ve hesabina
bagimsiz bir gekilde ¢aliymasi durumunda yiirtittiigi ig dolayisiyla,

* Bir igverenin ¢algani olan sigortalinin, igveren tarafindan
gorevlendirilerek igyeri digindaki bir yere gonderilmesiyle isini
gergeklestirdigi zamanlarda,

* Emziren galisanlarin, ig kanunu kapsaminda gocugunu beslemek igin
verilen zamanlarda,

* Sigortal ¢ahianlarin ige gidip gelebilmesi amaciyla igveren tarafindan
saglanan bir tagit ile gidis gelig yaptiklar1 zamanlarda, meydana gelen
ve sigortali ¢aliganlar1 hemen ya da sonrasinda fiziksel ya da ruhsal
olarak engelli hline getiren olaylara denmektedir.

3. 1§ KAZASI SONUCU OLUSAN MALIYETLER

Caliyma hayatinda meydana gelen ig kazalar1 sonucunda maliyetler
agiga  cikmaktadir.  ISG’nin  yeterince 6ziimsenerek  uygulanmamast
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durumunda, ig kazalar1 ve meslek hastaliklar1 gibi istenmeyen durumlara yol
agmaktadir. Bunlarin maliyeti, ¢alisanlar tarafindan can ve saglik kaybiyla;
isletmeler tarafindan ise finansal kaynaklar ve vicdani sorumluluk yiikiiyle
kargilanmaktadir (Cevik Tagdemir ve Yildirim, 2020). Genel olarak bu
maliyetleri Kog¢ ve Akbiyik (2011), dogrudan ve dolayli maliyetler olarak ya

da gortinen ve gizli maliyetler olarak siniflandirmaktadir.

3.1. GORUNEN MALIYETLER

Is kazalari neticesinde olugan ve en ¢ok bilinen maliyetler goriinen
maliyetlerdir. Direkt maliyetler olarak da bilinmektedir (Tan, 1999;
Osterhaudt, 2002). Kaza sonucu olugan maliyetlerden ilkidir ve genellikle
ilk akla gelen maliyetler olarak bilinir. Tedavi maliyetleri, tazminatlar, olugan
hasarin onarim maliyeti ve adli maliyetler ile cezalar goriinen maliyetler
igerisinde yer almaktadir (Leigh vd., 2006).

3.1.1. TEDAVI MALIYETLERI

Is kazalar1 ya da mesleki kaynakli olusan hastaliklarin kayitlarimnin
tutulmasina ve bildirimlerinin yapilmasina ragmen ¢ahisanlardaki is kaybetme
korkusu gibi ¢esitli nedenlerle yaganan bir kaza ya da hastalik kayitlara ve
istatistiklere yanstmamaktadur. Istatistik verilerini tutmak kazalar1 6nlemek
icin 6nem araz etmektedir. Ulkelerde igveren ve calisanlarin isg konusunu
anlamak igin kargilagacaklari kazalar ve mesleki kaynakli hastaliklar konusunda
bilgi sahibi olmalidir. Geligmekte olan {ilkelerin igverenleri isg ile ilgili
bilgilendirme ve egitime ihtiya¢ duyarlar (Hamaldinen vd., 2009). Yaganan
bir i kazas1 sonucunda ¢alisan bir veya daha fazla kigide olusan yaralanma
neticesinde yeniden sagligina kavugabilmesi amaciyla yapilan harcamalar
tedavi maliyetleridir. Burada 6nemli olan hususlar ka¢ kisinin yaralanmig
olmas1 ve olugan yaralanmanin ciddiyetinin ne derecede oldugudur. Bu
durum hem kiginin sagligina kavugup bir an 6nce isine geri donebilmesi hem
de tedavi igin harcanacak olan masrafin tutarim1 dogrudan etkilemektedir
(Colak vd., 2022).

3.1.2. TAZMINATLAR

Isverenlerin tazminat 6demesi bir ¢alisanin kaza gegirmesi ya da kaza
neticesinde 6liim olmas1 durumunda bazi tazminat 6demeleri ortaya gikar.
Oliim olmayan durumlarda kaza sonrasi ¢alisana sosyal giivenlik kurumu
aracihigiile gegiciveyasiirekli ig goremezlik 6demesi verilir. Bu 6denek ¢aliganin
tekrardan ige doniip donmeyecegine gore belirlenir. Ancak kaza sonras1 6lim
olmas1 durumunda ise tazminat 6demesi gergeklestirilir. Tazminatlar maddi
ve manevi olmak tizere iki sekilde siniflandirilir (Karaahmetoglu, 2025).
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3.1.2.1. MANEVI TAZMINAT

6098 sayili kanunun igerisinde yer alan madde 56’ya gore galisanin
yagamig oldugu i§ kazasi sonucunda ugradigy zarari kargilamak veya 6lmesi
durumunda geride kalan ailesine ¢ektikleri aciyr dindirmek, keder ve tiziintiiyii
hafifletmek igin igveren tarafindan 6denen bir tazminattir (Kanun, 2011).
Bu tazminat tutarinin hesaplanmasinda matematiksel bir hesaplama yontemi
yoktur. Tutar hikimin takdir ettigi uygun olabilecek bir miktar paradir.
Belirlenen tutar igveren 6demekle yiikiimliidiir. Hakimin manevi tazminat
hiitkmiinii verirken kullanmasi gereken kistaslar objektif, siibjektif ve karma
goriiglerdir. Objektif goriis yaganan agir travmalar sonucunda psikolojik ya
da fiziki olumsuzluklarin ortaya ¢ikmasi durumudur. Siibjektit’ goriiste is
kazast sonrasinda kisinin iizerinde etkisi olan aci, mutsuzluk, keder, iiziintii
vb. gibi negatif duygulardir. Karma goriis ise hem objektif hem de stibjektif
gOriigiin bir arada bulunmasi durumudur (Antalya, 2016).

3.1.2.2. MADDI TAZMINAT

Isverenlerin maddi tazminat yiikiimliiliikleri calisanlarin kaza gegirmesi
sebebiyle ugradigi zararlar veya ¢alisanin 6liimii durumunda yakinlarinin
ugramig oldugu zararlardir. Bu zararlara ayni zamanda destekten yoksun
kalma sonucu olugan zararlar da denilebilmektedir (Altiner, 2009).

Isveren tarafindan 6denmesi gereken ve matematiksel olarak hesaplamast
olan tazminatlardir. Bunlar;

o Iy Goremezlik Tazminati: I§ goremezlik 6denegi alisanlara kaza
neticesinde ise geri doniip dsnmeyecegine gore verilir. Ise donebilecek
durumda olup belirli bir siire isten uzak kalacak ¢aliganlara gegici ig
goremezlik 6denegi verilir. Ancak meslegini ger¢eklestirmedeki kayip
oran1 %10 ile %100 arasinda ise ¢alisanlara siirekli iy goremezlik
O0demesi verilmektedir. Bu diizenleme 5510 sayili kanunun 19.
maddesinde yer alir (Kanun, 2006).

Siirekli ig goremezlik 6denegi kaza gegiren galigan yeniden saghgina
kavuguncaya kadar 6denmektedir. Ancak iyilesme durumu s6z konusu
degil ise 6mrii boyunca 6deme gergeklestirilir. Siirekli i goremezlik
Odenegi de kendi igerisinde ikiye ayrilir. Calisanin meslegini
gergeklestirmedeki kayip orani %100 ise siirekli tam 1§ goremezlik
Odenegi verilirken bu oran %10 ile %100’Lik dilim arasinda bulunuyor
ise stirekli kismi i§ goremezlik 6denegi verilmektedir (Yilmaz, 2013).

* Destekten Yoksunluk Tazminati: 6098 sayili kanunda yer alan madde
55% gore galiganin galisamaz hale gelmesi ya da oliim durumunun
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gerceklesmesi halinde ¢aliganin bakmakla yiikiimlii oldugu kisiler,
kazanmig oldugu maddi gelirden mahrum kalmasi sonucunda
igveren tarafindan bu kigilere 6denen tazminattir (Kanun, 2011).
Olen kisinin yalnizca esi ya da gocugu degil aym zamanda anne,
baba gibi bakmasinin gerekli oldugu kisiler bulunmas: halinde bu
kigiler de destekten yoksunluk tazminatini alma hakkina sahiptirler
(Demircioglu ve Balsever, 2016).

* Riicu Tazminati: Riicu kelime olarak geri alma anlamina gelmektedir.
5510 sayili kanunda yer alan madde 21’e gore ig kazasi neticesinde
caliganin tedavi siirecinde yapilan harcamalar igverenden geri alma
tazminatidir (Kanun, 2006). Bu tazminat davasi sigorta kurumu
ya da sosyal giivenlik kurumu ile igveren arasinda gergeklesen bir
davadur. Igveren tarafindan galisanin galisma ortaminda isg konusunda
onlemleri yeteri kadar almamasi sebebiyle galiganin kaza gegirmesiyle
sonuglanan olaylarda harcanan tedavi giderlerini igverenden riicu
etmesine denmektedir. Bu durum igverenin kusurlu bulunmas: ile
gergeklesmektedir (Olmez, 2016).

3.1.3. KAZA SONUCU OLUSAN HASAR MALIYETLERI

Cahyma ortaminda yaganan is kazasi nedeniyle farkli durumlar ve
maliyetler ortaya ¢tkmaktadir. Caligitlan makine, ekipman, malzeme, arag-
gere¢ ya da iiretilen iriin, hammadde hasar1 olugmaktadir (Aydemir
vd., 2024). Yaganan kazanin boyutuna gore maliyet miktar1 da degisiklik
gostermektedir. Biiylik endiistriyel kazalarda, yangin olusmas1 durumunda,
patlama meydana gelmesi durumunda yalnizca kazanin yagandigi boliim
degil biitiin igyeri hatta bazi durumlarda ¢evre dahi bu durumdan olumsuz
yonde etkilenmektedir. Caligma alanlarinda kullanmilan makine ve ekipmanlar
kolay elde edilebilen ya da ucuz olan malzemeler olmadig: igin yasanan
kazanin maddi boyutu da bu denli yiiksek olacaktir.

3.1.4. ADLI MALIYETLER ILE CEZALAR

Isyerlerinde igverenler tarafinda igy konusunda biitiin 6nlemlerin
alinmamasi neticesinde olugan kazalarin maliyetlerinden biri de cezalar ve
adli siiregte ortaya ¢ikan maliyetlerdir. Bir kisinin yaralanmast ile sonuglanan
is kazasinda kiginin gikayetci olmasi durumunda dava agilir. Ancak birden
ok kiginin yaralanmasi ya da bir veya birkag kiginin oliimii ile sonuglanan
kazalarda sikdyet aranmaksizin dava agilmaktadir. Agilan davalarda isveren
dava masraflar ile birlikte kusurlu bulunmasi durumunda cezai yaptirimlar
ile karg1t kargiya kalabilmektedir. Bu davalar ile mahkeme masraflar1 ve
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taraflarin tutmug oldugu avukatlik ticretleri kaza sonrasinda ortaya ¢ikan
maliyetler igerisinde yer almaktadir (Biitiiner ve Uzun, 2010).

3.2. GIZLI MALIYETLER

Bir kaza gergeklestikten sonra ortaya ¢ikan maliyetlerden ikincisi ise gizli
maliyetlerdir. Dolayl ya da indirekt maliyetler olarak da adlandirilmaktadir.
Goriinen maliyetler kadar agik olmasa da gizli maliyetler goriinen maliyetlerin
enaz 3 veya 4 kat1 kadar maliyete sebep olabilmektedir. Bu durum Heinrich’in
caliymasinda buzdagina (iceberg) benzetilmistir. Buzdaginin goriinen kismi
1§ kazasinin sadece goriinen maliyetleri olurken bu maliyetlerin gok daha
fazlas1 gizli maliyetler igerisinde yer almaktadir. (Heinrich ve Ainsworth
1930). Maliyet analizleri yapildiginda gizli maliyetlerin daha fazla 6neme
sahip olmasi gerektigi ve maliyetleri daha fazla etkiledigi gozlemlenmistir(
Tan, 1999; Leigh vd., 2006).

3.2.1. KAZA ARASTIRMA VE OLAY INCELEME
MALIYETLERI

Is kazasinin yaganmasi sonrasinda olayin ciddiyetine gore maliyet
degiskenlik gostermektedir. Ozellikle 6liim gerceklesmesi durumunda olay
yeri inceleme ekipleri, savci ile kolluk kuvvetleri gelerek olayin nasil meydana
geldiginin aragtirmasi yapilir. Olay ile ilgili varsa kamera kayitlari, sahitlerin
ifadeleri ahinarak gerekli incelemeler baglatilir. Inceleme ve aragtirma siireci
zaman aldig1 igin bu siiregte igyerinin kaza yaganan boliimiinde ya da
tamaminda igin durdurulmasi gergeklesir. Bu siiregte iiretimin yapilmamasi
da maddi kayip demektir. Is kazasinda 6liim gerceklesmemis ise isg agisindan
igverenin bu durumun nasil gergeklestigi ile ilgili arastirmalar yapilmasini
isteyerek bir daha yasanmamasi ig¢in Onlemler almasi gerekmektedir.
Aragstirilacak olan kaza sebebi ile alinacak olan onlemlerin maliyeti de ig
kazas1 sonrasi ortaya ¢ikan maliyetler arasinda yer almaktadir.

3.2.2. FAZLA GCALISMA VE MOTIVASYON

Is kazast sonucunda kaza gegiren calisamin Slmesi durumunda yerine
gelecek olan galigani bulana kadar gegen siirede iiretim yavaglamasi olacagi
i¢in maddi kayip s6z konusu olacaktir. Ayrica 6zellikle yillardir ayni igyerinde
calijan ve igi bilen bir ¢alisanin Glmesi veya i goremezlik durumunda
ayni kalifiyede bir ¢aligan yetistirene kadar gegen siirede maddi kayiplar
olusmaktadir. Oliim durumu olmasa bile bir ¢alisamin kaza gegirmesi
sonucunda kisa siire de olsa isten uzak kalmasi gerektiginde kaza gegiren
caliganin agigini kapatmak admna ig arkadaglarinin da fazla mesai yapmasi
gerekebilmektedir. Bu siirecte hem kaza gegiren ¢aligana iicret 6denirken
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hem de fazla galigma yapan ¢alisgana 6deme yapilmasi gereklidir. Bu durumda
da bir giinliik ig i¢in iki giinliik 6deme yapilmis olacaktir (Balc1 vd., 2016).

Yalmizca kaza sonrasi ticret 6demesi maddi kayiplara sebep olmaz.
Aymi zamanda kaza gegiren ve sonucunda yaralanan ya da olen ¢aliganin ig
arkadaglarinda olayin izi kalip psikolojik etkileri ortaya ¢ikmaktadir. ‘Kaza
geciren kisi ben olabilirdim, suan bende 6lmiis olabilirdim” gibi diigiincelere
kapilan ¢aliganlarin ise odaklanmasinda sorunlar olugabilmektedir. Bu
psikolojik etkilenme de ig verimini olumsuz yonde etkiler. Uretilen iiriiniin
kalitesinde diigiis olmasi, iirtiniin zamaninda elde edilememesi, ise zamaninda
gelmeme ve yeterince odaklanamama gibi kigisel sorunlar miisteri kayb1 ya da
tirtin israfina sebep olabilmektedir. Bu da maddi kayiplara neden olmaktadr.

3.2.3. YONETIMIN ZAMAN KAYBI

Yonetici kadronun zaman kaybr ile dile getirilen fazladan yapilan mesai
degildir. Bir igletmede igveren ya da yonetici olarak gorev yapan ve igverene
vekalet eden kisilerin isletmeye fayda saglayacak yeni teknolojiler, tiretimin
kalitesini arttirabilecek ¢aligmalar, verimlilik ve tiretim miktarini arttirmaya
yonelik ¢aligmalar ile yeni miigteriler ve yeni pazar aragtirmalari yaparak
isletmeye fayda saglamayr ve biiyiitmeyi hedeflemektedirler. Buradaki
zaman kaybu ile bu hedef sekteye ugramaktadir. Yoneticilerin ¢aligmalarini
ve zamanlarini bu hedef igin harcamalar1 gerekmektedir. Ciinkii bu hedef
isyerinin biiylimesini ve kazancin artmasini saglamaktadir (Balc1 vd., 2016).
Isyerinde yasanan bir ig kazast sonucunda kazanin olugumu, arastirilmast,
kaza gegirenlerin saglik durumu, 6liim varsa yakinlarinin ve ailesinin tepkisi,
caliganlarin moral ve motivasyonunun diigmesi ve adli siirecin baglamasr ile
mahkeme iglemleri ve yargilama stirecinde zaman kayiplari agiga ¢ikmaktadr.
Yonetimde yer alan kisilerin igletmeyi biiylitmek igin yeni projelerde ve
caligmalarda bulunmasi yerine mahkeme ve adli siire¢ ile zaman kaybi
olugmaktadir. Olugan bu zaman kaybr da igletmeler i¢in maliyet kaybina
sebep olmaktadir (Unal, 2008).

3.2.4. ISLETMENIN SAYGINLIK KAYBI

Bir igletmede yaganan i kazas1 sonucu ortaya ¢ikan gizli maliyetlerden biri
de igletmenin sayginlik kaybidir. Ozellikle hizmet, gida, turizm, otomotiv vb.
gibi miigterisi toplum olan sektorlerde yagsanan i kazalar1 toplum tarafindan
tepki olugturarak miigteri kaybina sebep olacagi i¢in ciddi bir maddi kayip
meydana getirir. Yalnizca bu sektorler degil ayni zamanda kurumsal olan
biiyiik igletmelerin ya da uluslararasi piyasaya hammadde ya da iiriin gonderen
isletmelerde de yasanan bir ig kazasi mali agidan biiyiik zarar olusturur.
Bir iriinitin {iretilmesinden kullaniciya ulagimina kadar belirli boliimler ve
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isletmelerden geger. Bu igletmeler zincirin halkast gibi birbirlerine baghdir.
Bir igletmenin iiretmis oldugu bir iirtin diger bir isletmenin hammaddesi
olabilmektedir. Uriin elde edebilmek igin isletmelerin tedarikgilere ihtiyaglari
vardir. Tgverenler tedarikgilerin is yerlerinde kaza olusup igin aksamasini
istemedigi igin iretimde yer alan biitiin alanlarda OHSAS 18001 isg yonetim
sistemi ile ISO 14001 ¢evre yonetim sistemlerinin uygulanmasini talep
edebilmektedir (Karadag, 2022). Bu sebepten dolay: zincirin halkasinda yer
alan bir igletmede kaza meydana gelmesi durumunda igin durmasi sebebiyle
tretimde aksama meydana gelecektir. Bu durumun tekrarlamas: halinde
ise miigteri kayiplar1 kaginilmaz olacaktir. Ciinkii kimse igini aksatmak ya
da miisterilerini kaybetmek istemez. O sebepten dolayr hammadde aldig:
isletmeyi degistirmek durumunda kalacaktir (Yiikgii ve Gonen, 2009).

4. SONUGC

Caligma yagaminda meydana gelen kazalar ve yaralanma, hastalik ile 6liim
gibi muhtemel olan sonuglari ¢aliganlar icin sorunlar tegkil etmektedir. Tiirkiye
verilerinde i§ kazas1 sayisinda artig oldugu ve bu kazalarin tilkenin niifusundaki
artigtan daha yliksek oldugu gozlemlenmistir (Calig ve Biiyiikakinci, 2021).
Olusan bu sorunlar maliyet olugturmakla birlikte kiginin ailesini zor durumda
birakma ve mevcut ekonomik durumu ile sosyal durumunun kotiiye
gitmesine sebep olmaktadir (Lay vd., 2017). Tsverenlerin proaktif yaklagimi
benimsemeleri ve bu benimseme i¢in maliyetlerden kaginmamalari ig kazas
neticesinde olugacak maliyetlerin Oniine gegmedeki en biiyiik durumdur.
Bu yaklagimla birlikte ¢aligma ortamlarindaki tehlike ve riskler belirlenmesi,
caliganlarin aktif katithmi saglanmasi, isg profesyonellerinin katiliminin
saglanmast, arag-gereglerin kontrol ve bakimlar yapilmast, ¢alisanlarin egitim
ve bilgilendirilmesi yapilmasi temel 6gesidir (Yilmaz ve Yildirim, 2022). Bu
sebepten dolay: isg kiiltiirtinii olugturarak isyerlerinde ¢ahisanlarin saghk
ve gilivenligi igin olay ger¢eklesmeden Once biitiin 6nlemleri alarak ¢aligma
gergeklestirilmelidir. Boliim igerisinde yer aldig iizere i§ kazalar1 %98 ve
meslek hastaliklar1 ise %100 oraninda 6nlenebilmektedir (Ungiiren vd.,
2017: 24). Bu demek oluyor ki yaganacak olan ig kazas1 ya da meslek hastalig1
neticesindeki maliyetler de bu oranda 6nlenebilir. Olaylarin ger¢eklesmemesi
i¢cin bu maliyetlerden ¢ok daha azimi harcayarak bu maliyetlerin Oniine
gegebiliriz. Isg ile ilgili galigmalar gergeklestiren profesyoneller igverenlerdeki
bu alginin 6niine gegerek is giivenligi kiiltiirtintin igletmede oturtulmasin
saglamada Onemli rol oynamaktadir. Bir 1§ kazasi sonucunda olugan
goriinen ve gizli maliyetler neticesinde yasanan maddi kayip ile ¢aliyma
alaninda birgok 6nlem almabilir ve yaganabilecek bir¢ok kazanin Oniine
gegilebilir (Rikhardsson ve Impgaard, 2004). Bu durumu tespit edebilmek
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ve onlemler alabilmek amaciyla yaganan is kazalarinin detayli analizlerinin
yapilmasi gerekmektedir (Jeong ve Shin, 2016). Tan (1999)1in analizinde
ABD’ de yaptig1 kaza maliyetlerinin incelenmesinde verimin de azalmasi
sebebiyle dolayli, indirekt ya da gizli maliyet olarak adlandirilan maliyetlerin
goriinen ya da direkt maliyetlere oranla daha yiiksek ¢iktigini gozlemlemigtir.
Bu durumda galiyma hayatinda ihtiyag duyulan seylerden biri de yasanan
kazalarin ger¢ek maliyetlerini kesin bir sekilde ortaya koyabilecek saglam,
Olgiilebilen ve sonucunda alinacak olan 6nlem ile kargilagtirabilecegimiz
bilgilere sahip olmaktir (Jallon vd., 2011). Elbette boliim igerisinde maliyet
agisindan bir degerlendirme yapildigr i¢in bu konulara deginilmektedir.
Ancak maliyet diigiiniilmiis olsa dahi alinacak olan 6nlemler, olugturulacak
olan isg kiiltiirii ve benimsenecek olan proaktif yaklagim ile hem maliyet
agisinda igyeri kir etmis olacak hem de ¢alisanlar igin saglk ile giivenlik
agisindan daha 1yi bir ¢aliyma ortami saglanmig olacaktir.
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