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On Soz

Giiniimiiz egitim programlarinin en 6nemli hedeflerinden biri, bilginin
ogrencilere etkili bir sekilde aktarilmasidir. Ogretim materyallerinin yan
sira, kullamlan yontemler de bilgi aktariminda ve Ogrencilerin biligsel
yeteneklerinin gelistirilmesinde etkilidir. Hedeflenen bilginin 6grencilere
aktarilmasinda ¢agdag Ogrenme yontemlerinin kullanimi hayati 6nem
tagimaktadir. Bu baglamda, dil egitimi okul 6ncesinden yliksekdgretime kadar
miifredatlarin temel hedeflerinden biri haline gelmistir. Okul 6ncesinde dil
ogrenimi gelisigiizel ve plansizken, artik ilkokuldan baslayarak 6grencilere
sistematik ve sistemli bir gekilde sunulmaktadir. Hedeflenen diizeyde dil
ogrenimine ulagmak, siiphesiz kullanilan 6gretim yontemlerinin etkinligine
baglidir. Son zamanlarda, kavramlar arasindaki iligkileri grafikler ve diger
gorsellerle sunan modern bir 6grenme yontemi olan kavram haritalari,
her seviyedeki 6grencide dinleme, okuma, konusma ve yazma gibi dil
becerilerinin gelistirilmesinde etkili bir yontem haline gelmigtir. Hazirlanan
miifredatlarda egitim uygulamalarinda uygulanmalar1 = 6nerilmektedir.
Kavram haritalari, tek bir kavram ile ayni kategorideki diger kavramlar
arasindaki iliskiyi gosteren somut grafiklerdir. Ayrica, kavram haritalari,
ozellikle kavramsal anlayig1 gelistirmede, ogrencilerin kavramsal anlayigini
gelistirmek igin kullanilan etkili bir yontemdir. Bagka bir deyisle kavram
haritasi, kavramlarin daha genis bir baslk altinda birbirleriyle iliskilerini
gosteren iki boyutlu bir diyagramdir. Dil egitiminde, 6gretim materyalleri
ve teknikleri 6grenme-6gretme siirecinin nemli bir unsurudur. Ogrenme-
ogretme siirecindeki temel amag, konuyu daha somut, daha yakindan
ve daha agina bir sekilde ele alarak 6grenmeyi kolaylagtirmak ve 6grenme
verimliligini artirmaktir. Ogretim materyalleri 6grenme-6gretme siirecinde
gogunlukla bu amaca hizmet eder. Kavram haritalar1 egitimde siklikla
kullanilan bir 6gretim materyalidir. Bu baglamda, bu ¢aliyma, 6grencilerin
kavramlar arasindaki iligkileri belirlemelerine ve bu bilgiyi grafik gibi ¢esitli
bigimlerde sunmalarina olanak taniyan kavram haritalarinin dil egitimindeki
roliinii ve O6nemini vurgulamayr amaglamaktadir. Alan yazin taramasi
yontemi kullanilarak yiiriitiilen bu galigmada, ilgili literatiir taranmig ve dil
egitiminde kullanilan kavram haritalar1 hakkinda teorik bilgiler sunulmustur.
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Bolim 1

Egitimde Stirdiirtlebilirlik i¢in Giincel
Yaklagimlar

Abdulkadir Durmusg!

Ozet

Bu bolimiin amact stirdiiriilebilir 6grenme ve siirdiiriilebilir egitim
kavramlarina yOnelik kuramsal bir g¢ergeve sunmak ve egitimde
stirdiiriilebilirligin saglanmasi i¢in Onerilen giincel yaklagimlari ele almakeir.
Bu boliimde oncelikle siirdiiriilebilir 6grenme ve siirdiiriilebilir egitim
kavramlar: tanimlanmugtir. Yapilan tanimlamalar baglaminda siirdiiriilebilir
ogrenme ile iliskilendirilen yagam boyu Ogrenme, 6grenmeyi 6grenme,
bildiklerini bir kenara birakabilme ve yeni seyler 6grenme, elestirel yansitma,
otonom Ogrenme gibi kavramlar; siirdiiriilebilir egitim baglaminda ise
stirdiiriilebilir 6grenmeyi destekleyen, esnek, sorgulayici, tasarim, sunum ve
kazanim boyutlarinda kesinlikten ziyade, kosul ve olanaklara gore sekillenen
bir egitim yaklagiminin 6zellikleri agiklanmistir. Ogrenme ve egitim
baglaminda siirdiiriilebilirlik kavrami da tanimlanmig olup, bu kapsamda
kendi kendine yetme, bir bagka deyigle kimseye muhtag¢ olmama, 6ziinde var
olan1 kullanarak en tist diizeyde yaratma ve iiretme, ve bunlar1 yaparken de
ckolojik bir diigiinme sistemine sahip olma olarak tanimlanmugtir. Boliimde
yeni bir paradigma olarak kabul edilen Siirdiiriilebilir Ogrenme ve Egitim
(SOE) igin ilkelerin kuramsal gergevesi sunulmus ve bu baglamda SOE igin
uygulama 6nerileri siralanmugtir.

1. Giris

Siirdiirtilebilirlik, kavramsal olarak ilk kez kullanildigr 1987 (Kuhlman &
Farrington, 2010) yilindan itibaren artan bir ilgiyle ele alinmig ve 6zellikle
son yilarn moda kavramlarindan biri haline gelmistir. Bir ¢ok alanla
iligkilendirilerek kullamilan kavram, dogal olarak egitimle ilgili baglamlarda
da kullanilmaya baglanmigtir. Kamuoyunda daha ¢ok ¢evre okuryazarlig ile
iliskilendirilen siirdiiriilebilirlik kavrami, gogu zaman egitim perspektifinden

1 Dr. Ogr. Uyesi, Anadolu Universitesi Egitim Fakiiltesi, 0000-0002-9327-4478
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ele alindiginda da ekolojik kaygilarin 6n planda oldugu bir bakig agisindan
degerlendirilmektedir. Son yillarda siirdiiriilebilirlik kavraminin 6grenme ve
egitim gergevesinde daha gok yagsam boyu 6grenme, 6grenmeyi 6grenme,
bildiklerini bir kenara birakabilme ve yeni seyler 6grenme, elegtirel yansitma,
otonom Ogrenme gibi kavramlar ile ve dolayisiyla 21.yy becerileri ile
iligkilendirildigi ¢aliymalarda artig oldugu goézlemlenmektedir. Bu kavramlar
ve siirdiiriilebilirlik arasindaki iliskinin daha iyi anlagilabilmesi i¢in
stirdiiriilebilirlik kavraminin farkli bakis agilarindan tanimlarina deginmek
yararl olacaktir.

Baglangigta bir politika kavrami olarak ortaya ¢ikan siirdiiriilebilirligin
kokeni 1987 tarihli, insanoglunun daha iyi bir yasama yonelik arzulari
ile doganin getirdigi sinirlamalar arasindaki gerilimi ele alan Brundtland
Raporu’na dayanmaktadir (Kuhlman ve Ferrington, 2010). Zaman
igerisinde kavram sosyal, ekonomik ve gevresel olmak iizere {i¢ boyutu
kapsayacak gekilde yeniden yorumlanmistir. Bu bakig agisindan hareketle,
Kuhlman ve Ferrington (2010) siirdiiriilebilirligi en genel anlamiyla uzun,
hatta belki de belirsiz bir siire boyunca refahin korunmasi olarak tanimlarken,
refah kavraminin da beraberinde getirdigi sorunlara dikkat ¢ekmektedirler.
Cevrenin korunmast, sosyal ve ekonomik olarak dogal kaynaklarin tiiketilerek
gelecek nesiller igin bir risk durumu olugturmasi gibi durumlara da dikkat
gekerek refah ve gereksinimler arasinda bir denge kurulmasi gerektigini
vurgulamaktadirlar. Nolet (2009) Kuhlman ve Ferrington (2010) ile benzer
sekilde stirdiiriilebilirligi genellikle dogal gevreyi etkileyen ve ondan etkilenen
gesitli insan sistemleri arasindaki denge olarak tanimlamaktadir. Nolet’e gore
stirdiirtilebilirlik, insan kaynakli ¢evresel bozulmanin tersine ¢evrilmesi ve
gelecek nesillerin ihtiyaglarini kargilama yetenegini elinden alan ve onlar igin
onemli bir tehdit olugturan agir1 titketim ve biiyiik ekonomik adaletsizliklerin
ortadan kaldirilmast ile ulagilabilecek bir ideali temsil etmektedir.

Siirdiirtilebilirlik  kavrami, ¢evre, ekonomi, sosyal esitlik ve bazi
kaynaklarda da bu tgliiye egitim kavrami eklenerek bu kavramlarin bir
kesigimi olarak tanimlamakta ve ozellikle gevre, ekonomi ve sosyal esitlik
arasinda esit bir dagilimin 6nemine vurgu yapilmaktadir. Siirdiirtilebilir bir
toplum olugturmak igin de gevre, ekonomi ve sosyal esitlik kavramlarinin
egitim ile iginin doldurulmast gerektigi belirtilmektedir. Bu baglamda,
stirdiiriilebilir toplum diinya tizerindeki yeralti ve iistii kaynaklarinin agirt
ve yanhg kullanimu, atik yonetimi, fiziksel yikim, insanlarin gereksinimlerini
kargilamak ig¢in sistematik olarak bir takim g¢ikmazlara zorlanmasi gibi
sorunlarin iistesinden gelmesi gereken bir toplum olarak ifade edilmekte olup
boyle bir toplumun olusturulmasi i¢in yegane aracin etkili egitim politikalar:
oldugu vurgulanmaktadir (Farley ve Smith, 2020; Caradonna, 2022).
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Siirdiirtilebilirlik kavraminin son yillarda alanyazinda egitim ve 6grenme
odakli bir bakig agisindan ele alinmaya baglamig oldugu goriilmektedir.
Sterling ve Orr (2001) ve Sterling (2008) daha ¢ok gevresel ve
sosyoeckonomik kaygilar ekseninde tanimlanan siirdiiriilebilirlik kavramini
egitim ve oOgrenme ile iliskilendirerek stirdiirtilebilir veya kaotik bir
gelecek arasinda fark yaratan olgunun 6grenme oldugu vurgulamaktadir.
Bir bagka ifade ile siirdiiriilebilirlik ve 6grenme kavramlarini birbirleri
icin varolugsal olgular olarak degerlendirmekte ve siirdiiriilebilirlik ile
iliskilendirilemeyen 6grenmenin, sosyallesme ve mesleki hedefler arasinda
sikigmug, bilgi odakli, tamamen faydaci ve s1g bir 6grenme haline gelecegini
belirtmektedir. Siirdiirtilebilirlikten uzak 6grenme, ashnda daha mekanik
ve indirgemeci bir sosyal ve kiiltiirel bir paradigmadan tiireyen modernist
egitim paradigmasinin  bir sonucudur. Bu paradigma egitimi agirlikl
olarak ekonomik agidan yonetsel ve aragsal bir bakis agsiyla ele almakta ve
boylece yagam ve egitim arasindaki baglar arasindaki uyumun zayiflamas:
sonucu ortaya ¢ikmaktadir. Olduk¢a mekanik bir yapiya sahip olan bu
egitim paradigmasi ¢ergevesinde ortaya atilan ‘stirdiiriilebilir kalkinma igin
egitim’ veya ‘gevre egitimi’ gibi kavramlar1 marjinallestirerek 6grenmeyi
basit bir aktariciliktan ibaret kilmugtir. Oysa ki gergek anlamda siirdiirtilebilir
bir egitim ve Ogrenmenin saglanmasi i¢in Ogrenmenin doniistiiriiciiliige
evirilmesi gereklidir. Bu baglamda siirdiiriilebilir bir egitim paradigmasinin
hayata gegirilmesi igin uyarlanabilir, yansitici, reformcu, elestirel ve yaratict
bir 6grenme yaklagiminin benimsenmesi toplumun her diizeyindeki bireyleri
i¢in bir vizyon, imaj, tasarim ve eylemleri i¢in siirdiiriilebilir bir yagam tarzi
elde etmeyi olanakh kilacaktir (Sterling ve Orr, 200; Sterling, 2008).

Siirdiirtilebilir egitim, yalmzca yeni bir program degil, egitim igerigi ve
stireglerinin ger¢ek yagam baglamlarina nasil dahil edilebilecegi ve genglerin
stirdiiriilebilir bir toplumun ingasinda Oncii rol istlenmeleri igin nasil
firsatlar yaratilabilecegi ile de ilgilidir (Senge, 2014). Geitz ve Geus (2019),
stirdiiriilebilir egitimi, gergek diinyayla uyumlu metabiligsel becerileri
gelistirmeyi amaglayan ve irade, beceriler, niyetler ve stratejileri ele alan
ogrenme siireglerini tegvik eden bir 6grenme ve 6gretme yaklagimi olarak
tanimlamaktadir.

Siirdiirtilebilir 6grenme ve egitimi gelecek igin bir egitim programi
yaklagimi olarak goren ve bunu yagam boyu 6grenmeyle iliskilendiren
Hays ve Reinders (2020) siirdiirtilebilir 6grenmeyi en yalin haliyle bilgi ve
becerileri korumanin Gtesinde bir kavram olarak gérmekte ve 6grenenin
kosullar degistikge bilgi ve beceri alt yapisini etkin bir gekilde dinamik tuttugu
ve yeniden inga ettigi, siirekli, amagl, duyarli ve proaktif 6grenme olarak
tanimlamaktadirlar. Bu tanimlama ile siirdiiriilebilir 6grenmeyi yagam boyu
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ogrenme ve elestirel yansitici diigiinme siiregleriyle benzestiren aragtirmacilar,
stirdiiriilebilir 6grenmenin farkini yeni durumlarla birlikte ortaya yeni
kosullar ve olasiliklar kargisinda bilingli ve anin ig¢inde 6grenme olmasiyla
ifade etmektedirler. Hays ve Reinders (2020) bu bakis agisindan hareketle
strdiirtilebilir egitimi, geleneksel egitime kiyasla daha az yapilandirilmig
ve daha dinamik, daha organik ve duyarl bir gekilde isleyen, siirekli olarak
kendini yenileyen, tasarim, sunum ve uygulamada siirdiiriilebilirlik ilkelerini
ve hedeflerini i¢eren ve siirdiiriilebilir 6grenmeyi tegvik edecek nitelikte resmi
ve gayri resmi egitim ve mesleki gelisim olarak tanimlamaktadirlar.

Cebrian, Junyent ve Mula (2020) siirdiirtilebilir egitimi BM 2030
vizyonu kapsaminda stirdiiriilebilir kalkinma ile iligkilendirerek hem yerelde
hem de kiiresel boyutta bireylerin mevcut ve gelecekteki sosyal, kiiltiirel,
ckonomik ve ¢evresel etkilerini dikkate alarak kendi eylemleri tizerinde
diisiinmelerini saglayan, biligsel beceriler, pratik yetenekler, etik degerlerle
iligkilendirilen yetkinlikler gelistirmeyi amaglayan bir egitim yaklagimi olarak
tanimlamaktadirlar. Aragtirmacilar, siirdiiriilebilirlik yetkinlikleri olarak ifade
edilen bu yetkinlikler igin bireylerin yeniliklere agik olmalarinin, sosyopolitik
stireglere kattlmlarinin ve karmagik durumlarda ¢oziim {iretmelerinin
saglanmasinin  6nemini  vurgulamakta ve tpki Hays ve Reinders
(2020) gibi onlar da siirdiiriilebilir 6grenmeyi yagam boyu 6grenme ile
iligkilendirmektedirler. Nitelikli egitim igin olmazsa olmaz olarak goriilen
yagam boyu 6grenme okul 6ncesinden baglayarak yiiksekogretime ve orglin
egitimden yaygin egitime kadar bir ¢ok agamada ve alanda stirdiiriilebilirlik
yetkinliklerinin geligtirilmesi i¢in 6nemli bir arag olarak onerilmektedir. Bu
baglamda, Cebrian, Junyent ve Mula (2020) ve Hays ve Reinders (2020)
stirdiiriilebilir egitimin kazamm, igerik ve siire¢ bakimindan biitiinciil,
doniigiimsel, Ogrenen merkezli, kendi kendine oOgrenmeyi katihm ve
isbirligini, problem ve problem ¢6zme odakliigr ve disiplinler arasihig
tesvik eden, eylem odakli ve doniisiimsel bir pedagoji olmasi gerektigini
belirtmektedirler.

Siirdiirtilebilir 6grenme ve egitim, alanyazinda siklikla kullanilan bir
kavram olmasina ragmen, tanimlanmasi konusunda ortak bir bakis agisinin
olmadigr gortilmektedir. Cogu kaynakta ¢evre, geri doniigiim ve atik
yonetimi gibi geleneksel siirdiiriilebilirlik anlayist yaklagimu iligkilendirilirken,
diger bazi kaynaklarda da farkli 6grenme yaklagimlariyla iligkilendirilerek
tanimlanmaktadir. Birinci kategorideki tamimlamalarin ¢ogunlukla 2015
yilindayayimlananve 17 temelhedefve 169 amagtan olugan Birlegmis Milletler
(BM) Siirdiiriilebilir Kalkinma Hedefleri (2015) baglaminda yapildig:
goriilmektedir.  BM’nin siirdiiriilebilir kalkinma hedefleri baglaminda
gelistirmis oldugu sirdiiviilebiliv kalkinma icin egitim kavrami UNESCO
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(2014) tarafindan ‘herkesin siirdiiriilebilir kalkinmaya katkida bulunmalarin:
saglayacak bilgi, beceri, deger ve tutumlar1 edinme firsatina sahip oldugu bir
egitim’ (s.14) olarak tanimlanmaktadir. Buna gore, siirdiiriilebilir 6grenme
ve Ogretme siirdiiriilebilir kalkinma hedefleri dogrultusunda yeni stratejiler
geligtirmek ve bunlar1 egitim programlarina dahil etmek ya da programlari
revize etmek suretiyle strdiiriilebilirlikle iliskili konularin programa
dahil edilmesi sonucu olusan, oncelikli olarak siirdiiriilebilirlik bilincinin
gelistirilmesine yonelik egitim olarak tanimlanmaktadir (Ferguson, Roofe
ve Cook, 2021; Filho, Salvia ve Eustachio, 2023; Savelyeva ve Park, 2022;
Sinakou, Donche ve Petegem, 2022; Santovena-Casal ve Fernandez Perez,
2020).

Siirdiirtilebilir 6grenme ve Ogretmeyi yasam boyu Ogrenme ile
iliskilendiren aragtirmacilardan Geitz ve Geus (2019), yeterlik temelli
egitim, tasarim temelli egitim ve 6z diizenlemeli 6grene ve problem temelli
ogrenme gibi yaklagimlarin siirdiirtilebilir 6grenmenin gergeklestirilmesinde
kullanilabilecek nitelikte oldugunu vurgulayarak siirdiiriilebilir 6grenme ve
ogretme yaklagiminin ilkelerini 6zetlemislerdir. Buna gore siirdiirtilebilir
egitim:

1. sosyal vyapilandirmaci, baglamsal, 0Oz-diizenlemeli ve isbirlikgi
ogrenmeye dayanir, profesyonel alandaki karmagik sorunlar1 ¢6zmek
igin tekrarli siiregleri kullanir ve 6grenci, 6gretmen ve gevre igin empati
iceren bir yaklagim sergiler.

2. profesyonel alandan gelen cesitli taleplere odaklanir ve ulusal ve
uluslararast gelismeleri dikkate alir.

3. etkili, verimli ve siirdiiriilebilir bir 6grenme siirecinin baslatildig:
ogrenme ortamlarinda 6grencilerin uyum yetenegini geligtirmeyi
amaglar.

4. saglam bir bilgi temeli olugturmayi, bilgiyi bilinmeyen durumlara
transfer etme becerisini ve tistbiligin geligtirilmesini amaglar.

5. makro ve mikro ortamlarin karmagikliginin bir yansimast olup,
ogrencilerin  0grenme ortamlarim  gesitli unsurlarin - optimum
uyumuyla gekillendirir.

6. ogretmenler, 6grenciler ve profesyonel alan arasindaki iliskinin bir
sonucudur. Uyum ve alginin bu iliski tizerinde 6nemli bir etkisi vardir
(Geitz ve Geus, 2019; 5.6).

Geitz ve Geus (2019) bussiirdiirtilebilir egitim ilkelerinin saglikli bir sekilde
ise kogulabilmesi igin 6gretmenler, ogrenciler ve profesyonel alanlardaki
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kigiler arasinda kargilikli iglii bir etkilesimin kurulmas: gerektigini belirterek
0z diizenlemeli 6grenme, tasarim temelli 6grenme ve sorun temelli 6grenme
ilkelerinden hareketle 6grenme istegi ve becerisine ya da 6grenme hevesi
ve stratejilerini dikkate alan tstbilig becerilerine odaklanarak ¢ok katmanlt
bir stirdiiriilebilir 6grenme ortami modeli sentezlemiglerdir. Geitz ve Geus
(2019) tarafindan olusturulan sentezin gorseli Sekill’de verilmistir.

Arastirma
ve Soruyu
ivilestirme Aragtirma
Ciktr: Girdi:
Beceri/istek/korku Beceri/istek/korku

Cngort Az
- £ Bﬂmemmm
Transfer
Performans
Asamas
Test

Etme

Fikirler
Uretme

Yuzeysel Edinim

Temel
Problemi
Tanimlama

Prototipler
Tasarlama

Sekil 1. Stivdiiriilebiliv dgrenme ortama cok katmanls yapisy (Geitz ve Geus, 2019; 5.12).

Sekil 1’de goriildiigii {izere, model igten diga dogru gelisen katmanli
bir yapidan olugmaktadir. Modelin merkezini 6z diizenlemeli 6grenmenin
kuramsal 6gretileri olustururken, bir dig katmani tasarim temelli 6grenmenin
kuramsal ilkeleri, en dig katmani ise problem temelli 6grenmenin kuramsal
ilkeleri olugturmaktadir. Bu kapsamda, modelin bagarili olabilmesi igin
ozellikle yiiksekogretim diizeyinde 6grencilerinkendi 6grenme sorumluluklart
iizerinde kontrolii ele almalar1 6nerilmektedir. Béylece 6grencilerin yagam
boyu 6grenme ilkelerini benimseyerek bir yaganti haline getirmeleri ile
sonuglanabilecek 6z diizenleme becerilerine sahip bireyler olarak yetismeleri
ve bireysel ve mesleki anlamda kendileri iizerinde stirdiiriilebilir bir etki
birakacag: belirtilmektedir. (Geitz ve Geus, 2019).
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Hays ve Reinders (2020) egitimciler ve mesleki gelisim uygulayicilart igin
stirdiiriilebilirlik ilkeleri tizerinden, 15 hafta siirebilecek bir egitim programi
i¢in sekiz temel 6grenme kazanimi 6nermiglerdir. Buna gore, siirdiirtilebilir
ogrenme ve egitim ilkelerine gore yetistirilecek olan egitimciler ve mesleki
gelisgim uygulayicilar: 15 haftalik bir egitim sonunda;

1. 21.yy gergekleri baglaminda kendi 6grenme tarz ve yetkinliklerini
elestirel bir yaklagimla degerlendirebileceklerdir.

2. Kendi 6grenme gereksinimleri kapsaminda kapsamli ve nesnel bir
ogrenme ve gelisim plan1 hazirlayabileceklerdir.

3. Karmagik bir sorunu veya bagka bir olguyu grafik, sema ya da benzeri
gorsellerle tasvir edebilecek ve gorsellerdeki 6geler arasindaki iligkileri
baglam iginde veya disinda agiklayabilecektir.

4. Var olan bir sorunun, durumun, miidahalenin, eylemin dinamiklerini
olusturan ve yoneten ekosistemi kapsamli bir sekilde analiz ederek
tanimlayabilecek, ¢6ziim ve degigim onerileri gelistirebilecek ve bagari
ya da basarisizligi tahmin edebilecektir.

5. Toplumsal siirdiirtilebilirlik ~ projeleri  gelistirebilecek,  bunlar
gerekgelendirebilecekveuygunkosullarolugtugundauygulayabilecektir.

6. Bir proje ya da proje Onerisini ele alirken etik ilkeler, stirdiiriilebilirlik
deger ve ilkeleri, hedef ve standartlarii dikkate alarak kararalar
verebilecektir.

7. Optimum Ogrenmeye odaklanarak projeler planlayabilecek ve
yliriitebilecektir.

8. Bireysel ya da ekip ¢aliymasi geklinde, konu ve sunum seklini
kendilerinin belirleyebilecegi, siirdiiriilebilir 6grenme ve egitimin
ilkelerini, amaglarin1 ve stratejilerini igeren bir 6grenme modiilii
tasarlayabilecek ve sunabileceklerdir.

Berman, Graham ve Bellert (2023) siirdiiriilebilir 6grenmeyi kiiltiirel,
tiziksel, biligsel, igsel ve kisiler aras1 6zellikler boyutlari ekseninde ATRIUM
yeterlikleri adini verdikleri bir model ile modellemis ve kapsayici egitim
baglaminda ele alarak yasam boyu Ogrenme, etkin 6grenme, diisiinme,
bagkalariyla etkilesimde bulunma, dili, matematigi, bilgi ve iletisim
teknolojilerini etkin kullanma ve 6z-yonetim becerilerini gelistirme ile
Ozdeslestirmiglerdir. Bu bakig agisindan yola ¢ikarak, Berman, Graham ve
Bellert (2023) stirdiiriilebilir 6grenmeyi herkes icin ogrenme, fark yaratan
agretme ve kalicr dgrenme seklinde sloganlagtirdiklar: bir {igleme ile ele
almakta ve Sterling (2008) ile ayn1 bakig agisindan, 6gretmenlerin gagdas
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siiflarda gittikge artan karmagiklik ve gesitlilige yanit verecek yontemlerle
ve her 6grenci i¢in siirdiirtilebilir, uygulanabilir, saglikli ve kalic1 bir sekilde
egitim verebilecekleri beceri ve kaynaklarla donatilarak gelecekte adil bir
toplumu giivence altina almalarini amaglayan kapsayici bir egitim yaklagimi
olarak ifade etmektedirler. Herkes i¢in 6grenme ile kapsayiciligy, fark yaratan
ogretme ile nitelikli 6gretmenlerce saglanan etkili 6gretimi, kalici 6grenme
ile de yagamin dinamik siireci igerisinde gelisen ve degigen gereksinimler
Olgiisiinde, kargilagilabilecek zorluklara meydan okuyarak yasam boyu
ogrenmeyi vurgulamaktadirlar.

Gerek Hays ve Reinders (2020) tarafindan siirdiiriilebilir 6grenme
ve egitim programi adi altinda Onerilen programin kazanimlart gerekse
Berman, Graham ve Bellert (2023) tarafindan Onerilen yeterlikler
incelendiginde yaklagimlarin bir gok boyutuyla 21.yy becerileri ile iligkili
oldugu da goriilmektedir. Kaldr ki, Berman, Graham ve Bellert (2023),
stirdiiriilebilir 6grenme kavraminin 21.yy becerileri ile de iligkili oldugunu
belirtmektedirler. Elegtirel diigtinme, yenilik¢i diisiinme, yaraticilik, sorun
¢ozme Dbecerileri, iletigim ve igbirligi becerileri, dijital okuryazarliklar,
inisiyatif alma ve girisimcilik (P21, 2009; 20015; 2019) gibi bir ¢ok 21.yy
becerisinin siirdiiriilebilir 6grenmenin basarili bir sekilde gergeklesmesi igin
onemli oldugu vurgulanmaktadur. .

Ben-Eliyahu (2021), Egitimde Siirdiiriilebilir Ogrenme kavramim
tanimlarken, kavrami degerlendirmesi veya uygulamasi hakkinda heniiz bir
fikir birligi bulunmayan olduk¢a yeni bir terim olarak nitelendirmekte ve
oncelikle egitimde stirdiiriilebilir 6grenme ve siirdiiriilebilirlik pedagojisi
kavramlarr arasindaki ayrimin ortaya konulmasi gerektigini belirtmektedir.
Ben-Eliyahu siirdiiriilebilir 6grenmeyi daha gok temiz hava veya temiz su
gibi kaynaklar1 yenilemeyi, genglestirmeyi ve yeniden kullanmay1 saglayan
yagam yollarinin egitimine ve 6gretimine odaklanan ve agirlikli olarak igerik
odakli bir yaklagim olarak nitelerken, egitimde siirdiiriilebilir 6grenmeyi
bireylere 6grenmelerini olagan veya olaganiistii kogullarda, egitim hayatindan
i3 hayatina ge¢is gibi yagsam gegisleri sirasinda ve farkli disiplin alanlarinda
stirdiirmeleri igin gerekli olan bilgi ve know-how’1 saglayan gelismekte olan
bir egitim felsefesi olarak tanimlamaktadir. Bu bakis agisina gore egitimde
stirdiiriilebilir 6grenme i¢in en temel kaynak, su, enerji veya gida gibi
kavramlardan ziyade 6grenmenin bizzat kendisidir. Egitimde siirdiiriilebilir
ogrenme, ogrenenlerin kendilerini yenilemelerini, yeniden inga etmelerini,
yeniden kullanmalarimi, sorgulama yapmalarini, agik fikirli olmalarini ve
ogrenme ve yeniden Ogrenme gerektiren zorlu ve karmagik durumlarla
baga ¢ikmalarini saglayan strateji ve becerilerden olusur. Ogrenciye kendi
ogrenme siirecini kendi kendine degerlendirme ve amaglartyla uyumlu
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hale getirme imkani vererek kendi kendine yeterliligi saglar. Bu ozelligiyle
egitimde strdiirtlebilir 6grenme 21.yy becerileri ya da yetkinlikleri diye
adlandirilan becerilerle de dogrudan iligkilidir. Ben-Eliyahu (2021) Egitimde
stirdiiriilebilir 6grenmenin dort temel 6zelligini soyle siralamaktadr:

1. Yenileme ve Yeniden Ogrenme: Siirdiiriilebilirligin temel direklerinden
biri olan kaynaklarin yenilenmesi ilkesinden hareketle, 6grenme de yagam
boyu 6grenme boyunca yenilenmesi gereken bir kaynak olarak goriiliir. Bu,
bireyin ne bildigini ve gelecekteki durumlar igin neye ihtiyact oldugunu kendi
kendine degerlendirmesini ve unutulan veya alanindaki ilerlemeler nedeniyle
giincellenmesi gereken kavramlarin yeniden 6grenilmesini saglar.

2. Bagimsiz ve Isbirlik¢i Ogrenme: Ogrenmenin siirdiiriilebilir olmas
i¢in, bireyin bagimsiz 6grenme ve yardim arama becerisini dengeleyerek kendi
kendine nasil 6grenecegini ve gerektiginde iginde bulundugu toplumdan
nasil destek alacagini bilmesi ve iginde bulundugu topluluk veya gruptaki
sorumlulugun esit ve adil dagitildig1 ve ortak bir amaca yonelik etkilegimi
iceren 6grenme bi¢imi olarak ifade edilmektedir.

3. Etkin Ogrenme: Siirdiiriilebilir 6grenmenin saglanmasi igin bireyin
kendi 6grenme siirecinde etkin bir katilimcr olmast gerekir. Bu baglamda
kendi ilerlemelerini izlemesi, bir geri bildirim ve ileribildirim doéngiisii
icinde ilerlemesi, bir bagka deyisle geriye ve ileriye doniik yansitmalar
yapmast bireyden beklenen davranslar olarak kargimiza g¢tkmaktadir. Tleri
bildirim dongiisti, ge¢misteki bagarilar: kolaylagtiran stratejilerin gelecekteki
gorevlere taginmasina katki saglayan 6nemli bir etkendir. Bireyin proaktif
olmasini, inisiyatif almasini ve degisen toplumsal ihtiyaglara uyum saglamak
i¢in yeniden diizenlemeler yapmasini, bir bagka ifadeyle 21.yy becerilerini ige
kosmasini gerektirir.

4. Aktarilabilirlik: Ogrenilen stratejilerin, siireglerin veya becerilerin farkls
alanlara veya baglamlara (6rnegin okuldan ige) uygulanabilme yetenegi ve
becerisi olarak ifade edilmektedir. Aktarilabilirlik, anaokulundan ilkokula
veya iniversiteden is glicline gegis gibi yasam gegisleri sirasinda hayati
oneme sahiptir.

Egitimde siirdiiriilebilir 6grenmenin egitim bilimleri perspektifinden ige
kogulmas1 6grenme becerilerine odaklanilarak gergeklestirilebilir.  Gergek
diinyada 6grenmenin siirdiiriilebilmesi i¢in 6grencilerin problem ¢6zme
deneyimlerine maruz kalmasi gerektiginden yiiz yiize, yapilandirilmig
ve metodolojik dersler gibi geleneksel 6grenme yontemlerinin egitimde
stirdiiriilebilir 6grenme  igin etkili olamayabilecegi vurgulanmaktadir.
Bu nedenle, egitimde siirdiiriilebilir bir 6grenmenin saglanabilmesi igin
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programlarin etkin 6grenmeyi destekleyecek sekilde, 6grencilerin ustalagma
stirecinde risk almalar1 ve hata yapmalar: tegvik edilecek gekilde tasarlanmasi
ve uygulanmasi 6nerilmektedir. Ornegin, Proje tabanli grenme ve ters
yiz edilmig simflar gibi uygulamalarin, egitimde siirdiiriilebilirligin temel
unsurlari olan esneklik, sorgulama temelli olma ve agik fikirlilik gibi
nitelikleri destekleyecegi vurgulanmaktadir (Ben-Eliyahu, 2021; Cebridn ve
Junyent,2015).

Sonug olarak, siirdiiriilebilir 6grenme, alanyazindaki tanimlamalar ve
ifade edilen ilkeler 1g1¢1nda, bireyin sahip oldugu, 21.yy yetkinlikleri olarak
da adlandirlan becerileri 1s1ginda kendi 6grenme siireglerini yonetmesi ve
bunu yagam boyu siirecek bir olgu haline getirmesi seklinde tanimlanabilir.
Bu baglamda, siirdiiriilebilir egitim ise bireyin bu 6grenme siirecine katki
saglayacak egitim yaklagimi olarak ifade edilebilir. Bu tanimlamalar 1s181nda
stirdiiriilebilir 6grenmenin gergeklegsmesi igin ise kosulabilecek giincel
ogrenme ve Ogretme yaklagimlarindan bazilari 6z-diizenlemeli 6grenme,
tasarim temelli 6grenme, yetkinlik temelli 6grenme ve problem temelli
ogrenme sayilabilir.

2. Oz-diizenlemeli 6grenme

Siirdiirtilebilir egitim, ogrenmede saglam temelleri giivence altina alan
ogretim uygulamalar1 ve teknikleri gerektirir. yiizyihn degisen baglamlari,
ihtiyaglar1 ve egilimleri, 6gretmenlere, 6grencileri stirekli degisen ve dijital bir
diinyaya hazirlama konusunda zorluklar getirmektedir. Egitim felsefelerinin
ve programlarinin, 6grenenleri degisen ortamlarda 6grenme siireglerini
devam ettirebilmeleri igin yagam boyu 6grenmenin temeli olan uyarlanabilir
becerileri gelistirmeye tegvik etmesi gerekmektedir.Bu baglamda, zz-
diizenlemeli 6grenme (ODO) 6grenmesiireciiizerinde eylem geligtirme siireci
olarak ve en kisa tannyla “nasil 6grenilecegini 6grenme” olarak tanimlanabilir.
Bu siireg, bir 6grenme amacina yonelik eylemleri izleyerek, yonlendirerek
ve diizenleyerek kisinin kendi 6grenimi iizerinde 6zerklik (otonomi) saglar.
Bu bakig agisiyla ODO, 6grenme sahipligini gretmenlerden grencilere
kaydirma potansiyeline sahiptir. Bireysellestirilmis 60gretim ve 6grenmenin
geleneksel olarak 6gretmenin alani olarak gortildiigli duruma yonelik radikal
bir degisimi temsil eder, bu durum 6grencinin kendi 6greniminde etkin bir
katilimer olmasini gerektirir. ODO, grencileri kendi 6grenmelerini “kendi
ellerine almaya” tegvik ettigi i¢in sosyal agidan siirdiiriilebilir bir kavramdir.
Yagam boyu oOgrenmeye siirekli katilimi siirdiirmek igin 6grencilerin
okuldayken giiglii ODO temelleri gelistirmesi hayati 6nem tagir Taranto ve
Buchanan, 2020).
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ODO déngiisel olarak ii¢ agama ile ifade edilebilir. Bunlar, 6grencilerin,
motive bir gekilde verilen bir gorevi analiz ederek gesitli stratejiler planladiklar
ve kendilerine hedefler belirledikleri sagduyu agamasi, planlamay1 uygudiklari,
hedeflerine ulagmak igin eylemlerini diizenledikleri ve ilerlemelerini izleyerek
stratejilerini gozden gegirip yeniden diizenledikleri, ve dolayisiyla, hangi
stratejilerin bagarili ya da bagarisiz oldugunu belirleyebildikler performans
agamasi ve verilen gorevi tamamladiktan sonra performanslarini, sagduyu
agamasinda belirlenen beklentilere gore degerlendirmelerini igeren 0Oz
yansitma agamasindan olusur (Taranto ve Buchanan, 2020; Zimmerman,

2002).

ODOrniin geligtirilmesi, 21. yiizyil 6grenenleri icin 6zellikle 6nemlidir.
Giiniimiiz sinifi, teknolojik boyutlardan tiiretilen bir dizi faktorden ve
yeni 6grenme yaklagimlarindan etkilenmektedir. Ornegin, bilgi artik basih
materyallerle siirli degildir. Internet iizerinden bilgiye erismek, gok sayida
kaynaktan gelen ¢oklu metinleri analiz etmeyi gerektirdigi igin biligsel
olarak zorlu bir gorev olabilir. Bu durum, 6grencilerin gevrimigi materyalin
gergekligini degerlendiren elestirel okuyucular olmasini zorunlu kilar. Bu
zorluklar, bagarili bir 6grencinin okuma ve diigiinmede stratejik ve elestirel
olmasini gerektirir. Ancak, yapilan ¢aligmalar ve PISA degerlendirmeleri
¢ok sayida 15 yas civarindaki 6grencilerin en temel okuma gorevlerini bile
tamamlamakta giigliik yagadigini gostermektedir. Bu durum, siirdiirtilebilir
egitimin nasil desteklenmesi gerektigine dair 6nemli ¢ikarimlari beraberinde
getirmektedir. Bu baglamda, ODO, 6grencilerin basarist ve gelisimi igin
gerekli becerileri gelistirmede One ¢ikmakta ve siirdiiriilebilir ve kaliteli
ogretim yaklagimlar1 igin bir yol sunmaktadir. ODO’niin 6grencilerin
ogrenimi, akademik bagarilar1 ve okul sonrasi yasamlar ile giiglii pozitif
bir iligkisi oldugu konusunda yaygin bir goriis birligi vardir. Giiglii ODO
becerilerine sahip Ogrenciler, kiiresel i§ piyasalarinda rekabet etmek
igin gereken esnek diisiinme ve problem ¢6zme gibi beceri setlerini
edinebilmektedirler. Buna ragmen, ODO ilkeleri, siirdiiriilebilir egitim ve
yagam boyu 6grenmeyi desteklemek i¢in gerekli olmasina ragmen, yontemsel
olarak okullarda nadiren uygulanmaktadir. Alan yazinda ODO’niin basarilt
uygulamalarina yonelik gorgiil ¢aligmalarin sinurli olugu, 6gretmenlerin 6z-
diizenleme konusundaki sinirlt bilgileri ve uygulamadaki zorluklar nedeniyle
ODOrniin ige kosulmasinda zorluklar yasandigi goriilmektedir (Shephard
vd, 2015).

Egitimde siirdiirtilebilirligi  destekleyebilecek bir yaklagim olarak
ODOrniin  uygulanabilmesi igin hizmet Oncesi egitim sirasinda 6z
diizenlemeli 6grenme yaklagiminin programa dahil edilmesi, 6gretmenlerin
ODO b6gretimine yonelik hazir bulunuglugunu ve cogkusunu artiracaktir.
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Hizmet 6ncesi donem, 6gretmenlerin inang ve bakig agilarimin olugtugu
kritik bir zamandir. Ogretmen adaylarinin, kendi 6grenmeleri sirasinda 6z-
diizenleme stratejilerini kisisel olarak uygulamalari, grencilere rehberlik
etme konusunda daha hazirlikli olmalarini saglayacaktir (Santovena-Casal ve
Ferndndez Pérez, 2020).

ODO o6gretimine yonelik dgretmenlerin 6z-yeterliliginin artirilmast,
Bandura’nin (1977) sosyal biligsel 6grenme kuramu ilkelerine dayandirilarak,
etkili uygulama igin kritik bir iglev tistelenebilir. Yiiksek 6gretim yeterliligine
sahip 6gretmenlerin, yeni 6gretim fikirlerine ve stratejilerine daha agik olma
egiliminde olduklar diigiiniildiigiinde 6z-diizenlemeli 6grenme konusundaki
tarkindaliklarinin artirilmast stirdiiriilebilir egitim ve 6grenme igin tetikleyici
olacaktir. Kuramsal ODO bilgisi, &gretmenlerin farkhi bakis agilarint
anlamalarini saglayarak ve kendi 0z-diizenleme becerilerini gelistirerek
onlarn ODO 6gretimine yardimer olur. Kendi 6grenmelerinde ODO
becerilerini uygulayan 6gretmenler, sinifta ODO kullanimini modellemede
daha etkili olabilirler.

Isgiicii piyasalarinin hizla degigsmesi ve teknolojinin gelisimi nedeniyle
mesleklerin  doniigmesi veya ortadan kalkmasi sebebiyle, 6grencilerin
baglangi¢ egitiminde edindikleri bilginin bir 6miir boyu gegerliligini
korumasi artik gergekei degildir. Bu nedenle, yliksekogretimin 6nemli bir
hedefi, 6grencilerin kendi 6grenimleri iizerinde kontrol sahibi olmalarini
desteklemek, onlar1 6z-diizenleyici 6grenciler olarak yetigtirmek ve boylece
kisisel ve mesleki gelisimleri tizerinde yagam boyu stirecek, siirdiiriilebilir
bir etki yaratmaktir. Siirdiirtilebilirlik baglaminda iyi egitimli bireylerin ayirt
edici ozellikleri, ilgili bir bilgi tabanina sahip olmalari, mesleki davranig
sergileyebilmeleri ve kendi 6grenme ve geligimlerini kontrol edebilmeleridir.

Egitimde siirdiiriilebilirlik i¢in 6z diizenlemeli 6grenmenin ige
kogulmasinda biitiinciil ve kapsayici bir yaklagimin benimsenmesi onemlidir.
Etkili ODO uygulamas: igin okul diizeyinde sahiplenilen, paylagilan ve
ise kogulan bir vizyon kilit bir 6neme sahiptir. Mesleki gelisim, ODOii
tegvik etmek amaciyla biitiinctil okul yaklagimi aracihigiyla, okuldaki biitiin
stiregler igine dahil edilerek en etkili sekilde entegre edilebilir. Yoneticilerin,
de 6gretmenlerle birlikte ODO uygulamalarini ise kosmak igin giiclii sekilde
destek olmalart ve katki saglamalar1 6nemlidir. Ozellikle mesleki geligimin
ogretmenlerin ODO’niin etkili uygulanmasim engelleyen engellere kargt
stirekli destek sunma potansiyeline sahip oldugu diisiiniildiigiinde okul
yoneticilerinin bu kapsamda destekleyici olmalar1 6nemlidir.
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3. Tasarim Temelli Ogrenme

Siirdiiriilebilir egitim igin Tasartm Tabanh Egitim (TTO) modeli, Problem
Temelli Ogrenme ve Yetkinlik Temelli Egitim yaklagimlarinin bir ilerlemesi ve
yeniden tasarimi olarak kabul edilmektedir. Tasarim temelli 6grenme 6zellikle
yliksekogretimde tiim paydaslarin 6grenme siirecini gii¢lendiren, 6grenciler,
mesleki alan ve 6gretmenler arasinda tiglii bir siire¢ olan bir 6gretme ve
ogrenme yaklasimidir. TTO, siirdiiriilebilir 6gretme ve 6grenme ilkeleri
igerisinde iteratif (tekrarlayan) stiregler kullanir ve karmagik ve gergek yagam
sorunlarina odaklanir. Gergek ve karmasik sorunlar tizerinden meveut durum
ile amaglanan durum arasindaki farka odaklanan ve bu boslugu gidermek
amaciyla etkinlikler, projeler ya da iiriinler ortaya koymay:r amaglayan bu
yaklagim, ¢ok disiplinli bilgi edinimi, metabiligsel becerilerin gelistirilmesi ve
sosyal deger yaratilmasi agisindan deger katmaktadir. Ogretim programinin
gorevi, 6grenciler igin etkili 6grenme ortamlar: tasarlamaktir. Bu baglamda,
ogrenme ve Ogretme, ¢evremizdeki unsurlara iletigim ve ortak anlam verme
anlamma gelen diyalojik bir stire¢ olarak tanimlanir (Uitto ve Saloranta,
2017).

Siirdiiriilebilir egitim igin TTO sosyal yapilandirmacilik felsefesi ilkeleri
igerisinde igbirligine dayali, baglamsal ve 6z diizenlemeli 6grenmeyi esas
alarak igse kosulur. En 6nemli ozelligi, 6grenciler, 6gretim gorevlileri ve
profesyonel alan arasinda giiglii igbirligine dayal tiglii bir siire¢ olmasidir.
TTO, bu ii¢ paydas arasindaki yontemsel ve yonetimsel iiglii etkilesimi,
karmagik ve giincel sorunlarla yiizlesmek i¢in tekrarlayan siiregler kullanarak
ise vuruk ve iglevsel hale getirir.

TTO siireci, tasarim odakli diisiinme ilkelerinden yola ¢ikilarak belirlenen
alt1 agamadan olugur. Dairesel bir yapida ancak dogrusal olmak zorunda
olmayan bu agamalar belli bir siraya bagl olmaksizin ilerleyebilir ve
gerektiginde ilgili asamadan tekrarlanarak siireg ytirtitiilebilir. Stirdiirtilebilir
egitim i¢in TTO’niin 6nemli 6zellikleri olan empati kurma, tanimlama, fikir
iretme, uygulama, test etme, degerlendirme ve iyilestirme gibi eylemlerin bu
asamalarda ige kogulmast beklenmektedir. TTO siirecini olugturan agamalar
sOyle siralanabilir:

1. Sorunun arastirilmasi: Bu agamada 6grencilerden problemi empatik
bir bakig agistyla ele alarak sorunun ne oldugunu derinlemesine
aragtirmalart beklenmektedir. Bu asama, ogrencilerin gelecekteki
galigma alanlariyla ilgili kargilagabilecekleri sorunlari detayh tanima ve
aragtirma olanag saglar.
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2. Temel problemin tanimlanmasi: Ogrencilerin biitiin  yonleriyle
problemi tanimlamalarini ve mevcut durumun analizini yapmalarini
igerir.

3. Fikirler tiret: Problem durumuna bagh olarak oOgrencilerin yeni

tikirler iiretmesini igerir. Bu agamada olabildigince fazla ve ¢esitli fikir
tretilmesi beklenir.

4. Prototip tasarla: Uretilen fikirlerden yola gikilarak en uygun prototipin
tasarlanmasini igerir.

5. Prototipin denenmesi. Bu agama tasarlanan prototipin denenerek
isleyen ya da islemeyen kisimlarinin belirlenmesi ve daha iglevsel hale
getirilmesi igin gerekli bilgilerin toplanmasi agisindan 6nemlidir.

6. Arastir ve iyilestir: Ogrencilerin bulduklart ¢6ziimleri/prototipleri
elestirel bir gekilde incelemelerini, etkilerini aragtirmalarini, gerekli
diizenleme ve iyilestirmeler yapmalarini igerir. Siirecin tamaminin
biitiinciil bir 6zeti olmasi bakimindan TTO igin oldukga Gnemli bir
agamadir (Geitz ve Geus, 2019;

Sonug olarak, Tasarim Temelli Ogrenme modeli, siirdiiriilebilir 6grenme
ve 0gretme igin temel yaklasgimlardan biri olarak, 6grencilerin 6z-diizenleme
ve derin 6grenme yaklagimlarini gelistirmeyi amaglayan ¢ok katmanli bir
yap1 sunar. TTO, Problem Temelli Ogrenme (PTO) ve Yetkinlik Temelli
Egitim (YTE) gibi sosyal yapilandirmaci temellere dayanan mevcut egitim
yaklagimlarinin ileri bir yeniden tasarimu olarak goriilebilir. Bu siirdiiriilebilir
egiitm yaklagiminin temel amaglarindan biri, Ogrencileri yagam boyu
gelisime  hazirlamak amaciyla  meta-biligsel  beceriler  kazanmalarini
saglamaktir. TTOniin siirdiiriilebilir egitim kavrami olarak, 6grenme
stireglerindeki biligsel faaliyetler hakkindaki bilgi ve bunlarin diizenlenmesi
olarak tanimlanabilecek meta-bilisi bir 6grenme ¢iktis1 olarak hedeflemesi
ve bunu elestirel inceleme, siirekli geligime odaklanma ve yansitma gibi
eylemlerle desteklemesi kavrami egitimde siirdiiriilebilirlik igin 6nemli ve
degerli kilmaktadir.

3.Yetkinlik Temelli Egitim (YTE)

YTE, oOgrencilerin sadece bilgi biriktirmek yerine, bilgiyi pratikte
uygulamalari ihtiyacina yanit olarak ortaya ¢ikmugtir. YTE odakli 6grenme
ortamlar1, 6grencilerin gelecekteki mesleki alanlarini temsil eden simiile
edilmig baglamlardaki gorevler iizerinde galigmasini {izerine kurgulanmuistir.
Yetkinlikler, baglama bagli olma, biitiinlesik olma (bilgi, beceri ve
tutumlarin biitiinlegmesi), degisime tabi olma, etkinlikler ve gorevlerle
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iligkili olma, 6grenme ve gelisim siiregleri gerektirme ve birbiriyle iligkili
olma geklindeki oOzelliklerden olugur. Siirdiiriilebilir egitim baglaminda
YTE, bireyin gliniimiiz diinyasinda hizla degisen durumlar ve karsilagilan
yeni ve zor problemler kargisinda 21.yy becerileri olarak adlandirilan beceri
cercevelerinde gegen bir takim becerilerini ige kogarak bu problemlerin
istesinden gelebilmelerini ve okul sonrasi hayatlarinda da bunu devam
ettirebilmeleri ilkesine dayanmaktadir. Oziinde isleyis ve icerik bakimindan
oz-diizenlemeli 0grenme ve tasarim temelli 6grenme ilkeleriyle oldukga
benzerlik gosterse de yetkinlik temelli 6grenme daha ¢ok bireyin kendisini
diger bireylerden ayiran bir takim meziyetlerini agiga ¢ikarmaya odaklanur.
Bu bakimdan bireysel 6zelliklere ve kiginin kendini daha iyi tanimasinda da
katki sunmug olur (Lozano vd, 2017).

4. Problem Temelli Ogrenme (PTO)

Problem temelli 6grenme (PTO) ilk olarak 1969’da tip egitiminde
ogrencileri yasam boyu Ogrenmeye tesvik etme amaciyla uygulanmaya
baslayan PTO’niin bilimsel temellerini olugturan dort temel 6grenme ilkesi,
yapilandirmact 6grenme, Oz-diizenlemeli 6grenme, igbirlikli 6grenme ve
baglamsal 6grenmedir. Ogrencilerin bir problem karsisinda sahip olduklar
mevcut bilgiyi etkin bir planlama ve izleme siireci sonunda, akranlariyla
birlikte ortak bir amag ve sorumluluk igerisinde ilgili duruma uygun bir sekilde
ise kogmalarini gerektiren bir siire¢ olarak PTO, bilginin saglam temeller
tizerinde ingasini, bilinmeyen durumlara aktarilma becerisini ve metabiligin
gelistirilmesine katki saglar. Siirdiirtilebilir egitim agisindan ele alindiginda,
PTO, 6grenmenin problemler iizerinden ise vuruk hale gelmesi ve yasam
boyu 6grenmeye katki saglamasi bakimindan 6nemlidir. Problem ¢6zme
agamalarint igsellestiren 6grencilerin bunlar1 gergek yagam durumlarinda da
kullanabilecekleri ilkesinden hareketle 6grenmenin siirdiiriilebilirligine katki
saglamayabilecek bir yaklagim olarak benimsenmektedir. Oziinde profesyonel
bir {iriin sunma ve profesyonel davranig sergileme gibi hedefleri olan PTO,
bilginin ve ele alinig bi¢imlerinin siirekli giincellendigi bu zaman diliminde
ogrencilerin okul sonrasi yagamlarina hazirlanmalarinda 6nemli bir arag
olabilecektir. PTO’niin proje temelli 6grenme, yetkinlik temelli grenme ve
isbirlikli 6grenme gibi bir ¢ok 6grenme yaklagimiyla birlikte kullanimi da onu
stirdiiriilebilir egitim i¢in ayrica degerli ve anlamh kilmaktadir (Agbedahin,
2019; Ben-Eliyahu, 2021).

5. Sonug

Birlesmis Milletler siirdiiriilebilir kalkinma amaglar1 ¢ercevesinde
olusturulan ve amaci diinya sakinlerinin yagam kalitesini artirirken dogal ve
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begeri kaynaklarin verimli kullanilmast olan Siirdiiriilebilir Kalkinma igin
Egitim Cergevesi (Education for Sustainable Development/ESD), ekonomik,
sosyal ve gevresel etkenlerin birbirleriyle iligkili olarak ele alinmasini igeren
ve bu birlikteligin egitim yoluyla saglanmasi gerektigini ifade eden bir
cergevedir. Bu bakig agisindan hareketle, yliksekogretim 6zelinde ESD, yagam
boyu 6grenme, disiplinler aras1 yaklagim, sistem diigiincesi, ortaklik/igbirligi,
ok kiiltiirliiliik, ve yetkilendirme gibi boyutlar1 igermektedir. Siirdiiriilebilir
ogrenme ya da egitimde siirdiiriilebilirlik baglaminda yukarida 6nerilen
yaklagimlar olan, 6z-diizenlemeli Ogrenme, tasarim temelli Ogrenme,
yetkinlik temelli 6grenme ve problem temelli 6grenme gibi yaklagimlarin bu
boyutlarin ediniminde ya da eyleme gegirilmesinde 6nemli katki saglayacag:
diistintilmektedir.
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Chapter 2

Concept Maps as a Cognitive Tool in Language
Education

Abdulkadir Kirbas!
Bahadir Kaygusuz?

Abstract

One of the most important goals of today’s educational programs is the
effective transfer of knowledge to students. In addition to teaching materials,
the methods used are also effective in transferring knowledge and developing
students’ cognitive abilities. The use of contemporary learning methods is
crucial in conveying targeted knowledge to students. In this context, language
education has become a key objective of curricula, from preschool to higher
education. While language learning is haphazard and unplanned in preschool,
it is now systematically and systematically delivered to students starting in
primary school. Achieving language learning at the targeted level undoubtedly
depends on the effectiveness of the teaching methods used. Recently, concept
maps, a modern learning method that presents the relationships between
concepts through graphics and other visuals, have become an effective
method for developing language skills such as listening, reading, speaking,
and writing in students of all levels. Their implementation in educational
practices has been recommended in prepared curriculums. Concept maps are
concrete graphics that illustrate the relationship between a single concept
and other concepts within the same category. Furthermore, concept maps
are an effective method used to enhance students’ conceptual understanding,
particularly in developing conceptual understanding. In other words, a
concept map is a two-dimensional diagram that shows the interrelationships
of concepts under a broader heading. In language education, instructional
materials and techniques are an important element of the learning-teaching
process. The primary goal in the learning-teaching process is to make
learning easier and increase learning efficiency by addressing the subject
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more concretely, more closely, and more familiarly. Teaching materials most
often serve this purpose in the learning-teaching process. Concept maps are
a frequently used teaching material in education. In this context, this study
aims to emphasize the role and importance of concept maps in language
education, which allow students to identify relationships between concepts
and to present this information in various forms, such as graphics. This study,
conducted using the field literature method, reviewed the relevant literature
and presented theoretical information about concept maps used in language
education.

1. INTRODUCTION

Concepts are mental structures that help understand and organize events,
objects, or phenomena. The primary goal of the educational process is to
enable students to grasp the relationships between information and concepts.
Acquiring knowledge by establishing meaningful connections between these
structures supports lasting learning rather than superficial memorization.
In this context, Novak and Gowin (1984) emphasized the importance
of teaching methods that allow students to actively explore knowledge.
Concept maps, in particular, have been described as an effective teaching-
learning tool that visually represents how students learn and make sense of
information. This method, which develops students’ conceptual thinking and
perception levels, also offers an effective strategy for increasing achievement.
Concepts are mental structures that help understand and organize events,
objects, or phenomena. Comparing the concept maps students prepare
before and after a lesson provides a benchmark for understanding how they
relate their existing knowledge and their progress throughout the lesson.
This assessment allows students to see how they structure concepts and the
connections they make. This approach encourages students to understand
their knowledge more deeply and to establish relationships between concepts
more accurately. The teaching-learning process is a dynamic one consisting of
planning, implementation, and evaluation phases (Esiobu & Soyibo, 1995;
Okebukola, 1990). In recent years, discussions on how subjects should be
assessed have demonstrated that traditional assessment methods (open-
ended questions, multiple-choice tests, etc.) cannot fully measure students’
conceptual understanding (Kaya & Ebenezer, 2003). As a result of these
discussions, the concept of “authentic assessment,” which proposes a more
in-depth and continuous assessment of students, has emerged. Concept
maps are offered as an alternative method for such assessments (Ebenezer &
Haggerty, 1999).
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With the increasing popularity of e-learning, providing customized
courses tailored to students’ individual abilities and learning outcomes has
become a more common goal in education. In this context, adaptive learning
systems enhance students’ learning processes by providing personalized
guidance. Indeed, the 2024 Turkey Century Education Model addresses this
issue, emphasizing the need for differentiated instruction and individualized
approaches to education, and adopting a teaching strategy designed to meet
students’ diverse learning needs. It is emphasized that this approach aims to
tailor educational processes to each student’s learning profile, readiness level,
interests, and abilities. It is stated that the Turkey Century Education Model,
focusing on elements such as flexible grouping, continuous assessment, and
adaptation, aims to create an environment where every student can have the
maximum learning opportunity (MEB, 2024). Concept maps play a critical
role in achieving these goals. Concept maps can be prepared manually, or they
can be automatically generated using the two-stage concept map generation
(TP-CMC) approach, based on students’ past test records (Tseng, et al.,
2007). Concepts can be defined as mental structures that represent common
characteristics of objects, events, thoughts, and phenomena in the world.
These structures enable people to make sense of, organize, and communicate
information about the world. Some key characteristics of concepts can be
summarized below:

Unique and General Properties: Concepts are formed by identifying
and grouping different and similar characteristics of entities using scientific
and technological methods. Each concept has its own unique descriptive or
functional aspect.

* Abstraction and Generalization: Concepts are general and abstract
representations of specific objects and events. According to Aksan’s
(1995) definition, concepts are linguistic abstractions based on the
common characteristics of objects, shapes, and situations in the world.

* Individual Differences: Concepts can have different meanings from
person to person. In other words, the meaning of a concept can
change depending on individual experiences and knowledge.

* Relationship with Mental Development: Concept development is
directly proportional to an individual’s mental development. Children,
in particular, learn and develop concepts in parallel with their mental
development. While young children learn concrete concepts, older
students learn abstract concepts by establishing relationships between
these concepts.
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* Organization and Grouping: Concepts exist in vertical and horizontal
organization. In other words, they can be grouped by establishing
hierarchical or horizontal relationships between concepts.

e Symbolic Representation: Some concepts can be remembered
through shapes or symbols, and these symbols contribute to the
mental representation of the concept.

The concept map method is an effective teaching strategy that supports
meaning-making in the language learning process. This method allows
students to structure knowledge, visualize relationships between concepts,
and make the learning process more systematic (Novak & Canas, 2008).
Concept maps have been shown to have positive effects, particularly in
terms of vocabulary development, understanding grammar rules, reading
comprehension skills, and writing (Ausubel, 1968). This method, consistent
with the constructivist learning approach, helps students make new learning
more meaningful by activating their prior knowledge (Jonassen, Beissner,
& Yacci, 1993). Research has shown that language education supported by
concept maps strengthens students’ long-term memories and increases their
active participation in the learning process (Heimlich & Pittelman, 1986).
Therefore, the more widespread use of concept maps in language education
1s considered an important pedagogical tool that supports students’ learning
processes. Students’ existing concepts play a crucial role in their conceptual
learning process. New concepts are learned and reinforced by connecting
them to previously learned concepts. Therefore, teachers’ understanding
of students’ existing concepts plays a crucial role in understanding how
well they grasp new information. The primary goal in Turkish lessons is to
enable students to grasp general and specific meanings through the analysis
of reading passages. This process involves a series of analysis steps to analyze
the meaning and structure of the text:

e Word Analysis: It’s important to begin analyzing reading passages
with words. The feelings and ideas expressed in texts are best expressed
through words. A correct understanding of words, idioms, terms,
and concepts is critical for a holistic understanding of the text. Words
whose meanings are unclear make it difficult to fully grasp the main
idea and connotations of the text.

 Sentence and Paragraph Analysis: After correctly understanding the
words, sentences are analyzed to determine the main idea of the
paragraph. The main idea of the paragraph, in turn, is tied to the overall
message of the text. Main ideas play a central role in understanding
the purpose of the text.
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* Attention to Functional Words: Functional words play a crucial role
in understanding the organizational structure of a text. These types of
words facilitate understanding how ideas in the text are interconnected
and make the reading process more efficient.

* Visualization Techniques: Akyol (2006) states that visualizing
words and concepts allows students to better understand concepts.
Techniques such as concept maps and mind maps can help students
establish connections between main and supporting ideas in a text.

* Different Reading Techniques: Abstract words and concepts can be
introduced to students through different reading techniques. Event-
based texts, which stimulate students’ imaginations, are particularly
effective tools for learning new words and concepts. Words and
concepts in such texts are easier to learn and understand when
considered in context.

* Informational Texts: In informational texts, recognizing main ideas,
concepts, and vocabulary plays a key role in text comprehension.
Accurately identifying and analyzing supporting words and concepts
in such texts also contributes to text comprehension (Akyol, 20006).

In short, the text analysis process begins with a clear understanding
of words and concepts and continues with analyzing the overall structure
and main ideas of the text. Different techniques used in this process can be
effective in introducing students to new concepts and vocabulary. Breaking
down reading passages into small, meaningful pieces, such as concepts,
allows students to better understand the text and facilitates transitions
between concepts. At this point, concept maps stand out as an important
tool. Concept maps are an effective technique not only for understanding
abstract or unfamiliar words, but also for grasping the general structure and
main ideas of reading passages.

A concept map is a technique that graphically presents the characteristics
of concepts or their relationships with other concepts. This method facilitates
understanding information by visually organizing concepts. According
to Karapiir (2002), “Concept maps are structures that visually organize
information.” These structures allow:

* Relationships Between Concepts: Students see the relationships
between concepts more clearly. This allows them to progress more
quickly and effectively in the learning process.

* Visualization: Visualizing information facilitates learning and helps
information become more retentive. Establishing connections
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between concepts reinforces the learning of concepts, especially
abstract or difticult-to-understand concepts.

* Key Principles and Propositions: Concept maps organize the
relationships between concepts based on specific principles and
propositions. This facilitates understanding how concepts form a
whole.

Concept maps allow students to divide texts into smaller parts and
grasp the meanings and relationships between these parts. This method
also helps identify the main and supporting ideas in the text, enabling
students to develop a deeper understanding, especially in information-
dense texts. Concept maps are an effective technique for analyzing texts
and understanding the concepts they contain (Novak & Gowin, 1984).
This tool helps students better understand texts and organize information
by visualizing the relationships between concepts. By visualizing concepts
graphically, students can see connections between information more clearly
and, therefore, recall information more easily (Kinchin, Hay, & Adams,
2000).

The Impact of Concept Maps on Learning

Concept maps are an effective teaching technique, particularly when
learning complex topics, that allows students to organize information,
concretize abstract concepts, and thus see the connections between topics
more clearly. Developed by Novak and Gowin (1984), this technique
goes beyond traditional memorization methods and promotes meaningful
learning. The concept map method achieves the following benefits:

Visualization of Information: Concept maps graphically concretize the
main points of a topic and enable students to organize it in their minds.
During this process, students visually analyze the relationships between
concepts, which contributes to knowledge retention. Because information
and concepts are supported by visuals, retention becomes easier.

Intellectual and Mental Skills: When creating a concept map, students use
intellectual processes to find appropriate connections between concepts. This
process is not limited to simply placing concepts; students also analyze the
content of the topic and make the information meaningful. As Barut (2006)
stated, this process forces students to establish meaningful relationships
between concepts.

Meaningful Learning: Concept maps allow for a comprehensive overview
of topics by defining the cause-effect relationships between concepts.
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This encourages a deep understanding of information, rather than merely
superficial learning. Understanding the interrelationships of concepts allows
students to learn topics in a more meaningful and organized way.

Active Participation and Retention: When students create concept maps
on their own, they make the topics more retentive. In this process, students
analyze, structure, and transform information into visual form, actively
participating in learning. The maps they create through effort and practice
support long-term retention of knowledge. Concept maps are tools that
visualize the relationships between information and concepts and can be
used for a variety of purposes. These maps present the main concept and its
related sub-concepts in a clear structure, revealing the connections between
concepts. Concept maps are divided into the following categories based on
their content and drawing style (Altin, 2002):

* Complete and linked concept maps: Clear relationships between main
and sub-concepts are clearly displayed.

* Complete but unrelated concept maps: While concepts are distinct,
their relationships are not clearly shown.

* Incomplete and unrelated concept maps: Both concepts and their
relationships are incomplete.

Concept maps are also divided into three types based on their shape:

* Spider maps: The main concept is at the center, and subconcepts are
displayed in a surrounding pattern.

* Chain maps: Concepts are organized in a sequential chain.

* Hierarchical maps: The main concept is at the top, and subconcepts
are arranged in a descending order.

In addition to these, mixed concept maps can also be found, and these
maps are usually created by combining different types. The basic principles
and steps to be taken into account when creating concept maps ensure their
effectiveness and clarity. The stages of this process (Senay, A. 2007):

* Topic and level compatibility: A topic appropriate to the student’s
level should be selected. The topic should be linked to the student’s
prior knowledge.

* Reading the text: The text to be mapped should be read carefully. The
main theme or most general concept of the text should be determined
and selected as the main concept.
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* Selecting key concepts: Important key concepts related to the main
concept should be identified and listed.

* Avoiding repetition: Each concept should appear only once on the
map and should appear in at least one proposition.

¢ Concepts should not become explanations: The list should not
include explanations or principles related to the concepts; it should
only include the concepts.

* Organization of concepts: Main concepts and sub-concepts should be
placed orderly, and concepts at the same level should be at the same
hierarchical level.

e Using visual dividers: Concepts should be displayed in shapes or
boxes for easy identification.

* Identifying relationships: After listing concepts, the relationships
between them should be identified and shown with lines. The
direction of the relationship should be indicated with arrows.

* Explaining relationships: Short statements explaining the relationship
in a few words should be written on the lines.

¢ Cross-connections: There should be cross-connections between
different sections of the map, and these connections should
demonstrate the synthesis between the concepts.

* Choosing a title: A strong title should be chosen for the map, and this
title should activate students’ prior knowledge.

* Simplicity: To be useful for students, the map should not be overly
complex; it should be kept simple.

e Summarizing: After the mapping process is completed, the map
should be summarized in a paragraph.

These steps guide the process of creating a concept map, helping to better
organize and comprehend information. Concept maps can be used as an
effective tool in both individual and group work throughout the educational
process. These maps, which can be beneficial at every stage of educational
activities, facilitate students’ more systematic approach to information and
their understanding of the relationships between concepts. Concept maps
are an important tool used in education, particularly to enhance the learning
process and enable students to make sense of and organize information.
Numerous studies on this topic demonstrate that concept maps increase
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students’ learning levels, help them retain information in long-term memory,
and enhance conceptual understanding skills.

Stages of Using Concept Maps in the Education Process

* DPreparation Phase: Before beginning a new topic, students can
visualize what they already know about the topic using a concept
map. This activates prior knowledge and helps identify areas of the
topic where they are lacking.

* Research and Explanation Phase: By using concept maps during the
course of the topic, students can connect newly learned information to
existing knowledge and develop a deeper understanding of the topic.

e Assessment Phase: After the topic is completed, students’
understanding can be measured using a concept map. This assessment
also helps the teacher identify areas of the topic where gaps exist.

Advantages of Concept Maps:

* Ability to make connections: Concept maps allow students to see
connections between topics and ease difficulties transitioning between
units.

* Hierarchical Learning: Organizing topics in a hierarchical manner
contributes to more permanent and comprehensive learning.

* Use as Homework: A concept map drawn in class can be assigned
as homework. This allows students to identify areas where they are
lacking and incorporate new concepts at home.

The Use of Concept Maps in Language Education

Language education is a complex process that develops an individual’s
ability to think, understand, interpret, and express. Effective language learning
requires students to make sense of information and activate the learning
process. In this context, teaching strategies based on the constructivist
learning approach, in particular, enable students to better organize concepts
and make learning more permanent (Novak & Cafas, 2008). One of these
strategies, the concept map method, helps students visualize information
and identify semantic relationships during the language learning process
(Ausubel, 1968). The relationship between concept maps and language
education and their effects on language skills can be described as follows:

Vocabulary Teaching: These are effective tools that enable students to
learn new words in context and increase their memorability (Nation, 2001).
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By visually presenting the relationships between words, this technique
helps learners make mental connections and expand their vocabulary in a
more meaningful way. Concept maps visualize the meanings and contexts
of words, allowing students to grasp them more deeply. Especially in
foreign language learning, presenting information such as word meanings,
synonyms, antonyms, and usage examples through concept maps helps
learners learn words more eftectively.

Usage bt
| exavmples B

(OpenAI DALLLIE, 2025).

Grammar Teaching: It is considered an effective method for visualizing
and learning grammar rules. This technique helps students learn information
more meaningfully and permanently by presenting grammatical concepts in
a hierarchical and relational manner (Brown, 2007).

p

(OpenAI DALLLIE, 2025).
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Reading and Comprehension Skills: The reading process occurs in
three stages: pre-reading, during reading, and post-reading. Concept maps
are used in different ways at each of these stages to support understanding
the main idea of the text and retention of information (McNamara, 1996).
Before reading, students must activate their prior knowledge and anticipate
the main points of a text to make sense of it. Concept maps help students
organize their knowledge of the text. During reading, concept maps
enable students to identify key information in the text and see conceptual
relationships. The post-reading process involves students consolidating the
information they have gained from the text and evaluating its meaning. In
this stage, concept maps support the summarization of information learned
from the text and the clarification of the main idea.

(OpenAI DALLLIE, 2025).

Writing Skills: Written expression is a complex process that requires
students to organize their thoughts, present them in a logical flow, and
express them effectively. Concept maps support this process as an important
tool in the planning, structuring, and development stages (Hyland, 2003).
Concept maps are a powerful visual tool that enhances written expression
skills. They help students plan their essay writing process, achieve cohesion
in their writing, and organize their thoughts effectively. Educators’ active
use of concept maps in writing instruction will be greatly beneficial in
developing students’ written expression skills.
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(OpenAI DALL-E, “Concept Maps in Teaching Writing”, 2025).

Speaking Skills: Speaking is a complex process that requires an
individual to verbally express their thoughts and communicate meaningfully
and fluently. In this process, concept maps allow for the organization of
ideas before speaking, the maintenance of fluency during speaking, and
post-speaking evaluation. The planning, implementation, and evaluation
stages are critical in developing this skill. Concept maps facilitate the process
by providing the speaker with a visual guide in these three stages. Before
giving a speech, a concept map is created by identifying the main ideas and
subtopics. This stage allows the speaker to organize what they are going
to say and create a logical flow (Novak & Gowin, 1984). A concept map
helps the speaker follow the flow of the topic, remember important points,
and establish connections between topics. This is particularly advantageous
in structured speeches, such as academic presentations or discussions
(Alvermann, 1981). By returning to the concept map after the speech,
the strengths and weaknesses of the speech can be analyzed, allowing the
individual to deliver more structured and effective expressions in future
speeches. Concept maps contribute to effective speaking by providing a
structured and meaningful learning process for developing speaking skills.
Research shows that this method increases fluency, expands vocabulary, and
boosts self-confidence. Educators’ effective use of concept maps in teaching
speaking skills will significantly contribute to students’ development of
speaking proficiency and communication skills.
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EVALUATION
(OpenAI DALL-E, “Concept Maps in Teaching Speaking”, 2025)
METHOD

This study was conducted using document analysis, a qualitative research
method. Document analysis is a method that aims to systematically examine
existing written sources on a specific topic and analyze the information
contained in these sources (Yildirim & $imgek, 2018).

Areas of Use

* Literature review: Used to formulate research questions, examine
previous studies, and provide in-depth information on the topic.

* DPolicies and practices: This method can be used to evaluate the impact
of specific policies or practices and to understand their consequences.

* Cultural and historical analyses: Used to better understand past
events, ideas, and social values.

* Organizational studies: Frequently used to analyze the structure,
processes, and cultural structures of institutions (Bowen, 2009).

Advantages:

* In-depth analysis: Allows for a comprehensive review of existing
literature and written materials.

* Different perspectives: It reveals diverse perspectives by comparing
researchers’ different interpretations of the same topic.
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Data collection: It is an important data collection tool, especially in
retrospective or historical research.

Qualitative data analysis: It enables the systematic analysis of
qualitative data from written documents (Yildirim & Simgek, 2018).

Accessibility: It provides easy access to most written sources and does
not require physical infrastructure.

Cost-effectiveness: It does not require expensive equipment for
conducting research.

Time-saving: It saves time by accelerating the data collection process
from existing sources.

Comprehensiveness: It enables the acquisition of extensive data
covering broad time periods or different geographic regions (Bowen,

2009).

Disadvantages

Risk of bias: Because document authors may reflect their own
opinions, these biases can influence the research.

Reliability issues: The accuracy and reliability of the documents used
may not always be guaranteed.

Representativeness: Accessing all relevant documents may not always
be possible.

Subjective interpretations: Different researchers may draw different
conclusions from the same document, which can create variability in
the interpretation process (Yildirim and $imgek, 2018).

FINDINGS

Research examining the role and effects of concept maps in language
teaching demonstrates that this method positively impacts the learning
process and increases student achievement. The effects of this method have
been examined under the following headings:

Impact on Language Education: Concept maps are an important
teaching tool that helps students structure knowledge, construct meaning,

and use language more effectively in the language learning process. Research
has shown that concept maps have positive effects on vocabulary learning,
grammatical comprehension, reading comprehension, and written expression
skills (Novak & Canas, 2008; Jonassen, Beissner, & Yacci, 1993). With
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this method, students can better organize information and connect new
information to their prior knowledge, resulting in lasting learning (Ausubel,
1968). Furthermore, concept maps are emphasized as an important tool for
teachers to assess learning processes and analyze students’ cognitive structures
(Johnson, Pittelman & Heimlich, 1986). Therefore, the dissemination of
concept maps in language education is considered as a method that supports
learning processes and increases students’ academic success.

Impact on Academic Achievement: Various studies have shown that
concept maps increase student achievement. For example, Novak and Canas
(2008) stated that concept maps help students structure knowledge, making
the learning process more meaningful. As a result, students were found to
achieve higher scores on exams and tests. A study by Chiou (2008) found
that students who used concept maps had significantly higher academic
achievement compared to a control group.

Understanding and Knowledge Organization: Research demonstrates
that concept maps improve students’ conceptual understanding. Kinchin
(2000) emphasized that students who work with concept maps can better
organize pieces of information and understand complex concepts more
clearly. This method helps students establish relationships between concepts,
enabling them to better grasp the subject matter.

Impact on Learning Motivation: Many studies have also reported
that students engage more actively in lessons and increase their learning
motivation by using concept maps. Markow and Lonning (1998) stated
that this method increases students’ interest in lessons and enables them to
participate more actively in the learning process.

Impact in Different Disciplines: Research on the use of concept maps
in various disciplines, such as science, social sciences, and mathematics,
demonstrates the effectiveness of this teaching method across disciplines. In
science courses, in particular, concept maps facilitate students’ understanding
of basic concepts and accelerate their knowledge construction processes

(Novak & Gowin, 1984).

Student Views: The positive contributions of concept maps to the learning
process for students have been frequently cited. A meta-analysis conducted
by Nesbit and Adesope (2006) showed that students comprehend course
materials more easily using concept maps and that this method develops
creative thinking skills.

These findings clearly demonstrate that concept maps are an effective
teaching tool for improving student achievement.
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CONCLUSION AND DISCUSSION

Concept maps are an effective teaching strategy that helps students
organize information, understand conceptual relationships, and develop
language skills during language learning. The literature emphasizes that
concept maps support cognitive processes and promote meaningful
learning (Novak, 2010; Moon, Hoftman, & Novak, 2011). Specifically,
concept maps are reported to strengthen learners’ knowledge structure,
enable them to grasp information from a holistic perspective, and increase
learning motivation (Horton et al., 1993). Furthermore, within the context
of Mayer’s (2003) multimedia learning theory, concept maps are argued
to support students’ learning processes by integrating visual and verbal
information. Experimental studies demonstrate the effects of concept maps
on language learning. For example, Novak and Canas (2008) report that
concept maps increase students’” academic achievement and develop critical
thinking skills. However, a meta-analysis by Nesbit and Adesope (2006)
revealed that concept maps are particularly effective in understanding complex
concepts and in forming long-term memory. Similarly, research by Alibali
(2006) indicates that students actively participate in learning processes and
can manage their cognitive processes more effectively with concept maps.
However, the effectiveness of concept maps can vary depending on how
they are used in teaching and students’ individual learning styles. It has been
noted that students with low spatial skills, in particular, may have difficulty
creating concept maps (Fiorella & Mayer, 2015). In this context, it is crucial
that teachers receive training in the pedagogical use of concept maps and
inform students about this technique. It is important that future studies focus
on how to use concept maps more effectively across different age groups
and language proficiency levels. Concept maps are considered an effective
teaching method in language education, supporting cognitive processes,
helping to organize knowledge, and enhancing learning retention. However,
for this method to be implemented most effectively, factors such as teacher
guidance, students’ cognitive capacities, and learning styles must be taken
into account. Further academic research on the effective use of concept maps
will contribute to making language learning more efficient. Concept maps
are learning and assessment tools with a free and flexible approach. They can
be created with different structures and central concepts and can be assessed
in various ways. However, requiring students to add specific concept names
to the given concept map framework can limit their conceptual thinking
processes. This is a negative aspect of using concept maps as an assessment
tool. It is more appropriate for students to create concept maps through
group work, discussion with peers, and collaboration. The most appropriate
approach is for students to prepare concept maps individually, using their
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own knowledge and without any resources or limitations. Students who
learn how to create concept maps can express their conceptual understanding
more easily after an average of 4-5 hours of training. Furthermore, the
evaluation criteria for concept maps are flexible and can be adapted by
teachers or researchers to suit their educational objectives. For example, the
points awarded for propositions (1 or 2 points) and cross-references (5 or 10
points) can be modified. Concept maps offer teachers a flexible assessment
environment that includes student participation before and after the learning
process. Their most significant difference from other graphical approaches
is that they can be used both as a strategy to enhance meaningful learning
and as an effective technique for assessing conceptual understanding. This
study has demonstrated that the use of concept maps in language teaching
has a positive impact on learning processes and student achievement. By
facilitating the structuring and meaningfulization of knowledge, concept
maps help students better understand complex topics and retain what they
have learned. They also develop students’ skills in organizing, analyzing, and
thinking creatively about information. Academic studies have demonstrated
that concept maps allow students to establish connections between topics,
concretize abstract concepts, and participate more actively in their own
learning processes. Concept maps are effective across different age groups
and educational levels, both at primary and university levels.

The results of the study support findings in the literature on the use
of concept maps in education and language teaching. Concept maps, with
their potential to enhance knowledge retention and deep learning, appear
to be a suitable strategy for constructivist learning approaches. Students
can actively organize information using concept maps, thereby developing
deeper understanding. Furthermore, the use of concept maps is not only
student-centered but also allows teachers to better direct their learning
processes. However, it should be noted that concept maps may not be
effective in all situations, that students unfamiliar with this method may
experience initial difficulties, and that teachers require thorough preparation
to use this technique effectively. Guidance on how to use concept maps plays
a critical role in the success of this technique. The findings of this study
demonstrate that concept maps have positive effects not only on cognitive
processes but also on learning motivation and self-confidence. This method,
which encourages students’ active participation, is considered a powerful
tool for creating more interactive and meaningful learning environments
in the classroom. In this context, the more widespread integration of
concept maps into the education system may have the potential to improve
teaching quality. Future research could examine the long-term effects of
concept maps, explore the sustainability of student success with this method
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more comprehensively, and consider its integration with different teaching
approaches. Concept maps are considered an important tool in student-
centered education that makes learning processes more meaningful. Teachers’
effective use of this method and its support with technological tools can
increase educational success. Furthermore, providing regular feedback to
students and expanding its use across disciplines will further enhance the
effectiveness of this method. Concept maps are among the powerful tools
that make student learning processes more effective and meaningful.

The results of some important studies examining the impact of concept
maps in education can be summarized as follows: Novak and Alberto
Canas (2008) investigated the effects of concept maps on the organization
of knowledge and conceptual understanding, and stated that these maps
help students better understand and organize complex concepts. A
meta-analysis by Nesbit and Adesope (2006) showed that concept maps
significantly contribute to both learning success and knowledge retention.
It was emphasized that visualizing the relationships between concepts, in
particular, enables students to be more successful in the long-term learning
process. Simgek (2010) investigated the contribution of concept maps to
students’ critical thinking and problem-solving skills. Consequently, they
tound that concept maps help students structure their thought processes,
thereby developing more effective problem-solving skills. Wang, Lee, and
Li (2021) examined the effects of concept maps on student motivation and
tound that these maps make the learning process more engaging, especially
for students who are visual learners. Visual representation of concepts and
relationships increases students’ interest in learning. Similarly, Hsu and
Huang (2020) emphasized that concept maps, when used in group work,
improve students’ collaboration skills and positively influence classroom
interaction. Research based on Ausubel’s Cognitive Learning Theory
demonstrates that concept maps help students integrate new information
into their existing knowledge structures. Concept maps stand out as an
important tool, particularly in making abstract and complex concepts more
understandable. A study by Duit and Treagust (2013) indicates that concept
maps help students better understand scientific concepts and develop
scientific thinking skills. Research on the effects of concept maps in various
disciplines, such as science, mathematics, and social studies, demonstrates the
adaptability and impact of these maps across different subjects. The use of
concept maps in education significantly helps students establish meaningful
connections between concepts, organize information, and develop a deeper
understanding. Studies have shown that these maps have a positive impact
on both academic achievement and long-term retention of knowledge.
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The following suggestions can be offered for the effective use of this
method in education:

1. Integrating Concept Maps into Lesson Plans: For the effective use
of concept maps, systematic inclusion in lesson plans is recommended.
Using concept maps at the beginning and end of a lesson, especially when
teaching abstract and complex topics, can help students understand their
prior knowledge and organize the information they have learned (Novak &
Canas, 2008). This allows students to connect new concepts to their prior
knowledge, leading to more sustained learning.

2. Supporting Student-Centered Learning Approaches: Concept maps
make a significant contribution to student-centered learning processes.
Applications that allow students to create their own maps encourage active
learning. Therefore, it is recommended that teachers guide students in
creating concept maps and help them use this process as a learning support
tool (Nesbit & Adesope, 2000).

3. Expanding Their Use Across Different Disciplines: Concept maps
should be widely used in science, social sciences, and language education.
In language learning, visualizing the relationships between vocabulary and
language structures can help students better understand concepts (Chiou,
2008). Similarly, in social sciences, the relationships between historical events
and sociological concepts can be taught more effectively with concept maps.

4. Concept Maps Supported by Technological Tools: With technological
advancements, the use of digital concept map tools should be encouraged.
Students can more easily and quickly organize relationships between concepts
and develop different perspectives with digital concept map programs.
Therefore, it is recommended that the use of such software be encouraged in
schools (Novak & Canas, 2008).

5. Regular Feedback and Assessment: For the more effective use of
concept maps in the teaching process, it is important for teachers to provide
regular feedback to students. Maps can also be used to assess student
knowledge. This assessment process can help students identify learning gaps
and better establish connections between concepts (Kinchin, 2000).

6. Incorporating Concept Maps into Teacher Training: To use concept
maps effectively, teachers must have sufficient knowledge of this method.
Therefore, it is recommended that training in the use of concept maps
be included in teacher training programs. This allows teachers to develop
more effective and creative teaching strategies for their students (Nesbit &
Adesope, 2006).
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Bolum 3

Kiiresel Cevre Sorunlarina Coziim Arayist:
Siirdiiriilebilir Bir Cevre I¢in Egitim

Gizem Sahin'

Ozet

Bu galigma, kiiresel ¢evre sorunlari ve giincel yansimalarini, ¢evre yonetigimi ve
egitim politikalarini, biitiinciil ve paydag odakli yaklagimlar, siirdiiriilebilirlik
temelinde gevre egitimini, yenilik¢i Ogrenme-6gretme  yontemlerini,
ogretmenlerin rolii ve yetistirilmesini, Tiirkiye’den ve diinyadan uygulama
orneklerini ele alarak siirdiiriilebilir bir ¢evre igin egitim anlayigini kavramsal
ve uygulamali boyutlariyla incelemeyi amaglamaktadir. Bu baglamda,
cevre sorunlarinm kiiresel etkilerinin egitim sistemlerinde siirdiiriilebilir
doniisiimii gerekli kildigi ortaya konulmaktadir. Tklim degisikligi, dogal
kaynaklarin tiikenmesi, biyogesitlilik kayb1 ve yetersiz atik yonetimi yalnizca
ckosistemleri degil, sosyal ve ekonomik yapilart da derinden etkilemektedir.
Bu nedenle ¢evre egitiminin 6nemi giderek artmaktadir. Nitekim ¢evre
egitimi, bireylerin ¢evresel duyarlilik gelistirmeleri, sorumluluk tistlenmeleri
ve siirdiiriilebilir ¢oztimler tiretmeleri agisindan kritik bir rol tistlenmektedir.
Egitim siireci yonetisim, politika ve toplumsal unsurlarla sekillenmektedir.
Biitlinciil ve paydas odakli yaklagimlarla okul, aile, halk ve vatandaglik
egitimleri gevresel siirdiiriilebilirlige katki saglamaktadir. Ogretmenler
egitim siireglerinde rol modeli ve lider konumundadir. Bu nedenle
ogretmen yetistirme programlarinda ¢evre okuryazarligi, cevresel liderlik ve
stirdiiriilebilirlik odakli igeriklere oncelik verilmesi bityiik 6nem tagimaktadir.
Cevre egitiminde ornek uygulama 6rnekleri, okul ve topluluk projelerinden
ulusal ve uluslararas farkindalik programlarina kadar bireylerin ve toplumun
gevresel sorumluluk ve eyleme gegme potansiyelini artirmaktadir. Sonug
olarak, ele alinan kavramsal ve uygulamaya doniik perspektifler, kiiresel ¢evre
sorunlarinin ¢oziimiine katki sunacak siirdiiriilebilir bir ¢evre igin egitim
anlayiginin gelisimini desteklemektedir.

1 Dr., Akdeniz Universitesi, gizemsahin242@gmail.com, ORCID ID: 0000-0002-9512-8570
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1. Girig

Kiiresel ¢evre sorunlarinin ortaya ¢ikist ve evrimi, insanhk tarihinin
erken donemlerine kadar uzanir. Antik medeniyetlerde toprak erozyonu,
su ve hava kirliligi gibi ¢evresel problemlerle karsilagildigt; yerlesik hayata
gegisle birlikte dogal kaynaklarin yogun kullaniminin gevre itizerinde kalict
etkiler biraktig1 goriilmektedir. Bu donemde atik yonetimi ve dogal dengeyi
korumaya yonelik erken gevresel diizenlemelere rastlanmig, ayni zamanda
insan—doga iligkisi felsefi ve etik bir boyutta tartigilmigtir (Alagoz, 2015).
Bununla birlikte, ¢evre sorunlar1 Ozellikle Sanayi Devrimi sonrast hiz
kazanmug, enerji kullanimi ve teknolojik ilerlemeler dogal kaynaklar tizerinde
benzeri goriilmemis bir baski olusturmustur (LePoire, 2023). Giinlimiizde
ise iklim degisikligi, biyogesitlilik kaybi ve kirlilik gibi sorunlar kiiresel
giivenlik tehdidi olarak degerlendirilmekte, ¢evresel giindem uluslararasi ig
birligi ve yonetisim boyutunda ele alinmaktadir (Falkner ve Buzan, 2019;
Sadulaeva, 2023).

2025 Kiiresel Riskler Raporu’na gore, iklim degisikligine bagh agirt
hava olaylari, biyogesitlilik kayb1 ve ekosistem ¢okiisti gibi ¢evresel riskler,
ontimiizdeki on yil igin en 6nemli kiiresel tehdit olarak degerlendirilmekte;
bu riskler, diinya sistemlerinde kritik degigimler yaratmakta ve dogal
kaynaklara erisimi kisitlamaktadir (Diinya Ekonomik Forumu [WEF],
2025). Artan kirlilik, tarimda verim kaybi, temiz su kaynaklarinin azalmasi ve
iklim kaynakl kitlesel gogler, ¢evre krizinin sosyal ve ekonomik boyutlarini
derinlestirmektedir (Aksoy-Ozcan, 2022). Pandemi sonrasi ekonomik
toparlanma, siirdiiriilebilir enerji doniisiimii ve yesil teknolojilerin geligimi
cevre krizlerinin ¢6ziimiinde 6nemli firsatlar yaratmaktadir (Ekonomik Ts
birligi ve Kalkinma Teskilatt [OECD], 2021). Ancak bu firsatlarin etkili
bigimde kullanilabilmesi, gliglii yonetisim mekanizmalar1 ve uluslararasi ig
birligi ile desteklenmedigi siirece miimkiin goriinmemektedir. Kiiresel gevre
yonetigiminde var olan bogluklar ve is birligi eksiklikleri, iklim krizini kontrol
altina almay1 giiglestirmekte ve ¢oziim yollarini sinirlamaktadir (Birlegmig
Milletler Cevre Programi [UNEP], 2023; McDonald, 2024). Boylece ¢evre
krizleri yalnizca ekolojik sistemlerin degil, ayni zamanda kiiresel giivenlik
ve strdiiriilebilir kalkinmanin da temel sorunlarindan biri haline gelmistir
(Orztiirk, 2024).

Siirdiirtilebilir kalkinma igin egitim, bireylerin gevresel sorunlara dair
bilgi, tutum ve deger gelistirmelerini saglayarak, siirdiiriilebilir bir toplum
ingasina temel olugturur. Deger temelli ¢evre egitimi, 6grencilerin sadece
gevre duyarliligi kazanmalarini degil, ayni zamanda bu bilinci toplum iginde
yaymalar1 ve stirdiiriilebilir davraniglar geligtirmeleri i¢in 6nemli firsatlar
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sunar (Se¢gin, 2024). Formal ve informal ¢evre egitim siiregleri, toplumun
her kesiminde farkindalik artirma, etik sorumluluk gelistirme ve ¢evre ile
uyumlu yagam bigimlerini benimsetmede 6nemli bir rol oynamaktadir
(Diindar ve Kizik, 2022; Van de Wetering vd., 2022; Velempini, 2025).
Bu dogrultuda, siirdiiriilebilir bir ¢evre i¢in egitim anlayigi, toplumsal
doniigiimii tetikleyerek siirdiirtilebilir gevrenin korunmasi ve gelistirilmesinde
vazgecilmez bir unsurdur.

2. Kiiresel Cevre Sorunlar1 ve Giincel Yansimalari

Kiiresel gevre sorunlart giiniimiizde hem ekolojik hem de toplumsal
boyutlariyla  kritik  bir tehdit olusturmaktadir. Tklim  degisikligi,
ormansizlagma ve dogal kaynaklarin titkenmest, yalmzca ekosistem dengesini
degil ayni zamanda insan sagligim da dogrudan etkilemektedir. Ozellikle
ormansizlagma, karbon emilim kapasitesinin azalmasina ve kiiresel ile yerel
iklim degisikliklerine yol agarak agir1 sicakliklara sebep olmaktadir. Bu
olumsuz etkiler, insan sagligi da dahil olmak {tizere genis capl ekolojik ve
sosyoekonomik sorunlar dogurmaktadir (The Guardian, 2025a). Ornegin,
Ispanya’da uzun siiren kurakhigin ardindan yaganan ani ve yogun yagislarla
birlikte sel felaketleriyle miicadele etmek durumunda kalmustir (Naishadham
ve Morenatti, 2025).

Enerji ve maden kaynaklarmin agirn kullanimi gevresel bozulmay:
artirmakta ve ekonomik biiylimeyi yavaglatarak siirdiirtilebilir kalkinmay1
tehdit etmektedir (Huo ve Peng, 2023). Bununla birlikte, biyogesitlilik
kaybu tiirlerin yok olusuna yol agmakta, ekosistem hizmetlerini zayiflatmakta
ve toplumlarin iklim degisikligine karst kirilganligini artirmaktadir (Avrupa
Merkez Bankasi [ECB], 2024). Biyogesitlilik kaybi yalnizca ekolojik
degil, ayn1 zamanda saglk, turizm, kiiltiirel kimlik ve yerel topluluklarin
yagam bigimleri iizerinde olumsuz sonuglar dogurmaktadir (Koo, 2024).
Ote yandan, kentsel alanlarda yesil altyapr esitsizligi topluluklar arasinda
gevresel adaletsizlikleri artirmakta ve iklim degisikliginin etkilerini daha da
agirlagtirmaktadir (Li vd., 2023).

Kirlilik (hava, su, toprak, 11k, giiriiltii) ve hizli kentlegme de kiiresel
dlcekte onemli sorunlar arasinda yer almaktadir. Ornegin, petrol ve gaz
sektoriinden kaynaklanan hava kirliliginin yalnizca ABD’de yilda 90.000°den
fazla erken 6liime neden oldugu ve bunun 6zellikle dezavantajh topluluklar
orantisiz gekilde etkiledigi ortaya konulmustur (The Guardian, 2025b).
Ayrica, diinya genelinde her y1l 2 milyar tondan fazla kentsel atik iiretilmekte
ve bu miktarin 2050’ye kadar %73 artarak yaklagik 4 milyar tona ulagmasi
beklenmektedir. Ozellikle diigiik ve orta gelirli iilkelerde atiklarn %60’
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toplanmamakta, %93’ ise uygun sekilde yonetilmemektedir. Bu durum,
saglik, ekonomik gelisme ve ¢evre lizerinde olumsuz etkiler yaratmaktadir
(Zang vd., 2025).

Bu gevresel krizlerin sosyal, ekonomik ve kiiltiirel yansimalar1 da oldukga
derindir. Sonug olarak, kiiresel ¢evre sorunlari yalnizca dogal ekosistemleri
degil, insan yagamini, ekonomik sistemleri ve kiiltiirel yapilari da ¢ok
boyutlu sekilde tehdit etmektedir. Bu durum, kiiresel ¢evre sorunlarina
karg1 siirdirtilebilirlik  anlayiginin - desteklenmesi  gerektigini  ortaya
koymaktadir. Ulkeler sorunlarin ¢6ziimiine yonelik olarak siirdiiriilebilirlik
odakli ve ig birligine dayali politikalar gelistirmekte, egitim faaliyetlerini
yonlendirmektedir. Bu dogrultuda siirdiiriilebilir bir ¢evre igin egitim
anlayigi, bireylere ¢evresel sorunlart anlama, ¢o6ziim iiretme ve kiiresel
sorumluluk bilinci geligtirme imkan1 sunar.

3. Cevre Yonetisimi ve Egitim Politikalar:

Ulusal ve uluslararasi gevre politikalari, ¢evre yoOnetisimi ve egitim
politikalarinin kesigim noktalarinda merkezi bir rol oynamaktadir. Paris
Anlagmasi, iklim degigikligi ile miicadelede yalmzca emisyon azaltimi
degil, aym1 zamanda egitim, farkindalik artirma ve kapasite gelistirme
gibi toplumsal boyutlarin da kritik oldugunu vurgulamaktadir (Birlegmig
Milletler Tklim Degisikligi Cerceve Sozlesmesi [UNFCCC], 2016). Taraflar
Konferanst (COP) zirvelerinde alinan kararlar, gevresel siirdiiriilebilirligi
destekleyecek politikalarin hayata gegirilmesi igin tilkeler arasi i birliginin
zorunlu oldugunu ortaya koyarken, bu politikalarin etkinliginin egitim
aracihgiyla toplumsal diizeyde igsellestirilmesi gerektigini gostermektedir
(OECD, 2023).

Cevre yonetisiminde devlet kurumlari, 6zel sektor ve sivil toplum
kuruluglarinin ig birligi, siirdiiriilebilirlik hedeflerinin gergeklestirilmesinde
kritik  6neme  sahiptir. Devletler, yasal diizenlemeler ve tegvik
mekanizmalartyla ¢evresel politikalarin ¢ergevesini olustururken; 6zel sektor
yenilik¢i teknolojiler ve yesil yatirimlar aracihigiyla dontigiim stireglerini
hizlandirmaktadir. Sivil toplum kuruluglar1 ise hem toplumda gevresel
farkindaligin gelismesine katki saglamakta hem de politika siireglerine
katimi artirmaktadir (Baird vd., 2019). Egitim politikalar1 bu ig birligi
dinamiklerini yansitarak, 6grencilerin yalnizca bilgiyle degil ayn1 zamanda
demokratik katilim becerileriyle de donatilmasini miimkiin kilmaktadir.
Ornegin, ¢evre yonetisimi ile egitimin kesigiminde “Iklim Igin Eylem
ve Yetkilendirme (ACE)” gibi uluslararast girisimler 6ne ¢ikmaktadir.
ACE gergevesi, Paris Anlagmasr’'nda da vurgulandigy iizere, bireylerin ve
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toplumlarin gevresel sorunlara karsi bilinglenmesi, karar alma siireglerine
katilmasi ve yerel diizeyde ¢oziim gelistirmesi i¢in egitim, halkin katilimi
ve kapasite gelistirmeyi temel stratejiler olarak belirlemektedir (UNFCCC,
2016). Sonug olarak, gevrenin siirdiiriilebilirliginde yalmzca 6grenme-
ogretme boyutlart degil, yonetisim, politika ve toplumsal siiregler de kritik
oneme sahiptir. Farkli aktorler ve toplumun temel unsurlari, egitim siirecinde
bu boyutlarin/siireglerin biitiinciil ve paydas odakli olarak ele alinmasini
desteklemektedir. Bu baglamda okul, aile, halk ve vatandashik boyutlari,
gevre egitiminin uygulandig: alanlar ve birey ile toplum tizerindeki etkilerini
gosteren temel gergeveler olarak 6ne ¢ikmaktadir.

3.1. Biitiinciil ve Paydas Odakl1 Yaklagimlar

3.1.1. Okul Temelli Egitim

Okul temelli ¢evre egitimi, Ogrencilerin gevresel sorunlara duyarlilik
geligtirmeleri ve siirdiiriilebilirlik bilinci kazanmalar1 agisindan kritik bir
rol oynamaktadir. Bu baglamda 6gretmenler, ¢evre egitimiyle ilgili vizyon,
misyon ve programlarin etkin bir gekilde uygulanmasinda merkezi bir role
sahiptir ve 6grencilerin gevreye iligkin deger ve becerilerini gelistirmelerini
destekler. Ogrenciler ise ¢evre bilgilerini giinliik yasamlarinda uygulayarak
gevresel sorunlara karst duyarhiliklarini artirabilirler (Husin vd., 2025).

3.1.2. Aile Egitimi

Aile egitimi, ¢ocuklarin gevresel biling gelistirme siireglerinde temel
bir baglam sunmakta ve g¢evreye duyarli davraniglarin erken yasta
kazandirilmasinda kritik bir rol oynamaktadir. Aile ortami, ¢ocuklarin evde
cevresel davranig kazanma stireglerinde kritik bir rol tistlenir; ¢aligmalar,
ebeveynlerin goriiniir gevresel tutumlarinin ¢ocuklarin davraniglarinda daha

etkili oldugunu gostermektedir (Aghayeeabianeh ve Talebi, 2020).

3.1.3. Halk Egitimi

Halk egitimi, bireylerin yagam boyu 6grenme siiregleriyle gevresel biling
kazanmalarini saglar. Ozellikle sivil toplum kuruluslari ve yerel yonetimler
tarafindan sunulan ¢evre egitimi programlari, bireylerin g¢evresel sorunlara
duyarlibiklarin1 artirmakta ve onlart siirdiiriilebilir yagam  bigimlerine
yonlendirmektedir. Bu tiir programlar, toplumun genel ¢evre bilincini
ylikseltmek i¢in etkili araglar sunmaktadir (Goger vd., 2025).
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3.1.4. Vatandaslik Egitimi

Cevre sorunlarina ¢6ziim iiretmede vatandaglik egitimi, bireylerin gevresel
sorunlara duyarli, sorumluluk sahibi ve aktif katilimeir olmalarini hedefler.
Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii (UNESCO)’niin yasam
boyu 6grenme ve gevre egitimi iizerine yaptig1 ¢aligmalar, bireylerin gevresel
vatandaglik becerilerini geligtirmeleri i¢in egitim sistemlerinin giiglendirilmesi
gerektigini vurgulamaktadir (Velempini ve Maruatona, 2025).

Sonug olarak, okul, aile, halk ve vatandaghk temelli yaklagimlarin
birbirini tamamlayici bi¢imde uygulanmast ile bireylerin hem bireysel hem
de toplumsal olarak gevresel biling, siirdiiriilebilir davranig ve sorumluluk
duygusu gelistirmelerini saglayan biitiinciil ve paydas odakl bir ¢ergeve
olusturulabilir.

4. Siirdiiriilebilirlik Kavrami ve Cevre Egitimi

Siirdiirtilebilirlik egitiminde ¢evre okuryazarhg, bilgi, beceri, deger ve
davranig boyutlarini bir arada barindiran ¢ok boyutlu bir kavram olarak
tanimlanmakta ve bireylerin ¢evresel sorunlara yonelik biling, davranig
ve etik tutum gelistirmesinde 6nemli bir zemin olugturmaktadir. Bu dort
bilesenli yapi; ekosistem dinamiklerini ve insan etkisini anlamaya yonelik
bilgi, ¢evre sorunlarini analiz edip ¢6ziim {iretme yetkinligi gerektiren
beceri, dogaya kargt sorumluluk, umut ve etik duyarlilik gibi degerler ve
gevresel farkindaligi somut eylemlere doniigtiirmeye yonelik davraniglart
kapsamaktadir. Egitim vyoluyla, 0zellikle deneyimsel ve yer-temelli
pedagojiler aracihigiyla bu okuryazarlik diizeyi artirilabilir; Ogrenciler
gevreyle duygusal bag kurduklarinda, siirdiirtilebilirlik bilinci daha kalict
ve davraniga doniigebilir hale gelmektedir (McBride vd., 2013). Dahasi,
stirdiiriilebilirlik egitiminde disiplinler aras1 yaklagimlar, karmagik ve ¢ok
katmanlh ¢evresel sorunlara derinlemesine ve biitiinsel ¢Oziimler iiretmek
adina kritik 6nemdedir. Ornegin, italya’da okul ve tiniversitelerde zorunlu
hale getirilen disiplinler arasi egitim modiilleri bu gerekliligi somut olarak
ortaya koyarken (Fioramonti vd., 2021), Norveg'te 6gretmenlerin kendi
tasarimiyla uyguladigr disiplinler arast miifredatlar da siirdiirtlebilirlik
meselelerini yerel ve biitiinsel baglamda ele almayr saglamaktadir (Scheie
vd., 2025). Sonug olarak, disiplinler arast yaklagimlar, siirdirtilebilirlik
egitiminde hem ulusal-uluslararasi politikalar hem de 6gretmen inisiyatifleri
yoluyla, gevresel sorunlarin biitiinciil ve baglamsal bigimde ele alinmasina
olanak saglamaktadir.
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5. Siirdiiriilebilir Bir Cevre I¢in Yenilik¢i Ogrenme-Ogretme
Yaklasimlar:

5.1. Yer Temelli Pedagoji

Yer temelli Ogrenme, Ogrencilerin gevre ile dogrudan etkilesime
gecmesini  saglayarak ¢evresel sorunlar1 daha somut bir baglamda
anlamalarmi saglamaktadir. Bu yaklagimin, ogrencilerin ¢evre bilincini
ve etik duyarhligmi artirmada etkili oldugu goriilmiigtiir. Yer temelli
pedagojiler, Ogrencilerin yagadiklar1 ¢evrenin Ozelliklerini kegfetmelerine
ve yerel sorunlar1 gozlemlemelerine imkan tanir (Smith ve Sobel, 2010;
Yemini vd., 2025). Yer temelli pedagojiler, 6grencilerin kendi yagadiklar
gevreyle etkilesim kurmalarini saglayarak, yerel sorunlar1 gézlemlemelerine
ve ¢Oziim iiretmelerine imkin tanir. Bu yaklagim, Ogrencilerin yerel
baglamdaki deneyimlerini kiiresel gevresel sorunlarla iliskilendirmelerine
yardimci olarak, siirdiiriilebilir ¢evre egitimi i¢in giiglii bir 6grenme-6gretme
yaklagimi sunmaktadir (Anderson, 2018). Ornegin, okul bahgelerinde
yapilan biyolojik gesitlilik ¢aligmalari, yerel su kaynaklarinin korunmasi
projeleri veya topluluk temelli geri doniisiim etkinlikleri, 6grencilerin
deneyim yoluyla 6grenmelerini ve ¢evreye karst sorumluluk gelistirmelerini
saglar.

5.2. Problem Temelli Ogrenme

Problem temelli 6grenme (PTO), 6grencilere agik uglu ve gercek yagamla
iligkili gevresel problemler sunarak onlarin elestirel diistinme, i birligi, karar
verme ve problem ¢6zme becerilerini gelistirmeyi amaglayan bir 6gretim
yaklagimidir. Cevre egitimi baglaminda PTO, 6grencilerin yalmizca gevresel
kavramlar1 6grenmelerine degil, ayn1 zamanda bu bilgileri giinliik yagamla
iligkilendirerek ¢evre okuryazarliklarini geligtirmelerine katki saglamaktadir
(Gok ve Boncukgu, 2023). Ornegin, 6grenciler yerel su kirliligi problemlerini
inceleyip ¢6ziim Onerileri gelistirerek 6grenme stirecine aktif katilim saglarlar.

5.3. Proje Tabanl Ogrenme

Proje tabanli 6grenme (PTO), égrencilerin gercek yasam problemleri
tizerinde ¢alisarak bilgi ve becerilerini gelistirmelerini destekler. Cevre
egitimi baglaminda PTO, 6grencilerin gevresel sorunlara ¢oziim iiretmelerini
ve 1§ birligi becerilerini geligtirmelerini saglar. Bu yaklagim, 6grencilerin aktif
ogrenmesini tegvik ederek siirdiiriilebilirlik bilincini pekistirir (Yoleu, 2023).
Ornegin, ogrenciler, okul bahgesindeki atik yonetimi sorunlarini analiz
ederek geri doniigiim projeleri tasarlayip uygularlar. Bu siire¢ 6grencilerin
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hem gevresel farkindaliklarini hem de proje yonetimi ve ig birligi becerilerini
gelistirmelerine imkan tanir.

5.4. STEM Yaklagimi1

Bilim, teknoloji, mithendislik ve matematik (STEM-Science, Technology,
Engineering, Mathematics) ve gevre disiplini bir arada E-STEM olarak ele
alinabilmektedir. E-STEM yaklagimi disiplinler arasi bir bakig agistyla 21.
yizyll becerilerinin kazandirilmasinda, siirdirtlebilir kalkinma ve ¢evre
bilincinin olusturulmasinda ve gevre okuryazari bireyler yetigtirmede gevre
egitimini  desteklemektedir. E-STEM’in uygulanmasinda miihendislik
tasarim siireci, ¢evre problemlerine somut ¢oziimler iiretme bakimindan
onemli bir yontemsel ¢er¢eve sunar (Candan-Helvaci, 2021). Ayrica,
STEM yaklagimmnin 2E-STEM olarak doniigtiiriildiigii, stirdiirtlebilir
bir gevre i¢in egitim ortaminin desteklenmesinde girigimciligin ve bilgi
islemsel diistinmenin vurgulandigt ve bu dogrultuda yenilikgi bir uygulama
cergevesinin olusturuldugu ¢aligmada, stirdiiriilebilir kalkinma diistincesi
ve beceri odakli bakig agis1 gevrenin siirdirtilebilirligi i¢in 6nemli hedefler
olarak ele alinmistir. Bireylerin kargilagtig1 ¢evre sorunlarinin ¢éziimiinde ve
stirdiirtilebilir bir ¢evre i¢in egitim ortaminin gelistirilmesinde teknolojinin
destegine de deginilmigtir. Bu dogrultuda ¢evre sorunlarina yonelik ¢oziim
onerileri, Arduino mikrodenetleyici kart, 3D yazici, lazer kesim makinesi
gibi teknolojilerle somut ve iglevsel iirlinler haline getirilebilmektedir (Sahin
ve Bulut, 2025).

Sonug olarak, gevreyi gozlemleyen, inceleyen, ¢evre problemlerini
¢ozebilmek igin gerekli becerilere ve disiplinler arasi bakis agisina sahip olan,
bu dogrultuda siirdiiriilebilir kalkinma bilinciyle hareket eden bireylerin
yetistirilmesinde bahsedilen yaklagimlarin kullanimi 6nerilebilir.

6. Siirdiiriilebilir Bir Cevre I¢in Ogretmenin Rolii

Ogretmenler, siirdiiriilebilir bir ¢evre i¢in toplumsal doniisiimde kritik
bir rol tstlenirler. Bu rol, sadece ¢evresel bilgileri aktarmakla kalmayip ayni
zamanda Ogrencilerin gevre konularinda diigiinme, analiz yapma, sorumluluk
alma, siirdiirtilebilir tutumlar ve davraniglar gelistirmelerine rehberlik
etmeyi igerir (Prabawani vd., 2022). Cevre okuryazarligi, bireylerin ¢evresel
sorunlar1 tanima, nedenlerini ve sonuglarini anlama; bu dogrultuda ¢6ziim
gelistirme becerisidir ve bilgi, beceri ile anlayigin birlesimini kapsar (California
Environmental Literacy Initiative, 2022). Ogretmenler, ¢evre okuryazarhgini
kazandirmada temel aktorlerdir. Cevre okuryazari ogretmenlerin destegi
ile Ogrenciler siirdiiriilebilir yagam becerilerini gelistirebilirler (GoGreen
Initiative, 2021).



Gizem Sahin | 51

Ogretmenlerin liderlik becerileri siirdiiriilebilir ¢evre egitiminde belirleyici
bir faktordiir. Cevresel liderlik, Ogretmenlerin ¢evre dostu tutumlar:
modellemeleri, 6grencileri gevre projelerine yonlendirmeleri ve okul
toplulugunda gevre bilincini artirmalar1 anlamia gelir (Luo ve Li, 2024).
Bu liderlik, yalnizca bireysel diizeyde degil, ayn1 zamanda okul ve toplum
diizeyinde de gevresel degisimi tegvik eder. Sonug olarak, 6gretmenler, gevre
okuryazarhigi ve liderlik becerileri araciligiyla, 6grencileri sadece ¢evresel
bilgiyle donatmakla kalmaz, ayn1 zamanda onlari siirdiiriilebilir bir gelecege
katki saglayacak bireyler olarak yetistirirler (Luo ve Li, 2024; Prabawani vd.,
2022).

Siirdiirtilebilir bir gevre igin 6gretmenler, yalnizca gevre okuryazarlig ve
liderlik becerileriyle degil, ayn1 zamanda etkili ¢evre egitimi uygulamalartyla
da kritik roller tistlenmektedir. Etkili ¢evre egitimi, ogrencilerin gevresel
sorunlart anlamalarini, ¢6ziim Onerileri gelistirmelerini ve siirdiirtilebilir
yagam becerilerini edinmelerini hedefler. Bu siiregte 6gretmenler, 6grencilerin
cevresel sistemlerdeki karmagik neden—sonug iligkilerini  kavramalarina
yardimcr olarak, ¢evresel sorunlara daha derinlemesine bakabilmelerini
saglayabilirler (Grotzer, 2015). Ayrica, egitim siireglerinin diizenlenmesinde;
Ohio Environmental Protection Agency’nin (2019) yayimladig1 Best Practices
for Environmental Education: Guidelines for Success belgesinde vurgulandig:
tizere, gevre egitimi siireglerinin disiplinler arasi, topluluk temelli ve 6grenci
merkezli yaklagimlarla yiiriitiilmesi, programlarin etkinligini artirmaktadir.
Bu dogrultuda 6gretmenler, igerik gelistirme, uygulama ve degerlendirme
agamalarinda bu iyi uygulama ilkelerini benimseyerek 6grencilerin gevresel
ogrenme deneyimlerini zenginlestirebilir. Ote yandan, North American
Association for Environmental Education (NAAEE) (2019) tarafindan
hazirlanan Professional Development of Environmental Educators: Guidelines
for Excellence belgesinde Dbelirtildigi gibi, ogretmenlerin siirekli mesleki
gelisim firsatlarina katilarak bilgi ve becerilerini glincellemeleri, onlarin gevre
egitimi alanindaki liderlik kapasitelerini gii¢lendirmekte ve 6grencilerin
gevresel bilinglenmelerine ve sorumluluk alma davraniglarina dogrudan
katki saglamaktadir. Sonug olarak; 6gretmen yetigtirme ve mesleki geligim
stireglerinde  gevre okuryazarhigi, ¢evresel liderlik ve siirdiirtilebilirlik
konularinda teorik ve uygulamali olarak egitimlerin gergeklestirilmesi
onemlidir. Bu sayede Ogretmenler hem siirdiiriilebilir bir gevre hem de
stirdiiriilebilir bir ¢evre igin egitim konusunda etkili birer rol modeli
olabilirler.
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7. Cevre Egitiminde Tyi Uygulama Ornekleri

Ulusal ve uluslararas: boyutta uygulanan bagarili ¢evre egitimi ¢aligmalari
bireylerin ¢evresel okuryazarhgini artirmay1 ve siirdiiriilebilirlik diigtincesini
benimsemelerini amaglamaktadir. Bu galigmalarin yiiriitiilmesinde gesitli
devlet kurumlari, sivil toplum kuruluslari, 6zel sektor ve tiniversiteler Gnemli
aktorlerdir. Uluslararast boyutta bir¢ok iilke tarafindan taninan Birlegmig
Milletler Egitim, Bilim ve Kiiltiir Orgiitii (UNESCO-United Nations
Educational, Scientific and Cultural Organization), Birlesmig Milletler Cevre
Programi (UNEP-United Nations Environment Programme), Birlesmig
Milletler Cocuklara Yardim Fonu (UNICEF-United Nations International
Children’s Emergency Fund), Avrupa Birligi (EU- European Union),
Diinya Dogay1 Koruma Vakfi (WWE-World Wide Fund for Nature) ve
Cevre Egitimi Vakfi (FEE-Foundation for Environmental Education) gibi
kuruluglar gevre egitimi ve siirdiiriilebilirlik alaninda uluslararas ig birligini
destekleyerek ortak projeler, politika belgeleri ve iyi uygulama aglari
aracih@yla kiiresel olgekte katki sunmaktadir. Asagida bazi iyi uygulama
orneklerine yer verilmigtir:

7.1. Tiirkiye’den Iyi Uygulama Ornekleri

7.1.1. Stfir Atik Projesi

Sifir Atik Projesi, Tiirkiye Cumhuriyeti Cumhurbagkanlhgi himayesinde,
Cevre, Sehircilik ve Tklim Degisikligi Bakanlig1 tarafindan baglatilmus ve gevre
egitimi alaninda 6nemli bir iyl uygulama 6rnegi olarak 6ne ¢ikmaktadir.
Proje, okullar da dahil olmak iizere tiim kamu ve 6zel kurumlarda atik
yonetim sistemlerinin kurulmasini hedeflemektedir. Ogrencilere yonelik
olarak geri doniigtim kutulari, atik ayrigtirma egitimleri, atolye ¢aligmalari ve
yarigmalar diizenlenmektedir. Bu etkinlikler, cocuklarin bireysel davraniglarini
degistirmeyi ve toplumsal farkindalik yaratmayi amaglamaktadir. Ozellikle
ilkokul seviyesindeki ogrenciler, “atik kahramani” rolii stlenerek gevre
bilincini erken yagta kazanmaktadirlar. Bu yaklagim, gevre egitiminin etkili
bir gekilde uygulanmasina ve siirdiiriilebilir davraniglarin kazandirilmasina
katki saglamaktadir (Cevre, Sehircilik ve Tklim Degisikligi Bakanligi, 2017).

7.1.2. Doga Egitimleri ve Bilim Okullar1

Tiirkiye’de gevre egitimi ve bilimsel okuryazarhigin artirilmasi amaciyla
Tiirkiye Bilimsel ve Teknolojik Aragtirma Kurumu (TUBITAK) tarafindan
desteklenen 6nemli bir programdir. Bu program, 6grencilere doga ile i¢
ige, uygulamali 6grenme ortamlar1 sunarak gevre bilincini gelistirmeyi
hedeflemektedir. Ogrenciler, doga kamplari, saha ¢aligmalar1 ve interaktif
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atolye ¢aligmalar1 gibi etkinliklerle dogayr kesfetmekte ve bilimsel siireg
becerilerini gelistirmektedirler. Ornegin, Sivas'ta diizenlenen “Bozkirin
Izinde: Ekoloji, Sanat ve Miihendislik ile Dogal Doniigiim” projesi,
yenilenebilir enerji tesisleri ve dogal yasam alanlarini STEAM odakl
etkinliklerle ele alarak oOgrencilerin ¢evre okuryazarhigini artirmayi
amaglamistir (Sivas 11 Milli Egitim Midiirliigii, 2025; TUBITAK, ty.).

7.1.3. Cevre Dostu 1000 Okul Projesi

Tiirkiye’de ¢evre egitimi ve siirdiiriilebilirlik alaninda 6nemli bir uygulama
ornegidir. Bu proje, Milli Egitim Bakanligi (MEB) ile Cevre, $ehircilik ve
Iklim Degisikligi Bakanligrnin is birligiyle yiiriitiilmektedir ve her ilcede en
az bir okulun gevre dostu, iklim dostu ve sifir atik uyumlu hale getirilmesini
hedeflemektedir. Proje kapsaminda, okullarda giines enerjisi panelleri
kurulmakta, yagmur suyu depolama iiniteleri yerlestirilmektedir. Ayrica,
geri doniisiim, enerji tasarrufu ve su yonetimi gibi konularda uygulamalar
gerceklestirilmektedir. Belediyeler ve sivil toplum kuruluglariyla is birligi
iginde diizenlenen atolyeler, kampanyalar ve egitim programlariyla yerel
gevre bilinci artirllmakta ve 6zellikle genglerin katilimi hedeflenmektedir
(MEB, 2022).

7.1.4. Eko-Okullar Programi (Eco-Schools Tiirkiye)

Tiirkiye Cevre Egitim Vakfi (TURCEV) tarafindan yiiriitiilen ve okul
temelli ¢evre egitimi saglayan uluslararasi bir programdir. Bu program,
ogrencilere enerji tasarrufu, atik yonetimi, su kullanimi ve biyogesitlilik
gibi gevresel konularda biling kazandirmayr amaglamaktadir. Katilimer bir
yaklagim benimseyen programda, 6grenciler gevresel incelemeler yaparak
okulun ¢evre tizerindeki etkilerini degerlendirir ve bu degerlendirmelere
dayanarak eylem planlart hazirlarlar. Eylem planlari, belirlenen ¢evresel
onceliklere gore uygulanabilir ve gergekgi hedefler igerir. Bu hedefler, egitim-
ogretim yil siiresince planlanan etkinlikler gercevesinde takvime uygun
olarak uygulanir. Ogrencilerin aktif katihimiyla hazirlanan bu planlar, gevre
bilincinin artirilmasinda ve siirdiiriilebilir davraniglarin kazandirilmasinda
etkili bir aragtir (TURCEV, t.y.)

7.1.5. Doga Egitim Programlari

Tiirkiye Erozyonla Miicadele, Agaglandirma ve Dogal Varliklari Koruma
Vakfi (TEMA) tarafindan ilkokul ve ortaokul diizeyinde yiiriitiilen kapsamli
gevre egitim programlaridir. Bu programlar, 6grencilere toprak, su ve
biyolojik g¢esitliligin  korunmasinin  6nemini 6gretmeyi amaglamaktadir.
Ogrenciler, dogada gozlemler yaparak gevreyi tanir, agag dikme etkinliklerine
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katilir ve geri doniigiim atolyelerinde gorev alarak ¢evre bilincini gelistirirler.
Programlar, 6gretmenler i¢in hazirlanan ders planlart aracihigiyla miifredatla
uyumlu hale getirilebilir ve etkinlikler sinif i¢i ve dis1 olarak uygulanabilir.
Bu sayede, 6grencilerin doga ile olan baglar1 gii¢lendirilerek g¢evre dostu
tutumlar kazandirilmaktadir (TEMA Vakfi, t.y.a).

7.1.6. Evlerden Evrene Cevre Bilinci Projesi

Cevre egitimi alaninda etkili ve yenilik¢i bir toplumsal uygulama 6rnegidir.
Zeytinburnu Belediyesi 6nderliginde, Cevre ve Sehircilik Bakanligs, Istanbul
Il Milli Egitim Miidiirliigii, Yeni Yiizyil Universitesi ve Cevre Koruma ve
Ambalaj Atiklarin1 Degerlendirme Vakfi (CEVKO) ig birligiyle yirtitiilen
bu projede, ev hanimlar1 “cevre koordinatorii” olarak yetistirilmekte ve
bu sayede aileden baglayarak toplumsal diizeyde geri doniigim bilinci
yayginlagtirilmaktadir. Proje kapsaminda, ilk etapta 8 haftalik egitimlerle
yetigtirilen ¢evre koordinatorlerinin 2 yil iginde 5.000 ev hanimina ulagarak
gevre bilincini yaymayr hedefledigi rapor edilmektedir. Bu yapilandirilmig
egitim yaklagimi, gevre davraniglarinin genig halk katmanlarina taginmasinda
aktif bir rol iistlenmig ve iyl uygulama olarak kabul edilmistir (CEVKO
Vakfi, 2014).

7.1.7. Masmavi Deniz Egitim Kamp1

Cevre egitimi alaninda One ¢ikan uygulamalardan biri DenizTemiz
Dernegi/TURMEPA (Turkish Marine Environment Protection Association)
tarafindan her yil diizenlenen Masmavi Deniz Egitim Kampr'dir. Dernek,
ogrencilere yonelik gelistirdigi  gevre egitim modiilleriyle = 6zellikle
deniz ckosistemleri konusunda derinlemesine farkindalik olugturmay:
amaglamaktadir. Bu kapsamda kamp stiresince denizlerin 6nemi ve ekolojik
yapisinin yanisiramikro kirlilik, plastik atik gibi giincel sorunlara dair interaktif
ve saha temelli 6grenme oturumlari gergeklestirilmektedir. Cocuklar siirekli
denizle temas halinde olarak suyu ve deniz canlilarini yakindan tanimaktadir.
Her giin birbirinden farkli atolyelerle besin zincirini, kumsaldaki atiklarin
deniz canhlar1 ve insan yagamina etkilerini ve deniz ekosistemini 6grenirken
ayni zamanda kiiltlir gezileri, ylizme-daliy organizasyonu gibi etkinliklerle
bir kamp macerasi1 deneyimlemektedir (TURMEPA, t.y.).

7.1.8. Ekoloji Elgileri Projesi

Bu proje, ogrencilere ¢evre bilinci kazandirmay: ve onlari ¢evre dostu
bireyler olarak yetigtirmeyi amaglamaktadir. Proje kapsaminda, okullarin
kendi bahgelerinde tarim ve bitki bakimi uygulamalar1 yapilmakta, dogada
hayatta kalma becerileri 6gretilmekte ve atik yonetimi, su ve enerji tasarrufu
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gibi konularda proje deneyimleri sunulmaktadir. Bu sayede Ogrenciler,
cevre dostu uygulamalar1 6grenerek, ¢evre bilincine sahip bireyler olarak
yetistirilmektedir (Konya Il Milli Egitim Miidiirliigii, 2025).

7.1.9. Diinya I¢in Lazim Projesi

Tiirkiye’de gevre egitimi ve stirdiiriilebilirlik alaninda iyi bir uygulama
ornegi olarak 6ne ¢tkmaktadir. Vodafone, WWE-Ttirkiye ve Habitat Dernegi
i3 birligiyle yiiriitiilen bu proje, 7-14 yag aras1 ¢ocuklara iklim degisikligi,
enerji verimliligi, e-atik yonetimi, geri doniigiim ve sifir atik gibi temel gevre
konularinda farkindalik kazandirmayr amaglamaktadir. Projede kullanilan
interaktif egitim yontemleri, atolye galigmalari, dijital igerikler ve yaratici
etkinlikler, ¢ocuklarin 6grenmeye aktif katilimini tegvik etmekte ve bilgilerin
kalici olmasini saglamaktadir. Ayrica proje, e-atiklarin geri dontsiimii
gibi somut ¢evresel eylemlerle siirdiiriilebilirlik ilkelerini pekigtirmekte,
gocuklarin giinliik yagamlarinda gevresel sorumluluk bilinci geligtirmelerine
katki sunmaktadir (WWZF-Ttrkiye, 2025).

7.1.10. Iklim Degisikligi Egitim ve Farkindalik Projesi

Cevre egitimialaninda etkili biruygulama 6rnegidir. Milli Egitim Bakanlig1
is birligiyle tasarlanan bu proje, Ogrencilere hava durumu, mevsimler,
iklim degisikligi ve siirdiiriilebilir yagam konularinda bilgi ve farkindalik
kazandirmayr amaglamaktadir. Egitim igerikleri, yag gruplarina uygun olarak
interaktif sunumlar, egitici filmler ve ilkokul Ogrencileri i¢in hazirlanan
“Iklimi Koru” isimli kart oyunu gibi materyallerle desteklenmektedir.
Ayrica, 2023 yilinda agilan “Tklim TEMA Egitim Portali” (www.iklimtema.
org), dgretmenlerin bu igeriklere kolay erigimini saglamaktadir. Portal, 81
ildeki 6gretmenlere etkinlik onerileri, egitici filmler, sunumlar, posterler,
e-kitaplar ve uzman yazilar1 gibi zengin egitim materyalleri sunmaktadir

(TEMA Vakfi, t.y.b).
7.2. Diinyadan iyi Uygulama Ornekleri

7.2.1. Eco-Schools Programi

FEE tarafindan yiiriitiilen diinya genelinde 70’ten fazla tilkede uygulanan,
ogrenci merkezli bir siirdiiriilebilirlik egitim programidir. Bu program,
ogrencilerin  okulun gevresel yonetimine dogrudan katimini tegvik
eder. Enerji tasarrufu, atik yonetimi, su kullanimi ve biyolojik ¢esitliligin
korunmasi gibi temalar iizerinden okulda projeler gelistirilir. Ogrenciler,
ogretmenleriyle birlikte gevresel denetimler yapar, ¢6ziim onerileri gelistirir
ve uygulamaya koyar. Basarili okullar, gevresel performanslarini gosteren
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“Yesil Bayrak” odiiliiyle onurlandirilir. Bu 6diil, ¢evresel farkindaligin okul
kiiltiiriniin ayrilmaz bir pargasi haline gelmesini saglar (Eco-Schools, 2025).

7.2.2. Learning About Ecosystems and Forests (LEAF) Programi

Dogay1 siif diginda bir 6grenme ortamu haline getiren FEE tarafindan
yiiriitiilen uluslararast bir ¢evre egitim modelidir. Program, 6grencilerin
orman ve farkli ekosistemlerle dogrudan iligki kurmasini saglayan saha
temelli 6grenme oturumlarina dayanir. Bu siiregte gocuklarda dogaya yonelik
duygusal baglilik, ¢evresel farkindalik ve sorumluluk duygusu gelistirilir.
Ogrenciler dogal ortamlarda gozlem yapar, ekolojik siiregleri deneyimler ve
ckosistemlerle etkilesim kurar (LEAF, t.y.).

7.2.3 Young Reporters for the Environment (YRE) Programi

Genglerin gevresel sorunlar1 yerel diizeyde aragtirarak ¢oziim tiretmeleri
igin gelistirilen FEE tarafindan yiiriitiilen uluslararasi bir girigimdir. YRE,
genglere farkli medya formatlari (makale, fotograf, video, podcast) kullanarak
gevresel meseleleri aktarma imkani sunar. Bu yaklagim, 6grencilerin ¢evresel
iletisim ve aragtirma becerilerini gelistirmesini saglar. Aktif katilim sayesinde,
gengler yerelden kiiresele gevre farkindaligini ve liderligi tesvik etmektedir.
YRE’in amaci genglerin sadece gevresel meseleleri kesfetmeleri degil, ayni
zamanda eyleme doniistiirebilecekleri ¢oziimler iiretmeleridir. Program
dahilinde gengler; gevresel sorunlari arastirir, bu sorunlara yonelik ¢oziim
Onerileri gelistirir ve bulgularini yerel agirhikli medya aglari iizerinden
paylagirken kiiresel platformda da goriintirliik elde ederler (YRE, t.y.).

7.2.4. Green School Bali

Endonezya’nin Bali Adasr'nda kurulan Green School, stirdiiriilebilirlik
temelli biitiinlegik bir 6grenme yaklagimi benimsemektedir. Okul kampiisii
bambu gibi yenilenebilir malzemelerle inga edilmig, enerji ihtiyacinda
ise glines ve mikro-hidro gibi yenilenebilir kaynaklar kullanilmaktadur.
Ogrenciler organik bahgecilik, permakiiltiir ve topluluk katihmina dayah
projelerle dogayla dogrudan etkilegsim kurmakta, gevresel sorunlara yonelik
¢oziim iiretme becerilerini gelistirmektedir. Bu “Yegil Okul Yaklagimi”,
ogrenci merkezli ve dogayla biitiinlesik bir 6grenme anlayis1 olarak, ¢evre
egitiminde Ozgiin ve ilham verici bir iyl uygulama 6rnegi sunmaktadir

(Green School Bali, t.y.).

7.2.5. Camphill Community Trust
2019 yilinda UNESCO-Japonya Siirdiiriilebilir Kalkinma Igin Egitim

Odiili'nii kazanan bu organizasyon, Botsvana’nin Otse koyiinde bulunan
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bu topluluk, 6grenme giigliigii ¢eken bireyler i¢in kapsayict bir egitim
modeli sunmaktadir. Siirdiiriilebilirlik temelli egitim anlayisiyla, 6grencilere
yagam becerileri kazandirmakta ve onlar1 topluma kazandirmaktadir. Egitim
stiregleri, yerel halkin da katilmiyla gekillendirilmekte ve ¢evresel farkindalik
gelistirilmesine katki saglanmaktadir. Bu biitlinlegik yaklagim, ¢evre egitimi
ve topluluk katilimini bir araya getirerek siirdiirtilebilir bir toplum bilinci
olusturmaktadir (Inclusive Social, 2019).

7.2.6. Siirdiiriilebilir Amazon Egitim Programlar:

Brezilya’nin  Amazonas eyaletinde faaliyet gosteren Stirdiiriilebilir
Amazon Vakfi, yerel topluluklara orman ve ekoloji temelli ¢evre egitimi
sunarak stirdiiriilebilir ¢evresel tutumlarin benimsenmesini hedeflemektedir.
Programlar, yerel halki dogrudan saha ¢aligmalariyla degil, egitim ve
farkindahk artiric1 etkinliklerle siirece dahil eder; bu sayede katilimcilar
gevresel koruma ve siirdiiriilebilir uygulamalara iliskin bilgi ve sorumluluk
kazanir. FAS, ayrica yerel topluluklarin gevreyi aktif olarak koruyucu hile
gelmesini destekleyen projeler yiirtitmekte ve boylece gevre egitimi ile
topluluk katilimin1 birlestiren biitiinlesik bir model sunmaktadir (Foundation
for Amazon Sustainability [FAS], t.y.).

7.2.7. Young Masters Program

Isvegte, Lund Universitesi tarafindan Kiiresel Cevresel Genglik Programi
kapsaminda 1999 yilinda basglatilan Young Masters Program (YMP),
14-18 yas arasindaki Ogrencilere yonelik ¢evre egitimi sunan uluslararasi
bir ¢evrimi¢i programdir. Program, ogrencilere siirdiiriilebilir kalkinma
baglaminda gevresel stratejiler ve kiiresel ¢evre sorunlari hakkinda bilgi
sunmay! amaglamaktadir. Katihmailar, ¢evrimigi platformlar {izerinden
sunulan ders materyalleri ve sanal siniflar aracihigiyla egitim alir ve gevresel
sorunlara yonelik ¢oziim Onerileri geligtirme becerilerini kazanirlar. YMP,
ogrencilere gevresel sorunlari kiiresel bir perspektiften degerlendirme ve
¢oziim iiretme yetkinlikleri kazandirarak ¢evre egitimi alaninda etkili bir
model sunmaktadir (Nordén, 2005).

7.2.8. Green Pack Egitim Kiti

UNESCO ve Vietnam Egitim Bakanhg is birligiyle gelistirilen Green
Pack, ¢evre egitimi alaninda Onemli bir kaynaktir. Bu ¢oklu medya
tabanl egitim kiti, iklim degisikligi, afet yonetimi, biyolojik ¢esitlilik gibi
temalar1 igeren ¢evre egitimi materyalleri sunmaktadir. Kit, 6gretmenler
i¢in 6gretmen kilavuzu, film koleksiyonu ve etkilegimli ikilem oyunu gibi
araglar sunarak Ogrencilerin ¢evresel sorunlari tartigmalarina ve ¢oziim
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oOnerileri geligtirmelerine olanak tanir. Green Pack, 18 iilkede 30.000°den
fazla 6gretmen ve 3 milyondan fazla 6grenci tarafindan kullanilmakta olup,
stirdiiriilebilir kalkinma ve gevre egitimi alaninda etkili bir model sunmaktadir
(Regional Environmental Center [REC], t.y.).

7.2.9. Boston Schoolyard Initiative (BSI)

1995 yilinda, Boston’daki okullarin oyun alanlarini dogal, siirdiirtilebilir
ve egitim amagh agik hava smiflarina doniistiirmeyi hedefleyen 6nemli
bir girisim olarak baglatlmigtir. Bu proje kapsaminda, o6grencilerin
dogayla etkilesimini artiran yesil alanlar, agag¢ dikimleri, bitki yataklar1 ve
oyun yapilariyla zenginlegtirilmis alanlar olusturulmustur. BSI, topluluk
katihmint tegvik etmekte ve 6gretmen egitimleri ile doga temelli projelerle
desteklenen bir model sunmaktadir. Gergeklestirilen faaliyetler, 6grencilerin
gevreye duyarl bireyler olarak yetigmelerine katki saglamistir (The Lynch
Foundation, t.y.).

7.2.10. Green Skill for Waste to Wealth

UNESCO-Uluslararast Teknik ve Mesleki Egitim ve Ogretim Merkezi
(UNEVOC) tarafindan desteklenen ve Hindistan’daki teknik ve mesleki
egitim ve 6gretim kurumlarinda uygulanan bir ¢evre egitimi programudir.
Bu girisim, atiklar1 ekonomik degere doniistiirmeyi amaglayan mesleki
beceri gelistirme ile atik yonetimi uygulamalarini birlestirerek ¢evresel
stirdiiriilebilirligi tesvik etmektedir. Ogrencilere, atiklar1 degerli iiriinlere
doniistiirme becerisi kazandirarak hem ¢evre bilincini artirmakta hem de
istihdam ve girigimcilik firsatlar1 yaratmaktadir. Ornegin, Berhampur Sanayi
Egitim Enstitiisti (ITI), hurda malzemeleri heykellere doniistiirerek atik
yonetimi konusunda 6grencilerine uygulamali deneyim kazandirmaktadir
(UNESCO-UNEVOC, 2024).

8. Sonug, Gelecek Perspektifleri ve Oneriler

Cevre sorunlarinin giderek artmasi ve sonuglarmin kiiresel Olgekte
etkilerini gostermesi, egitim sistemlerinde stirdiiriilebilirlik temelli bir
doniigiimii zorunlu kilmaktadir. Kiiresel olgekte iklim degisikligi, dogal
kaynaklarin azalmasi, biyogesitlilik kaybi ve yetersiz atik yOnetimi gibi
sorunlar yalnizca ekolojik sistemleri degil, ayni1 zamanda sosyal ve ekonomik
yapilart da dogrudan etkilemektedir. Bu ¢ok boyutlu etkiler, gevre egitiminin
onemini daha da artirmaktadir. Nitekim ¢evre egitimi, bireylerin ¢evresel
sorunlara duyarhilik gelistirmeleri, sorumluluk iistlenmeleri ve siirdiiriilebilir
¢oziimler iiretmeleri agisindan kritik bir rol oynamaktadir.
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Gelecek perspektifleri degerlendirildiginde, ¢evre egitiminin yalnizca bilgi
aktarimina dayal bir stire¢ olmaktan ¢ikarak yonetisim, politika gelistirme
ve toplumsal doniigiimle entegre edilmesi gerektigi goriilmektedir. Cevre
yonetigimi ve egitim politikalari, okul temelli egitim ile birlikte aile egitimi,
halk egitimi ve vatandaghik egitimini kapsayan biitiinciil ve paydas odakli
yaklagimlar sayesinde daha etkili hale getirilebilir. Boylece gevre bilincinin
yalnizca okullarda degil, toplumun tiim kesimlerinde yerlesmesi miimkiin
olacaktir.

Siirdiirtilebilirlik kavrami, g¢evre egitiminde temel bir ¢ergeve olarak
ele alinmaldir. Bu gergevede, yenilik¢i 6grenme ve 6gretme yaklagimlari,
ogrencilerin ¢evresel sorunlara yonelik elegtirel diigiinme, is birligi ve
¢Oziim iiretme gibi 21. ylizyil becerilerini geligtirmelerine olanak taniyarak
stirdiiriilebilirlik ~ anlayiginin  giiglendirilmesine  katki  saglamaktadir.
Ogretmenler egitim siireglerinde yalnizca bilgi aktarici degil, ayni zamanda
rol modeli ve lider konumundadir. Dolayisiyla Ogretmen yetistirme
programlarinda ¢evre okuryazarligi, ¢evresel liderlik ve stirdiiriilebilirlik
odakl igeriklere agirlik verilmesi; mesleki gelisim siireglerinde bu igeriklerle

uyumlu uygulamalarin dahil edilmesi biiyiik 6nem tagimaktadir.

Tiirkiye’de ve diinya genelinde gevre egitimine iligkin iyi uygulama
ornekleri, ¢evre bilincinin geligtirilmesinde somut yol gostericiler sunmaktadir.
Ornegin okul bahgelerinin ekolojik 6grenme alanlarina doniistiiriilmesi,
atiklar1 ekonomik degere doniistiirmeye yonelik mesleki egitim programlari
veya sivil toplum kuruluglart 6nciiliiglinde yiiriitiilen iklim degisikligi egitim
projeleri, gelecekte yayginlagtirilabilecek model uygulamalar arasinda yer
almaktadir. Tiim bu degerlendirmeler 151¢1nda gevre egitiminin daha etkili
olabilmesi i¢in su Oneriler 6ne ¢ikmaktadir:

1. Cevresel siirdiirtilebilirligi benimseyen politikalar ile egitim programlari
arasinda giiglii bir uyum saglanmal,

2. Okul, aile ve toplum ig birligine dayah biitiinciil ve paydas odakl
egitimler yayginlagtiriimali,

3. Yenilikgi 6grenme-0gretme yaklagimlar: ¢evre egitimine entegre
edilmeli,

4. Ogretmen yetigtirme programlarinda siirdiiriilebilirlik ve g¢evre
pedagojisi merkezi bir yere konumlandirilmali,

5. Ulusal ve uluslararas diizeyde iyi uygulama ornekleri paylagiimali ve
yayginlagtiriimalidir.
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Bolum 4

Egitimde Etik Digi Davranslar ve Thlal

Edilen Etik Degerler: Ogretmen Adaylarinin

Goriislerine Dayali Bir Inceleme 3

Sait Bulut!
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Gizem Sahin®

Ozet

Bu caligma, 6gretmen adaylarinin goriigleri alinarak egitim ortamlarinda
ortaya ¢ikan etik digt davransslart ve etik degerlerin ihlallerini ele almaktadir.
Caligma, 0gretmen-ogrenci ve akademisyen-ogrenci iligkilerinde gozlemlenen
etik sorunlarin ve deger ihlallerinin anlagilmasina katkida bulunmakta ve etik
kiiltiirtin korunmasi ve gelistirilmesi igin 6nemli bir gergeve sunmaktadir.
Bu dogrultuda, egitimde etik digi davraniglar ve ihlal edilen etik degerler
caligmaya katilan 6gretmen adaylarinin goriislerine dayanarak belirlenmistir.
Bu amagla, katulimcilarin deneyimlerini derinlemesine anlamak i¢in nitel
aragtirma deseni olarak fenomenoloji secilmistir. Veriler yar: yapilandirilmig
goriisme formu araciligiyla toplanmis ve tematik analiz yontemi kullanilarak
analiz edilmistir. Ogretmen adaylarinin gériileri dogrultusunda; égretmen-
ogrenci ve akademisyen-ogrenci iliskilerinde kargilagtiklari etik digt davranuglar,
etik dis1 davraniglarin altinda yatan bireysel egilimler, iliskisel dinamikler ve
baglamsal nedenler, ihlal edilen temel etik degerler, etik ihlallerinin 6gretmen
adaylar1 tizerine etkileri ve Ogretmen adaylarinin bu etkilere verdikleri
tepkiler, etik degerlerin siirdirtilebilirligine katki saglayan bireysel egilimler,
iligkisel dinamikler ve baglamsal unsurlar belirlenmistir. Sonuglar, etik deger
ihlallerine sebep olan durumlarin takip edilerek 6nlenmesi ya da bu durumlara
miidahale edilmesinde yol gosterebilir.
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1. Girig

Egitim ortamlarinda 6gretmen-6grenci iliskileri, 6grencilerin akademik
bagarilarini, aidiyet duygularini, psikolojik iyilik oluslarini, psikolojik
dayanikliliklarini ve karakter geligimlerini dogrudan etkiler (Emslander vd.,
2025; Thomas vd., 2022). Hgili aragtirmalar, olumlu 6gretmen-6grenci
iligkilerinin akademik basari, motivasyon, aidiyet ve psikolojik iyi olug
gibi bir¢ok 6grenci ¢iktist iizerinde giiglii ve olumlu bir etkisi oldugunu
gosterirken, olumsuz iliskilerin diigitk akademik bagar1, motivasyon kaybi,
okula aidiyet hissinin azalmasi, psikolojik iyi olusun bozulmasi, olumsuz
siif iklimi ve psikososyal geligimin olumsuz etkilenmesi gibi sorunlara
yol agtigin1 gostermektedir (Emslander vd., 2025). Bu baglamda, olumlu
ogretmen-Ogrenci iliskileri bireylerin geligimi ve akademik bagarist igin
onemlidir ve bu iliskilerde etik kaygilara yol agabilecek durumlarin
arastirilmasi gerekmektedir (Cornelius-White vd., 2020).

Ogretmen-6grenci iliskilerinin yami sira, yiiksekogretim baglaminda
yiiriitiilen baz1 ¢aliymalar (Afzal vd., 2023; Li, 2022) akademisyen-6grenci
iligkilerinin de 6grencilerin akademik ve psikolojik gelisiminde 6nemli bir
rol oynadiginmi ortaya koymaktadir. Benzer gekilde, olumlu akademisyen-
ogrenci iligkileri, 6grencilerin gelisimleri ve basarilari tizerinde olumlu bir
etkiye sahiptir (Amerstorfer ve Freiin von Miinster-Kistner, 2021; Guo vd.,
2022; Parnes vd., 2020). Akademik ortamlarda etik olmayan davraniglar
hem 6grencilerin hem de akademisyenlerin rollerine ve uygulamalarina iliskin
algilar1 ile yakindan ilgilidir. Akademisyenler, akademik diirtistligi ve etik
degerleri korumada hem egitici hem de rehber rolii oynamaktadirlar. Ancak,
bu rollerin nasil algilandig: ile gergekte nasil uygulandigr arasinda bazen
tutarsizliklar olabilir (Gottardello ve Karabag, 2022). Ayrica, 6grencilerin
ve Ogretim iiyelerinin etik dig1 davraniglarin ciddiyeti ve sikhigi konusundaki
algilart arasinda 6nemli farkliliklar vardir. Ozellikle sinif igi iligkilerde 6gretim
iiyelerinin kendi yaptiklar etik ihlallerin ¢ogu zaman farkinda olmadiklar:
goriilmektedir (Alcalde-Fradejas vd., 2024).

Ilgili literatiirde, 6gretmenler ve akademisyenler tarafindan sergilenen
etik dist davramglar arasinda kayitsizlik, ayrimcilik, adaletsizlik, giiciin
kotiiye kullanilmasi, hakaret ve profesyonellikten sapma gibi tutumlar 6ne
citkmaktadir (Arslan ve Ding, 2017; Erdemir, 2023; Yildirim vd., 2020).
Bu tiir davranuslar, 6grencilerde giivensizlik, degersizlik hissi ve psikolojik
titkenmiglik gibi olumsuz sonuglara yol agabilir (Krause ve Smith, 2022;
Wilkinson ve Bartoli, 2021). Bu nedenle, bu tiir olumsuz sonuglar egitim
ortamlarinda etik degerlerin ihlalinin dogrudan bir yansimasidir. Etik
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degerlerin zayif oldugu veya ihlal edildigi ortamlarda etik dig1 davraniglarin
daha yaygin oldugu gozlemlenmektedir (Kog ve Fidan, 2020).

Egitimde etik degerler, 6gretim siireglerinin adil, seffaf, saygili ve sorumlu
bir gekilde yiiriitiilmesini saglayan temel dayanaklardir (Campbell, 2003;
Shapira-Lishchinsky, 2011). Cesitli ¢aligmalar, etik ilkelerin ve degerlerin
egitim ortamlarinda nasil tanimlandigr ve uygulandigina odaklanmakla
kalmayip, bu degerlerin ihlal edilmesinin 6grenciler ve egitimciler tizerindeki
etkilerine de odaklanmaktadir. Elde edilen sonuglar, etik ihlallerin sadece
bireysel (bireylerin etik bilinci, etik karar verme becerileri vb.) degil, ayni
zamanda iliskisel dinamikler (6gretmen-6grenci iligkilerindeki gatigmalar,
akademisyen-6grenci iliskilerinde 6grencileri cezalandirma egilimi vb.) ve
baglamsal unsurlarla (kurumun etik iklimi, etik politikalar: vb.) da iligkili
oldugunu gostermektedir. Bu nedenle, egitim ortamlarinda etik degerlerin
nasil ihlal edildigini ve bu ihlallerin bireyler tarafindan nasil deneyimlendigini
anlamak, egitimde etik kiiltiirii giiglendirmek agisindan biiyiik 6nem
tagimaktadir (Gottardello ve Karabag, 2022; Shapira-Lishchinsky, 2011;
Wilkinson ve Bartoli, 2021).

Tlgili literatiirde etik ihlallerin ne olduklar1 ve nedenlerini ¢ok boyutlu
bir perspektiften inceleyen ¢aligmalar bulunmakla birlikte, bunlarin ¢ogu
siurlr bir iligki tiiriine veya belirli baglamsal diizeylerine odaklanmaktadir
(Sozon vd., 2025). Bu ¢aligma, 6gretmen-6grenci ve akademisyen-ogrenci
iliskilerinde kargilagilan olumsuz/etik digt davramiglari, bu davraniglarin
ardindaki bireysel egilimleri, iligkisel dinamikleri ve baglamsal nedenleri,
katilimcilarin deneyimlerine dayanan g¢ok boyutlu bir perspektifle ortaya
koymast agisindan 6nemlidir. Ogretmen adaylarinin mesleki etik algilari,
kargilagtiklar: etik olmayan davraniglar nedeniyle zayiflamaktadir ve bu
durum, onlarin gelecekteki mesleki tutumlarini 6nemli 6l¢iide etkilemektedir
(Eren ve Rakicioglu-Soylemez, 2021). Bu nedenle, 6gretmen adaylart
calismanin hedef kitlesi olarak belirlenmistir. Hedef kitle, dokuz farkl
disiplinden 6gretmen adaylarini igermekte ve 6gretmen adaylarinin orgiin
egitim siiresince kargilagtiklar1 tiim rolleri ele almaktadir (6gretmenlerin ve
akademisyenlerinkargisinda 6grenci, 6gretmenlik uygulamasinda 6grencilerin
kargisinda 6gretmen ve uygulama 6gretmenlerinin kargisinda meslektag
olarak). Bu baglamda, bu ¢aliymanin 6gretmen-6grenci ve akademisyen-
ogrenci iligskilerine kapsayict ve biitiinciil bir gsekilde odaklanmasi, bu
calismayr benzer caligmalardan aywran onemli Ozelliklerdir. Ayrica, etik
degerlerin siirdiiriilebilirligine katkida bulunan faktorleri inceleyerek, bu
caliyma hem teorik hem de pratik olarak egitim ortamlarinda etik kiiltiiriin
gelisimine 6nemli katkilar saglamay1 hedeflemektedir. Boylelikle, ¢aligmanin
etik deger ihlallerine sebep olan durumlarin takip edilerek 6nlenmesi ya
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da bu durumlara miidahale edilmesinde, bu sayede bu durumlara yonelik
bilincin arttirllmasinda, egitim politikalar1 ve uygulamalarina rehberlik
edecek Oneriler sunabilecegi Ongoriilmektedir. Bu ¢aligmanin  amaci,
Ogretmen-Ogrenci ve akademisyen-6grenci iligkilerinde kargilagilan etik digi
davraniglart ve ihlal edilen etik degerleri incelemektir. Bu amagla gelistirilen
alt problemler asagidaki gibidir. Ogretmen-6grenci ve akademisyen-6grenci
iliskilerinde;

1. Kargilagilan etik dis1 davranglar nelerdir?

2. Kargilagilan etik dig1 davraniglarin altinda bireysel egilimler, iliskisel
dinamikler ve baglamsal nedenler nelerdir?

3. Thlal edilen temel etik degerler nelerdir?

4. Etik ihlallerin 6gretmen adaylar1 iizerindeki etkileri ve 6gretmen
adaylarinin bu etkilere verdikleri tepkiler nelerdir?

5. Etik degerlerin stirdiiriilebilirligine katkida bulunan bireysel egilimler,
iligkisel dinamikler ve baglamsal unsurlar nelerdir?

1.1. Mesleki Etik Degerler ve Egitim Ortamlarindaki Rolleri

Mesleki etik degerler, 6gretmenlerin ve akademisyenlerin mesleki rollerini
yerine getirirken uymalar1 beklenen diiristliik, adalet, saygi, sorumluluk,
gizlilik ve mesleki yeterlilik gibi temel davranig ilkeleridir (Campbell, 2003;
Strike ve Soltis, 2015). Bu degerlerin egitim ortaminda benimsenmesi,
ogrencilerin bagarisin destekler ve 6grenme ortaminin psikolojik giivenligini
artiir (Alhaj vd., 2024; Shapira-Lishchinsky, 2011). ilgili caligmalar,
etik egitiminin yalnizca kurallardan ibaret olmadigini, deger temelli bir
yaklagimla bireysel ve toplumsal sorumluluk bilincini gelistirmesi gerektigini
vurgulamaktadir (Buchanan vd., 2022; Snieder ve Zhu, 2020).

1.2. Etik Thlal Tiirleri ve Sonuglart

Egitim ortaminda etik ihlaller; gii¢ ve vyetkiyi kotiiye kullanma,
ogrencilerin haklarma saygisizlik ve sorumluluklarin yerine getirilmemesi
gibi farkl bigimlerde goriilebilir (Cliffe ve Solvason, 2021). Bu tiir ihlaller,
okullarda kurum i¢i giiveni zedeler ve etik kiiltiiriin zayiflamasina neden
olur (Shapira-Lishchinsky, 2020). Kurumun degerlerinden olusan etik
kiiltiir ile bireylerin davraniglarini belirleyen etik iklim, bu siiregte merkezi
bir rol oynar (Martin ve Cullen, 2006; Schneider vd., 2013). Saglikl bir etik
kiiltiir ve pozitif etik iklim, etik ihlallerin 6nlenmesinde ve siirdiiriilebilir etik
ortamlarin olusturulmasinda kritik 6nem tasir (Schein, 2010).
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1.3. Etik Ihlallere Yol Agan Iligkisel Dinamikler

Tliskisel dinamikler, bireyler arasinda kurulan etkilesimlerin niteligini
belirleyen, kisiler aras1 gli¢ dengeleri, iletisim bigimleri ve duygusal siiregler
gibi faktorlerden olusur (Noddings, 2002; Sanger ve Osguthorpe, 2013).
Egitim siirecinde ortaya ¢ikan bazi olumsuz davraniglarin temelinde bu
dinamiklerin dengesizligi bulunmaktadir (Shapira-Lishchinsky, 2011). Bu
dinamikler, sadece bireysel karakteristiklerden degil, ayn1 zamanda egitim
ortaminda gelistirilen iligkilerden de etkilenmektedir (Buchanan vd., 2022).

1.4. Etik Ihlallere Yol A¢an Baglamsal Nedenler

Etik ihlaller yalmizca bireysel tutum ve davranglarla agiklanamaz.
Kurumsal yapi, yonetsel bogluklar, denetim eksikligi gibi baglamsal etkenler,
etik dig1 davraniglara zemin hazirlayabilmektedir (Campbell, 2003; Clifte ve
Solvason, 2021). Ozellikle kurumsal destek yetersizligi, egitimcilerin mesleki
etik degerlere baghiligini zorlagtirabilir. Egitim kurumlarinin etik ihlallerle
miicadelede bagarili olabilmesi i¢in sadece bireylerin etik farkindaliginin
saglanmast degil, aynm1 zamanda orglitsel yapilarin ve politikalarmin etik
temelli olarak yeniden diizenlenmesi gerekmektedir (Decker vd., 2022;

Shapira-Lishchinsky, 2020).

1.5. Etik Degerlerin Siirdiiriilebilirligi: Destekleyici Dinamikler ve
Baglamlar

Egitim ortamlarinda etik degerlerin siirdiirtilebilirligi, bireysel tutumlarin
yani sira iligkisel ve baglamsal unsurlara baglidir (Buchanan vd., 2022;
Campbell, 2003; Noddings, 2002). Ili§kisel dinamikler; empati, adalet,
giiven temelli iletisim gibi etik davraniglarin yerlesmesini saglarken, baglamsal
unsurlar ise kurumsal kiiltiir, liderlik tarzi ve etik rehberlik mekanizmalariyla
bu davraniglarin desteklenmesini saglar (Shapira-Lishchinsky, 2011; Starratt,
2004).

2. Yontem

Bu aragtirmada, nitel aragirma  desenlerinden  fenomenoloji
kullanilmugtir. Fenomenolojik yaklagim, bireylerin belirli bir olguya iligkin
oznel deneyimlerini derinlemesine anlamayr amaglar (Smith vd., 2009).
Aragtirmanin temel amaci, katilimcilarin bir olguya dair kisisel yasantilarin
tanimlayarak, bu yagantilarin altinda yatan anlam yapilarini ortaya gikarmaktir
(Creswell, 2013). Bu dogrultuda ¢aligmada, egitim-6gretim siirecinde
ogretmen/akademisyen-0grenci iligkilerinde ortaya ¢ikan olumsuz/etik digt
davranislar ile etik ihlaller, katilimcilarin deneyimleri iizerinden ele alinmig
ve bu deneyimlerin anlamlandirilmast hedeflenmistir.
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2.1. Katilimcilar

Tiirkiye’de bulunan bir devlet {iniversitesinin egitim fakiiltesinde 6grenim
goren dokuz 6gretmen aday1 (yedi erkek ve iki kadin) bu ¢aliymaya goniillii
olarak galigmaya katilmugtir. Caligmaya katilan tiim katilimcilardan aragtirma
oncesinde sozli bilgilendirilmis onam alinmistir. Katilmcilar belirlenirken
amagsal 6rnekleme yontemlerinden 0lgiit 6rnekleme ve maksimum gesitlilik
ornekleme yontemlerinden yararlamlmistir (Biiyiikoztiirk vd., 2018). Olgiit
olarak “Ogretmenlik Uygulamasi” dersi alarak gretmenlik deneyimine sahip
olma kriteri ele alinmistir. Maksimum gesitlilik olarak da egitim fakiiltesinde
ogrencisi olan tiim boliim ve ana bilim dallart tercih edilmistir (Ilkogretim
Matematik Egitimi Ana Bilim Dali, ingiliz Dili Egitimi Ana Bilim Dal,
Rehberlik ve Psikolojik Damgmanhik Ana Bilim Dali, Okul Oncesi Egitimi
Ana Bilim Dali, Simf Egitimi Ana Bilim Dali, Fen Bilgisi Egitimi Ana Bilim
Dali, Ozel Egitim Boliimii, Sosyal Bilgiler Ana Bilim Dali, Tiirkge Egitimi
Ana Bilim Dali). Bu sayede, 6grenci ve 6gretmen kimligini bir arada tagiyip
her iki tarafin bakig agisiyla gozlem yapabilen, ayn1 kurumdaki farkls alanlara
mensup 6gretmen adaylarinin deneyimlerinden yararlanilmistir.

2.2. Veri Toplama Araci

Katthmalarin  egitim-0gretim  siirecinde  stiregelen ~ 6gretmen/
akademisyen-0grenci iligkilerinde ortaya ¢ikan olumsuz davramglar ile
etik ihlalleri yorumlayabilmeleri amaciyla aragtirmacilar tarafindan yari
yapilandirilmis  goriisme formu olusturulmustur. Ogretmen adaylarmnin
goriigleri goriigme siirecince ses kayitlar: halinde kaydedilmistir. GOrtisme
sorulart ile olumsuz davramiglar ve nedenleri, etik deger ihlalleri ve bu
ihlallerin 6gretmen adaylar1 tizerine etkileri, 6gretmen adaylarinin etik
ihlallere verdikleri tepkiler, etik degerlerin siirdiirtilebilirligine yonelik fikirler
derinlemesine incelenmistir. Egitim bilim uzmani doniitleri dogrultusunda
10 adet agik uglu soru sorulmasina karar verilmistir. Goriigmede, “Egitim
hayatiniz boyunca ogretmenlerle/akademisyenlerle aranizda yasadiginiz
olumsuz durum(lar) veya davranmig(lar) oldu mu? Varsa anlatir misiniz?”,
“Sizce bu davranisi sergileyen kiginin boyle davranmasinin nedenleri neler
olabilir?”, “Kargilagtiginiz olumsuz davraniglarin size ne gibi etkileri oldu?/
Neler hissettiniz?, Boyle durumlarla karsilagtiginizda nasil tepkiler verirsiniz?”,
“Egitim ortaminda hangi davranislari etik dig1 olarak degerlendiriyorsunuz?
Ornek verebilir misiniz?” gibi sorular yoneltilmigtir. Goriigmeler yaklagik
15-45 dk aras: siirmiistiir.
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2.3. Verilerin Analizi

Bu arasirmada elde edilen veriler, tematik analiz yontemiyle
¢oztimlenmistir. Tematik analiz, fenomenolojik yaklagim gergevesinde
katilimcilarin 6znel deneyimlerinden yola ¢ikarak ortak temalar olugturmay1
amaglayan, esnek ve sistematik bir analiz siireci sunmaktadir (Braun ve Clarke,
2000). Katilimailarin belirli bir olguya iliskin yasantilarini anlamlandirmak
amaciyla gergeklestirilen bu analizde, anlam Oriintiileri belirlenmis, temalar
yoluyla deneyimlerin ortak yapisi ortaya konulmustur. Bu yoniiyle tematik
analiz, fenomenolojik desenin bireysel yagantilarin anlamini derinlemesine
kavrama amacina hizmet etmektedir (Smith vd., 2009). Verilerin
yorumlanmasinda gegerlik ve giivenirliginin desteklenmesi igin inandiricilik,
aktarilabilirlik, giivenirlik ve teyit edilebilirlik dlgiitleri ele alinmistir (Lincoln
ve Guba, 1985). Bu galigmada, verilerin dogrudan alintilarla analiz siirecine
dahil edilmesi sonuglarin inanihirhginin saglanmasi konusunda 6nemli bir
rol oynamugtir. Katitlmailarin goriislerinin benzer oOzelliklere sahip diger
kigilerden (olumsuz davramg ve etik ihlalleriyle kargilasan bireylerden)
alinacak goriiglerle oOrtiigebilecegi, bu sayede sonuglarin aktarilabilirligini
destekleyebilecegi ongoriilmektedir. Ayrica aragtirma siireci ayrintilt olarak
aciklanmaya caligilmistir. Elde edilen verilerin yorumlanmasinda, egitim
biliminde bir uzman goriigiine bagvurulmasi ile toplanan verilerin giivenirligi
ve teyit edilebilirligi desteklenmistir.

3. Bulgular

3.1. Ogretmen-Ogrenci ve Akademisyen-Ogrenci Iliskilerinde
Karsilagilan Etik Dis1 Davranislar

Aragtirmada, “Karsilagilan etik olmayan davraniglar nelerdir?” sorusuna
yanit aranmistir. Ilk arastirma sorusuyla ilgili bulgular Tablo 1°de verilmistir.

Tablo 1. Karsdasilan etik dis: davvanaslar

Tema Alt Tema Kod Kaynak f  Kaulma
Ogrenci psikolojisini Ogretmen, 7 8 farkh
Duygusal Onemsememe Akademisyen boliimden
) duyarsizlik Umursamazlik Ogretmen, 6  Ogretmen
Iletig,imsel Akademisyen aday1
ve duygusal
g?iﬁ:;%?hk N Agagilama Ogretmc.n, 7
Zarar verici Akademisyen
tepkiler Fiziksel siddet Ogretmen 5
Sinur ihlali Ogrenciyle ilgili 6zel Ogretmen 1

durumlari paylagma
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Ogrenciye Kiiltiirel, fikirsel Ogretmen, 7 7 farkh
Bireysel deger dayatma  Onyargi Akademisyen boliimden
oncelikler ve  Faydaci ve ¢ikar  Alacagi maagi Ogretmen, 3  Ogretmen
psikolojik temelli yaklagim egitimden iistiin Akademisyen aday1
etmenler tutma
Tiikenmislik Sinirlilik, ilgisizlik ~ Ogretmen 1
kaynakli tutum
ve davranislar
Otoriter Elestiriye kapalilik ~ Akademisyen 3 6 farkh
yaklagim ve Puan diigiirme, Ogrctmen, 4  boliimden
Gug ve baskici tutumlar dersten birakma Akademisycn 6gretmen
yetkiyi kotiiye tehdidi aday1
kullanma Kayirma Ogretmen, 4
Ayrimcal ve Akademisyen
esitsiz tutumlar Kitap pazarlamas: Akademisyen 1
yapan tanidik
kigilerden kitap
aldirma
Giincel Geleneksel Ogretmen, 4 6 farkls
Pedagojik pedagojik yaklagimla dersi Akademisyen boliimden
ve mesleki yaklagimlara isleme Ogretmen
yetersizlik kapalilik aday1
Ogrenme Agirt tepki / Ogretmen, 3
ortamint tepkisizlik Akademisyen
yonetememe
Rehberlikten, Yardim etmekten Ogretmen, 5 5 farkh
Sorumluluk  sorumluluktan  kaginma Akademisyen boliimden
cksikligi kaginma Gorevi layikiyla Ogretmen, 1  Ogretmen
yerine getirmeme Akademisyen aday1
Ogrenci Otoriteyi Ogretmeni/ Ogrenci 4 4 farkh
davraniglariyla  tanimama / akademisyeni boliimden
iligkili mesleki otoriteye direng ciddiye almama Ogretmen
zorluklar Kurallara Sinif igi disiplinsizlik Ogrenci 3 aday
uymama

Tablo 1 O6gretmen adaylariin karsilagtiklart etik digt  davraniglart
gostermektedir. Bulgular, farkli branga mensup Ogretmen adayr ve
vurgulanan igerik bakimindan en ¢ok ¢egsitlilik gosteren temadan en az
gesitlilik gosteren temaya dogru sunulmustur. Etik dis1 davraniglari genellikle
ogretmen ve akademisyenlerin sergiledigi tespit edilmistir. Ogretmen/
akademisyen profili i¢in en ¢ok vurgulanan tema “iletisimsel ve duygusal
farkindalik eksikligi” iken en az vurgulanan tema “sorumluluk eksikligi”
olmugtur. Ogrenci profili igin sadece “6grenci davranislariyla iliskili mesleki
zorluklar” temas: altinda otoriteyi tanimama/otoriteye direng ve kurallara
uymama bakimindan olumsuz davranuslar tespit edilmistir. Tlgili durumlara
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ornek olarak bir 6gretmen adaywnn “Ogrencinin herkesin bilmemesi gereken
bir durwmu olabiliv. Bunu gidip diger dgretmenlerle veya baska bir ortamda
paylagilmamas: gevekir...” ifadesi gosterilebilir.

3.2. Ogretmen-Ogrenci ve Akademisyen-Ogrenci Iligkilerinde
Karsilagilan Etik Dis1 Davranislarin Sebepleri

Aragtirmada, “Kargilagilan etik olmayan davraniglarin altinda yatan kigisel
egilimler, iliskisel dinamikler ve baglamsal nedenler nelerdir?” sorusuna yanit
aranmustir. Tkinci aragtirma sorusuyla ilgili bulgular Tablo 2’de verilmistir.

Tablo 2. Etik dise davramslarm altmda yatan biveysel egilimler, iliskisel dinamikler ve

bayjlamsal nedenler

Etik dig1 davranis Tema Kod Kaynak
Gegmig olumsuz Gegmigte ayni durumlari Ogretmen,
yagantilarin etkisi yagamig olma ihtimali Akademisyen

Duyguseil Sadece bilgi Bilginin aragtirilarak da Ogretmen,

duyarsizhik aktarimina bulunabilecegi 6nemli olan Akademisyen
odaklanilmast ogretmenin anlayish olmasi,

empati kurabilmesi

Zarar vericl Gegmis olumsuz Gegmiste ayni durumlari Ogretmen,

tepkiler yasantilarin etkisi yagamig olma ihtimali Akademisyen

Sinur ihlali Empati yoksunlugu ~ Ogrencinin bireysel simrlarii - Ogretmen

onemsememe

Ogrenciye deger Farkli degerlere kargi olumsuz  Akademisyen

dayatma bakig agis1
Olumsuz bakig agist

Faydac1 ve gikar Cikar odakli bakis agist Ogretmen,

temelli yaklagim Akademisyen

Tiikenmislik Ideolojik, ekonomik yonden  Kurumsal,

kaynakli tutum sisteme kargt olumsuz bakig  sistemsel

ve davranislar agis1

Egolu olma Akademisyen
Otoriter Otoriteyi koruma Osrencivi rakio olarak o6 Akademi
grenciyi rakip olarak gérme  Akademisyen
yaklagim ve tutumu - : — —~
baskict tutumlar Istediklerini yaptirma Ogretmen,

Akademisyen
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Sadece basarili 6grenciyi Ogretmen,
Statii odakli bakig yliceltme gabasi Akademisyen
A},m,ma ve ! ag1st Sadece sevdigi 6grenciyi Akademisyen
cyitsiz tutumiar yliceltme gabasi
Yakin gevreye Kargihkl ¢ikar iligkisi ihtimali ~ Akademisyen
kazang saglama
istegi
Giincel Usengeglik Ogretmen,
pedagojik Meslege 6nem Akademisyen
yaklagimlara vermeme Mesleki yeterliklere uyum Ogretmen
kapahilik saglamama
C)grcnmc Davranig bozuklugu Tutarsiz tepkiler Ogretmcn
o.r.tarmm Mesleki yeterlilik Ogrctmen/ akademisyen Kurumsal,
yonetememe denetiminin eksikligi olabilir mi yeterince sistemsel
sorgulanmamasi
Rehberlikten, Sadece Ogrencinin  Sorumlulugu 6grenciye Ogretmen,
sorumluluktan  sorumlulugunda yiikleme Akademisyen
ka¢inma oldugu algisi
i§ disiplini eksikligi ~ Cay-sohbet ortamlarina egilim Ogrctmcn
Ailenin tutumu Ailenin 6grenciyi olumlu- Aile
olumsuz etkilemesi
Otoriteyi Arkadag gevresi Arkadag ¢evresinin 6grenciyi  Arkadag
fanmama / olumlu-olumsuz etkilemesi
otoriteye direng - — — -~ -
Bireysel disiplinsizlik Ogrencinin kurallar Ogrenci
Kurallara Arkadaglarinin Onemsememesi
uymama yaninda havali
goriindiigii algis
Geri bildirim Ogrcnciye yeterince doniit, Ogretmen,
cksikligi bilgi verilmemesi Akademisyen

Tablo 2 tespit edilen etik dig1 davraniglarin altinda yatan bireysel egilimler,
iligkisel dinamikler ve baglamsal nedenleri gostermektedir. Bu nedenlerin
yorumlanmasinda, anlam biitiinliigii ve derinliginin saglanmasi amaciyla
Tablo 1’de ele alinan alt temalar incelenmistir. Etik digt davraniglarin nedenleri
olarak; “duygusal duyarsizik” i¢in ge¢mis olumsuz yasantilarin etkisi ve
sadece bilgi aktarimina odaklanilmasi; “zarar verici tepkiler” i¢in ge¢mis
olumsuz yagantilarin etkisi; “sinir ihlali” i¢in empati yoksunlugu; “6grenciye
deger dayatma”, “faydaci ve ¢ikar temelli yaklagim”, ve “tiikenmiglik kaynakl
tutum ve davraniglar” i¢in olumsuz bakig agis1; “otoriter yaklagim ve baskici
tutumlar” i¢in otoriteyi koruma tutumu; “ayrimci ve esitsiz tutumlar” i¢in
statii odakli bakig agis1 ve yakin ¢evreye kazang saglama istegi ile; “giincel
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pedagojik yaklagimlara kapalilik” i¢in meslege 6nem vermeme; “6grenme
ortamint yonetememe” i¢in davranig bozuklugu ve mesleki yeterlilik
denetiminin eksikligi; “rehberlikten, sorumluluktan kaginma” igin sadece
ogrencinin sorumlulugunda oldugu algisi ve is disiplini eksikligi; “otoriteyi
tanimama/otoriteye direng ve kurallara uymama” i¢in ailenin tutumu, arkadag
gevresi, bireysel disiplinsizlik, arkadaglarinin yaninda havali gortindiigii algist,
geri bildirim eksikligi ortaya ¢ikmustir. Etik disi davraniglart olugturan her
bireysel egilimin (duygusal duyarsizlik, zarar verici tepkiler, sinur ihlali, vd.)
altinda genellikle olumsuz 6gretmen-6grenci iligkileri, akademisyen-6grenci
iligkileri yer aldig1 tespit edilmistir. Bunlarin yani sira 6grencinin ailesi ve
arkadaglar1 6grencinin olumsuz davraniglarinin altinda yatan diger iligkisel
dinamik unsurlardir. Mesleki yeterlilik denetiminin eksikliginin kurumsal
(baglamsal) bir unsur olarak 6gretmenlerin/akademisyenlerin 6grenme
ortamini yonetememesine neden oldugu tespit edilmistir. Tlgili durumlara
ornek olarak bir 6gretmen adaymnin “Kendilerine yapilan yanls tutumiar: su
an belki bizleve sergilemekteler...” ifadesi gosterilebilir.

3.3. Ogretmen-Ogrenci ve Akademisyen-Ogrenci Iliskilerinde Thlal
Edilen Temel Etik Degerler

Aragtirmada, “Ihlal edilen temel etik degerler nelerdir?” sorusuna yanit
aranmistir. Uglincii aragtirma sorusuyla ilgili bulgular Tablo 3’te verilmistir.
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Tablo 3. Thial edilen temel etik dejerler

Tema Kod Kaynak

Mesleki sorumluluk  Rehberlikten, sorumluluktan kaginma

Giincel pedagojik yaklagimlara kapalilik

Ogrenme ortamini yonetememe

Faydac1 ve ¢ikar temelli yaklagim

Tikenmislik kaynakli tutum ve davraniglar

- Ogretmen,
Iletigim etigi Sinur ihlali Akademisyen
Zarar verici tepkiler
Duygusal duyarsizlik
Saygl Otoriter yaklagim ve baskici tutumlar
Zarar verici tepkiler
Ogrenciye deger dayatma
Mesleki yetkinlik Giincel pedagojik yaklagimlara kapalilik
Ogrenme ortamini yonetememe
Empati Duygusal duyarsizlik
Gizlilik Sinur ihlali
Adalet (esitlik) Ayrimci ve egitsiz tutumlar
Saygi Otoriteyi tanimama / otoriteye direng Ogrenci

Kurallara uymama

Tablo 3 ihlal edilen temel etik degerleri gostermektedir. Benzer
sekilde anlam biitlinliigii ve derinliginin saglanmasi amaciyla Tablo 1’de
ele alman alt temalar géz oniinde bulunduruldugunda; ogretmenlerden/
akademisyenlerden kaynakli olarak “mesleki sorumluluk”, “iletisgim etigi”,
saygr”, “mesleki yetkinlik”, “empati”, “gizlilik”, “adalet (esitlik)” etik
degerlerinin ihlal edildigi, 6grencilerden kaynakli olarak ise “saygr” etik
degerinin ihlal edildigi tespit edilmistir. Ilgili durumlara 6rnek olarak
bir 6gretmen adayiun “Ogrenciye duymasi gereken saygeyr bwakip orada
divekt bir hiyerarsi kurup dgrenciyi asagilamasime yanls buluyorum...” ifadesi
gosterilebilir.

3.4. Etik Ihlallerin Etkileri ve Ogretmen Adaylarinin Bu Etkilere
Verdikleri Tepkiler

Aragtirmada, “Etik ihlallerin 6gretmen adaylar1 {izerindeki etkileri ve
ogretmen adaylarinin bu etkilere verdikleri tepkiler nelerdir?” sorusuna
yanit aranmistir. DOrdiincli aragtirma sorusuyla ilgili bulgular Tablo 4’te
verilmistir.
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Tablo 4. Etik iblallerinin ogretmen adnylar: dizerine etkileri ve ogretmen adaylavmm
bu etkilere verdikleri tepkiler

Tema Alt Tema Kod

Elestirilmekten korkma

Degersizlik hissi

Derse katilim hevesini kirma
Duygusal yipranma  Umut karict
Etki ve psikolojik
titkenmiglik

Rahat hissedememe

Ozgiiven zedeleyici

Sikintisini paylagamama

Motivasyon diisiikliigii

El titremesi

Zihinsel yorgunluk

Ogrencilerin hissettiklerine 6nem verme, empati
Tepki Mesleki dayaniklilik  kurma zorunlulugu hissetme

Olumsuzluklara ragmen yapici olma zorunlulugu
hissetme

Tablo 4 etik ihlallerin 6gretmen adaylar1 iizerine etkilerini ve 6gretmen
adaylarinin bu etkilere tepkilerini gostermektedir. Etki unsurlari hakkinda
edinilen fikirler dogrultusunda bu unsurlarin kisa ve uzun vadeli olmak
tizere iki farkli boyutta seyredebilecegi gozlemlenmistir. Bu sebeple etki
unsurlar1 “duygusal yipranma ve psikolojik tiikenmiglik” altinda bir arada ele
alinmugtir. Bu durum bir 6gretmen adayinn “Artok stkintilarim paylasmakta

cekiniyorum...”

ifadesiyle ornek gosterilebilir. Ayni durumlarin duygusal
yipranmadan psikolojik titkenmiglige dogru doniigiim gegirebilecegi tespit
edilmigtir. Bu durumlara karst 6gretmen adaylart “mesleki dayaniklilik™ ile
tepki verilebilecegi konusunda fikirlerini ortaya koymuslardir. “Ogrencilerin
hissettiklerine 6nem verme, empati kurma” ve “olumsuzluklara ragmen
yapici olma” 6gretmen adaylar: i¢in zorunluluk hissettikleri tepki unsurlari
olmustur. Tlgili durumlara 6rnek olarak bir 6gretmen adayinin “Ogrencinin
ne hissettygini ne diisiindiigiinii anlamak, empati yapmak gevekir...”

gosterilebilir.

ifadesi

3.5. Ogretmen-Ogrenci ve Akademisyen-Ogrenci Iliskilerinde Etik
Degerlerin Siirdiiriilebilirligine Katki Saglayan Unsurlar

Arastirmada, “Etik degerlerin siirdiiriilebilirligine katki saglayan bireysel
egilimler, iliskisel dinamikler ve baglamsal unsurlar nelerdir?” sorusuna yanit
aranmugtir. Beginci aragtirma sorusuyla ilgili bulgular Tablo 5’te verilmistir.
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Tablo 5. Etik dejerierin siivdiiviilebilivligine katk: sagglayan biveysel egilimler, iliskisel
dinamiller ve baglamsal unsurlar

Tema Alt Tema Kod

Etik ihlalini 6nleyici  Olumlu rol model Olumlu aile, 6gretmen/akademisyen

bireysel egilimler, etkisi davramglarinin baskin olmasi

111§lglsvei dmafmklcr Bireyin etik degerleri Bireylerin etik degerleri igsellestirmesi ve

ve agl amsa ve davraniglar olumlu davraniglar sergilemesi

unsuriar igsellestirmesti
Etkili etik egitimi Sadece teorik degil, etik degerleri

igsellestirmeyi saglayan bir egitim siireci

Olumlu kurumsal Kurumlardaki olumlu etik atmosferin
kiltiirtin etkisi bireylere 6rnek olmast

Etik ihlaline Mesleki dayaniklilik  Karsilagilan etik digt davraniglara ragmen

miidahale edici etik deger ve davranglar: savunabilme

Trleysell g‘gl‘hm.llcdr, Destek Kurumlarda giivenilir rehberlik veya

= gls?l 1nainl T mekanizmalari ile sikdyet mekanizmalarimin varlig

Ve baglamsa olusturulan giiven

unsurlar ortami

Bireyin psikolojisini  Etik ihlali yapan bireylerin sahip olduklar:
diizenleme psikolojik siiregleri tespit etme ve bireye
miidahale etme

Tablo 5 etik degerlerin strdiiriilebilirligine katli saglayan bireysel
egilimler, iliskisel dinamikler ve baglamsal unsurlari gostermektedir. En
¢ok vurgulanandan en aza dogru sunulmugtur. Bu unsurlar “Olumlu rol
model etkisi”, “bireyin etik degerleri ve davraniglar igsellestirmesi”, “etkili
etik egitimi” ve “olumlu kurumsal kiiltiiriin etkisi” bakimindan Onleyici,
“mesleki dayanikhlik”, “destek mekanizmalar1 ile olusturulan giiven ortami”
ve “bireyin psikolojisini diizenleme” bakimindan miidahale edici olmak tizere
iki tema altinda sekillenmigtir. Tlgili durumlara érnek olarak bir &gretmen

adayinun “Psikolojik, vehberlik anlaminda olsun biv destek verilmesi gevekiyor. ..
ifadesi gosterilebilir.

4. Tartigma ve Sonug

Ogretmen adaylarimin ~ deneyimlerine  gore —Ggretmen-6grenci  ve
akademisyen-6grenci iligkilerinde gozlemlenen her olumsuz davranig birer
etik dist davramgtir. Egitim ortamlarinda etik degerlerin ihlal edilmesiyle
bu davraniglar ortaya ¢ikmaktadir. Ayrica, deneyimleri etik ihlalleriyle karg:
kargtya kalmanin kaginilmaz oldugunu da gostermektedir. Tlgili galigmalar
da benzer durumlari desteklemektedir (Gottardello ve Karabag, 2022; Kog
ve Fidan, 2020; Wang vd., 2021; Yildirim vd., 2020). Ogretmen-bgrenci



Sait Bulut / Hakan Sert | Gizem Sahin | 81

ve akademisyen-ogrenci iligkilerinde etik digt davraniglarin yayginlagmasinda
ogretmen, akademisyen, 6grenci, aile, kurum ve arkadag ¢evresi sorumludur.
Her bir bireyin bireysel egilimlerinin temelinde iliskisel dinamikler ve
baglamsal unsurlar yatmaktadir (Tverskoi vd., 2023).

Mesleki dayaniklilik kargilagilan olumsuzluklarla baga ¢ikma konusunda
temel bir rol oynamaktadir (Baatz ve Wirzberger, 2025). Mesleki
dayaniklihgin ve ogretmen dayanikhiliginin gelistirilmesi 6gretmen ve
ogrencilerin akademik ve psikososyal gelisimini destekler (Salvo-Garrido
vd., 2025). Bu dayanikliligin gelistirilmesinde olumlu rol modellerin katkist
biiyiiktiir (Hascher vd., 2021). Ogretmen adaylari da mesleki dayaniklilik
vurgusuyla olumlu rol model olma bilincine sahip olduklarini gostermiglerdir.

Etik degerleri igsellestiren bireyler, kargiya kaldiklar1 duygusal yipranma
ve psikolojik tiikenmiglik problemlerini karg: tarafa yansitmayabilir lakin bu
bireyler zihinsel ve psikolojik siireglerde beklenenden daha az performans
gosterebilir.  Ya da farkinda olmadan etik dig1 davraniglar sergileyebilirler.
Tiikenmiglik yagayan bireyler zihinsel, psikolojik ve fiziksel saglik bakimdan
olumsuz etkilenmektedir. Ogretmenler arasinda tiikenmisligi azaltmak igin
dayaniklihgin artirilmasi 6nemlidir (Agyapong vd., 2024).

Her ne kadar 6gretmen, akademisyen ve 6grencilerin bagli olduklar:
kurumlarin etik ihlallerini 6nlemede ve bu ihlallere karsi miicadele etmede
denetleme sistemlerinin 6nemine vurgu yapilsa da denetleyicilerin etik
ihlallerine egilimleri dikkat edilmesi gereken bir diger konudur. Ayrica
denetleyicilerin sinif ortamina girip egitim siirecini devamli takip etmesi
pratikte miimkiin olmayan bir durumdur. Ornegin Gallo vd. (2023), bagimsiz
denetgilerin takip ettikleri kurumlarda etik ihlallerinin azaldig1, denetim son
erdikten sonra bu etkinin stirdiiriilemedigini tespit etmiglerdir. Bu dogrultuda
onemli olan etik degerlerin siirdiiriilebilirliginin saglanmasidir. Bunun igin
etik ihlallerini 6nleyici unsurlarin 6n plana g¢ikarilmasi gerekmektedir. Bu
kisimda, etik degerleri ve davranislari igsellestiren bireyler ve kurumlara
biiyiik gorevler diigmektedir. Etik degerlerin igsellestirilmesi egitimin temel
hedeflerinden biridir (Vieira ve Feldens, 2021).

Bu ¢aliyma tizerine diigiiniilmesi gereken etik disi davraniglart ve ihlal
edilen temel etik degerleri gostermektedir. Etik deger ihlallerine sebep olan
durumlarintakip edilerek 6nlenmesiyadabudurumlaramiidahale edilmesinde
bu galigmanin sonuglarinin incelenmesi 6nemlidir. Ogretmen adaylarinin
deneyimleri dogrultusunda onerdikleri ¢oziimler, 6gretmen, akademisyen,
ogrenci, kurum vd. unsurlarin olumlu-olumsuz etkilesimlerinden yola
cikarak etik degerlerin bireysel ve kurumsal olarak stirdiirtilebilirliginin
saglanmasinda dikkat edilmesi gereken durumlarin tespitini kolaylagtirabilir,
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bu dogrultuda atilimlar gergeklestirilebilir. Elde edilen bulgular goz 6niinde
bulunduruldugunda, etik dist davraniglarin meydana gelmesinde diger
etkenlere nazaran Ogretmenlerin ve akademisyenlerin biiylik pay1 oldugu
tespit edilmistir. Bu durum, olumsuz rol model olan her 6gretmen ve
akademisyenin bu ¢aligma baglaminda diistiniildiigtinde (diger meslek
gruplar1 dahil edilmemistir) olumsuz o6gretmenler ve akademisyenlerin
yetismesine sebep olabilecegini gostermektedir. Bu dogrultuda, bireylerin
etik degerleri benimsemesinde ve olumlu davraniglar gelistirmesinde olumlu
ogretmenlerin ve akademisyenlerin biiyiik rol oynayabilecegi sonucuna
varilabilir. Ogretmen yetistirme siirecinde mesleki etigin vurgulanmas
onemli olup, etik egitimine yonelik yapilabilecek her tiirlii uygulamalarin
tiim paydaglarin sorumlulugunda oldugu unutulmamasi gereken bir konudur
(Malone, 2020). Etik degerlerin korunmasina yonelik yapilacak 6nemli
adimlar egitim siireglerinin biligsel, duygusal, psikolojik ve sosyal yonlerden
saghkli bir gekilde ilerlemesini saglayabilir. Bir diger husus, etik ihlallerine
ugramug bireylerin bu etik ihlallerin ne kadarindan bahsettigi konusundaki
belirsizlik de ayrica {izerinde diistintilmesi gereken 6nemli bir durumdur.

Etik Kurul Beyan

Bu aragtirma, Akdeniz Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma  ve Yaymn Etigi Kurulw'nun (Protokol No. 2022/210)
10.06.2022 tarihli 10 sayil toplantisinda alinan onay karar1 dogrultusunda
gergeklestirilmigtir.
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Chapter 5

Beyond Uniformity and Toward the Stragetic
Significance of Differentiated Instruction in
Distance Learning 3

Senol Deniz!

Abstract

This study endeavours to delineate the effectiveness of differentiated
instruction in distance education by critically investigating the difficulties
encountered during the implementation process. The research conducted
utilizing the literature review method, explored how the determinants
such as digital inequality, pedagogical knowledge deficiencies, and digital
literacy put an impact on teaching processes in distance education. The
results of the research accentuate that digital infrastructure deficiencies
and differences in digital literacy levels negatively affect students’ success
and teachers’ pedagogical knowledge deficiencies limit their ability
to implement differentiated instruction. The findings in the literature
emphasize the importance of strengthening digital literacy training and
teachers’ participation in continuous professional development programs. As
a theoretical framework, studies on teaching theories and digital inequality
were examined, and the role of differentiated instruction strategies in distance
education was detailed. This study reveals that in order for differentiated
instruction to be more effective in distance education, digital inequalities
should be eliminated, pedagogical knowledge levels should be increased and
digital literacy training should be strengthened.

1.INTRODUCTION

The unprecedentedly ever-increasing rapid development of technology
and its integration into education have transformed traditional learning
environments into more flexible, effective, and dynamic online platforms.
Distance education, which was once an alternative method for a certain
group, has become a fundamental learning approach, especially with
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and during the COVID-19 pandemic (Bozkurt et al., 2020). While this
transformation offers significant opportunities in terms of accessibility
and inclusiveness, it has also brought about various challenges to meet the
diverse needs of students in virtual environments. Differentiated instruction,
a student-centered approach, stands out as an effective pedagogical method
that offers solutions to these challenges (Tomlinson, 2017). Differentiated
instruction is based on the development of strategies proper to students’
learning styles, readiness levels, interests, and individual needs (Hall et al.,
2003). In the context of distance education, the fact that students have quite
different experiences due to the factors such as their technological competence
and socioeconomic status makes the implementation of this method even
more important (Powell & Kusuma-Powell, 2011). Research reveals that
differentiated instruction increases student motivation and achievement
by meeting unique and diverse individual learning needs (Tomlinson &
Moon, 2013). To give an example, thanks to adaptive learning technologies,
teachers can provide students with individualized learning experiences, which
strengthens and emopwers students’ sense of autonomy and competence
(Heacox, 2012). However, it is needless to accentuate the fact that there are
still several obstacles to implementing differentiated instruction in distance
education. One of the biggest challenges is that teachers do not have sufficient
training and preparation to utilise these methods effectively in online
environments (Subban, 2006). Teachers have difficulty setting up a balance
between meeting curriculum requirements and designing individualized
learning plans (Santangelo & Tomlinson, 2012). What is more, the fact that
technological tools that support differentiated instruction are not equally
accessible to all students poses a significant obstacle, especially for students
from disadvantaged socioeconomic groups (Bozkurt et al., 2020).

The role of technology in supporting differentiated instruction is
extremely important. Learning management systems (LMS) such as
Moodle and Blackboard allow teachers to monitor student performance
and provide content tailored to individual needs (Alghamdi, 2022).
However, the successful implementation of these tools requires not only
technical skills but also a deep understanding of the pedagogical principles
that support differentiated instruction (Tomlinson, 2017). The importance
of differentiated instruction in distance education is emphasized in many
studies in the literature. Tomlinson and Moon (2013) state that this method
alleviates problems such as isolation and loss of motivation associated with
online learning by meeting the individual needs of students. Santangelo
and Tomlinson (2012) argue that differentiated instruction adds equity
to education by providing students with access to meaningful learning
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experiences regardless of their abilities or circumstances. These findings,
when combined with the fact that inequalities in access to resources and
support systems in distance education can increase existing imbalances,
turther increase the importance of differentiated instruction (Bozkurt et al.,
2020).

Education systems are critical building blocks that support not only the
process of acquiring knowledge but also the social, emotional, and personal
development of individuals. In this context, the methods and approaches
used in education directly affect the quality of learning outcomes. Today’s
educational paradigms have turned to methods that aim to maximize the
potential of each student by taking individual differences into account.
Differentiated instruction, which is at the forefront of these methods, aims
to provide a customized teaching process according to the learning needs,
interests, readiness levels and learning styles of students (Tomlinson, 2017).
Especially in classes where individual differences are intense, this approach
has the potential to make learning processes more inclusive and eftective
(Subban, 2006).

The applicability of differentiated instruction in the context of distance
education is the subject of extensive discussions at both theoretical and
practical levels. Theoretically, this approach can encourage the active
participation of each student by offering them a variety of content, processes,
and products proper for their individual learning process. In practice, the
implementation of this process may be limited by factors such as teachers’
digital literacy levels, time management skills, and access to technological
tools (Santangelo & Tomlinson, 2012). However, in order for students to
benefit from differentiated instruction strategies in a distance education
environment, they must have the skills to use digital tools effectively.

In this context, it is important to conduct a comprehensive review of the
applicability of differentiated instruction in distance education environments.
Differentiation in education reveals that some of the difficulties encountered
in traditional face-to-face classrooms can be reduced with digital tools. For
example, learning management systems such as Moodle provide teachers
with the opportunity to create content proper for individual student
needs, monitor student progress, and provide feedback (Alghamdi, 2022).
However, in order for these digital tools to be used effectively, teachers’
competencies in using technology need to be increased (Hart, 2018).
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1.1.The Place and Importance of Differentiated Instruction in
Education

Differentiated instruction is a teaching philosophy that aims to shape
students’ learning experiences according to their individual needs. This
approach includes diversified teaching processes according to students’
readiness levels, learning styles and interests (Heacox, 2012). Especially in
classes with heterogeneous student groups, difterentiated teaching methods
are considered an effective tool in both increasing academic success and
strengthening students’ motivation to learn (Tomlinson, 2017). The basic
basis of this approach is based on the view that individual differences
should be taken into account in education. Students’ learning styles,
cognitive capacities, past knowledge, and interests may differ. Differentiated
instruction aims to ensure that each student learns in the best way possible
by placing these differences at the center of the learning process. However,
this method is of foremost importance not only in classroom practices but
also in distance education environments (Powell & Kusuma-Powell, 2011).

1.2.Distance Education and Differentiated Instruction

Distance education refers to a learning process supported by
technological tools where students and teachers are not physically present
in the same environment. The flexible structure of this system has caused
a rapid transformation in the global education system, especially during
the COVID-19 pandemic (Bozkurt et al., 2020). However, the success of
distance education depends not only on the technological infrastructure
but also on the pedagogical approaches used. At this point, integrating
differentiated teaching strategies into the distance education environment
offers an important opportunity both to meet the individual learning needs
of students and to increase their participation in the learning process.
Differentiated instruction consists of three main elements: content, process
and product (Tomlinson, 2017). Content represents the information that
students need to learn and can be adapted according to individual needs. In
distance education, these differences can be easily provided by presenting
materials to students at diverse levels through digital platforms. For example,
presenting the same course with both visual and written materials through
a learning management system (LMS) appeals to difterent learning styles
(Alghamdi, 2022). The process refers to the methods that students follow
in their learning journey. Differentiating processes in distance education
makes it possible to offer tasks customized to students’ interests and learning
speeds. For example, a problem-solving-based activity can be designed for
one group of students, while project-based learning opportunities can be
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offered to another group of students. Online tools and applications provide
convenience to teachers in this process. For example, Google Classroom
offers an effective platform for managing students’ individual and group
tasks.

The product refers to the work that students produce at the end of the
learning process. Differentiating products in distance education allows
students to create learning outcomes according to their own abilities and
preferred working methods. For example, while some students prepare a
written report, others may prefer to create a video presentation or infographic.
Such applications allow students to develop their creativity and increase
their individual success (Powell & Kusuma-Powell, 2011). However, there
are some difficulties in implementing differentiated instruction in distance
education. The most important of these is the inadequacy of teachers’ digital
pedagogical skills. Differentiated instruction requires teachers to understand
students’ individual differences and integrate these differences into the
teaching process. However, in order for this process to be successfully
implemented in a distance education environment, teachers need to be able
to use digital tools effectively (Hart, 2018). Especially in low-income areas,
basic problems such as technological infrastructure and internet access can
prevent the spread of such applications (Bozkurt, 2020).

On the other hand, student motivation is also a crucial factor affecting
the success of differentiated instruction in distance education. In distance
education, the teaching process must be both interesting and accessible in
order for students to actively take part in the learning process. Difterentiated
instruction can offer an effective strategy to increase this motivation. For
example, setting individual goals for students and providing feedback on
the process of achieving these goals can increase students’ commitment to
the learning process (Subban, 2006). In order to increase the applicability
of differentiated instruction in distance education, digital tools must be
designed and used correctly. For example, instructional management systems
have immense potential for monitoring students’ progress and providing
individual feedback. In addition, teachers’ participation in professional
development programs and learning how to integrate differentiated
instruction strategies into digital environments plays a vital role in the success
of this process (Santangelo & Tomlinson, 2012). As a result, the successful
implementation of differentiated instruction in distance education is a
valuable tool in meeting the individual needs of students as well as ensuring
equality in education. Therefore, further research and implementation
studies in this field can reveal how differentiated instruction strategies can
be used more effectively in distance education environments.
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This research aims to make significant contributions to the field of
education by examining how differentiated instruction strategies can be
implemented in distance education environments. In the literature, studies
on differentiated instruction are generally focused on the context of face-
to-face education. This study aims to evaluate the effects of differentiation
strategies in the context of the opportunities and challenges offered
by distance education. The findings of the study can guide teachers and
educational policy makers to use differentiated instruction strategies more
effectively in distance education. As a result, in order to effectively implement
differentiated instruction in distance education, both teachers and students
need to have their digital skills increased. In addition, effective use of digital
tools can ease the consideration of individual needs in instructional design.
In this context, understanding the potential of differentiated instruction
strategies in distance education and conducting further research on this
subject is of foremost importance for the future of education systems.

This study aims to address the importance of differentiated instruction
in distance education considering the existing body of the related literature.
The study aims to provide crucial information on how to create inclusive and
effective learning environments in the digital age by examining the benefits,
challenges, and implementation processes of this approach in detail.

1.3.Research Questions

This study seeks answers to the following questions in order to understand
and draw a clear picture of the importance of differentiated instruction
within the scope of distance education and to evaluate the contributions of
this approach to educational processes:

e What are the impacts of differentiated instruction strategies in
distance education on students’ academic achievement, motivation
and participation levels?

e What are the difficulties encountered during/in the implementation
of differentiated instruction in distance education and what solutions
can be offered to overcome these difficulties?

2.A REVIEW OF THE LITERATURE

Differentiated instruction has come into existence as a pedagogical
approach that aims to adapt the teaching process by taking the individual
differences of students into consideration meticulously. This approach
is believed to play a pivotal role in meeting the different learning needs
of students, especially in distance education environments. Based on the
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existing body of the recent studies conducted, it is discovered that on a
global scale, educators, scientists, and policy makers have examined the
most compelling impacts and implementation methods of difterentiated
instruction in distance education.

2.1. The Definition and Importance of Differentiated Instruction

Difterentiated instruction involves adapting the teaching process
according to the individual characteristics of students, such as their readiness
levels, interests, and learning styles. This approach aims to organize teaching
methods and materials accordingly, taking how each student learns best
into account (Tomlinson, 2017). Especially in distance education, as the
individual differences of students become more apparent, the importance of
differentiated instruction strategies increases.

2.2. Differentiated Instructional Practices in Distance Education

Differentiated instructional practices in distance education have
diversified thanks to the opportunities offered by the newly emerging
and ever-increasing technology along with novel, up-and-coming and
burgeoning instructional trends based on advancements in technology.
Learning management systems (LMS) and other digital platforms allow
teachers to offer individualized content to students. For example, platforms
such as Moodle help teachers monitor students’ progress and provide
materials tailored to their needs (Alghamdi, 2022). In addition, the use
of differentiated instruction strategies in online learning environments
is effective in increasing students’ motivation and participation. Karaday1
Evyapan (2021) states that the use of differentiated instruction strategies in
the distance education process positively affects students’ success, especially
in mathematics classes.

2.3. Research on the Effectiveness of Differentiated Instruction

Research conducted in recent years emphasizes the positive effects of
differentiated instruction on students’ academic achievement and motivation.
For example, Subban (2006) states that differentiated instruction enables
students to take part more actively in the learning process and increases
their academic success. Similarly, in their study, Santangelo and Tomlinson
(2012) state that teachers’ differentiated instruction practices enrich students’
learning experiences and increase the quality of learning outcomes. A study
conducted in Tiirkiye examined the effects of differentiated instruction
practices on the academic success of middle school students. This study
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shows that differentiated instruction strategies are effective in increasing
student achievement (Altay Nacar Giizel & Dos, 2024).

2.4. Implementation Processes and Difficulties Encountered

Various difficulties are encountered in the process of implementing
differentiated instruction in distance education. Teachers need to have
sufficient training and preparation to use this method eftectively. However,
teachers’ lack of sufficient knowledge and skills in differentiated instruction
can create obstacles in the implementation process (Subban, 2006). In
addition, lack of technological infrastructure and differences in students’
digital literacy levels can also negatively affect the implementation process.
The difticulties experienced by students, especially those from disadvantaged
socioeconomic groups, in accessing technological tools can reduce the
effectiveness of differentiated instruction (Bozkurt et al., 2020).

2.5. The Impact of Differentiated Instruction on Student
Engagement

Ditterentiated instruction strategies play an influential and transformative
role in increasing students’ motivation and participation in the course.
Content adapted to students’ interests and learning styles increases their
interest in the course and ensures more active participation in the learning
process (Heacox, 2012). In addition, differentiated teaching practices
contribute to students’ development of self-regulation skills. Students’ ability
to control their own learning processes and work with materials adapted to
their needs increases their motivation to learn (Tomlinson & Moon, 2013).

2.6. The Importance of Differentiated Teaching in Terms of
Equality and Inclusion in Education

Ditterentiated teaching is considered a valuable tool in ensuring equality
and inclusiveness in education. Teaching strategies adapted to the individual
needs of each student ensure that they receive help from education equally.
This situation plays a critical role in eliminating inequalities arising from
students’ different socioeconomic and cultural backgrounds, especially in
distance education (Powell & Kusuma-Powell, 2011).

3.METHOD

This study adopted a qualitative method to understand the transformative
impacts of differentiated instruction on distance education. The literature
review was implemented and utilised as the research method as it is highly
regarded as an effective, influential and pivotal method to systematically
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analyze and evaluate the existing information on a specific topic (Hart,
2018). This method aims to provide a general perspective by compiling the
findings obtained from the previous studies carried out on difterentiated
instruction within the scople of distance education.

3.1. Research Process and Data Collection

Inthe study, national and international studies conducted in recent years on
differentiated instruction in distance education were examined meticulouslly.
In this direction, studies published between 2018 and 2024 were accessed
from academic databases such as Scopus, Web of Science and Google Scholar.
During the literature selection, keywords such as “differentiated instruction”,
“distance education”, “individualized learning strategies” were used. During
the data collection process, only articles published in peer-reviewed journals

and academic books were evaluated (Bozkurt, 2020).

3.2. Data Analysis

The collected data were examined utilising the content analysis method
since content analysis is a method that allows the systematic examination
of texts under certain themes and categories (Krippendorft, 2019). In
the study, basic themes such as the effects of differentiated instruction
strategies on distance education, implementation processes, and difficulties
encountered were determined. The data obtained in line with these themes
were interpreted in the light of the existing literature.

3.3. Ethical Principles

In the study, ethical principles were observed and care was taken to
reference the sources correctly. In addition, only open access sources and
legally accessible data were used. This increased the transparency and
reliability of the research (Resnik, 2020).

3.3. Reliability and Validity

The reliability and validity of the study were ensured by selecting the
analyzed sources from reliable scientific databases and systematically
performing the content analysis process. In particular, priority was given
to empirical studies on the effects of differentiated instruction on student
achievement and implementation processes in distance education (Santangelo
& Tomlinson, 2012).
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4. FINDINGS

In this section, the literature review and analysis of the current findings on
the effects of differentiated instruction strategies on distance education and
the difticulties encountered in the implementation process will be presented
in line with the research questions. The findings, together with the existing
studies included in the literature review, cover the effects of differentiated
instruction in distance education on student success, motivation and
participation, the obstacles encountered and the suggested solutions.

4.1. The Impact of Differented Instruction Strageties on Distance
Education

Ditterentiated instruction aims to provide students with individualized
learning experiences in distance education. In many studies, it has been
observed that this teaching method has positive effects on students’ academic
success. Alghamdi (2022) and Tomlinson (2017) state that differentiated
instruction strategies enable students to take part more actively in the
learning process and use learning materials more efficiently. In distance
education, the ability of teachers to provide students with individualized
content and feedback increases students’ motivation and success levels
(Heacox, 2012). For example, Karadayr Evyapan (2021) accentuates the
fact that differentiated teaching methods in distance education are effective
in increasing students’ success, especially in mathematics courses. The study
shows that providing students with materials selected based on their interests
and different teaching strategies increases their participation in the learning
process and turn students into more active participants. This finding reveals
that distance education creates an effective strategy in increasing success by
allowing students to learn at different speeds and in diverse ways.

4.1. The Impact of Differented Instruction Strageties on Student
Engagement

Differentiated instruction aims to increase students’ interest in learning
by adapting course materials and teaching processes according to their
interests and needs. Many studies reveal that this strategy has a significant
effect on students’ motivation. Especially in distance education, students
are often encouraged to work individually, and differentiated instruction
increases their motivation by oftfering students the opportunity to progress
according to their own learning pace (Tomlinson & Moon, 2013). Bozkurt
etal. (2020) obtained findings that students” motivation increases in distance
education. Course contents designed according to students’ interests have
strengthened their participation in the course. In addition, teachers’ feedback
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and interactive course materials increase students’ interest in the learning
process. This allows teaching to be more efficient and students to take more
active roles in the courses.

4.1. Challenges Encountered

The challenges encountered in implementing differentiated instruction in
distance education are a prominent issue due to inequalities in education and
the complexity of teaching processes. Although differentiated instruction
aims to provide educational content customized to each student’s learning
style, pace, and needs, some challenges encountered in practice can limit the
effectiveness of these strategies. Literature reviews show that these challenges
are generally grouped in three fundamental areas: problems with access to
technology, teachers’ lack of pedagogical knowledge, and differences in
digital literacy levels.

4.1.1. Problems with Access to Technology

Access to technology in distance education is a critical factor for the
success of differentiated instruction strategies. Although the transfer of
educational materials to online environments along with the developing
digital infrastructure has offered the opportunity to individualize students’
learning processes, equal access cannot be provided for all students. A study
conducted by Bozkurt et al. (2020) reveals that the digital divide poses a
major obstacle, especially for students from low-income families. This
situation deepens inequalities in education and limits students’ learning
opportunities. Alghamdi (2022) emphasizes that students’ inability to
access content, video lessons, and online assessments in distance education
can negatively affect the effectiveness of differentiated teaching strategies. In
particular, low-speed Internet connections or lack of technological devices
lead to inequality in education.

Karadayr Evyapan (2021) states that the difficulties experienced by
students, especially those living in rural areas, in accessing technology disrupt
their educational processes. These students cannot take part in classroom
interactions and have difficulty receiving feedback from teachers. It is a
finding emphasized in many studies that in order for difterentiated teaching
to be effective in distance education, students must have equal access to
technology.
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4.1.2. Teachers’ Lack of Pedagogical Knowledge

Differentiated teaching requires teachers to be able to provide content
adapted to the individual needs of students. However, it is of immense
significance for teachers to have pedagogical knowledge and skills in order
to use these teaching strategies effectively. Tomlinson (2017) and Heacox
(2012) link the difficulties teachers face in implementing differentiated
instruction strategies to their lack of sufficient pedagogical knowledge.
These strategies require skills such as providing individualized feedback
to students, adapting course content according to learning speeds, and
addressing various learning styles. However, many teachers do not have
these skills, which reduces the eftectiveness of their teaching processes.

Santangelo and Tomlinson (2012) state that teachers’ lack of adequate
professional development opportunities on differentiated instruction leads
to limited implementation of these strategies. Many teachers need guidance
on how to effectively implement differentiated instruction methods in
education. In addition, teachers need to have access to appropriate materials
and resources in order to use these strategies. However, when working with
limited resources, teachers have difficulty individualizing their teaching
processes and providing students with customized learning experiences
(Tomlinson & Moon, 2013).

4.1.3. Digital Literacy and Student Differences

For a successful learning process in distance education, students need
to have elevated levels of digital literacy. Digital literacy enables students
to effectively access, interact with, and analyze information on digital
platforms. However, there are enormous differences in digital literacy levels
among students. Powell and Kusuma-Powell (2011) state that digital literacy
deficiencies make it difficult for students to understand course materials and
that this deficiency can result in failure in education. This makes it even
more complicated to adapt differentiated teaching strategies to the needs
of each student. Teachers need to provide guidance so that students can
use digital tools effectively. However, teachers also have limited knowledge
about digital literacy, which is another important challenge encountered in
distance education.

4.2. Solutions Proposals

Eliminating digital literacy deficiencies, enhancing teachers’ pedagogical
skills, and providing equal access to technology are discovered to be
tfundamentally necessary solutions toincrease the effectiveness of differentiated
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instruction in distance education. Solution proposals in the literature offer
various strategies to overcome these difficulties and implement difterentiated
instruction more efficiently.

4.2.1 Professional Development Support for Teachers

In order for differentiated instruction strategies to be implemented
effectively, it is important for teachers to have professional development
opportunities in this regard. Tomlinson (2017) states that it would be
beneficial for teachers to take part in continuous education and training
programs to develop strategies proper for diversity in education. In
addition, Heacox (2012) emphasizes the importance of teachers taking part
in interactive training programs to overcome the difficulties they encounter
while implementing differentiated instruction. These training programs
provide teachers with practical information on how to eftectively implement
differentiated instruction strategies. Another suggestion is to organize
trainings for teachers to increase their digital literacy skills. Such training
will enable teachers to use digital tools more effectively and enable them to
have a more successful teaching process in distance education. In addition,
developing teachers’ skills in creating digital educational materials allows
them to provide more effective and engaging content to students (Powell &
Kusuma-Powell, 2011).

4.2.2. Technological Infrastructure Invesments

In order to eliminate digital inequalities in education, states and
educational institutions need to invest in technological infrastructure. Bozkurt
(2020) states that educational institutions should provide students with the
necessary digital tools to eliminate the problems of low-income students’
access to technological devices. Providing equal access to technology will
enable students to take part more in the learning process and access course
content more efficiently. In this context, investment in internet infrastructure
is also needed to close the digital gap in education.

4.2.3. Digital Literacy Education

Digital literacy education is critical for students’ success in distance
education. These trainings need to be included in the school curriculum
to enable students to use digital platforms more effectively. Digital literacy
training will improve students’ skills in analyzing digital materials, using
online resources, and collaborating in digital environments (Alghamdi,
2022). In addition, guidance and continuous feedback provided by teachers
will help students gain these skills more quickly.
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4.3. Student Succes and the Role of Differentiated Instruction

Finally, it is also important to see how differentiated instructional
strategies play a role in increasing student success in distance education.
Studies show that teachers’ adaptation of course content and teaching
methods to students’ individual needs is effective in increasing student
success levels (Subban, 2006). For example, in a study conducted with
middle school students, Altay Nacar Giizel & Dog (2024) put an influential
emphasis on the fact that differentiated instructional methods significantly
increased students’ course success. Students were more successful in classes
by working with more interesting and personally meaningful content.

5.DISCUSSION, CONCLUSION AND
RECOMMENDATIONS

The findings of this study reveal that the implementation processes of
differentiated instruction in distance education pose many challenges for
teachers and students, and these challenges greatly affect the effectiveness of
education. First of all, lack of digital infrastructure poses a major obstacle,
especially for low-income students (Bozkurt, 2020). It is understood
that digital inequalities in education make it difficult to successfully
implement differentiated instruction strategies in distance education. This
situation negatively affects the participation of students who do not have
technological devices and fast internet access in the educational processes.
Karaday1 Evyapan (2021) also states that students living in rural areas are
deprived of learning opportunities due to technological inequality. In this
context, closing the digital gap is a critical necessity for students to have
equal opportunities in their learning processes.

Teachers’ lack of pedagogical knowledge also poses a significant
obstacle. Heacox (2012) and Tomlinson (2017) emphasize that teachers
need professional development opportunities in order to use differentiated
instruction strategies eftectively. The difficulties that teachers encounter while
implementing differentiated instruction make it difficult for them to provide
appropriate content and interact with students according to their individual
needs. In this case, teachers need to take part in continuous training in order
to develop strategies proper for diversity in education (Tomlinson & Moon,
2013). In addition, the level of digital literacy is another influential factor
affecting student success. Digital literacy facilitates students’ access to online
materials and resources and supports their learning processes. However,
inequalities in digital literacy negatively affect students’ success in distance
education. Powell and Kusuma-Powell (2011) also state that digital literacy
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deficiencies cause students to experience difficulties in online learning
processes. Therefore, strengthening digital literacy training will improve
students’ learning skills and increase the effectiveness in distance education.

Finally, solution suggestions for the difficulties encountered by teachers
and students reveal that digital inequalities in education should be eliminated
and pedagogical skills should be increased. Bozkurt (2020) and Alghamdi
(2022) draw attention to the importance of organizing continuous
professional development programs for teachers. It is also emphasized that
digital literacy training should be strengthened for students. Necessary
support should be provided for teachers to use digital tools effectively and
provide proper content to students.

This study addressed the main challenges encountered in increasing the
effectiveness of differentiated instruction in distance education and offered
solutions to overcome these challenges. The findings of the study show that
digital infrastructure inequalities, teachers’ lack of pedagogical knowledge,
and students’ digital literacy difterences limit the applicability of differentiated
instruction strategies. In order to overcome these challenges, it is important to
increase digital infrastructure investments, provide professional development
programs for teachers, and provide digital literacy training to students. In
addition, supporting such training with research to be conducted with larger
sample groups and various education levels will increase the generalizability
of the findings. As a result, reshaping educational policies and strategies
and eliminating digital inequality is of immense importance for successful
differentiated teaching in distance education.

Recommendations;

* Conducting Studies with Larger Sample Groups: In this study, the
difficulties in implementing differentiated education in distance
education were addressed in a specific context. However, studies
conducted with larger sample groups and participants from different
education levels can increase the generalizability of the findings.
Studies supported by more diverse data sets can more clearly reveal
the effects of factors such as digital inequality, pedagogical knowledge
deficiencies, and digital literacy on different student groups and can
provide more comprehensive recommendations to policy makers.

* Development of Digital Literacy Education Models in Distance
Education: The study reveals that digital literacy deficiencies negatively
affect students’ success and make learning processes difficult in
distance education. Students’ ability to use digital tools and resources
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effectively can enable them to be more successful in their learning
processes. In the future, designing specific educational programs and
models to develop digital literacy skills will support students’ learning
processes and increase the applicability of differentiated education in
distance education.

* Development of Digital Literacy Education Models in Distance
Education: The study reveals that digital literacy deficiencies negatively
affect students’ success and make learning processes difficult in
distance education. Students’ ability to use digital tools and resources
effectively can enable them to be more successful in their learning
processes. In the future, designing specific educational programs and
models to develop digital literacy skills will support students’ learning
processes and increase the applicability of difterentiated education in
distance education.

* Designing Social Support Programs to Reduce Digital Inequality
in Distance Education: Research findings show that lack of digital
infrastructure is a significant obstacle, especially for low-income
students and individuals living in rural areas. This inequality
negatively affects participation in educational processes and student
success. In the future, social programs can be designed to provide
technology and internet access support for disadvantaged student
groups. For example, providing free internet access, providing devices
or developing low-cost technology solutions through state and private
sector collaboration can ensure that these students participate equally
in distance education processes. Such an initiative will not only
increase students’ individual success, but will also be an important
step in terms of social equality.
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Abstract

This study aims to examine the outcomes and field-specific skills included in
the 2018 Turkish Language and Literature Course (12th Grade) Curriculum
based on student opinions. Quantitative research methods and a survey
model were used in the research. The sample of consisted of 529 students
enrolled in nine secondary schools in the provincial center of Kocaeli in
the 2022-2023 academic year. Data were collected using a questionnaire
administered by teachers and revised to assess students’ achievement levels.
Quantitative data were analyzed using SPSS 22.0. The obtained data revealed
that reading and oral communication (speaking and listening) skills were
achieved at a high level, while writing skills were achieved at a moderate level.
The study concluded that the curriculum did not fully achieve the targeted
achievement levels in terms of the four basic language skills and field-specific
competencies. The reasons for this were the lack of differentiation in the
program according to school types, insufficient consideration of individual
differences, and the inadequacy of skill-based courses.
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1. Introduction

Education is a process that aims to systematically develop and
improve individuals’ thoughts, attitudes, behaviors, and lives in line with
predetermined objectives. The knowledge, skills, and values acquired during
this process contribute to both the individual’s personality development and
the strengthening of their sense of belonging and individuality, elevating
them to a more equipped and valued position (Barutgugil, 2002: 18).
Education is a process that aims to instill in individuals desired behaviors.
In this process, the Ministry of National Education (MEB) is working to
develop three-dimensional studies, individual activities, and skill-focused
practices for both teachers and students through the information networks
it has implemented (Akyiiz, 2008). Education is constantly innovating and
changing to serve the current era. Curriculum is one of the most important
areas in need of updating within this cycle of change. A curriculum is a guide
that lists the goals to be achieved in schools, the courses and topics that will
achieve these goals, and the ideas that will guide teachers in this endeavor
(Arslan et al., 2001: 30). A country’s educational programs or curriculum
encompass not only its perspective on education but also the mentality of
its time and the priorities and values of individuals living within society.
Curriculum, updated within the framework of the Basic Law of National
Education to take into account scientific, social, technological, etc. needs,
has sometimes undergone short-term changes within its timeframe and has
sometimes been used in the educational process over the long term (Ayyildiz,
2016). Curriculum can be defined as planned structures encompassing all
teaching and learning activities in educational institutions and incorporating
both internal and external activities (Varig, 1994). Curriculum aims to
cultivate individuals who can produce solutions to the changing needs of
the individual and society, are ready for social and cultural development,
and possess a perspective based on values, skills, and competencies (MEB,

2018: 4-5).

While the terms curriculum and instructional program are often used
interchangeably, the curriculum constitutes a crucial component of the
curriculum. A curriculum is a guide based on school experiences that
plans the knowledge, skills, attitudes, and behaviors students are expected
to acquire within the framework of lessons and activities (Demirel, 2012:
12). Curriculums developed to date, and the curriculum that supports
them, have placed particular emphasis on language and language skills. An
individual who uses language effectively will be able to express themselves
and achieve a position of individuality within society. According to Demirel
(2012), curriculum development experts emphasize that when preparing
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curriculums, mistakes from previous programs should be avoided and
deficiencies addressed. From the proclamation of the Republic until 2018, a
total of 17 curricula were prepared and implemented in the field of Turkish
language and literature teaching, including those in 1924, 1927, 1929,
1934, 1949, 1954, 1956, 1957, 1976, 1991-1992, 1995, 2005, 2011, 2015,
2017, and 2018 (Demir, 2023: 11). When examined from a chronological
perspective, whether the changes and innovations implemented in these
programs achieved their objectives has been a constant subject of debate;
feedback has revealed the unavoidable necessity of updating the curricula.

The general aims of education are to enrich an individual’s worldview
by developing their mental and emotional aspects, while specific aims are to
instill social norms and cultural values in individuals. Curriculum has also
been shaped by adhering to the general and specific objectives established
throughout this long process. The need to foster aesthetic enjoyment,
concretely convey cultural values, and eftectively utilize language skills has
been consistently emphasized in teaching Turkish language and literature.
In this context, the fundamental aims of the curriculum have largely been
preserved; however, the textbooks and objectives that serve to achieve these
aims have been continually updated to adapt to changing needs (Tanri6gen
& Sarpkaya, 2015).

Considering the content of Turkish Language and Literature courses
over time, they aim to cultivate individuals who can comprehend what
they read, generate ideas about the tastes and understanding of the period,
and possess an awareness of literary taste. To convey the objectives that
will contribute to these goals, the curriculum aims to ensure that the texts
included in the textbooks develop knowledge, skills, language, and aesthetic
appreciation levels (MEB, 2018: 16). Literature education aims to develop
students as individuals who can communicate accurately and effectively,
possess reading comprehension and critical thinking skills, relate knowledge
to life, have a developed aesthetic taste, and embrace national identity and
values. (Karakug, 2003: 11).

Literature and education are inextricably linked by a strong and organic
bond. As a branch of art that directly appeals to the human spirit, literature
contributes to the individual’s human, intellectual, and social development;
it also enables the acquisition of professional skills and mastery (Ugan,
2008: 63). Kavcar (1999), on the other hand, emphasizes that the common
ground between education and literature is humanity, stating that both
fields are inseparable parts of humanity’s adventure in the world; in this
context, literature and education are complementary.
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The specific objectives set by the Ministry of National Education (2018)
in the 2018 Turkish Language and Literature Curriculum reflect the mission
of literature education. In line with these objectives, it is aimed to convey
material and spiritual values and national and universal concepts through
literary works; to develop effective communication skills and to ensure the
correct use of the subtleties of the Turkish language with language skills.

The goal of literature education is not to turn students into poets or
writers, but to develop their existing talents by revealing them and instilling
sensitivity and a healthy perspective. While grammar rules and linguistic
concepts can be taught, acquiring a unique style and individual style in
written and oral expression requires both institutional and individual effort
(Ugan, 2008: 103). Literature courses should liberate students from one-
sided and stereotyped judgments and encourage them to read extensively,
research, and think independently; otherwise, students will not develop
the courage to judge and think critically throughout their lives. Therefore,
teachers should guide students to develop an unbiased perspective, think
critically, and interpret (Giinaysu, 1970: 2). According to Kavcar (1987),
mother tongue education should consist of two headings: the four basic
language skills and language and literature knowledge. While the Turkish
Language and Literature Curriculum has changed and evolved over the
years, its core structure within the scope of language skills has remained the
same. Reading skills were included in the curriculum in 1924, writing in
1927, and speaking and listening skills in 1957. The goal of these language
skills-focused curricula is to encourage students to engage in active learning
by utilizing their reading, writing, listening, and speaking skills more
intensively, while also taking an effective role in social communication in
daily life. This effort was to create an active, rather than passive, educational
process. Over time, changes began to occur in the number of language
skills objectives, and their place within the curriculum became more clearly

defined.

The 2018 Turkish Language and Literature Curriculum, currently in
effect, emphasizes the same strategy by shaping the four basic language
skills and 21st-century competencies and skills around these outcomes.
Considering the secondary education Turkish Language and Literature
Curriculum, prepared by the Ministry of National Education (MEB) (2018),
it is seen that the four basic language skills guide the program within the
tramework of general headings to reveal the outcomes. The program aims to
ensure that students use the four language skills that form the core structure
of the Turkish Language and Literature Curriculum correctly and effectively,
enabling them to communicate effectively and develop critical reading skills
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by understanding the texts they read. In this regard, making reading skills
a permanent achievement is among the specific objectives of the program.
Furthermore, the Turkish Language and Literature Curriculum, aims to
equip students with competencies and skills such as information literacy,
critical thinking, visual literacy, communication and collaboration, media
literacy, and creative thinking within the scope of tfield-specific skills (MEB,
2018: 12).

An overview of the 2018 Turkish Language and Literature Curriculum,
prepared in accordance with the Turkish Qualifications Framework (TYC),
which entered into force upon publication in the Ofticial Gazette dated
January 2, 2016, and numbered 29581, reveals that the program aims to
develop field-specific skills in terms of purpose, content, methods, and
techniques. In addition to the four basic language skills, other competencies
and skills are taught to students through the objectives of the program and
the activities in the textbooks. Updating the curriculum aims to enable
students to perceive the mindset of the society in which they live and to
develop them as individuals who will contribute to society. In this context,
the changing learning environments and the need for continuous education,
the emphasis on early education, values education, environmental awareness,
and approaches that focus on learning without teaching stand out among
the new trends in 21st-century education (Oktay et al., 2007: 77). In
essence, innovative teaching is the process of eliminating the elements that
prevent students from achieving the compulsory competencies required by
the 21st century by utilizing the opportunities offered by information and
communication technologies (ICT) for educators to develop teaching and
learning strategies. Therefore, it is of great importance for the education
system to be open to constant change and transformation in order to fulfill
its social mission and prepare students for the world of the future (Kirkig
& Bora et al., 2022: 25). Teaching is defined as a profession that requires
expert knowledge and skills in its field and professional competence. In
the changes made to the curriculum, two fundamental elements of the
educational process, teachers and students, are taken into consideration.
Teachers, who are the implementers of the programs, and students, who
are the target audience, are directly affected by these changes. Teachers have
contributed to the development of the curriculum over the years through
the feedback they receive from students during the implementation process.
In this way, the aim is to achieve the ultimate goal in education and to
ensure the expected efficiency (Sigman & Acat, 2003). The purpose of
education is not limited to only conveying and ensuring the understanding
of the topics in the textbooks to students; It also aims to help students
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develop innovative and creative thinking skills and become self-sufficient. In
this context, presenting information in an innovative way, using appropriate
communication methods, and implementing effective teaching strategies are

of great importance (Kirkig & Bora et al., 2022: 26).

This study, conducted to evaluate the level of achievement of the
objectives of the 2018 Secondary Education Turkish Language and
Literature Curriculum, attempted to determine the level of achievement
of the program’s objectives in terms of achievements and field-specific
skills and competencies, in line with the opinions of 12th-grade students.
However, it is observed in the literature that studies on field-specific skills
are generally limited to a single grade level, that achievements are mostly
examined according to cognitive, affective, and psychomotor domains, and
that they focus on only one of the four basic language skills (Ataseven, 2011;
Bozkirll & Er, 2018; Celik, 2018; Demir, 2010; Demir, 2020; Duyar,
2019; Kuduban & Aktekin, 2013; Saritag, 2019; Tahaoglu, 2014). This
situation makes it difficult to determine the extent to which students have
achieved achievements and field-specific skills throughout the four-year
learning process of the 2018 Turkish Language and Literature Curriculum,
and is important for evaluating the effectiveness of the program.

2. Purpose of the Study

The purpose of this research is to examine the level of achievement of the
objectives and field-specific skills in the Turkish Language and Literature
Curriculum, which came into effect in 2018, as perceived by 12th-grade
students. In the study, student opinions were analyzed comparatively, and
the obtained data were correlated and reported.

3. Problem Statement

The main problem statement of the research was determined as follows:
“According to the opinions of 12th-grade students, what are the achievement
levels regarding the 2018 Turkish Language and Literature Curriculum and
tield-specific skills, and what recommendations can be made in this regard?

1. What are the opinions of 12th-grade students regarding their
achievement levels in the four basic language skills?

2. Do student opinions differ by gender?

3. Do student opinions differ by school type?”
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4. Limitations of the Study

1. The research is limited to the opinions of 12th-grade students enrolled
in nine secondary schools in the central province of Kocaeli during the
2022-2023 academic year.

2. The research is limited to the data from the 5-point Likert-type
assessment questionnaire administered to the participants.

5. Research Method

In the study examining the level of achievement of the achievements and
tield-specific skills of the 2018 Turkish language and literature curriculum,
which has been implemented since the 2017-2018 academic year and
entered into force with the decision numbered 67 dated 17/07/2017 of the
TTKB(Ministry of National Education Board of Education and Discipline),
according to the opinions of Turkish language and literature teachers and
12th-grade students, a mixed method was used. Quantitative data were
collected using the achievement evaluation form applied to 12th-grade
students. The research questions were answered within the framework of
the obtained quantitative data.

5.1. Quantitative Research Model

The quantitative part of this study utilized the survey method. According
to Karasar (2020), the survey method states, “Scanning is a research
model that aims to identify a past or present situation as it exists. The
event, individual, or object under investigation is defined within its own
circumstances and as it is. No attempt is made to change or influence them
in any way. What is desired to be known exists and is there. The important
thing is to be able to ‘observe’ and document it appropriately” (p. 109).
A 5-point Likert-type survey was developed to examine the achievement
levels of the 2018 Turkish Language and Literature Curriculum and field-
specific skills of students who began secondary education with the 2018
Turkish Language and Literature Curriculum during their four-year
education period. Twelfth-grade students, graduating in the final semester
of secondary education, indicated the extent to which they believed they
had achieved the attainment of the attainment and field-specific skills at the
end of the four-year secondary education period by marking them. Survey
research cannot be defined simply by collecting data, recording existing
characteristics, or taking photographs of events. Although such research
is primarily characterizing, it also attempts to explain the interactions
between situations by considering their relationships to previous events
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and circumstances. Through data analysis and explanation, higher-level
processes such as interpretation, evaluation, and generalizations applicable
to new situations are included (Arslantiirk, 2001: 101).

5.2. Universe and Sample

This study used probability sampling. According to Patton (1987),
probability-based sampling provides significant benefits in making valid
generalizations across the population by ensuring representativeness, while
purposive sampling allows for in-depth study of situations thought to
contain rich information (as cited in Yildirnnm & Simgek, 2021: 116).

The study sample consisted of 12th-grade students, the target population
most affected by the curriculum, who were believed to yield the most
accurate results.

Secondary schools in the Kocaeli city center were selected using a simple
random sample, listed according to their type. The primary reason for this
is that simple random sampling allows each element in the population
to be selected equally. Therefore, simple random sampling allows the
researcher to freely select from a wider population and can also support the
generalizability of the research results to the population (external validity)
(Korucuk, 2023:54). Thus, it was thought that the target audience selected
to determine the level of achievement and field-specific skills of the 2018
Turkish Language and Literature Curriculum would serve the purpose.

5.3. Quantitative Design: Universe and Sample

The population of the study consisted of 31 secondary schools located
in the Kocaeli city center during the 2022-2023 academic year. The study
group consisted of 529 students enrolled in 9 secondary schools. Because
81 of these 529 students were excluded from the survey, data analysis was
conducted for 448 students. The personal information of the 12th-grade
students participating in the study is shown in Table 1.
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Table 1. Frequency and Percentage Distributions of 12th Grade Students Regarding

Variables
Variables f %
Gender Female 204 45,5
Male 244 54,5
School type THL 61 13,6
AL 213 475
MTAL 158 35,3
FL 16 3,6

When Table 1 is examined, 45.5% (N=204) of the 12th grade students
are female and 54.5% (N=244) are male. It is seen that the percentage of
male students is higher. Of the four school types, the highest participation
in the study was in AL (Anatolian High School) with N=213 students,
while the lowest participation was in FL (Science High School) with N=16
students. The highest to lowest participation rates are AL (Anatolian High
School) (N=213, 47.5%), MTAL (Vocational and Technical Anatolian
High School) (N=158, 35.3%), Imam Hatip High School (IHL) (N=61,
13.6%), and FL (Science High School) (N=16, 3.6%).

5.4. Data Collection Techniques

5.4.1. Quantitative Data Collection

A 5-point Likert-type learning outcomes assessment survey, designed to
obtain 12th-grade students’ opinions about the achievement levels of the
2018 Turkish Language and Literature Curriculum and field-specific skills,
was used as a quantitative data collection tool. The first part of the learning
outcomes assessment survey included a two-item personal information form,
while the second part included the 65-item Turkish Language and Literature
Curriculum learning outcomes assessment statements. The average score
ranges for learning outcomes in the learning outcomes assessment survey
are presented in Table 3.
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Table 2. Avithmetic Mean Evaluation Ranges

Reference Score Ranges for Achievement  Target Learning Outcome Level

T've completely acquired this behavior. 4.20-5.00 High
I’ve acquired this behavior. 3.40-4.19 High
I'm undecided about this behavior. 2.60-3.39 Medium
I’ve never acquired this behavior. 1.80-2.59 Low

I haven’t acquired this behavior. 1-1.79 Low

*(5-1=4, 4/5=0,80)

During the development of the data collection tool, problems and
subproblems were identified, and then, in line with these problems, the
learning outcomes included in the 2018 Turkish Language and Literature
Curriculum were converted into a 5-point Likert-type assessment
questionnaire. The learning outcomes assessment questionnaire consisted
of 95 items from the 2018 Turkish Language and Literature Curriculum.
Reading skills are divided into four sections: poetry, narrative literary
texts, theater, and informational texts. Learning outcomes measuring the
same genre-focused objective were simplified, and 65 of the 95 items were
deemed appropriate to be included in the learning outcomes assessment
questionnaire after consulting with experts. Because the items are identical to
the 2018 Turkish Language and Literature Curriculum, learning outcomes,
content validity is assumed to be achieved.

The 5-point Likert-type assessment questionnaire, which served as
the data collection tool, was submitted to expert opinion in the field of
educational sciences. Based on the feedback from the experts, the data
collection tool was developed, revised, and made ready for implementation.

After obtaining the necessary permissions for the data collection process,
nine schools were selected as the study group and a learning outcomes
assessment survey was administered to volunteer students, providing them
with the necessary environment and time. Students were not asked to write
their names to ensure honest responses.

6. Application

Data were collected using a 5-point Likert-type questionnaire, consisting
of 65 itemized learning outcomes from the 2018 Turkish Language and
Literature Curriculum for 12th-grade students. The questionnaire was
administered in March of the second semester of the 2022-2023 academic
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year, with permission from the Kocaeli Provincial Ministry of National
Education.

7. Data Analysis

7.1. Analysis and Interpretation of Quantitative Data

In the analysis of the quantitative data for the study, data obtained from
the achievement assessment survey administered to 12th-grade secondary
school students to determine the level of achievement of the 2018 Turkish
Language and Literature Curriculum, and field-specific skills were interpreted
through descriptive analysis using the SPSS 22.0 statistical program.

In the descriptive analysis, the data obtained are summarized and
interpreted under predetermined headings (e.g., themes). Data can be
classified according to the research questions or organized in light of
the preliminary information obtained during the data collection stages
(observation or interview) (Altunigik et al. 2005:258).

After transferring the data to the SPSS 22.0 statistical program, the K-S
test, kurtosis and skewness coefficients, and the normal distribution curve
were used to determine the statistical analysis to be conducted. Since the
sample size in the study was >448, the K-S test results were first presented.

To determine whether student responses to the outcomes from the
prepared 5-point Likert-type assessment survey constituted a significant
difference, considering school type, the Kolmogorov-Smirnov normality test
was conducted using SPSS 22.0. According to Coskun (2019): “The K-S test
is used to examine whether a randomly collected sample of data conforms to
a specific distribution (uniform, normal, or Poisson). In principle, this test is
based on comparing the cumulative distribution function of the sample data
with the hypothesized cumulative distribution function” (p. 239).

Table 3 shows the normality analyses of the survey results of 12th-grade
students.

Table 3. Normality Analysis

Kolmogorov-Smirnov

Variables Statistic df Sig.

Reading ,067 448 ,000
Writing ,069 448 ,000
Oral Communication (Speaking) ,055 448 ,003

Oral Communication (Listening) 070 448 .000
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According to the results of the normality analysis in Table 4, the data
regarding the reading, writing, and oral communication (speaking and
listening) achievements of the 12th-grade students participating in the study
show a normal distribution (p<0.05).

Table 4. Skewness-Kurtosis Analysis

Degiskenler Skewnes Kurtosis
Reading -,548 ,285
Writing -,387 -,137

Oral Communication (Speaking) ,553 ,562

Oral Communication (Listening) -,654 592

Grand Total -,378 ,060

To determine whether the data were normally distributed, kurtosis
and skewness values were calculated using the Skewnes-Kurtosis analysis.
According to the analysis results, the skewness coefficient (Skewnes) was
-.378, and the Kurtosis coefficient was .060. The mean of the data was 3.62,
and the median was 3.66. The Skewnes-Kurtosis values were found to range
from +1.96 to -1.96. These findings indicate that the data were normally
distributed (George & Mallery, 2010). According to the normal distribution
and histogram graph, the data were collected around a line, indicating a
normal distribution. Because the data were normally distributed, parametric
tests were used in the analysis of the data.

Figure 1. Histogram and Novmal Distribution Graph
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An independent t-test was used to determine whether there was a
statistically significant difference between the opinions of the 12th-grade
secondary school students participating in the study based on gender. The
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t-test measures whether there is a significant difference between two groups
on a specific topic (Saruhan & Ozdemirci, 2005:156).

An ANOVA test was used to determine whether there was a statistically
significant difference between the opinions of the 12th-grade secondary
school students participating in the study based on school type. The ANOVA
results reveal a significant difference between the groups, but they do not
indicate which groups differed in which direction. A multiple comparison
test (post-hoc test) was applied to the groups to reveal the source of this
difference (Saruhan & Ozdemirci, 2005:159).

In the quantitative data analysis section of the study, items from the
evaluation survey administered to 12th-grade secondary school students to
determine the achievement of the 2018 Turkish Language and Literature
Curriculum objectives and field-specific skills were presented by calculating
the arithmetic mean and standard deviation scores. Based on the data
results, the researcher sought answers to the problems and subproblems and
provided interpretations. To ensure the researcher played a more active role
in the process, careful attention was paid to ensuring that the interpretations,
which revealed both participatory and subjective aspects, were unbiased and

data-based.

Table 5. Cronbach’s Alpha Coefficient of the Achievement Evaluation Scale

Scales Cronbach’s Number of
Alpha Items
Coefficient

Reading Scale 930 28

Writing Scale 903 12

Oral Communication (Speaking) Scale 912 17

Oral Communication (Listening) Scale ,840 8

Total of the Learning Outcomes Assessment ,964 65

Questionnaire

In the evaluation survey, the reliability of the achievement assessment
survey was tested using Cronbach’s Alpha reliability test, using percentage
and frequency analysis, taking into account reference score ranges for the
achievement levels of field-specific skills. Cronbach’s Alpha coefficient was
calculated to determine the internal structure consistency of the achievement
assessment survey used in the study, and all values were found to be high.
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8. Researcher Role

The researcher played an active role in all research processes. He
personally administered the achievement assessment survey. After obtaining
the Atatiirk University Ethics Committee report and the Ministry of
National Education (MEB) permits, he visited the schools where the survey
would be conducted to minimize potential problems. After providing the
necessary information, he made appointments with the schools in March of
the 2022-2023 academic year and administered the forms. The achievement
assessment survey, administered to 12th-grade students, was administered
during one class period, and the data were analyzed.

9. Validity and Reliability

Validity is the degree to which a test or scale measures what it is
intended to measure. From another perspective, validity can be defined
as the degree to which the observed difference in the measurement value
reflects the actual difference between the objects in terms of the measured
characteristics, rather than being due to systematic or random error (Cogkun
et al., 2019:146). Internal validity (construct validity) refers to whether a
measurement consistently captures the structure and concepts it represents.
External validity concerns the generalizability of the measurement to the
outside world (Geray, 2006:80).

Factors that can negatively affect internal validity in survey research may
include the loss of subjects, the environment in which the data were collected,
and the deterioration of the quality of the data collection instrument. The
environment in which the data were collected can also affect the internal
validity of survey research (Biiyiikoztiirk et al., 2003: 183). It is assumed
that no subject will be at risk because appointments were requested from
the schools where the assessment survey and semi-structured interview
form would be administered within the timeframe during which the data
would be collected, within the framework of permissions obtained from
the Kocaeli Provincial Directorate of National Education. Because the
achievement assessment survey was administered in the classroom branches
of the designated schools, a suitable environment was provided for data
collection. In a survey-type study, the failure of the majority of participants
in the sample to respond will reduce both internal and external validity
(Biiytikoztiirk et al.,, 2003: 183). If items were deliberately answered
incorrectly or unanswered by students in the study group, the collected
data were examined for outliers, thus verifying the internal and external
validity of the study. Students in the study group where the survey would
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be administered were not given prior information about the achievements
included in the achievement assessment questionnaire. This mitigated the
influence of expectations that were unfamiliar with the topic and those
who were already familiar with it. As mentioned under the data collection
heading, the implemented learning outcomes assessment survey was
modified to evaluate the 65 learning outcomes included in the 2018 Turkish
Language and Literature Curriculum and converted into a 5-point Likert-
type application. Therefore, it is assumed that content validity was achieved.

Reliability is the degree to which similar results can be obtained if similar
processes are followed (Karasar, 2020: 190). The concept of reliability relates
to whether the findings of a study reflect reality, and if so, to the degree to
which they reflect reality. It also relates to the likelihood of obtaining the
same or similar results if the research is conducted at different times or by
different individuals (Ekiz, 2003: 35).

The number of test items included in the learning outcomes assessment
survey—65 learning outcomes—is one of the most important parameters
used in calculating the test’s reliability coefficient. Considering that the
learning outcomes applied for assessment purposes, where content validity
is assumed, target the intended subject, care was taken to ensure that the
learning outcomes are homogeneous, thus ensuring the reliability of the
test scores. When administering the achievement assessment survey, careful
attention was paid to the environment created, the meaning of the assessment
statements, and the timeframe provided, thus ensuring the reliability of the
test scores. To ensure the unbiased and consistent reliability of the scores in
the achievement assessment survey, the arithmetic mean assessment intervals
provided under the heading of data collection techniques were used as criteria
to prevent the possibility of rater bias. To prevent data loss, the findings and
conclusions were critically examined and interpreted objectively.

10. Findings

10.1. 12th-Grade Students’ General Opinions on the 2018
Turkish Language and Literature Curriculum/Quantitative
Findings

The general opinions obtained from the achievement evaluation survey
administered to 12th-grade secondary school students to determine the level
of achievement of the 2018 Turkish Language and Literature Curriculum,
and field-specific skills were determined using descriptive statistical
techniques, including arithmetic mean and standard deviation values, and
are presented in Table 6.
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Table 6. General Opinions of 12th Grade Students on the Learning Outcomes of the
2018 Turkish Language and Litevatuve Curviculum

Scales X ss N
Reading 3,69 ,62 448
Writing 3,37 ,82 448
Oral Communication (Speaking) 3,63 73 448
Oral Communication (Listening) 3.72 75 448
General 3.62 .60 448

When Table 6 is examined, according to the level of attainment of 2018
Turkish Language and Literature Curriculum achievement and field-specific
skills in the study conducted with 12th grade students, the arithmetic mean
of the reading achievement is X =3.69, sd=,61, the arithmetic mean of
the writing achievement is X =3.37, sd=,82, the arithmetic mean of the
oral communication (speaking) achievement is X =3.63, sd=,73 and the
arithmetic mean of the oral communication (listening) achievement is X
=3.72, sd=,75. The arithmetic mean of the general opinions of the 12th
grade students regarding the total of the achievement evaluation survey is
X =3.62 and sd=,60 and is at the level of “I have acquired this behavior”.
Among the scales in the achievement evaluation questionnaire, the “oral
communication (listening)” scale has the highest, and the “writing” scale
has the lowest arithmetic mean.

10.2. Findings Related to the Reading Learning Outcome

The findings regarding reading achievement obtained from the
achievement assessment survey administered to 12th-grade secondary school
students to determine the level of achievement and field-specific skills in the
2018 Turkish Language and Literature Curriculum were determined using
descriptive statistics techniques, including arithmetic mean and standard
deviation values. These are presented below.

10.3. 12th Grade Students’ Opinions on the Reading Learning
Outcome

On the Reading Scale, the highest averages were for M14, “I determine
the characteristics of time and place in the text”, with an average of X =
4.25, M10, “T determine the theme and subject of the text”, with an average
of X = 4.11, and M13, “I determine the characteristics of the characters in
the text”, with an average of X = 4.11. The lowest averages were for M20, “I
list other important authors and works of the genre and period/movement”,
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with an average of X = 2.86, M3, “I determine the imagery, imagery, and
literary figures in the poem and evaluate their contribution to meaning”,
with an average of X = 3.11, and M2, “I determine the verse form and genre
of the poem”, with an average of X = 3.23.

In the “Reading Scale” dimension of the Achievement Assessment Survey
for 12th-grade students: “I determine the relationship between the speaker
and the person/entity addressed in the poem.”, “I evaluate the relationship

>

between the poet and the poem.”, “I do grammar studies based on the
text.”, “I make comparisons between texts.”, “I determine the meanings of
words and word groups in the text.”, “I determine the theme and subject of
the text.”, “I determine the conflicts in the text.”, “I determine the plot of
the text.”, “I determine the characteristics of the character cast in the text.”,
“T determine the function of the narrator and point of view in the text.”,
“I determine the stylistic features of the text.”, “I determine the national,
spiritual and universal values and social, political, historical and mythological
elements in the text.”, “I interpret the text.”, “I evaluate the relationship
between the author and the text.”, “I establish a relationship between the
text and the subject, purpose and target audience of the text.”, “I determine
the main idea and supporting ideas of the text.”, “I determine the forms
of expression in the text, ways of developing thought and their functions.”
The items “I determine”, “I determine the relationship between the text
and visual elements”, “I distinguish the information and interpretations
presented in the text”, “I determine the author’s perspective in the text”,
and “I evaluate the reflections of intellectual, philosophical, or political
movements, traditions, or understandings in the text” were answered with
“I have acquired this behavior”, indicating a high level of achievement.

12th-grade students responded with “I identify the features/elements
that ensure harmony in poetry”, “I identify the verse form and genre of
poetry”, “I identify the metaphors, imagery, and literary figures in poetry
and evaluate their contribution to meaning”, “I determine the emergence
of the text’s genre and its relationship to the historical period”, “I identify
the characteristics of time and place in the text”, “I evaluate the reflections
of literary, artistic, and intellectual movements/understandings in the text”,
and “T list other important authors and works of the genre and period/
movement”. The arithmetic mean of the 12th-grade students’ total score on
the “Reading Scale” dimension of the Achievement Assessment Survey was
3.69, indicating that the 12th-grade students responded “I have acquired
this behavior” regarding the “Reading Scale” dimension of the Achievement
Assessment Survey, indicating that their achievement level is high.
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10.4. Findings Related to the Writing Learning Outcome

In order to determine the level of achievement and field-specific skills
of the 2018 Turkish Language and Literature Curriculum, the opinions
regarding the writing achievement obtained from the achievement evaluation
survey applied to 12th-grade secondary school students were determined by
using descriptive statistics techniques, namely arithmetic mean and standard
deviation values, and are given below.

10.5. Views of 12th Grade Students Regarding the Writing
Learning Outcome

In the writing scale, the highest means were found for M10 “I review the
text I write” with an average of X =3.92, M11 “I take responsibility for the
texts I produce and share” with an average of X =3.83, and M13 “I share
the text I write with others” with an average of X =4.11. The lowest means
were found for M1 “I write texts in different genres” with an average of X
=2.72, M3 “I prepare for the writing topic” with an average of X =3.16,
and M5 “I write in accordance with the structural features specific to the text
type” with an average of X =3.19.

In the “Writing Scale” dimension of the Achievement Assessment
Survey for 12th-grade students, the following items were answered “I have
acquired this behavior”, indicating a high level of achievement: “I write
texts in different genres”, “I determine the topic, theme, main idea, purpose,
and target audience according to the type of text I will write”, “I prepare
for the writing topic”, “I plan the text I will write”, “I write according
to the structural features specific to the text type”, “I write according to
the language and expression features specific to the text type”, “I write
by paying attention to the characteristics of good expression”, and “I use
different sentence structures and types”. The following items were answered
“Undecided”.

The arithmetic mean of the 12th-grade students’ total score on the
“Writing Scale” dimension of the Achievement Assessment Survey was 3.38,
indicating that the 12th-grade students responded “Undecided” regarding
the “Writing Scale” dimension of the Achievement Assessment Survey,
indicating that the achievement level was at a moderate level.

10.6. Findings Related to the Oral Communication (Speaking)
Learning Outcome

In order to determine the level of achievement and field-specific skills
of the 2018 Turkish Language and Literature Curriculum, the opinions
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regarding the verbal communication (speaking) achievement obtained from
the achievement evaluation survey applied to 12th grade secondary school
students were determined by using descriptive statistics techniques, namely
arithmetic mean and standard deviation values, and are given below.

10.7. 12th Grade Students’ Opinions on the Oral Communication
(Speaking) Learning Outcome

In the Verbal Communication (Speaking) scale, M14 “I use expressions
that emphasize important points and make the speech easier to follow in
my speech” with an average of X = 3.89, M8 “I rehearse my speech” with
an average of X = 3.76, M3-M11 “I make observations, examinations,
or research on the subjec” with an average of X = 3.75, and “I use body
language correctly and effectively in my speech”. The highest averages were
for M5 “I prepare speech cards in accordance with the speech plan” with an
average of X = 3.12, M6 “I prepare visual and audio aids that I will use in
my speech” with an average of X = 3.45, and M1 “I determine the elements
that make up the communication process and the importance of language in
communication” with an average of X = 3.50.

In the “Oral Communication (Speaking) scale” dimension of the
Achievement Assessment Survey for 12th grade students, the following items
were asked: “I determine the elements that make up the communication
process and the importance of language in communication.”, “I determine
the topic, purpose, target audience, and type of the speech.”, “I conduct
7, “I plan the text
of my speech.”, “I prepare the visual and auditory aids that I will use in
my speech.”, “I prepare a presentation appropriate for my speech.”, “I
rehearse my speech.”, “I speak by paying attention to articulation, emphasis,
intonation, and pauses.”, “I avoid using unnecessary sounds and words while
speaking.”, “T use body language correctly and effectively in my speech.”, “I
make an effective start to my speech.”, “I enrich the content of my speech.”,
“T use expressions that emphasize important points in my speech and make
it easier to follow the speech. I end my speech effectively.”, “I use time
efficiently in my speech.” The item “I use technological tools effectively in
my speech” was answered with “I have acquired this behavior,” indicating a
high level of achievement.

observations, examinations, or research on the subject.

In the “Oral Communication (Speaking) Scale” dimension of the
Achievement Assessment Survey, 12th-grade students responded “I am
undecided” to the item” I prepare speaking cards in accordance with the
speaking plan,” indicating a moderate level of achievement.
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The arithmetic mean of the total score of the “Oral Communication
(Speaking) Scale” dimension of the Achievement Assessment Survey for
12th-grade students was 3.63, indicating a high level of achievement.

10.8. Findings Concerning the Oral Communication (Listening)
Learning Outcome

In order to determine the level of achievement and field-specific skills
of the 2018 Turkish Language and Literature Curriculum the opinions
regarding the oral communication (listening) achievement obtained from
the achievement evaluation survey applied to 12th grade secondary school
students were determined by using descriptive statistics techniques, namely
arithmetic mean and standard deviation values, and are given below.

10.9. Views of 12th Grade Students Regarding the Oral
Communication (Listening) Learning Outcome

In the Verbal Communication (Listening) scale, the items M7-M8 “I
question the coherence of the speech I listen to” with an average of X=3.89
and “I question the validity of the basis for the ideas put forward in the
speech I listen to.” M3 “I follow the flow of the speech I listen to” with an
average of X=3.83, and M2 “I determine the topic and main idea of the
speech I listen to”. with an average of X=3.77 have the highest averages;
M4 “I identify the explicit and implicit messages in the speech I listen to”
with an average of X=3.35, M5 “I summarize what I listen to” with an
average of X=3.61, and M1 “I use appropriate listening techniques” with an
average of X=3.72 have the lowest averages. In the “Oral Communication
(Listening) Scale” dimension of the Achievement Assessment Survey,
12th-grade students responded to the items “I use appropriate listening
techniques”, “I identify the topic and main idea of the speech I listen to”,
“I follow the flow of the conversation I listen to”, “I compare what I hear
with my prior knowledge”, “I question the coherence of the speech I listen
to”, and “I question the validity of the basis for the ideas put forward in the
speech I listen to”, with “T have acquired this behavior”, indicating a high
level of achievement.

In the “Oral Communication (Listening) Scale” dimension of the
Achievement Assessment Survey, 12th-grade students responded to the
items “I identify the explicit and implicit messages in the speech I listen
to”, and “I summarize what I listen to” with “I am undecided”, indicating
a moderate level of achievement. The arithmetic mean of the total score of
the “Oral Communication (Listening) Scale” dimension of the Achievement

Evaluation Survey of the 12th grade students is 3.72, and this finding shows
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that the 12th grade students answered “I have acquired this behavior”
regarding the “Oral Communication (Listening) Scale” dimension of the
Achievement Evaluation Survey and that the achievement status is at a high
level.

10.10. Findings Based on Personal Variables

10.10.1. Findings Based on Gender

An independent samples t-test was applied to determine whether there
was a statistically significant difference based on gender between the opinions
of the 12th grade secondary school students who participated in the study
to determine the level of achievement and field-specific skills of the 2018
Turkish Language and Literature Curriculum. The t-test results are given
below.

10.10.2. t-Test Results Regarding the Gender Variable

Among the opinions of 12th-grade secondary school students who
participated in the study to determine the level of achievement of the 2018
Turkish Language and Literature Curriculum and field-specific skills,
there was a statistically significant gender-related difference regarding
reading achievement (t [428] =6.864; p<0.05). Female students’ opinions
regarding reading achievement (X= 3.90) were more positive than male
students’ opinions regarding reading achievement (X= 3.52).

There was a statistically significant gender-related difference among 12th-
grade students’ opinions regarding writing achievement (t [428] =3.776;
p<0.05). Female students’ opinions regarding writing achievement (X=
3.54) were more positive than male students’ opinions regarding writing
achievement (X= 3.25).

There was a statistically significant gender-related difference in the
opinions of 12th-grade students regarding oral communication (speaking)
outcomes (t [428] = 5.704; p<0.05). Female students’ opinions regarding
oral communication (speaking) outcomes (X= 3.84) were more positive
than male students’ opinions regarding oral communication (speaking)
outcomes (X= 3.46).

There was a statistically significant gender-related difference in the
opinions of 12th-grade students regarding oral communication (listening)
outcomes (t [428] = 5.226; p<0.05). Female students’ opinions regarding
oral communication (listening) outcomes (X= 3.92) were more positive
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than male students’ opinions regarding oral communication (listening)
outcomes (X= 3.506).

When the arithmetic means regarding the overall scale are examined in
line with the opinions of the 12th grade secondary school students who
participated in the research to determine the level of achievement of the
2018 Turkish Language and Literature Teaching Program and field-specific
skills, there is a statistically significant difference due to gender (t [428]
=6.532; p<.05). The general opinions of the female students regarding
the four basic language skills (X= 3.82) are more positive than the general
opinions of the male students regarding the four basic language skills (X=
3.46).

10.11. Findings Based on School Type

Before determining whether there is a statistically significant difference
between the general average of the achievement evaluation survey and
the school type variable, the Levene Homogeneity Test was conducted
to determine whether the data showed a homogeneous distribution. The
results are given below.

10.11.1. Results of the Levene’s Test for Homogeneity

Because the Levene test yielded a p<0.05 overall achievement score, the
data related to the school type variable were not homogeneously distributed.
However, since the ANOVA test yielded a p<0.05 achievement assessment
scale value, a significant difference was assumed between school types.
To determine the school types between which this significant difference
occurred, a one-way analysis of variance was conducted. Considering the
large difference in frequency between groups, a Post Hoc Hochberg test was
performed, and the analysis results were reported. First, descriptive statistics
tor school type are presented.

10.11.2. One-Way Test Regarding School Type

Descriptive statistics for school type are shown. The highest mean
response to the achievement assessment survey regarding school type was
from FL (Science High School) students (X =4.00 74 sd=0.54), while the
lowest was from MTAL (Vocational and Technical Anatolian High School)
students (X =3.56 74 sd=0.64).
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10.11.2.1. One-Way Analysis of Variance (ANOVA) of Reading Learning
Outcome Scores by School Type

The analysis results revealed a statistically significant difference between
the mean reading achievement score and the school type variable (F=6.546,
p<0.05). The perception of reading achievement among 12th-grade
students studying at a science high school (FL) (X=4.16) was found to be
higher than that of Imam Hatip High School (IHL) students (X=3.55)
and Vocational and Technical Anatolian High School (VTAL) students
(X=3.60).

10.11.2.2. One-Way Analysis of Variance (ANOVA) of Writing Learning
Outcome Scores by School Type

The analysis results revealed no statistically significant difference between
the mean writing achievement score and the school type variable (F=1.398,
p>.05).

10.11.2.3. One-Way Analysis of Variance (ANOVA) of Oral
Commumnication (Speaking) Learning Outcome Scoves by School Type

The analysis results revealed no statistically significant difference between
the mean score for the writing achievement and the school type variable
(F=2.202, p>.05).

10.11.2.4. One-Way Analysis of Variance (ANOVA) of Oral
Communication (Listening) Learning Outcome Scoves by School Type

The analysis results revealed a statistically significant difference between
the mean score for the oral communication (listening) achievement and
the school type variable (F=6.345, p<.05). It has been determined that
the perception of the oral communication (listening) achievement of the
12th grade students studying in FL (Science High School) (X=4.38) is
higher than the students of IHL (Imam Hatip High School) (X=3.72),
AL (Anatolian High School) students (X=3.77), and MTAL (Vocational
Technical Anatolian High School) students (X=3.58).

10.11.2.5. One-Way Analysis of Variance (ANOVA) of the Overall
Learning Outcome Scale Means by School Type

The analysis results revealed a statistically significant difference between
the overall mean score on the achievement assessment scale and the school
type variable (F=3.660, p<0.05). It was determined that 12th-grade
students studying at a Science High School (FL) had a higher perception of
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the achievement assessment scale (X=4.00) than Imam Hatip High School
(IHL) students (X=3.51) and Vocational and Technical Anatolian High
School (MTAL) students (X=3.5).

The ANOVA values for the differences between the reading scale
dimension, the oral communication (listening) scale dimension, and the
overall achievement assessment survey score based on the school type of the
12th-grade students participating in the study were found to be significant
at the p<0.05 level. This finding indicates that there are differences between
the responses of 12th-grade students to the reading scale dimension, writing
scale dimension, and oral communication (speaking and listening) scale
dimensions of the achievement assessment questionnaire based on the
type of school they attend. Post hoc comparisons were conducted using
the Mann Whitney U test to determine which school type accounts for the
difference. The post hoc test results revealed that the differences between
FL (Science High School) students and IHL (Imam Hatip High School)
and MTAL (Vocational Technical Anatolian High School) students
in terms of the “reading scale dimension” and the “total achievement
assessment questionnaire” scores were significantly higher at the p<0.05
level. The differences between FL (Science High School) students and THL
(Imam Hatip High School), AL (Anatolian High School), and MTAL
(Vocational Technical Anatolian High School) students in terms of the “oral
communication (listening) scale dimension” scores were significantly higher
at the p<0.05 level.

11. Conclusion, Discussion, and Recommendations

The overall aim of the study was to examine the achievement of the 2018
Turkish Language and Literature Curriculum objectives and field-specific
skills based on the opinions of 12th-grade students and Turkish Language
and Literature teachers who work at the Ministry of National Education
and also teach 12th-grade students. Furthermore, the aim was to determine
whether students’ opinions on Turkish Language and Literature Curriculum
objectives varied based on gender and school type, and whether there was
a significant difference between the opinions of 12th-grade students and
Turkish Language and Literature teachers who teach 12th-grade students.
The analyses of the study are explained in detail in the findings section.
The conclusion section includes conclusions based on the findings. These
conclusions are presented considering the research questions. The research
results were discussed with similar studies in the literature, thereby
establishing the study’s place in the literature.
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11.1. Results and Discussion on Students’ Opinions Regarding the
Learning Outcomes of the 2018 Turkish Language and Literature
Curriculum

This section presents the results and discussions of 12th-grade students’
opinions regarding the 2018 Turkish Language and Literature Curriculum
outcomes and field-specific skills.

Analysis conducted for the first sub-objective of the study, “What are
12th-grade students’ opinions regarding the level of achievement of the
four basic language skills in the 2018 Turkish Language and Literature
Curriculum?”, revealed that reading and oral communication (speaking and
listening) skills were high at the “I have acquired this behavior” outcome
level, while writing skills were moderate at the “I am undecided about this
behavior” outcome level.

According to the results of the research conducted by Avcr (2020), it
was concluded that the 2018 Turkish Language and Literature Curriculum
also provided students with opportunities to express themselves regarding
oral communication and writing skills. The results of our study also revealed
that the students’ oral communication skills were high, while their writing
skills were moderate. According to the results of the research conducted by
Erdem (2017), the findings indicated that the objectives in the curriculum
did not address student levels, were burdensome, and did not attract their
interest, and recommended that the number of objectives be reduced. The
teachers’ opinions in our study also reached results consistent with Erdem’s
(2017) study, stating that rather than reducing the number of objectives,
the environments in which they were implemented should be improved.
According to the results of the research conducted by Igiksalan (2011),
the findings indicated that the 2005 curriculum objectives contained high-
level information and included academically deep information. They stated
that the curriculum should be reorganized according to students’ levels,
perceptions, and abilities. Our study concluded that the deficiencies identified
in the 2005 curriculum had been addressed. According to the results of
the research conducted by Kurtoglu (2017), the findings indicated that the
objectives in the curriculum were too numerous, that these objectives could
not be achieved within the given lesson duration, and that lesson duration
should be increased. In our study, the teachers’ opinions also indicated that
lesson hours should be increased, therefore, results consistent with our
study were reached. According to the results of the research conducted by
Tahaoglu (2014), the 2011 curriculum was found to have a high number
of learning outcomes and did not address higher-order cognitive domains.
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It was demonstrated that the 2005 curriculum was applicable in terms of
objectives and outcomes, but some deficiencies needed to be addressed. Our
study found that some of the deficiencies identified in the 2005 and 2011
curriculums have been addressed. According to the results of the research
conducted by Demir (2023), the number of learning outcomes in the 2018
Turkish Language and Literature Curriculum was reduced compared to
previous programs. This was considered positive because it would positively
affect the achievement of learning outcomes. Our study yielded results
consistent with this conclusion.

Studies on the Turkish Language and Literature Curriculum generally
focused on the density of learning outcomes. They stated that it did not
address student levels or higher-order cognitive domains. Our study found
that the outcomes were sufficient, but difficulties arose in achieving their
intended objectives due to problems encountered during implementation
(class size, school profile, course process, student interest, and teacher
competence).

Analysis conducted for the second sub-objective of the study, “Do 12th-
grade students’ views on the level of achievement of the four basic language
skills in the 2018 Turkish Language and Literature Curriculum, differ by
gender?”, revealed that female students had higher average opinions than
male students.

The study also addressed the following questions: “Do 12th-grade
students’ views on the level of achievement of the four basic language skills
in the 2018 Turkish Language and Literature Curriculum, differ by school
type?” The analyses conducted regarding the third sub-objective revealed
that the perception of the achievement evaluation scale of the 12th grade
students studying at FL (Science High School) was higher than the students
of IHL (Imam Hatip High School) and MTAL (Vocational Technical
Anatolian High School).

11.2. Results and Discussion Concerning Turkish Language and
Literature Teachers’ Views on the Learning Outcomes of the 2018
Turkish Language and Literature Curriculum

This section includes the results and discussions of Turkish Language
and Literature teachers’ opinions regarding the 2018 Turkish Language and
Literature Curriculum.

What are the researcher’s opinions on the level of achievement of the
four basic language skills in the 2018 Turkish Language and Literature
Curriculum outcomes? As a result of the analysis conducted regarding
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sub-objective 4, Turkish Language and Literature teachers stated that the
Turkish Language and Literature Curriculum outcomes served the most in
oral communication (listening) skills and the least in writing.

Turkish Language and Literature teachers generally stated that writing
skills were not serving the purpose. They stated that students could
develop their creative writing skills by including separate creative writing
and composition courses in addition to the five-hour Turkish Language
and Literature course per week, thus increasing their in-class activity and
improving their writing skills.

Turkish Language and Literature teachers generally stated that reading
skills served the purpose. Teachers who stated that this did not serve the
purpose criticized the fact that the texts in the textbooks should appeal to
aesthetic taste and be in a language that would appeal to today’s youth.
Furthermore, they stated that including reading hours would encourage
regular reading.

Turkish Language and Literature teachers generally stated that oral
communication (speaking) skills served the purpose. Teachers who
stated that it did not serve the purpose stated that the new generation’s
communication skills were weakened under the influence of social media.

The majority of Turkish Language and Literature teachers stated that
oral communication (listening) skills served the purpose. They stated
that the contribution of the texts in textbooks, the teacher’s influence,
and technological advancements in the fulfillment of oral communication
(listening) skills should not be ignored.

According to the results of the research conducted by Arseven et
al. (2017), according to teachers’ opinions, the most important factor
in students’ acquisition of the four basic language skills in the Turkish
Language and Literature course was the personal efforts of the student
and the teacher, and this was achieved accordingly. The qualitative findings
of our study were found to be consistent with this result. According to the
results of the research conducted by Adigiizel (2019), it was stated that
the 2018 Turkish Language and Literature Curriculum was prepared in
line with the needs of the age in terms of oral communication (speaking)
skills. They stated that the curriculum, prepared with a holistic approach,
emphasized active practices in the application of oral communication
skills. In the findings regarding verbal communication skills, the average of
verbal communication (speaking) skills was high and the average of verbal
communication (listening) skills was medium.
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As a result of the analyses conducted for the fifth sub-objective of the
research, “What are the opinions of Turkish Language and Literature
teachers regarding the Turkish Language and Literature Curriculum
outcomes and the intended field-specific competencies and skills?”, Turkish
Language and Literature teachers stated that the Turkish Language and
Literature Curriculum) outcomes serve the most in communication and
collaboration and creative thinking skills, and the least in critical thinking
and media literacy skills. In their opinions regarding whether the field-
specific 21st-century competencies and skills included in the 2018 Turkish
Language and Literature Curriculum were reflected in their outcomes, they
generally stated that the outcomes were insufficient in terms of language
skills, that the program and teacher competencies, as well as critical thinking
and media literacy, needed to be developed, and that teachers should have
the knowledge and skills to convey the outcomes. Interviews revealed that
teachers lacked sufficient knowledge of 2lst-century competencies and
skills. Turkish Language and Literature teachers’ criticisms of 21st-century
competency areas are as follows:

Turkish Language and Literature teachers stated that information
literacy skills are insufficient, that the texts covered in this subject are
too information-intensive and demanding, that students have difficulty
researching, that information literacy skills are insufficient for transferring
to daily life, that test anxiety hinders skill transfer, and that social media has
a negative impact.

Turkish Language and Literature teachers stated that question-answer and
brainstorming techniques, as well as in-class activities, contribute to critical
thinking. They also stated that the texts in the textbook do not contribute
to critical thinking, and that critical thinking skills vary depending on the
student profile, making them particularly difficult to address in vocational
high schools.

Turkish Language and Literature teachers stated that visual literacy skills
serve their purpose with teacher guidance, and that the use of smart boards
and the increased use of digital materials and activities in the textbook
would contribute to visual literacy skills. Turkish Language and Literature
teachers stated that communication and collaboration skills involve a great
deal of information transfer in the course, leaving no time for skill transfer.
Furthermore, the exam-focused nature of the course hinders skill transfer.
The school profile is also important in this regard, and communication and
collaboration skills are low in vocational high schools. Turkish Language
and Literature teachers stated that media literacy skills are so intense and
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demanding that it is impossible to allocate time to competency areas such as
media literacy.

Turkish Language and Literature teachers stated that the memorization-
focused nature of textbooks negatively impacts creative thinking skills, and
that creative thinking skills are partially useful depending on students’ interest
and attention. Reducing the number of students in a class and increasing
individual work would improve creative thinking skills. According to the
results of research conducted by Balkaya (2017), teachers have a positive
perception of information and communication technologies. This result is
not consistent with our study. Based on the qualitative data obtained from
our study, teachers’ views on information and media literacy are not positive
and need to be improved. According to the results of research conducted by
Bozkirli & Er (2018), students are not taught the skills of critical thinking,
information literacy, and media literacy, out of the seven skills included in the
curriculum. This result is consistent with our study. According to the results
of research conducted by Celik (2018), the critical thinking dimension of
the 9th-grade Turkish literature curriculum is sufficient in terms of its ability
to be implemented with difterent techniques. The qualitative findings of our
study also reached a consistent conclusion, as they indicated that students
can develop skills through different activities. According to the results of
the research conducted by Demir (2010), literature teachers believed that
Turkish literature textbooks were not sufficiently suited to the objectives
of the program in terms of developing thinking skills, language skills, and
interpretation skills. The qualitative findings of our study are consistent
with these results. According to the results of the research conducted by
Dokmecioglu (2017), it was determined that a constructivist learning
environment increases critical thinking skills. According to the results of the
research conducted by Kolikpinar (2021), the eftect of story writing through
creative writing activities on students’ perceptions of the course and their
academic achievement was measured, and it was concluded that students’
perceptions and achievements were positively affected. The teachers’ opinions
in our study also support these two studies. Teachers stated that the activities
would develop skills. According to the results of the research conducted by
Saritag (2019), it was concluded that creativity and renewal are the skills
thought to be most frequently used by students within the learning and
renewal skills category. The 21st-century skills thought to be underutilized
by students are communication and collaboration. This finding is significant
both because it supports the research findings and because it provides a
different conclusion. According to the research conducted by Soysal &
Kurudayioglu (2018), the fact that domain-specific skills were mentioned
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only sixteen times in nine separate units in the contextual analysis suggests
that these skills are not sufficiently addressed. Consistent with our study, the
results were obtained.

The analyses conducted for the sixth sub-objective of the study, “Is there
a significant difference between the opinions of Turkish Language and
Literature teachers and 12th-grade students regarding the achievement of
the 2018 Turkish Language and Literature Curriculum objectives and field-
specific skills?” revealed consistent views.

The analyses conducted for the seventh sub-objective of the study,
“What are the general opinions and recommendations of Turkish Language
and Literature teachers regarding the Turkish Language and Literature
textbooks?” Turkish Language and Literature teachers found the textbooks
lacking in the field-specific skills and competencies section. They stated that
the texts and activity questions in the textbooks were insufficient for skill
development. They stated that preparing textbooks according to student
level, that is, school profile, would be beneficial for students to address them.
Arseven et al. (2017), Kuduban & Aktekin (2013) found results consistent
with our study; they stated that they found the textbooks disorganized,
sloppy, inadequate, unnecessarily dense, and complex, and that they were
not suitable for all school types. In their study, Demir (2020) examined
the 2018 curriculum under four headings: objectives, content, educational
status, and measurement and evaluation, and obtained teachers’ opinions.
The “I agree” response to the outcomes “Activities are suitable for developing
writing skills” and “Activities are suitable for developing students’ speaking
skills” both supports our study and presents a different result in terms of
writing skills. According to the results of the research conducted by Duyar
(2019), Turkish Language and Literature teachers stated that they viewed
the effect of textbooks and texts on the development of students’ creative
thinking skills as distinctly “negative”. In our study, creative thinking skills
were high according to teachers’ opinions, but no conclusion supporting
the study was reached in this regard. According to research conducted by
Isiksalan (2011), it was determined that textbooks should be prepared in
accordance with the requirements of the current era. In his study, Topbas
(2021) noted that the activity questions in textbooks repeatedly measured
some reading skill outcomes while omitting others entirely. These results
regarding textbooks are consistent with our study.

As a result of the analysis conducted regarding the 8th sub-objective
of the research, “What are the general opinions and recommendations of
Turkish Language and Literature teachers regarding the 2018 Turkish
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Language and Literature Curriculum?”, a majority of Turkish Language
and Literature teachers stated that the Turkish Language and Literature
course should again be term-oriented. They stated that to improve students’
language skills, courses such as composition and creative writing should
be added to Turkish Language and Literature courses, and a program that
emphasizes literary taste and understanding rather than memorization
should be created. He stated that the most important reason why students
focus on knowledge rather than skill acquisition is due to the exam system.

According to the results of the research conducted by Ataseven (2011), it
was revealed that the 2005 curriculum was applicable in terms of objectives
and outcomes, but some deficiencies needed to be addressed. According to
the results of the research conducted by Bozkirli & Er (2018), by examining
the applicability of the curriculum, it was determined that specific objectives
were not achieved due to the inadequacy of the students. These studies, with
their different results, present results consistent with our study. According to
the results of the research conducted by Cemiloglu (2018), the 2017 Turkish
Language and Literature Curriculum was approached from a philosophical
perspective, and the conclusion that it lacked scientific adequacy was
expressed in discussions regarding the integrity of the curriculum. According
to the results of the research conducted by Celik (2018), a content analysis
was conducted with a chronological approach by evaluating and examining
the curriculum. It was stated that the programs were generally prepared
within the framework of a cultural model, with art and language education

being secondary.

Based on the data obtained from the research, the following
recommendations can be made:

A new curriculum, grounded in the realities of the technological age,
prepared by experienced staff, organized with a scientific and rational
approach, and identifying points that will appeal to the current mentality,
can be developed with these considerations in mind.

Turkish language and literature education can achieve a certain level
of quality with staft who are knowledgeable, have a developed aesthetic
sensitivity, and have internalized national and universal values to a certain
extent. In this context, at the heart of successful Turkish language and
literature education should be a well-equipped teacher with critical thinking,
developed analysis and synthesis skills, and possessing high-level skills. A well-
trained teacher who reads regularly, incorporates rich literature and cultural
materials into their lessons, has a strong democratic culture, and stimulates
their students’ imaginations and curiosity is crucial for implementing the
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curriculum. Distance learning seminars prepared through OBA for teacher
development can be enhanced with applications addressing 21st-century
skills.

Students’ readiness for Turkish language and literature education is
crucial for achieving the course’s objectives. Applying the same curriculum
to all school types may not yield the same results due to varying student
levels. Curriculum development should take these factors into consideration.

The Turkish Language and Literature Curriculum, developed in recent
years, has a genre-focused approach. However, feedback throughout this
implementation reveals that there are problems with the achievement of
these objectives. It appears that students are struggling to develop a grasp
of literature and history, and that the rapid transition between genres makes
texts difficult to understand. In short, it is important to find a solution to the
problems associated with a period-based approach.

One of the fundamental factors affecting the quality of the Turkish
Language and Literature course is textbooks. The OGM Materials program,
which the Ministry of National Education has recently focused on and
developed, is crucial because it encourages the practical use of textbooks. By
leveraging technological advancements, texts in textbooks can be selected
that are understandable, engaging, representative of the finest examples of
their genre, and provide aesthetic pleasure. Activities in textbooks aimed
at acquiring knowledge, skills, and attitudes within the classroom can be
replicated for implementation in this digital environment.

Environments can be created where students can read, express themselves,
and develop creative and critical thinking skills during the teaching-learning
process. In this context, elective courses in creative writing, reading,
or written composition can be added outside of Turkish Language and
Literature class hours.

In our education system, it has been determined that the stress of exams
(AYT-TYT) overwhelms the competencies and skills students are expected
to acquire. Applied activities can be increased, where test anxiety can be
subdued, and practical application can be prioritized.

Activities that actively integrate 21st-century skills, prioritize individual
awareness, are technologically advanced, and appeal to Generation Z.

It has been determined that the distribution of topics across grade
levels is disproportionate. While the units in the textbooks are equivalent,
the density of topics is not proportional. For example, 10th-grade course
topics cover pre-Islamic Turkish literature and the influence of Islam, while
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11th and 12th-grade course topics cover only Turkish literature under the
influence of the Republic. Subject distributions can be distributed equally
among classes, and 12th-grade subjects can be focused on the exam process.
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